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ABSTRACT ^ " ' ' • . . • 

" ' This package contains five home -based intervention 
curricttia fox families with children between 12 and 30 months of age. 
Three independent curricula (each emphasizing children*?, language, 
play or social development) enlist the mother's aid as observer, . 
teacher and" researcher and promote a three-way interaction among 
mother, Child, and homfe- visitor . The Bother Only curriculum combines 
the' three independent curricula into a single program in which the 
primary interaction is between the mothe3?\and home-visitor, to the 
exclusion of the child (who should benefit from the education the 
mother receives). Likewise, the Baby Only curriculum is i-n ,^ 
combination form, but with the m^other excluded from the intervention 
program* Each curriculum contains! materials for a prograni, of 32 
visits by a trained home visitor -over » an 18-month period. The goals, 
ho^te-visitor role, patterns of visits, arid problems .encountered in* 
testing the language, play, and social development curricsula are 
briefly discussed. (ED) 
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Ba^ed on a study 6f Infant Education funded "by the Office 

^^^Ql ^ of Child Development, Department of Health, Education and 

fPlif Welfare Grant #OCD-CB-98 Awarded to^Willlam Kessen and 

. ^ ^ Greta G. Fein^ Co-principle investigators/ Curriculum ^ 

, Biaterials' were initially developed "bj^reta Gt Fein (Play), . 

' . , Susan Slarr (language) , and Alison Clarke-Stewarf/ (Social). *^ 

erIc - " ^^^^^ ■ 



NOTE 

Many journal reprints appearing in ^e originaT document are copyrighted 
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"Dr. SpoSk on Making Friends" (source un*tnown) - 

"A Complete Guide to Setting UlD a Play Group for Preschoolers," by Barbara K. Park. 
In Parents' Magazine & Better Family Living; Jan 1972, p35-38. 

"The New Look in Nursery Schools," by Julie Hoss. (source unknown) 

"How Children Learn to Make Friends," by Benjamin Spock. 'tsource unknown) 

"Classroom Inventory" (source unknov/n) ' — ^ 

"Your Child "a Violence" (source unknown) • 

"Sibling Rivalry" (source unknown) ^ 

"Growing Up: Brave in Heart," by Doris Herold Lund (source unknov/n) 

"Behaviors 'Related to eh<ld's Developing Independence" (source unknown) 

"Encouraging Independence" (sc^urce unknovrti) 

"Will Your Child be a Conformist or a Rebel;?," by Benjamin Spock. (source unknown) 
"Encoyjca^g Independence" (source unknown) \ 
"Independeftc^Responsibility, and Identity in/Other Cultured' (source unknown) 
"Taking St€ps" (sobi;ce unknown) . ^ 

"Crying t A Child's View" (source unknown) 
"When Mother Goes Away," by Eleanor Limmer (source unknown) 
'"The Masks Men Wear: The Smile That Hides ttfi^^ul" (source unknown) 
"Non-Verbal Communication - Faces" (source unknown) 
"Non-Verbal Comnurti cation - Bodies"( " " ) 
"Babies Make the Best Teachers," by' Cecelia M. Dobrish (source unknown) 
"Toilet Training/Sleep Problems." In From Birth. to Teen-Age. ^ . 

"Margaret Mead Vnswers" (source unknown) 
"Independence" (source unknown) 
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Many mothers today find child-rearing > With all Its compl^tie 

lonely undertaking.. The maj.ority of Merican famili^J ng^nger live in- 

<^ ■ V • 

close proximity to a whole , network of' relatives, ^ramO'^ grandmothers, 

aunts, and cousins, who used to be a rich soimfe of inforination about chil- 

dren and tra^tional methods of child-Wddng, ''There are few community- 

©uppdrt systems available to hel^^^fJarents obt'ail^ basic information about 

early childhood and often there are few interested adul^^ith whom to 

share the Joys and worries of parenthood. /C" 

The federally funded program* "Curriculum Research %ii Infant Education" 

was designed to help fill this void by deyelopirig curricvdum materials for a 

home-based educational' program for families with 'Children between the' ages 

/of 12 and 30 months. Some 100 middle-income families living- in the greater. 

New, Haven, Ct., area pi^ticipated in ^;he year and a half long program. Each 

family was visited regularly by a trained Home Visitor. ^ The curriculum I 

la^terials guided the Home Visitor's presentation of current knowledge about 

chyidren's development ^and ideas jfor »parent-^child activities. Three ipdepen- 

dei\t curricul^, which placed different emphasis on children's language, play, 

andlsocial development, dre briefly described in this booklet along with some 

of t^e problems,' challenges, and satisfactions which inevitably accompany; 

'home-based ventures. < - • 

\ . ■•. ' . ■ ^ . ■ • . 



* "^fice of Child Development^; Department of Health, Education and Welfare. 
**The curricula, in their entirety, and further information are available 
through the ERIC Clearing House. - ^ ^ 
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ii^usijEntatiow of the play curriculum 



Goal^ of the Curriculum 

The Pl^y Ciiriculum is^ased on and grows out of a"firm conviction 
the value of spontaneous play as a learning activity. Play offers chilli-en 
a wide choice in what they^do. The curriculum attempts to enhance two 

dimensions of that "activity: the range of things upon which a given |/ctivlty 

' J ' 

H attempted-, and the diversity of acttbns performed on a given thin^. The 
home visits elre 'designed to enlist thO^th&r's aid as observer, teacher^, and 
research assistant ^)y acquainting her with -techniques for 'recognizing and 
facilitating "pretend," Relational ," and "manipulative" play. The theory 
that children play most creatively when they run thj^r own show is central to 
the p.lay Curriculum. Mothers are encouraged to join their children's play, 
•using an elaborative play style; that is, proposing a variation on the child d 
pMy theme and then leaving it nip to the child wii^ier to pick it-iip or ignore 

it. , ^ ' • - ■ , ' 

^ T he Pattern of a ^Typical Visit , ■ ^ 

A visit in the play 'curriculum proceeds as f ol^pws : 

c. • ' ' ^ / * 

° ^ a.) review of the child' Q .activities over the previous week. Mother 
and home-visitor difecuss the mother's written accounts of ijhe child's play.^ 

b. ) Intro'duction of the toy set. The^ home -vis it or aal^s' the mother fpr 
additional items from around the house that would fit ir»: with the theme of , 

^the week. ^ ' ' / 

/ * 

c. ) Observation of the. child's play. Mother and/ homervisitor fill out ■ 

a form describing his activities. » . / 

d. ) Play session. The 'home-visitor asks the ^ther to participate in 

' three-way play (mother, child, home-visit^).. Wh|le playing with the chiK^ 
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they discuGD adxzlt-ehiia play ptjrles. 

e . fomo left to do during the w^k , ^ew toyc left ''for ehjild 

laot Keek^D toys collected and taken, o ^ 

* 

"During the vloit the emphasio io on observation of the baby's play, with 

. - . • " ■ J 

ap]5reeiation of his acjaieyeinento shared between home-visitor and mothert • ' ' . ^ 
The following excerpts from the home-visitor records give some color to this 

outline of -activitieD. ' ' ' 

"The child was more interested in sma^l toys and s^eht. most of his time, • 

carrying them and putting them in larger toys. The mother felt he wqq more sue- 

eessful with them. They made a ramp for the car.s^whicb the child enjoyed. He p:^^ 

picked up on her "(the mother's) elaborations with a good many ot the toys. The"""^ 

^ . ."^ • 

mother said he'Soeither Completely involved with the /toys she gives or he 



intense." 



ignores them— his play is 

Another home-visitor writes: "The child was -not as attracted to -this toy 
set. During the observection time 5bis interest failed. fast and he wandered off. 
In our ploy session tpgether h^ became more ^.nterested and loved opening' knd 
closing the cigar -box, putting balls in the egg box, and filling and dumping 
j boxes. I used this as an illustration of how a^ult participation can enhance 
a child's iiisberest and activity.". *u * ► 
The Pattern of Visits Over OJime 



/ 



Visit 1 is used to introduce the project and to get acquainted with the 

• - / *, , '■ 

mother; to explain to her that a child's play is a learning process and to 
acquaint her with what a child is ^learning from his playj to acquaint her with 
a method and simple vocabulary to describe her child^^play ; ^o play with the 
'child, elaborating on the child's play. The basic format, consisting of inter- 
actions among mother, child, and^ home^visitor , is established. 



Through Visit h the mother continuesfas ^server • only , sharpening her sldflls 

■ ' " r ' 

■ "bsr learning to fill out forms on Play «Description, Developmental' Milefetoti4s , and 
Moke-Believe . These forms serve the purpose of focusing 'h^^gr observations and j 
providing a record of tjae child 'b development. These form^ and pictures Of the 

^aby at play are^made into a Baby ifeook for the family. The impact of these is 
best illustr'ated by a quote from a home-visitor's records: "The mother was 
thrilled with tKe pj.cture^ of the child playing. We mounted them on ^construct ion 
paper and added them to the book. .It certainly added an appealing beginning to 
the book." These first few visits are also used to casually introduce the three 
kinds of play, "pretend," "relational," and "manipulative." Toy sets were 
designed to elicit basically one of these three kinds of ploy behavior. The 
fpllowing list gives examples^ of toy sets by category. 

1. Pretend Play — make-believe feeding (cups, spoons, pot, bowl, doll. 



stuffed animal) ; make-believe grooming and dressing (toothbrush, 
cloth, powder can 5^ mirror ^ hair brush, bangles, hat, bowl, doll, 
animal); malte-believe sleeping (box, cover, pillow, bdttle, 
carton). 

2. Relational Play--topological relations (pop bead^ staok toy, 

cardboard tubes and balls, puzzles, egg poacher with top and 
inset, coffee pot with parts, nesting cups). 

3. Manipulative Play — noisemoking activities ^(dpon, pail, wooden spoon, 

keys on a ring, anything for banging and shaking) ; open-close and 
in-out (cigar box, egg cairton, pail, shovel and assorted small 



things); large muscle activity (sturdy cardboard cartons, large 
suitcase, chair for bahy to climb onto and into); circular 
displacement (cars, pulleys, push toy). 



V 
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The toy Gets over visits change as the child grows older but the basic 

premj^se remains the same. Different kinds of toys promote different kinds of 

play. Hew forms are added during this period-- t'hfe Baby Day Record, Play^pb- 

i 

servation, Adult-Caiild Play, Attraction-Aversion, Multiple Use, YesrNo (rules), 
and Stability and Change*. The development of a supportive and*"elaborativo'l 
play style by the mptlier is stressed continually "^'^^^H^pin and "imitation" , 
^.are also used but the cultivation of a non-obtVusive use of "elaboration" is 
thou^t to be most important. 

Visit 5 introduces the mother as an active 'participant . The "pretend" 
theme of this visit seems to be the easiest point of entry% From now through 
Visit 15 the various kinds of play are e:cplored in depth, with 'the recurring 



visits used as comparison checks of the 'child,' s developing abilities. 

During this time the use of the "second basket," stocked with^toys and 
household objects provided by the mother;' is also promoted. We bring in the 
"fiStion that a. toy to a child is something that he can do something with or to. 



The "second basket" leads into the more general theme of the organization of 
the home in. order to provide optimum play opportunities for the child. Even 
if the home is well-organized f^om a child's point of view, it might be pos- 
sible to enrich it further in order to give him more things to play with and 
■more places to play. ' Visits l6 through 19 explore these possibilities and 



also use forms^ , Involvement Observation, Empty Hands, How Things Are Uced and 
Mni-Study. ' > « \ ' 

Beginning with Visit 20, the curriculum introduces Special Toys,, commer- 
•cla^L toys which pose^a pi^rticular problem or learning opportunity. These toys 
are left in the home for the mother to use with the child over the two-week^ 
period. We suggest to her that she choose a special quiet time each day when 
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ohe con opend fii|e or ten mlnuteD playing with the child with Juot theoe toyc. 
Thio iQ a method \of encouraging her to use a helpful, elaborative otyle with 
hgr child.- \Jhen mother and child's attention. is focusad on one toy, unrelated 
entries into the child' o play are less likely. This is also to help her develop 
criteria for wise selection of comereially made toys. It is important for the 
mother to be aware that there are m^y uses for a given, toy beoideo the one 
.^intended by the designer. VJhatever the child wants to do is "right." Some of 
the toys used. were the Fisher-Price Houseboat, puzzles of vatying levels of 
difficulty, llagic Slates, chalkboards, and a form box. ^ 

Visits 28 through *32 are^ow made on a monthly basis and ore, divided into 
two parts: Play ,^ncludiiig newly added plastTtr^dla such as play-dough and 
a nevr emphasis on the child's participation in household activities, with 
Montessori-inspired tasks. The child is encouraged to help set the table, 
serve refreshments, and clean-up afterwards. Cognitive components of this 
aQtivity (grouping things j establishing one-one correspondences), sensory- 4f 
motoJ components (pouring), sociali^zation and sheer pleasure are stressed. On 
different Visits, the children polish shoes, plaht seeds, and receive an intro- 

b it;, / 

duct ion to household carpentry. ' 

At the final visit we discuss and review the program with the motSief. She 

h^s a chance to state what she has liked and disliked about the project. We 

reminisce appreciatively about how far her child has come in the year and a half 

we have been visiti^^ them. Throtighout ,j^we liave tried to stress -ypie Heeds of a 

changing, growing child for developmentally appropriate experiences with • ^ 

materials and to extend the sense and spirit of play to^areas which often, become 

demanding and directive. We toHc about how she can continue in this vein and 

also emphasize the concept of change and stability in any given child. How has 

he changed, how has he remained the same? / 

* 
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.The Play' Curf ictiliua: As It Was 

The Play Ciirrlculpm encoiirages the mother to join her child in play* 
The suggested ploy style is an elaljorative, helpful one where the mother 

is attuned to her child's interests. Mothers in the curriculum differed 

.<? 

greatly in their inclination to^ become involved in 'Child's Playv' -There 
were those mothers who enjoyed playing with their children and were eager 
to hear and tallf ahout. adult play styles . New ideas for making toys out 
of household objects and for different play> activities W(^re welcomed by 
most mothers. Mong these involved -mothers were those who felt the 
playtimes were 'tests of jskill and tried to teach the children the "right" 
way to handle the materials. The home-visitor's role in these cases was 
td show the mother that the other preative used a child makes of a toy 
are sometimes more interesting and valuable f6r him than the manufactur<§r^s* 
prescribed usage.' Together the hom^-visitor and^ mother observe the explor- 
ations a child carries on and might note, for example, that to use the rings 

fr.om a stack pole as a hat or bracelet , or to pile them or line them up 

J ■ , ^ ■ 

instead^of fitting! them on the pole in order, are instruc*tive also. 

There were some mothers who declined at the beginning of the program to 
get invol'JjFed^ in play with their children' for a number of reasons-mother* 
things to do, fatigue, etc. The home-visf^rs attempted to generate excitement 
about the child's ^activities and developmental changes. This enthusiasm 
'coupled with developmental information and appealing play materials was conta- 

gious. Moat mothers found real enjoyment and 'even amazement in their children's 

* ' * . * 

activities and progress. ' . 
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■Goals of the Curriculum 



: IM'LEI.lEiraATIOK OP THE LMGUA^E CURRICULUM 
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Children's accumulation df a voc&bulary of 200 to 300 words "is one of the 
more . Striking developmento of^tluo aecond and third years of life. VThile scjnie 
children accomplish that challesiging but necessary task far tnore easily than^ 
others, imj^oving ^oc^bulary ip an important aim of the language cuiriculum. 
In addition to promoting voeabularsr, our go^- is to help children appreciate 
the multifold uses of speech. Tae mother is regarded^s the major source of 
linguistic information for the eIUld;-it is primarily through her speech ^d 
ac^vities that the curricultnn attempts to affect the child's language. 
The Role of the Home-Visitor 

On her first visit to a faaily participating in the Langviage Currictalum, 



the home-visitor- convey/ to the mother these goals. She explains that the 

Child will learn to speaJt without our help, but that we want to help her child 

1 ■ • 

" eventually become a person who eon opealt clearly, who understands what others 

^ayto him, and who uses language to Gonmrunicate ideas and express feelings. 

The home-visitor emphasizeo that we ore not interested in making her child speak 

sooner, but we would like him to opoalc well when he begins to- talk » The mother's 

■ I 

jactive participation is essential to the program since she is the child's ma^or 
.language teacher. The home-violtor and she are fellow- iif^tigators of the • 
child's early language, exploring hio opeaking abilities, and -'le^el of compre- «' 

o 

hensiQn. The home-visitor's other major role is providing the mother with ideas„ 
about what she can do, to promote her child 'q language development. 
Pattern of a Typical Visit— the Strategies 



A language v^sit typiofally begins with the motHel? telling the liome-yisitor ■ 
^out-the ghild's latestjanguage developments— new words understood aid spoken 
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and the child's reactions to specific language teaching activities. In one of 
- the early visits the home-visitor presents the child with a toy set and commen-to 
£ bn the toys which the child shows he recognizes by using them appropriately, such 

■ 0 . 



as throwing- a ball, or pushing a cot), ^he, introduces^ one of the basic concepts 

1 * ' 

of the curricultan: It is easier for a child to learn the names of objects he 
' recognizes. The home-victor then movea into the role of language model, a pri- 




\^ maiy stratejgy of the curriciilum. She ariuses^ tiw child's interest in one of the 

■••/ • • . 

toys he recognizes ^d when she has. his attention she repeats the name of the 

. . ' . / d ' • 

object in short sentences. The speech modeik'demonstt^ated at this stage of the ^ 
c\ir!riculimi consists of short (3-^1 word) sentences. Consisting of nouns, adjec- 
tives and verbs other than the verb "to J)e." After hej?* demonstration, the home- 
visitor helps the mother to choo^the names of a few -other fapiiliar objects to 
teach the child to understand, tusing *the simple speech" pattern Just demonstrated, 
"riie second strategy of the curriculum is to create opportunities, for the mother • ^ 
to actually^ use these styles modelled for her. The home-visitpr, encourages thd 
mother tcj apply^his desc;^*iptive referentiial speech during -hom^-vi sits (with 
different toys and books which the home-visitor brings) and during othei: everyday 
situations (feeding, dressing., bathing) when the home-visitor is not there. 

A third strategy, record-keeping, addresses . itself to the problem of maternal 
responsiveness.^ The aim of this strategy is to,3onfora the mother about her child's 
language development so that she can bas« her speech on his linguistic ability. 
Early in the c\arriculum thf^mq^her keep^ simply wrLtterl records^ of the child's 
responses to sorigs^i gii^s , books; and words/she is teaching him. The home -visitor ' 
helps ^thie mother list the child's first ^^^words, wh|ch are used to determine Vj^t 
categories of words 'the child .f-j^ids ea^sies*^ to learn. ' Two excerpts fr6m home- 
visitors.' records illustrate the pQ^sibilitied^ of,3ftfi|s strart;egy: 
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* ^ "Before we'.d even begiin to classify - on th^ questionnaire the 
word^'^hat the child sa^s, the mother remarked that iie doesn't name 

things a.s as he uses words for stbt ions he does, .1 was 

. • ' • >f ■ . . ■ . '> ' ' • ■ - 

• pleased she coiad analyze his language this way. After comple- ^ 

- ^ . • • ' ' ' •. 

ting the questionnaire we colild see that actually his words are 

' fairly well distributed in the different categories, but that he 

did have quite a few mor^ action«words than names for things.". 

"Then we filled out the questionnaire about how the child 
expresses needs, wants, etc/ -It was a good gam^ because the 
mother ;remembered a few words, and expressions her child says that 
the mother hadn'^'t realized. It w*^s gcjpd for her to see this be- . 
cause I felt she was disappointed that^ her child hasn't learned 
new words in the last .two or three weeks, ..sometimes I think the 
mother is really surprised to find out that her child knows so much," 

To further inform the mother ^ tapes are made of the child's vocp.lizations to 
seie which sounds he found easiest to make, and language comprehension probes are 
done by asking the child to perfor^ small tasks, A fourth strategy is tb provi(|e'. 
the mothers with specific activities which might promote vocabulary growth.. 
Books, puzzles, and special toys are given to the chilcj^and a scrapbook of pic- ^ 
' tures to read to the child is made during the visits., ^ 

0- ' ^ { ' ' ■ ' ' 

The Pattern of Visits Over Time" ^ o 

''The fiKSt third of the curriculum casts the mother in an active . interest- 
-^creating role while th^, tihild is viewed as a^listener aiid observer of his environ- 
ment which his mother is describing to him. In the weeks following the first 
visit, the mother is encouraged to describe and name ilot only particular objects. 
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but' to broaden this technique to events in general so that her child may se^ 
this as a pr^op^r fuifction of speech. Comments vritte^ by one home-visitor 

indicate how one mother adapted this speech style andliow ^er child reacted: 

'••> ■ * 1 

"The mother said her child showed interest when she us^d descariptiv^ 

speech when playing with him. H.e is' mostly using b, d, m^'and n soundj^l 

k sd' we will concentrate ,on teaching words containing thesej'sounds^r Thaj, 

mother did well describing what pbjects do when we were playing with^^..,; 

/} 

Of 

the child. He imitates the intonations of.her sentences 'and speaks in 

long strings of syllables." » 

JJpme-visitor and mother play classic rhymes , songs and games wifh the child; 

the home-visitor gives the mother a collection of rhymes (including some 

rhymes^-motherB taught the homer-visitors) to further int^est her in enjoying 

■ ■ • • "... - ■ . ^ ■ 

social speech with her child. A vocalization reinforcement exercise'' is done 

* to illustrate to the mother how her speaking to the child^increases hi^ '^^^ 

talking. ^ > 

Tapes "of mothers talking to their children are used occasionally in the 
curriculm. One tape of a German mother and her child talking in Gerii-an.is a 
vivid" reminder of the difficulties* of learning a new language. Another tape 
contrasts the suggested style of using concrete nouns versus vague words like 
"this," "thatj" o\ "it's" in talking ta a child. These tape demonstrations 
are follow^|d by a play session in whicW the home-irLsitor and mother apply the • 
^ concept in their own conversafions. with the child. ^ A ^ 

Another fundamental concept ishe language curriculum emphasizes is the use 
of functional definitions in labelling objects and aniiSals for the child. The 
hbme-visitor demonstrates with books > toys and household objects how to show and 
describe wnat things do. (This is a clock. The clock's hands go round and round. 
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clock, goes ^jBEZt } ' , * 

Books are introducegl eaf-ly in the curricultim and rj^main im^rtant through- 
out. . They cire presented as a way to jinterest the child in ppeaking as well as 
to help his understanding. Ways o'f attracting and holding a child's attention 
in books are demonstrated*, such as reading with enthusiasm, asking questions 
and supplying the answers, making up tickling, "bouncing, or animal sound games 
to go with the pictures. In later visits objects are matched to pictures, 

.As the child begins, to talk more', the mother's role i^ changing. In th^ 
middle third of the curriculum, she and the child are both active participants 
in the process. Visits are4niow bi-monthly. A goal at this stage is Co^ncrease 
the (mother's awareness of her child's language comprehension to Kelp her accom- 
modate > appropriately to his ever-changing abilities. A technique used to 
determine how much the child under steaxds i& to have the mother give a set of 
simple commands in sentences of -learying length. Oncje it is clear what length 
of sentence the child understands, the home-visi,tor suggests that mother (talk in 
sentences somewhat longer than those??, (e.^. , if he responded best to "See ball" 
she would say "See the ball" but not "See the ba3,l on the chair"). The home- 
visitor explains that this length of sentence will .be simple ^notigh for the 
child to understand biut complex enough for him to learn more by listening.- 
, Modelling and having the mother practice this style of conversing with her child 
reinforces the* idea. r* ** 

In this middle third of the curricultim the home^isitor and mother explore 
the child's vocabulary and categorizations of 'the worwi. One ^ the child's main 
tksks between ^8 and 2k months of age is to figure out the adult definitions of 



words. For example, does dog mean all four-legged creatures to him or Just his 
own stuffed toy dog? The mother can help him expand the words he defines too 
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narrowly and specify the words he defines too globally. The home-visitor luad 
motljer work out technic^ues together, using objects around the home, toys, books, 
the out-of-doors, etc. A gentle correcting of the child's categorization errors ? 
^-^is advocated. If the iphild calll a truck a car, a helpful response would be to 

X^d ' \ ' - 

say "Yes, •it's a kind of car called a truck." When the child shows a preference 

for a particular category of words, animl names, for example, the mother is. 

encouraged to help the child expand this ^category. 
" \ ■ * 

Emphasis shifts in the last third of the curriculum, where the child is^ 

viewed as the most active participant in the language learning pr-ocess. He is^ 

now talking and the mother's rdle is to react to what he says in ways that will 

foster thej,* continued growth of vocabulary and communication ability. Visits 17- 

20 concentrate^ on improving the child's vocabulary of nouns. ,In the 21st through 

2Uth visits adjectives and adverbs are stressed. The curriculum tries to help a 

mother and child develop conversations* between them. Conversational styles are 

r> ' 

modelled .in the 17th through 20th visits while Visits 21 through 2h focus oft 
having" the mother practice these styles. The exci^jement, of this stage when the 
child begins to use langifage to communicate his. feelings, thoughts, and wh^-t he 
sees is shared by .mother^ home-visitor and child. While the 50 word list helped 
to keep track of his object-j people- and action-names, a new type of record, the 
communication questionnaire, helps record the changes in the child's level of 
coimnuni cation from gestures to one-word utterances to simple sentences to more 

complete s^entences. Tapes of other mothers and children talking, and demon- 

V ^ ^ ' - 

strations by^the home-visitor eCre models of a:,coj:\ver^^ional style whiclj encour- 

ages the child to continue talking by f^xpanding upon his vocalizations and asking 

■ ' ' ' I . 

questions and elaborating upon his responses. 

During this phase of the curriculum, ac;^on words are taught by having toy 

J 
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animais Jiunp, run, hop, valk, etc. Color, texture, shape and size vords ore 
emphasized '"by the mother and home-^visitor vhile the child plays with toy sets 
designed for the purpose, looks at and touches materials* of different 
textures added to a picture scrapbook (started with the mother earlier), and 
manipulates play dough and finger pednts. Another conversational mode that 
the home-visitor -and mother begin to h^lp the child develop is that of talking 
about the past. A technique suggested is to ask the child Just after an ^ent~ 
a walk, a^^visit to a restaiirant, etc. — ^whai he did and saw. . The home-visitor, 
mothe:^ and child, take walks together and describe to the child what he is seeing.- 
Aifierward, they talk about what they saw on the wa3^, using the past tense. 

At' the last visit tlie home-visitor and mother review the coiarse of the 
child's language development tjsing the Baby Book with all its forms as an aid. 
The tone of tfiis reminiscence is positive about how^far th^ child has come and *^ 

t ' - . 

how well he can commxanicate ^now. A tape is made of the child's conversations 
at 30 months for the .mother to have as a permanent Record. If the mother is 
expecting another child, or if one has been born during the coiarse of the ciarri- ^ 
cuium, the home-visitor brings Wterials to start a Baby Book for this child. 

This is to encourage her to follow this child^s language development and to u' 

t, . ■ « ^ ^ 

remind her of the techniques used to help the. child who participated in the 

. program to under strand and use language. * 
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^ Tke Language CvirricxKiim — ^ It WaQ 
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The differenceb in the children's verbal comprehension ^d pro.duction 
necessitated two levels bf activities in the Language Ciarricijlum. Althou^ 
'the basic presentation of concepts proceeded as described in the previous 
section, flexibility was "vnTitten into the- ctxrriculum. To some mothers the 
descriptive languag^ style and the use of functional definitions in talking 
to their children was natural and self-evident. Kmevev^ to other mothers, 
verbalizing to theij* children in sinqole repetitive language was so unnatural 
that they seemed embarrassed to talk this way. The home-visitors to the 
latter group of mothers helped the mothers adopt this style of talking to the . 
children and worked An facilitating the process bf interpreting the children's 
early sovinds and signals . For exajtiqole ^ some mothers did not believe their ^ 
children were talking until they listened with the home-visitor to a tape of the 
child vocalizing and could recognize words the child was saying.. The home- 
visitors to the children who were ver^^ci;^zing already and/or to piothers 
who were already communicative to their children supplemented the basic c\xri:ic- 
ulum with more advanced exercises which the rest of th^. group would be doing 
wheny^e childig^n were older. For (example , they began using the scrapbook to 
extend these advanced children's word categories (if the child said the word 
'dog' then one might find pictures of ; all varieties of dogs to put in the book 
and later add pictures of different^ four-legged animals that could be confused 
with a dog, to help the child learn new categories)^ -They might be doing this -f 
while the other g3roup was working on the more basic concept .of teaching a child 
an object name by showing the object's use. {> 

The home-visitors needed to be sensitive to some subtle and not-so-subtle 
messages the mothers were giving.. At times some mothers of children who were not 
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spealiing yet, worried that t^ere vas something wroiig. The home-visitor had 
to reaosure a mother at such times that th| child vould start to talk in h/s 

■ ^ ' \ \ ^ ^ 

own good time and that children vary tremendously^n the age at which they 
start to talk. A basic theme of the langi^age ciirriculwi would be reiterated! 
the goal is not to teach the children to -tfalk sooner but, at this stage, to 
help him understand the Imiguage he hears and to show him the many uses\^^< 



language • 
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^ - II4Pm«ATI01J OF a?HE BOCIAi CUERICUHJ14 

Goal of the Curriculum 

The onrichmen^ of interpersonal connections, particularly the connection 
hetveeri a inather and her child, io the fundamental goal of ^he social currie-^ ' 
VX\M. The proWaA does not presume to create bonds but to supplement jmd to. 
make more enjo;j^'^le those vhich already exist. It hopes to fostor in/ the child 
^d mother aw^e, open, interested, respectful and sensitive attitudes toward 
eaeli other and tovard otheij -people • 
The Home-Visitor's Rol€ 

The home-visitor bVgiiL^the home-visiting series by establishing a friendly 
rapport' vith the mother, not as a teacher or interviewer, but &b a friend and 
fellow investigator of child development. The role of the home-visitor is to 
encoiiragd mother and child to engage in ^social activities together. In the 
first third of the curriculum, the home-visitor provides opportunities for 
mutual laughter, physical' contact and eye-to-eye contact between mother and 
child: She brings ideas for new games- and elaborations Q^^ld games '(i.e. , 
rhymes, fir^ei* plays, variations on peek-a-boo) witli df\[fepadi props. Althoug^jL 
she occasionally participates in the play times, mother \nd child remain the 
central pl^yer^. The home-visitor also creates situations which are planned to 
foster the mother's awareness and appreciation of her child's unique qualities.- 
She tries to demonstrate,,^ the mother how the mother influences her child' s - 
'behavior by initiating social exchanges and by responding to those initiated by 
the child. When mothers are concerned about specific developmental issues — 
When do I toilet train and how? What shotL^ I do about temper tantrums, or fears?- 
the home-visitor "^assists the parents in formulating a consistent strategy by ' 
providing articles and books about the subject and providing basic developmental 
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knowledge (e.g. 5 when a chiid actually can cqntrol the cphinctei' musclea, how' 
two-year-oldQ frequently have f eoTQ ,and a liot of fears coinmon^to a two-yeox- 
plct is given to the mother). .. « 



The Pattii^ of a Typical Vioit— -the Btrategieo 

. , , ~" 7 ' - ' ■ , 

A Visit typically "begii^b with a relaxed chat with the mother ahout the / 

/ ' - \ ^ ■ ' ' ' . . 

social events the child hao experienced over the past .week, the -people the 

child has seen, the places he's "been, the games and ^activities mother and 
child have done together. The mother keeps a simple written record of the 
fun social'., times she and the child have. The Social Diary is one way in 
which ^he curriculum emphasizes the value of these moments of social sti&tda- 
tion for the child.* At' time^' the mpther isSscsked.to keep other simple written 
records of her child's activities which tie in with the discussion topic of the ^ 
week. For exampre, one form the mother and home visitor work oh in the 2nd % 
visit is a list of th,e many' little ways the child imitates his parents. This 
exercise in observation helps to illustrate how influential the mother 1^ in ^ 
her child's life and the extent to which she- serves as a model of behavior. 
The curriculum begins here to try to bolster the mother's /self-esteem, showing 
her that she is a major force in her child's life jand that her opinion of her- 
self Influences his opinion of himself. In the Hh visit the mother is given 
a developmental milestone sheet • to introduce the perspective of long- 

term developmental changes. Asking the mother to observe her child's behavior is 



another strategy used by the curricultmt<>-help her keep in tune with her cSiild's 
developing abilities so that she clanrresppnd to him on an appropriate level. She 
is also encouraged to^Dbserve his moment-to-mpment ,social behaviors (smiling, 
looking, .'ijrbcalizirig, touching people), "bo alert her to how interactions between 



people occur, to at-tiiie her to the wide range of pr^-verbal coinmunicatAonD a 

child uaoQ at 13 months, and to the more sophisticated fcoimnunication he will 

uoe later f these forma »are ^^ached). To'' encour'age a vmbther reapoiid ^ ^ 

immediately,, cqnoiQtently and conlAtigently to her child's expredoive behaviors 

dialing the course of. the curricuD/qm, she is asked to observe her child's 

emotional expressions at differe|it ages and under different situations. One 

such form "How does your child tell you that he is happy, angry, afraid, tired, 

sick, etc." explores how her child communicates these states. Another form in 

r Visit //8 explores anger in the child — ^what provokes it and what behaviors indicate' 

this anger and how the mother responds. These forms, with pictures of the child 

and family, ar^ made into •a Baby Book which .provides an observation record of 
' ^ ' ' ■ . / 

changes in the child's behaviors as he develops. 

Following this review of the week's aos/ivities and forms coicgpleted by the 

mother, the topic of -the ciorrent .visit is introduced by a variety of techniques: 

the home-visitor may ask a few questions about hem the child^ behaves in certain 

situations or she may showjiome movies of children expressing different emotions; 

or use articles from popular magazine^ and childrrearing books. During these 

discussions, mothers are encouraged to articulate their attitudes and goals for 

m 

the social developiaent of their child. Topics dio^ussed incj,ude: Responding- to 
a^ Quid's .Attempts to Communicate, Individual Differences ^and Cfross-cult.ural 
Univer^als, Social Roles and 'Sex Identities, The C3iild's Widening Sqcial World, 
etc/. ^ ' % \ ■ 

Some excerpts from the home-visitor's "Postscripts" indicate how these 

techniques were applied in the visits. * ^ ^ 

■ " . 

"Mr.s. P. enjoyed this visit. She liked the ^article, 'Crying— A Child's 

View" and the film. She commented frequently on the differences between 

the three children and the different ways they express their emotions. She 



also coMpared lU to each of them." 

1 ■ ■ • . ^ 
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"We talked about how F. learno about hio body— findo hio belly- 
• » 

button, trieo to-talce off hio finger, looks In mirror, points to 
hio ovn features and mother's same features." 

■ ' - <^ ■ , ■ 

Each visit usually has a play period. Eorly in the curriculum the lj6me . . 
visitor concentrates on giving tha mother ideas for new games and variations on 
old favorites. She conveys the basic idea that a child learns and dai^lops so- 
cially through games, that he derives happy expectations for, social interaction 
from such play. Finger plays songs , rhymes, books, bouncing and tickling ^ 
gomes fill 1;hese early visits. Later visits take the form of^'a tripTto the^ zoo, 
a form, the park, or to visit a fidend,'or the home-visitor brings play dough, 
finger -paints, books, puppets i]|(ja doll house to give the mother hew ideas for ^lay 
periods.* At times the activity takes the form of an observational exejfcise to 
illustrate the topic talked about or as a vehicle to get into a discussion. For 

e^omple^ to reinforce; the idea that the mother is a Vsecure base" for the child to 

. «» ■ 

return to periodically while exploring the world, the home visitor winds up a toy 

s ^ • ^ ■ ■ . 

clown which the child has not seen before. As it "walks" along, the home-visitor 
and mother talk about how her child reacts, and if the child feels he can explore 
without contact of mother, or if he heeds . contact and what kind— eye-to-eye , 
merely, (or physical touch. One eXcerpt from a home-visitor's "Postscripts" 
indicates how this went in one case: 

"R. had never seen a wind-up toy before, . .R. looked at it cautiously, 
exchanging lobks between Mommy and me to check to see how we liked. ..this 
new thing. He very* csautiously touched the hat which somehow triggered 
movement. R. was frightened and, screaming, ran to Moimny. Mommy said, 
"How^^out that, I guess I still am useful." j 



Another exercioe is designed to show the mother how effective an immediate 

^> 

and positive response is in rei)i'f©rcing a child's behavior. A^baseline tally 
is made of the child'.s vocalizations and smiles directed at his mother while' /. 
she is instructed not to rerf^pond. Then a tally is taken while the mother r^^- 
forces each smile and vocalizati©3^w4.th positive affective speech and smiling* 
She's encouraged to^try this out over the wedk with two toys, reinforcing play 
with one and ignoAng play with another. This is ^. stfategy to (l) encourage 
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PjOnsiveness to the child on the mot^^'s part and (2) teach the mother hgw 

a child's desirable social behaviors can be ^augmented and undesirable ones 

'diminished by reinforcement , thus fos-tering the development of the mother's sense 

of effective control. This lesgon is further expanded by^ helping the mother 

. ' *^ ' 

choose an appropriate social rule to te^h her child using the techniques of 
modelling and positive reinforcement r^^ther than directiveness or, punishment. 

Thei^e are "review" sessions At iregular intervals in the curriculum when 
home-visitor and mother look back over the Baby Book to review hoj^jthe child 
is maturing in his social behaviors. ' On^ home-visitor's "Postscripts" tell us 
how ttiis sort of review went: ^ . 

"Mrs. P. has noticed many changes in D.'s behavior — ^most noticeable — 
his independence and the appearance of temper tantrums. Changes in likes 
and dislikes — for example, now he doesn't like 'broken' cookies." 

The Pattern of the Visits Over Time / 

There is a spiralling of the same basic concepts throtighout 'the cTirricWum, 
with particular emphasis on social stimulation, sensitivity to the child's mes- 
sages tod responsiveness to him as a uniquely valued individual with his own 
rate of development and ways of communicating. As these topics reappear in the 
curriculijm, the discussions l^eflect developmental changes and individual 
differences. . , 



, . / ' - 22 



/ 



ERIC 



The first phase of the curriculum featT^eo the mother-child dyad and the^ ^ 
• ^ • • • ' 

home as centers. of the child's social lifo. Viqits 1-lU emphasize the mother's 

importance in her chi^^dTs social developmGnt, Topics in these visits include: 

The Value and Enjoyment pf Social Gameo,- H©w a Caiild ^Learns by Imitation, The 

Importance of the Child's Attachment ^^o Hia Mother, The Importance of a ^^other 

Observing Her Child^'s Behavior^. The hoEe-Tlsitor helps the mother to articu- 

late the^ social goals, the ^family has for 'the child.' Maternal 'responsiveness 

to the child's signals is a core concept in-the curriculimij which is discussed" 

and^ricouraged specifically in Visits 7-9 » 12, tod lU. In this visit series 

mother and home-visitor study how the ehild' expresses his needs, desires, 

and emotions and how the mother communieateo to him her wants' and feelings. 

Interwoven with this theme is the theme > of identity and ^elf -concept . In 

Visits 10, 11, and 13 home-visitor and iaother consider l^ow a child forms a 

self-concept and begins to feel self-eoteem. They discuss how social roles and 

individual differences influence a child' o oelf-concept . ' ' 

In the second phase. of the ctprripulum activities expand outward to the 

child's experiences outside the home. Hio relationships with other people, his 

pro-social and anti-social behaviors, and the social rules the family begins to 

teach a child are the concern of Visits 15-27- At this age (l8-2U months) the 

child is communicating more clearly and the curriculum alerts the mother to his 

growing need for independence and autonomy. The social 'curriculum has parties at 

holidays for the families participating in the program to provide opportunities 

for. mothers to see their children in groups, to note di^jsences between children, 

and to arrange to see one another again if they desire. . 

Finally, in the third phase of the visit series (2U-30 months) the cTirriculum 

encourages a further expansion of the social circle. Neighbor^ and friends afe 

invited to sessions and "Forming Friendships" is the topic of Visit #30. Mother 



•• • . ■ . • ♦ r\ , • . ^, , ^ t 

dnd home-^visitor consider futiare" group* aotivi ties for the cijild in 

visit. Balancing the emphasis on the outer socio.!- vorid is a thoughtful 



•tihe 32nd 



consideration" of the child's inner life, p cliild's fears and htw parents 



can -help a child overcome thst gi is the topi c^ in Visit f/aS^and Visit //29 dealc 
with the develbpmenit of a primitive conscience ,and how a child begins to 



learn self-control. 
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^ The SociaX Curric'aLim--As It Was 

The natwe of the social curriculum vas such Ishat a talk betveen mother 
arxd home-visitor on a particular issue/suggested by Qie curriculfUia could 
evolve quite, differently 'for each mother. In fact the curriculum is wi^ten 
to allQV this flexibi|itjr~a]A home-;visit6rs. vouid be doing the same exercises 
^giving the same hand-outs ait d discussing the s pane general topic but how it 
- evolved de|feOT.ed on the individuals involved. The curriculum suggested many 
possible issues in a topic • Even the same exercise could^ and usually did,^ 
bying about different- reactions from each child. The social curHculum 
J^emphasized this unSlueness of eadh individual,. The postscripts illustrate hew 
one exercise could lurn out quite differently, and how the home-visitor mi&t 
be adept at adjusting to all possibilities ; \ . ■ 

"She (the mother) told ke she did^^t think S. thought she ' ' ' 
was special — especially sin^e he -showed little anxiety with strangers 
and can be left with anyone. Then lllaugh^ and told her that I bet 

did think she was special and that I had a little experiment to 
see how important she really is to him,. The child didn't mind when 
She left the room, i)Ut when she put her coat /^zTltiid s^id goodbye -he 
panicked-- he talked toward the door and scream&d^-*-=Ja^n I pretended 




to leave, he walked pe Jbp the ^6bf'l smiled and mX^ "bye-bye.'* 
Mommy. was amazed!" ^ - ' . 

* "After a discussion of children's ^-^acBment to-^the people they . 
know and trust, we tried a mlni-expei^ent: separation reactions. The 
mother left the room -and P. w;aved bye-;bye and laughed. The' child * 
showdd no anxiety at all--so I picked up on the point that -sHe must 



fe^l' very secure, that the mother 'a relationship vith the haty 

li " ' 

5Ls*"^i|^he foundation on vhicH she vill base other relationships 



anA perhaps that's vh/ she felt secure vith me Vljipn thelmother 
'pretended ^to leave*" . ^ / 

Ea6h fami^ly had its. own unique social conte^ which necessarily influenced 
the development of the spcial cu^riciolum: •The diffe^'ing contexts were events . 
such Bs the *birth of a sibling, a move to a new neighborhood, or visits by 
grandparents who live far away, and ongoing situ^-t ions such as a large extended 
family who involved themselves in the rearing of the project child, or a nuclear 
family without relatives #near, or an xmwed mother living with her parents or a 
mother who changed living-partners occasional^*/^ Although the general, visit 

o 

topic would usually be maintained, individual visits reflected the varied 
concerns of each family for their child's social developments ' ■ " 



How It Was : &nexpected Variations , Obstacles and "Ta^icks of the Trade" 

^ • . • . • ■■ ■ . . • ■ •. fi) - • , 

The curricula represented the ideaiized^^version 6f what a home visit should 
be«'*As any teacher knows, what actually happens out there in the "real world" 
is not necessarily the same as the on-paper lesson plan* (Some situations pre- 
. sented problems whereas others called for unexpected variations in our visit plans 
What we^-^ome of the most basic problems met in carrying out ^the ctirricula? ^What 
were 'sdn'e of the strategies evolved to handle these problems? 

The Presence of Siblijggs * ' ' % ' - ' ' • 

Quite B, number //of children in our study had older siblings who were young 

enough, to feel sl^^ted by attention paid to the "project-child." They wanted 

to be part of the show. We soon learned that to ignore^ this desire was impbssible 

and a diplomatic bltmder. Possible solutions were to arrange visits, when the sib- 

' ■ ■ ? 
ling was visiting grandparents , other relatives or friends , dut with a sitter , 

sleeping, or with the father. When none of these was possible, the older sibling 
was gracefully worked in^b the visit by the home-visitor, who had to juggle the 
goals' of a particular visit with the needs of the older sibling. A model of four- 
way play was deviaed' in the play curriculum in ©rder tOjhelp home-visitors with 
the sibling "problems." The home-visitor in this moael had two options: If the 
sibling was inclined to be cooperative, the home-visitor could sug^st to him. or 
her elaborations the sibling could make on the "]jroject child's" play. If this^ 

O t t 

system did not work, she could involve the sibling in play while she also watched 
the mother's ongLing pla^with the "project-child." Mother and home-visitor could 
discuss how the two children responded to different materials and the influence of 



emvles made into .th^ir play by adults. 

The Presence of Other Visitors 

Another unexpected and interesting variation on visit plans came from 
grandmothers and grandfathers, uncles, aunts, cousins and friends who would come 
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to sit in on the visit, or who Just happened to te th^re when the home-visitor 
arrived. Visitors participated in varying degrees: Some Just watched, others 
qtie'stioned the visitor about the program, and others contributed to the 
discussions, 

gjhe Role of the Father 

^ ~ ^ A 

Father participation was welcomed and encouraged by home-visitors, when the 
fathers were present and appeared interested. Some fathers who were unemployed 
or on night shifts regularly took part in the visits and did the written obser-^* 
vatipnal exercises with the mothers. Some fathers were rarely seen, but their 
presence was- strongly felt through the mothers' reports of what the father felt 
about the program, the toys, bd^ks, and articles, and even discussions between 

the -mother and home-visitor. Many fathers yfere not regularly home for the 

. . . ^ 

visits, but several stayed at the beginni-ng of the family's participation to see 
what the program* was all about and, it seemed in spme cases, tp make sure they 
approved of what was going on. » ^ 

The Strategy of Involving the Mother" as a Research Assistant 

One of the basic purposes of four of the curricula was to involve the mother 
in the program by having her keep simple written records /observations about her 
child. To some mothers this- was an enjoyable exercise; to others it was not 
appealing. Since it was essential to have a record which the home-visitor and 
mother coxild lotik back over to assess the child's developmental progress, the home- 

r visitor encouraged the mother to keep written records. However, if the task seemed 

< . ■ • ♦ 

to be too much of an- imposition, the home visitor would do the record with the 
mother during the visit Wd add it to the Baby Book which each curriculum (e^tcept 
Baby-Only) provided. Some mothers who were not record-keepers at the start became 
interested in the Baby BooHs and started to keep records later. 
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The Strategy of Modeling Interaction With the caiild 

The difference between "ishow^ng ^/moth^r a technique and the mother 'cj actually 
doing, it herself, was felt ^^eenly hy the home-viBitors. For example * the play 
cxirriculum enccstoages the ffiothea^ to engage in reciprocal elahorative play with her 
child. The hcMe-visitor moar^s this play style and talJks about it with the mothers* 
Some mothers declined to play with their child, saying, :"l»ll watch you, "'.and 
other mothers who were not attuned to their child's immediate interests were direc- 
tive in play with tiieir child. An example from another curriculum of the differ- 
ence between seeing and doing is the mother in the language curriculum who listened 
jand observed the home-visitor model simple repetitive descriptive speech with the 
child, but could not do it herself. It may have been that some mothers felj^^^^com- 
fortable (or "silly," as one mother said) talking this way to a child, or it may 
j\ist be difficult, for some to imitate a speech style that seemed foreign ^to them. 
The home-visitor in the program was a diagnostician and decision ma^er in her own 
right, particularly in such cases. The philosophy of the study was to intinxde on 
the mother ?s relationship with her child as lightly as possible with a non-directive 
but infonnative approach. The home-visitor needed to be sensiti'\^^o the child's 

needs and the mother's intentions and goals for the child. 

■ . tf ' ■ 

The Length of Visits 

The typical visit was e:qoected to last about one hour; however, the home- 
'sitors ;found that certain curricula and certain families required considerably 
longer visits. It appears^ that visits in the Mother-Only curriculum tended *to be 
the longest. Also, certain families across curricula, in extending their hospi- 
11 ty, invited the visitors for coffee and Ituach and further conversation. Most 
home-vi sitters accepted the family's hospitality whenever possible, despite the 
considerable pressure on them to maintain a regular schedule, assemble materials, 
keep records , and so forth. ' ' ^ , 
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Reaction of Families to the PrDgram 



le lives of many families who participated in. the progpram vere 
quit^ complicated. In some cases both parents had to spend considerable 
eneiygy to feed, clothe," and shelter their children. In other cases 
family life vas disrupted by death, illness, marital conflict, or legal 
entanglements. Home Visitors vere extremely flexible in arranging 
Visits — going in the evenings, on weekends, or re-arranging appointments 
at the laa^ moment to adapt to^^^atanges itji^ family plans. At the other 
end of the spectrum were the mothers who, for l8 months, managed to have 
their Home Visitor come on the same day of the week. Many mother d 
obviously ei^^foyed the contact and communication, and expressed this to 
their Home Visitor. Yet there were many for whom the pleasure was not 
obvious and still others for whom participation seemed to be difficult 
and even stressful at times.. In spite of great variation in reactions 
to the program, of the HO families wh6^ initially a-^eed to pai^ticipate , 
100 remained participants to the end./ This degree of cooperation and 
interest suggests that the services ^^rovided by this program fulfill a 



community need. 
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<i . LAUGUAGE: OVERVHW ' . 

Eio language curriculm begina with the premise that all the children 
lit! our study vriLll learn to 'toOk. Its goal, then, is not to teach them to 
talk, "but to foster the development of the speech they will learn » On the 
one hand, the curriculum hopes to foster an extensive aad accurate vocabu- 
lary. On the other ^ it hopes to foster these children's ability to use 
speech both to coMunicate with others and to aid their own cognitive 
processes. 

The curriculum seeks to attain these goals. by asking the mother \»o\ 
adopt a series of roles. These roles change as the linguistic capabilities 
of the child change. Initially the child is seen as a rather passive par- 
ticipant in the l^mguoge learning process he is listening rather tha^ 
talking. The mother is encotaraged to take an active langimge role during 
this period. She is asked to play the role of describer or the immediate 
environment. .O^iib should. help the child to deveO^p vocabulary and to 
Tonderotond that language 'caji be used referentially. Th^ mother is also 
encouraged to play the role of interest creator. She is asked to play 
language gomes to interest her child in speaking and to help him und^stand 
that language can be used in social situations. 

As the child begins to tallj, the mothei-'s, role changes. Now both she 
and the child are active in the language learning process. She begins to 
play the role of teacher The curricultmi strives to help her understand 
the linguistic and cognitive capabilities of her child and to show her how 
she can build on these capabilities to increase her child's vocabialary and 
his ability to use langt^ge. For example, the curriculm explores the nature 
of the child's existing vocabulary and how children learn hew words. It sug- 
gests, based on this exploration, how the mother might improve her child's 
vocabulary. 

In the last third of the curriculum the child is. viewed as the most 
active participant in the language learning ^rocepi. He is now talking and 
the mother's role is to react to what he says in^way^ that will foster the 
continued growth of vocabulary and communication ability. The curriculum 
focuses on voys to present afld defined new words. It also focuses on ways 
to converse with children which should teach them how to communicate their 
'thoughts to others. # 
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I4IJGUAGE IKTERVEtitlOSs HCy^IE VISIT #1 

purjose . - - ♦ 

i l. To introduce the project the ©othEr .ml '^estabilsh rapport.'' 

^* events!" ^"''^^^^-'^^"^ the mother's role as a doscrlher.of on-?olng 
Equtpment * , 

tllyTV^'''^' "-T' '^'^"^^^^ ^ith ball, aollV pull-toy doK, ear, 
botUe, drum, apple, friction toy, IteysC / » t 

I. Introduction • 

1. to visitor (HV) aoks mother if she has questions about the 
project, etc.. I&plains again that IP/ trill be coain? once a week 

a fnf Jk' '^^"^ l<58s , frequently, perhaps once or tvrice " 

a Eontn, for .the next year, 

IW explains to Eiother that purpose of her visits will be to try 
iLi^f'''' ""^^ child's lanpuaRo. She grants: that . her • child will 
hM^\^^ ^S?S our'holp, but she explains that \m mnt to 

ncip her child become a person who can speak clearly and xjho 

\fZ if her child speak sooner, but t^e would 

like him to apeak x7g11 whenever ho bnRlns to talk.* 



2; 



^ .^, 3. Mother p olo - m points out that mother has much more 

^'f P ^''f ^^"'^ ^^•■^'•^ ^'^ talk than we do, and that 
we really can't do mch in one visit per. week. For thit reason 

lu^St^rthf ^'^^ ""^ '^'^"^^ onL a we^k ^nS' 

hc^p bin learn. -^Tfc hope that she will try nut these things. 

^^^y piano/football, etc. W be 
i-i|f^V: on« lenson is worthless if there's no practice inbetween), 

IIv PacudolntQrvlcw ^ 
111. Rdcotdlnr: 

nadc whilP ehil^ rl; / ? i^GadinR. Explains that tape was • 
Si sh^ws^Sr. "'f^^"^-" '^^^^ brourht him 

9/13/72 . ^ ' 



the toys. IF/ and mother listen to the t^pe^ about 5 minutes. 
HV Interpreting any Incoraprehenslble tyords. Polnt3 out 1) child 
Is very excited a^out lanpuape and 2) child la tnostly naming 
objects, oceaalonaily asking for somethlnr>, HV sugBcots that this 
Is probably t-jhat her child will be like t-yhea he stag^ts to talk. 
He will be excited, jand xrtll na^ne objects rather than use \ 
language to ask for things . / ^ 

IV. Toys ^ " ' 

1. ' HV ejrolalns tlint she wuld 111^ to show these-^same toys to her 

child and see what he does tjlth theta. Slnillar toys 'were also 
presented In the assesameht visit. Aaka Bother 1) will he know 
any of their nanes (if no, go on, if yes, why does he know that, . 
when does he say It, etc.), and 2) wlll^he recopnlze any of theia; 
l.e, will he realize the apple is an apple? 

2. IW opens the suitcase in front of child. She and H watch what 
the child does. When the child uses an object appropriately 
(throws ball,' nushes car), ff/ cotrments that he seems to recognize' 
that object. TJhen ho does not e.c^. throws the apple, HV coinments 
that he does not yet reallae that objects like those are apples. 
HV's conversation Included coraients such as "I see he knox^^s 
what that is. Does he liave one? Does hn like it? Vlhy do ydu 
suppose he doesn^t know what 'that Is? Etc. 

V« r^emonstratlon . C v 

1. If it is appropriate, HV points out that M's child and the child 
@ on the tape behaved stellar ly. B^th explored the toys but the 

tape child, being somewhat older, had also learned their nai^es « 

2. HV explains that one way to help B learn the nmes of these 

and othgr objects is to talk abnut then to them. Although B may 
not seem to pay nuch attention to language yet, he is lenrnlns, 
from H*s speech to understand the names of fanlllar3 objects. 
Then after he learns to understand them, he will say them. It 
* may seem funny to telk to a child who does not seem to pay 
attention^ but it- is, after all, the Canly way B can learn to 
talk. - ^ 

3. So right now it is Important to talk about objects to Br .In 
particular, it is most helpful to talk about objects he Recognizes, 
things he Imows. It is easier for him to learn the name of 
something he is familiar xTlth than a strange object. HV and M 
choose an object B recognized in the toy set whose name H would 
like B to learn. 
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4. m then mkis a spectacle of the chosQu toy CO . ^She shalcGs 
ths key£i, pushes tas car. ate. to >.siin t»a child's Interest.* 
As she does this ahe repeats short sentences about the object, 
such as 'here cones the car. The car's corainR to Jlmy. la 
that a ear? explalni»r to n that repeating the same thlnp. 

over and over makoB It easier to think of sojacthing ta say" and ' 
easier for the child to understand. Tlie sentoncc(s) should be 
no noTQ than six words and cnphaslze the lioun In question. It 
is repeated as lonr. as child Is' interested. I?V suggcqts that M 
ahoald try this this rceck whenever !' occurs (since the child 
reco^nizodf; the ©bject, he should have a ainilar one of his ovm). 
She could use the sentence irr^used or one of her oxm. /•slr^ H 
tc think of another object K^by xrlll recognize because tie uses 
it often, perhaps an object connected with fccdirjg. Asks her 
to try that too and sere hox' child reacts. She can indicate 
roactions on the acconpanyin-; questionnaire. 



" Tttiat to do if . 

1. Mother, now or in tho future p glious anzlety over the fact that 
her child is not talklnp yet, 

4 There are tw arguments you can use: 

a) Age of learning to speak is not related in intelXipence or 
anything else. 

b) Folk vricdoin has it that sot-o children learn to tmlk early 
and sons to talk early. That's not neceacarily true, but 
it often seems that children concentrate on learning one 
thin? at a tiae. Perhaps her child td.ll learn about objects 
first and then learn to talk VJhile another child will do it 
the other tyay around. T'leyl&oth end up the same* 

2. There ia a sib present. 

It^s perfectly OK for the^ib t- ^lay with the toys while the 
child does. The W should probably not <?:Gt» involved with playing 
with the sib. She shoitld define her rola as a friend of the- 
nother's^ not a babysitter for either child, (that's another 
group!). 

3. The child doesn*t recor>nlze any of the objects. . 

Chances are th^iy will all at least recognize tha bottle. But 
for the exception^ got an object of the child's. 

4. The child won^t watch your stiectaclo. 

Try having the mother hold bin. It doesn't last vory^lonp 
anyciay. If all else fails try coo?aes, "A cookie for you, 
a cookie for me.'' 

9/13/72 ' 
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QUESTIONS FOU 110^7. VISIT #1 

• ■ * ■ 

1. i2oo8 your child Initnte you?' miat? j^U-hc ttolie ma smllor? 

; Wilt? Typical ansTrcirs uq^ually involve, sounds, noro b and d sounds 
tliaa £ ofc s. Of ton children imitated notl^or when they rfare about 
6 nontha or earlier in their crits. ;Tothcr my have played . / 
initation games at this^tine but have Riven it up by now. 

2. Does he ^ tallc al<it noxr? T-fien ia V. nost talkative? Hoes he talk 
in hQ(Pt Tray do you suppose ho talks . . . (at^ that time) ? 

I have noticed three types of children- 1) Talk while- on the i^ove 
but not x;hcn piayin?, 2) talk when othero ta#. (especially sibs), 
3) talk only in their crtba. , ^ 

3. Can he say any vords? mmtt Hotr did he learn that? ' Docs he 
have any ifeisos which nean soiacthin- (a call, he's huncry, 
sleepy, etc.)? Typical answers arc ' 'ana » ^ada„ etc., but also 
shut up, I don't want that, and other phrases which may not be 
clearly enunciated but which child uses at correct time and with 
correct intonation. 

4. Does he und<.rstand whaf y(S^ ^ay to bin? 

You get three types of answers here 5 Cliild responds to "No no's" 
to Where's t and to positive, comaands. The latter probably 
indicates the _ir.Dst advanced lev Jl' of devGlnpment. ^ 

5. Vlhat l|o you think sone of his early words nirht be? 

C. Waat do you think he n-ight be able to say at 20 ronths? 



< 



9/13/7-2 
Lan55uage 



00038 



/ 



lAiTjA**?!^: mmnBitvk 10/11/72 (r) 

Purpose ; 



To coAtinuo cstal^liGhin?? Eiofiher's voh^ ao dcocribcr of ongoing events. 
II Rolo lo noi7 broadcncid to laelude ovcnto in gcnoral in addlti9n to \ particular 

% . XTorda*. * ' p <^ - ' ■ 

5quir;.^>cat * Targes tap<u recorder ^ protand toyo^ 1 b?:: aninal crackers. 

• % 

b • I • ' . 

X. Diticusoion ^ o " 



1. Hone yinitor and mother go over laot woek/a quostion^aire. ^ Hbjaa 
visitor aoko: Did*nothar try it? JJimt IiapPQne<i? ' Did oWild show 
any reaction either vei'bRllyi by initating, or non-verbally, by 
iinderstfrnSing? Hojae vioitor explains that even if nothing happened, 
it is still important to tfilii to the Shild nbo.ut objects which he 
recognizes. Tiiat io the only way he will Iqam. If mother wishes 
she ccn trjr the te*ehni<iue with one or two ©ther objects in addition 
to the two frm laot week.' But che chould continue these two. 

2, If child showed no i^eaction, IIV aako mother wheKL child seeris to 
react to wh:at ohe op-yo. Suggeoto ohe try an object whic^ occurs in 
thoSe sUtuationo -in vrhieh he does appear to listen to her' (or sibling 
or ca^mdnother if he^never listens to mother). 

3- HV asks mother about the sounds the child is nrdcing now. Is 
there any sound th&t he unices particularly? Eceo she notice his 
vocalizations sounding more like English? 



II. Ta^ 

1. Hone visitor explains that l) the purpose of these first visits \^ 
. is to give the mother cone ideas on ways to talk which will make 

languacre easier for her child to learn and S) that we are very concerned, 
with npl^in? language easier because lt*o reMly very difficult. HV. 
explains that 'soaetines adults forget how hard lanjjuage Is to learn. 
One wfiy to remejaber and to get sbie hints for teaehins children is to 
listen to a language which we don't underst^^nd. 

2. Hone visitor pl^ys a tape of I German mother speaking to her one • 
year- eld child about the s^^e toy 6^ HV brought last week. Also 

, present is the three year-cld son, Peter. The child's name is. 
^ ^ "Si^^ne''(Si{? - knee) ' 

a, HV asks the mother to listen carefully and see if she can 
, figure out l) what the mother and child are doing, and 2) the 

Ge3rnan x^ords for apple ^ dog; or car. HV presents this as a 
' V game rather ,than .a tes-; of the mother's linsxrLstic ability. - ' 

■ . • . ^ ^ 
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' Th (another vrill probably be puzzled bj^ the tape. jlRf 

points out that thiiB is what it is like f cr a child trhen jie 
he^rs adults talking around bin.' Ho has no idea what they are 
' saying* \ ^ , v 

• \ • ■ .\i .• 

^ c. , The only thing whinh nokes it easier for the child is -^at 

he not only hears the ^ords, \ut he also sees the objects to wtifch ' 
they refer, - His motheV says, "Dog" while she shows this dog, 
■ ' or she says, "Doll" while he plays with the doll. - If the kother 
coxadoSee what the Germ/^ mother and child were doing', she jcould 
probably understiind some of the words. HV plays the tape again. 
This timii^the mpther whil(5 she listens to the tape follows the 
- description' of the mother and child's activities (spe page h). 
The home viij iter' helps by reading description and turning tape 
on «jid off. The mother tries again to guess the words for 
apple (apfel), car (auto), dog (hunt). After one or two playbacks 
she should at loast get the first two. - ^ 

d, HV explains th-it it is the same for her child when his mother 
talks about things^ he cannot see, the child, does not loiow what 
she is saying • The only woy the child can learn the meaning 

of irords is if thos^p words are paired with the objects or actions 
to wiiich they refer J i.e. if the mother says., "Dog" while he 
'is* looking at a dcgj pr "Cat" when he's looking at a cat. 
That's. why the best wj6y to help children learn to talk is to 
describe to them the objects they are looking at, parti cialarly 
objdcts they recognize (refer to previous week) . 1^ they are 
eating, talk about l^owls and spoons , or right now^,, you could talk 
about . . . HV demonstrates, describing *to the child whatever he*s 
looking at. "You've ftot your car. TJhat are you going to do 
with th^ car? Give the car to mommy? etc." 

e. (o-r^tional) If HV wishes she can. ploy a little more tape and 
discuss: 1) How e?3sy it is to tell when the mother is talking . 
to her thron year old and not to the baby^ . Sentences J6xe longer, 
faster. Sentences to babies should be short and slow; 2)How 

the baby uses some noises Aa^rican babies do not (se^ end of tapQ). 
Cliildren b^ftin to pick up noises of their language very early. 
Her child is fdready well on the way to speaking English. 

III. r>&e r.on3 1 r a t i on'' ^ 

^1. :!V demonstrates descriptive techniques tgrith the pretend toys^. She 
describes what the child is looking, at using short sentences, with nouns 
adjecti7er>5 and verbs other than the verb to be. You have a doll. Tlie 
dolly ooee night-nifiht . You're drinking from the cu^. Etc. HV then 
asks the mother to try. Total time 5-7 nj.nutes. ' 



Include, sibling in these activities if necessary. 
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2, HV ^jxnlMns that of course she realizes that the mother has not ' . 
^eot the tine to spend all dny descrihinci activities to her chiii. 
But there are tiiaes likePdressi^^^ and feeding when her attention is \' 
fonusod on ,the child 'a»yb<^. These Hre excellent time to 
describe ^hat-tbe cliild is looking at. HV offers, child an animal 

^cracker and describes.: "You want^ \ cookie. ^ Peace's the cookie. . 

"^Ycu puM it in ypur mouth* cookie for Jphnny. A cookie for koraT. 
A cookie for HV li^ M to of fer a cookie 1jo the baby mid try 
description. ^ ^ '-x^ - ^i. * " ' 

Concltisxon 

V 

• 1. HV asks M to continue to eiijpliasize the vdT^^^ of previous week, (ujid 
to fill' oiJt -another auafetionnaire.- 




n,. HV nsks M to also tiy describing what her child ^0 looking at. ; She 
c?ji do this- any tine it seeras natural but susgT.dt . she start this 
week vibh feeding or'* dressing since l) , that will probably be^easlest^, 
and 2) thesG situations cont<^n objects the child recogalzes. 



V 
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' ACTIVITIES OF SIGKE A3?D HER MOTHEH • . . ' . 

P^ter- picks up the 7>ple and shows^it to his ilother (nother speoks) 

Signe holds the doll (nother speaks four tineas, laughs). 

Mother holds up 'the stuffed dog. (mother sx^e^s tvice). 

Peter plays with oagftPoter spe^is , laothar 

Sisne plays with doll (mother speaks ) . 

Mother STjeaks to her son. 

Mother demonstrates the ^un (speaks three tim^s)* . 

Si^ine talks 1 
^ Signe holds spoons; (nother speaks). 

Signe c'^-ves her mother the spoo|cis (nother spesks). 

K^tncr Gives the spoons hack (mother speaks). , 

^Petor shovs nother a letter (nother speaks twice, laughs)., 
^Si(^re speahs, then gives spoons to, nother (mother speaks). 
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LAIJGUAGE: HOIffi VISIT '#3 . ' . - 

■ . ^ ,. 

Purpose: * • . ' 

• / ' • 

1, To Show mother how to exploit the languageylearning possibilities of 
various situations. - . • 

2, To introduce 50 word list, ^ ' - 
Equipment ; ^ • 

2 tapes, tape recorder, mailbox, "baby only" toy set, 50 word list, 

I. Discussion: 

1. HV and motS^r informally discuss last weelt?s quest iqnnaire (See 

home visit #2). HV and mother decide on a new word to add for next yeek. „ 
HV gives mother a new questionnaire, 

2. HV gives mothe3?'^50 word list to ptSj^ in Baby Book, She asks mother 

to keep this record over the next 6 months, adding new words as they occur, 
HV explains . that this will be a help to us in planning activities for her 
child and will be of interest to the mother as well, HV and mother fill 
out the list for the words the baby already says, . - 

II, Demonstration: * . . 

1. * HV expl£|ins that she would like to show the mother more about Ijow, 
by describing the child's activities 5,. S'he can help the child learn 
language, HV shows child the mailbox, and describes his activities; 
"That's a red block, 0 You put it in the hole. Open the door, look, 
th.ere^s the block," |fetc, . HV discusses what she is saying with the mother. 

- "He*s tiying to put the red one in, so I can say , . ," etc. ' 

■ * 
HV uses short but complete sentences. She describes what the child 
is 'doing rather than directing him to do things. ^ ^ ^ 

2. *ffHV explains that this may $eem simple but, actually, we often fail to 
' use ST^ch situations to help the child learn language. HV plays tape of 

mother and child playing with the mailbox, -She and mother go over the 
transcript noting- the use of vaguer words like "this" and "that" instead of 
specific nouns, and how the mother vdoes not describe what 'the child is 
attending to. 

Be careful not to present this as a bad mother but r&ther as a mother wha 
fails to take advantage of a situation which could help her child learn language, 

HV then plays tape of a'^mother^eeding her child as an example of how 
everyday situations can be iised to aid language acquisition. She aird the mother 
go over the transcript noting use pf nouns and verbs. 

' . ' ' ^ -J.; ■ 

HV asks mother to try description technique using "baby only".|t3 
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lANGUAGE: HOME VISIT ,7; 

Purposes: 1* To inform mother about her child's development, 

2. To develop her skills in teaching vocabulary. 

Equipment: Set of balls, set of spools, assorted toys, Baby Book, 
and Polaroid, tape recorder, blank tape. 

Discussion 

During. discussion home visitor tapes child for use in demonstration helow. 

1. HV and mother discuss lapt week's q.uestionn'aire. If mother did not 
fill it out, HV fills it out with her now. HV also asks if mother; tried . 
the description technique/ What, happened? How did the child react? _ 
How did she feel? . HV encourages mother to. continue describing , situations 
to her child. / " ' ^ . • 

2. m as>s i^ child learned any new words durinfe theweek, and, if sb, 
she copies these down qn her (the HV"s) version of the 50 word list, j . 

3. Using words on the list, HV introduces discussion of the child's 
sounds. What sounds does he make most often? Does he talk in strings of 
sounds or "single syllables?" Does^he ever imitate the intonations of 
sentences or' phrases his mother uses or the sib uses? , \ 

II. Demonstration of soimdd 

' ■ # ■ 1 ■ ' ' ' 

1. HV explains that- over tlie last few weeks we have^^sked theatSther 
to help her child learn language in general by describing^actdTvities, and 
to leai'n to understand: specific words by repeating those words in the 
presence of familiar objects. As he child develops, the mother can help 
him in- other ways, today we are going to give her some further ideas 
about teaching words. ' . * 

2\ HV explains that, as i;he ifiothei^ may realize, some words are easier to 
say than others. It's easiest to teach the child those words that use sounds 
he already makes. Some sounds are h«brd for all. babies, like the sound th , 
but babies differ in the sounds they i^se most. Some use b sounds, .others 
"m" and "n" sounds, etc. By listening to the tape HV has made of the child, 
HV and mother can discover the sounds her child uses. 

3. HV and mother listen to the tape that the HV has been making of the 
child. (If the child was not talking during the discussion period* HV asks 
the mother to play and talk to the child, or read him a boofc for a few 
• minutes.- This should make him talk.) They write down, as phonetically as 
they can, the sounds the child used and decide on the most frequent ones. 
HV then suggests Words the mother could teach which use those sounds, e.g. 
"b" ball, bottle, baby, banana, etc;: iV night-night, nana; a apple, 
all gone etc. HV also sufrgests words she might avoid. 

r 
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111. Denonstratlon of definitions t ig jnlftutes.) 

1. HV explains that, of cpurge, learning a word means more than learning^^ 
a sound. A vord means soniething. Children don't Just lea*n to say dof. 
They learn to say "dog" when there's a dog and not when there's a cat. One 
way to teach the child what a word means is to repeat that word in the 
presence of a familiar object as the mother has. been doing. But there are 
other things you can do. One of these is to show the child what the 
object does as you naAe the object. 

2. HV gives child the group of balls. HV points out to' mother how 

he tries a series of behaviors- mouthing, hitting, throwing » with each of 
them. He is concerned with what the objects' do (if child doesn't try 
'actions spontaneously, HV gets him started by throwing balls, etc.). HV 
points'^out that he pays little attention (we hope) to the different 
sl^es and shapes. 

3. HV gives <^child an assortment of spools , and repeats #2, this time 
emphasising i again, how interested the child is In what he can do with the 
objects and how uninterested he is in their color. HV also refers to 
mailbox and -how the child wanted to make it work but was 
totally unconscious of the shape of the blocks. 

U. HV explains that that is why, when teaching a child a word, it Is 
important not to Just say "See, its a clock." The child won't pay^^ 
attention to the shape, so Just from looking he cannot learn that "clo^k" 
means a "clock". But if one says, "clock" while showing the child what , 
a clock does (goes tick to ck) then he will understand that clock means 
clock and not mirror, wall, etc. . ^ 

5. HV shows child toys and demonstrates. She says the names for toys 
while showing the child how they can be used. *See,it's a cup. You can 
drink from it, etc." HV asks mother to Join her and they do this together. 
HV sugAsts that this be done when teaching, words, and also when child 
sees n« objects. 



IV. If you have not already given M a Baby Book^ do so now, and tjake 
a picture of B for it. 
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LANGUAGE •: Hone Visit #5 

Purpose 

* To interest the child in spealcins through gameo. 
Ilquiment 

To he left ^rlth family: Paper plate mask^ hell, ladybug. 
To remove: Tc5y set. ^lily Icc^rd, 
Procedure 

I Discussion ^ . . 

1. HV explains that last month's activities vere devoted to helping 
her child learn to understand vor'ds . We hope she will continue to describe 
nctivities.vto her child and teach him vords in the manner we suggested. . Now 
•bhnt he's oldjor ve con concentrate on helping him speok as well as 
understand. 

2. irv asks mother: VThen does her child talk the most? In his crib^ 
Vlhen others talk? i^en he's movin/? from place to place? Has che noticed 
thisy changing as he gets older? HV points out difference between child's 
non-z-ccmmunicative use of speech and that of adults (and sibling 5 if any) 
who mostly talk to others. ^ 

; 3. HV explains that we are going to suggest ways to have hei* child 
use language m adults use it - to talk to other people. We ore going to 
try to interest the child in talking to others . 

II Demonstration: Vocal reinforcement 



One way to encourage the child to talk is to srilo and talk tc hir. 



1. Baseline: For five minutes HV and M ch^.t .-^bout the wcr^thcr, otc. while 
3 •>liys v;ith toy set. Sibling inay gls^* pl.-^-V with toys. HV keens a* tally of C 
vocnliznti-^ns. HV tries to talk as jnuc'h poe$lbl.«<.^ 

2. Reinforcement: HV removes our toys and gives child some of his 
otm. For five minutes M '^lays with B and talks anfi smiles. 

HV tallies. 

3. HV and M compare baseline and reinforcement period. HV molies a 
point of ''hov7 much effect mother can have on her child's speech.'' 

■ ^% 

III Danonstration: Gnmes 

.Another way to interest the child in speaking to others is to play 
langiJiagG games. 

HV plays some. or all of games suggested below (at least one of each 
type)* She encourages M to try them too*» but does not force this. . 

00048 



Rather 5 she trioo -to giat tl to vmxt \o tiy by Qeoninf; to enjqy the gGiues 
heraelt irinenseljr. If thpra is n Giblin/j preoeht HV might plejr with B 
vhile ri iraitataQ x^ith si^ or visri. versa. Or EV could pley with sib, 
thon then Gib, etc. If B tirus of zexiQQ before all tjrpQS have baen 
deiaonctrated, IP/^an ohcw H Daily Record while baby rests. 

1. Initation gameG:^ Adult initatoQ child' o Doundo with great emphosio^r 
Try to get close to the child end e?caggerate lip and tongue laovements. 
ThiG gome should be Gccaapanied irith laughter, QHiling, clapping, etc* 
Ciiild should eventually join in and begin imitating adults smiling, laughing 



2. Word gGiieo: Adult plays a standrird geme in child^a repetoire, empha- 
sizing one word. Pat-a-calce, pat-^a-coke bc^er's utm i or peek a boo. 

Try to ^et child to imitate this word. . * 

3. Rliymes: Adult says rhymes to ^child which are accompanied by movement 
*Three little pigs,*' 'Tom Thumb/' or '.'Beehive": Make a fist with your 
ri^ht hfuad. This is a beehive. Bring out a finger as you count each bdo. 
Begin -vrlth your thumb: "Here is the beehive. llhere are the bees? Hidden 
away where nobody gees. Soon they cone j creeping out of the hive « one! two I 
three! four! five!'' Using the bell: **'Here is the bell, it con sing, you 
can shake it^ rinn, ring, ring." .(ring bell.) Using the la(3ybug! ^'See 

the bug, here it goes ('Vind'^ bug)^ where it stops nobody knows." 

1*. 'Rough house*': Adult scys rhycae and physically contacts child* 
HV suggests these are particularly good for father, and child. Possibilities 
Buzzy, Uzzy, buzzy bee ! (Tickle- on bee). A E 1 0 U! (Tickle on U). 
Riding horse, hickory dickoiy dock (tickle upwards on mouse running up,- 
down on mouse running dotm). /* 

IV Conclusion 

1.. HV asks mother to pick one or two of these to tiy during the week. 
Good times arer changing baby, bath, during T.V. commercials, etc. HV 
leaves the ladyb\ig, bell and plate to encourage the mother to try these games 

2. Daily Record; HV gives mother Daily Record Form and asks her to 
fill it out for one doy this week. HV explains that this will help us get 
a picture of the typical dfsy of children at this oge. 
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Sapa rocoifdor^ tape of cones ^ jaek-in-a-'box, naoV:^ fjunpiasscG, 

1. IN 9/}^.^: U if she tried ony of ths fjar.i38 last w©ek. Wore tliere 
v^'-r that B particitl^.rly gu jo:ved? Did he "*ask'' for any ©f. thoia (bring 
h^r ladjroiji.^ ate.)? ) Did he iiaitate her when ohe 0aia riiycieo? 

2. HV r^lxG H about her uso of dtacscriptive speeeh. If nocessary, 
r:jvi<jrj thio briafly. For raother^ ?rI>o have eaught on^, EV asks wK|ri' they 
nro usini5 it aad stiggectG i^oiaQ addtitional tiiaqo thoy ni^t try it, o.g. . 
i£ using vhea feeding, hcsw abonb dr^-^Gsing? etc. . 

3. For children t;ho ai^a lep.mina vorda: IIV find II go over 50 word 
lif^t and add any nexr \rord.?, HV asks tit about ciretirsGtancea in which these 
wordr; are u^ufUJy ppok3n. Do^s the child soy them, a) when he wants 
oox\othin.*^5 "cookicr"" x/nen he vanta a cookie, h) when he sees something 9 
o.z. ''cookie'' when W gives hin.a oookie, e) in a standard situation, e*g*. 
Hi-}'* -^rhan M cosier to get hii". up in the nomins. HV notes ianswero on her 
version of 50 word list. 

h. W collectB Daily Record %nd goes over it with mother. Codes 
pnd returiir. next xreok. * 

Pi;^^y^t^-^g^t Ion ; Ifcv elt y 

i« - ■ * . . 

1. HV askG M if B saw anything new in th3 last week or so. Did 3 
got a new toy? E-id M veor a new dre^s? Did he see a new person? EV 
cskn li how child reacted! was he Interested, afraid, etc. HV explains 
thr.ty as il has undoubtedly noticed, nexf things intorept children, e3pecial3y 
szaall chanrjea in fmallior tl?ings* 

• 2* liV prGtfi child attention. Then puts on sunRlasQos. Hoocfullv chi 
will look interested and he curious. Then HV puts ^'^'^^k on har or IVb fico. 
CSiild^will probably be sliglitly tal:en-a-back. EV diccussos B*s reactions 
with !l. Then explains that it 5s the satae with language* Small change© 
in nor*aal speaking will of ben intere-it°b^.by in talking* » . 

3. HV repeats ^mos of prcviOvi: wv^ek.^ This time however, she uses 
novelty to naintain child's interest. She asks M to participate by 
trying the games and thinliing up variations. / ' , 



2. 



ri. JnXun,t5on gaaes: Adult init'itee child; thon changes oo^d 
: A or pxtch. 

b. Ford games: Adult pla^ys pat-^c»-CQlco or pcjek-a-hoo; then chansos^ 
word emrhasized, pitchy or rbjrthn. 

c. Hhymeo: Adult soys rhymes to child, accompanied by movement j 
then she Qlo^m down, or speeds up, changes tone of voice, etc. 
This ueek, msJce up a rhyne for one of child's o^nivtoys. 

d. Rcjf^h house: Adult soys rhyne nnd physically contacts child; 
then change point at which child is contacted. 

III Body p p.rts 

1. Th-JB vock introduce a nev type of qbtiq^ those losing toas and 

finders. M probpbly knows *'thi3 little piggy," or J'Tcm Thumb." Teach 
her and B one of the following. 

a. .''Otjon yhut thamj open shut them. 
Give a littlv- cl9.p,' 

^ Open shut them; opfen shut then 

L-y them in your lp.p/ 

b. Here's a ba31 for baby, ^oraing b'sil' with fingers^) 
B;fr; end soft cxid. round • 

Kere's a little ha'-jaer (potinding fist against palm) 
S.^'^ hcv 5t erja pound. 

Here^e a big 'urbvelli (one finger under the pain of the other hand) 
Horo's a littlie cr?.dle (fo^Tiins cradle with hands) 
To r6c\ f% cdby by- 

IV Sinfgn \ > , . ' 

1. 1\V explains that another ^50cd v^y to interest the child in 
Imsv^S^ is: to c^Jng to hin, Bpr^ies like uusic and so music can be used 
to interes"'; then in speech. 

O' 

2. ' IV/ -plo^^Q tape of Pcngs to child. . HV sings^ along and , encourages 
mother to ^^ioin xa. 

3. then plnyp tape of scngs" at slow FJpeed and at fast speed. 
Again discuss child's reactions to novelty. HV repeats # 2 ^ond 3 with 
Jadc-in-the box. / 

h. IVT asks M '^hat son/js she knows. HV asks if she would sing it 
to child oh'V3 ev^ry dey.^this weeV at the seme tine of day. Bed time is 
usually a good time for this Mtv/ity. HV eks :l to fill out q.uestionnaire 
on child^s reactions. / 
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Obsorvation of th? unusual (of thIS; visit, of this mother, 
of this baby ) . 
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Program, progress report: how the curriculum is v^orklng. • 




ITo'interect tl^o ehild in opoeeh ttoeunh ti^o uso of 'bookie - ; 
Three books - pee The Bootq Baby^g^ Feto.^- and Baby Mlroalo> 

1. inr roturno Dailv Reoord to M. Futs it in Baby Book. 

2. IIV mid M r^c ever laQt T/GGk'o quostionneire - 

a. Tf II Danf^^jbut did. not eomplete queationnairej IJV and 

M caJiij)lc2tG it at thio time* ' . ' 

b. If M did not sinr^, HV and ^ sin'^ and ehannie i^nr; at this • 
tfce and eomplGte questionnaire* ' ^ 

-TS- ; ir/ enquires if B en,1oyed this aetivity? Did M enjoy it? If 
thoy iik<2^' eneoure^ea M to continue GinRinfs.tlie normal aoxir? with 

occf^iional variation thio xreok* If thf^y* did not like it, W and M pick 
another ^.m^.^ for M to use with B. 

Of. 

HV records noTf wordn, if any, on 50 word list. If the words on 
the list are ainilnr in any ways> W Toointo this out to M. Possible 
siHilaritioa : l) ^^sny words are proper nouno - Mom» Dad^ Jimmy ^ 2) nany 
words naae ob fleets, 3) nany woi*ds ax^e standard phraoea - bye bye, thank 
y^.U;j J|) nany word0 start with B - baby, bottle, ball, etc. 

II ♦ Demonstration: Revietx 

IW Dhows M a ^j^e or 30n/* she did not pl^ in a -pT^vioimi week, as an 
eKt?:iir)le of ^'another pane you can try.'' After a^few presentations she 
vai'iea the iSame and diacusnea B*s reaetionts, if 

III. 'Demonstration: Books " ^ 

1. W e:cplalns that another way to interest children in lapeakiH is 
throwh broks. Book© aloo ?-nerease children's und^srotanding* HV asks M 
if she has eyor shotrh books to the child. Wiat was hie reaction? Are 
there any he likes? If there is an older sibling, HV asks about sib's 
Intereat in books. ''Jhat did he like? !*!hen? ' ^ . . 

* '■ . 

2, ' Xnsert Snecial CuiViculm Here « 



. 3. *3 vx.li "rrol^Hbly acriobjiln:: iors t^icn ^Ktreiic enthusifisn for 
•5lioijcckf5. iri i^plalRQ tlv'^ liiVics «;rc; ffjen not interested in Tjo-Jts. 
3ut pooko c<^ii lie auch a help to l^r.:w,e thnt it ia worthwhlXo to try 

apiWjOt then intcsrsstsd, MV can 'Ir^:/ -^wv* anrao/ry to peek-a-hoo or nnother 
o? B'n f^'^'n-^n* At first H h'^d to s'l^ai'- tho f^ane. Later B started it 
hlsisel-?. 2o ?,t firat ?1 riust ROt B intorea^ic^d in hooks ♦ L?xter he viH like 

' ^ ^Sbxi earliest irk^r to interest B in "^-iook^ Is. to mak\3 then a vny of 
i:?^ttin.? '^'s /^ttenti6n*^ . IV b best to hold 3 on your. Ian t, -put lot of 
en^huainc^st in y<^ur voice ^ and cieyl^e raake up a srcone for one picture* (e,^. t^otince 
B trhcsn you Ghpv hiia th5 horj^Oy. tickle^^hin when the ca*' says siootr* etc. ) . 

. • • i. X ■ ^ ■ • ' •. •■ ■ 

U. HV m^uB CO 'reaa''V R Baby ''finals , IJ7 encourages her to hold S cn 
lap ond Vof'..; Trith enthusiasn/* \^jr7 suirfj^sts" a r?arae for one picture.;^- 

■ t ' , "'^ ' • " 

V ' . ■ . • ■ . 

-For siblitjois: another way to interest B in hooks is to det hlri see 
others rop-din^. Refidlr^ hooks to sih and baby at seme time con he on 
effective substitute for holding B 0:1 lap. ^ . . 

Concli'sion: 

^ .0 

HV' ''sks tc concentrate ?^ain this week on singing or playing /^cnes 
T/itn 3. L'ert week we will hrinrt ;v >ook for her to keep and read with B. 
% trill T»rohabl\'- be brinj^inf; one book a nonth from now on. . 



\ 
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Purpose' RevioT^r * . ' 

This visit shouLrt "he used to reviGv' the f irs^t i^o months of the 
cxirrxGUluri and to nake,uT> nny visits thn.t have heen nissed. The HV shotild 
•nrefare for the visit % reviqiripp; previous visits and deterraining-whicdi 
area(s) should ' be re^enirhasi zed for her •particuld.r mother and child, 
Bveryone should revievr . books (see beloTr). ^ ^ 

riqxilment - 

?iT0 books ^ r!;?^.es J and other items as needed, 

3uR-ostions for reviex r:. . 

— — — — — . , . * . ^ 

1. 'Jk if she has noticed any chanp*es in 3*3 speech in the last 
two months. A.sk her. if she has anv T-iostions about any of our visits. 

2. Teachinc: vrjrds to' B- T^-ro' techniques trere sufTf^ested l) repeating 
T-rords in the presence of o*b ejects irA 2) fun<^on^Jxef ini'tions . The latter 
tms mot eri'nhas^ized and'nir^ht he apWopriate r^rr-wvletf. ptifs^ested activity/ 
coj-lect soTie of the child's toys and a fe^f household objects (cirp, spoon, 
smtulaj etc. ) ,pr€isent hin \rith,the toys._ Talk to the mother about those 
he lcnovs^d those he 'does not knov. The former are ^ood to teach, th0 
latter /^ed functional definitions. . liemon^trate and have mother try. ^ 

■ . „ • ^" c ' . ■ ■ ■■ 

3. \ Descriptive speech: This x-ras emphasized in the early curriculuni. 
If the notlier still needs hel*^ you could review this area. Suggested 
activities- . — ^ ' ' ^ a 

' . . ' - 

a) Tieviev the concept vith M then present h^r with ''further v 
ex0z*iplos such as a feediur^ situation usint a banana, 
anirml crackers, .'i'lass of water, etc. - or a dressing 
situation --usinr^ a necklace, hat, tyin^ baby's shoes or dressin^c 
a doll. . " . 



- . ♦ b) P.eview -Uie^ncept. Thew, usinr^ feedin'T;^ dressin;'^, or any 

other toys vou like, ta-ne yours-elf talkinr to 3. Replay the 
^ J * ta^^o for M. ,Then, if she is not too threatened, tape lier 

' talkinp; to 3. .Another possibility would be to. tape the sibling 
; irith 3. 

H. 0?!nes: /isk the nother ifj-fit*^ has been sinf?inft or playin/^ '^omes \ 
with B. Does she en.t^y it^ ^^^(ff^'^ lAeke sure she tmderstands why this 
is a ^ood idea. ^Six^r-^e^ted actj|™?ties' Plav nore gsL^n.es with B5 usinci; 
technique of -novelty. Make n^^rhynes for sone of 'B's toys, or nake up 
rhynes )bbat would fit a feeding or'dressinx situation. - Give neither rhynes 
to^^Sivlf in Baby Boo},t. • . ^ ' . ^ 



oooss 



this Sictir-n. ^ . . ' ■ " J . 

a) ^.Gvier roasonn vhr "bo'-^^.f n:rw ■-^.'^i for ImfOiafre: l) they incr^aaso 
* im'-lorfl tannine ^2) they interest tho child in sveoch. . 

) Hea^. ^p^y ^ \ni^.ala to B in tHo nanner descriT^ed in Visit 7- 7* a 

♦Sc) Ask to read Fam Aiina ls to.B. Cpmcnt on child's 

shrjrt attention span."^ vill ccne to 'oo nnre interested 
in bocks as he l^ecor.es faniliar xrith thera and learns to ' 
reco'enizo the r^ictures /' 

dl Leave Fr|ri y^o ii-^^nls vith A'slt^her tJ read^t or another •b^oolc''^ 

to B as Wften- as^ she era a set ti^ne, like bed- ^ 

tine. Str2ss that it trili "be a help if she- hold's Z on her % 
lai) and/or^nf^ces rranes for sone of the ^ictxires. 
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. ^1. Sr;cctc'ai'i2Xf:.M to read to ' • / 

2, Introduoinr: qoncept of uslufi -f^^^iiih to corimimicate wants and needs. 

■ » 

-intevvl crackers g to^, jack-in- the-l^ox, ball with- bird inside. ^ 

I, 

rorm g : Coinnrunication Questionnaire, 2 copies). 

... ■ ♦ 

Procedure - . 

I* Di0c\iBSio0t ^sauinr to child. " ^ • • 

,1. IIV askn 11 5^.1) out her success in reading to 3.' Did she try it? 
rUd B enjoy it? Dur^fj;^ the week did D seem to learn to recc^nize any of 
the pictures? ^ -^-^ ' 

?. fn^ explains thrit books are cocct for hcl*pini': the child lear^ words. 
But thay^art; also a ;7oo/j. opportunity .to. help liiri'' learn to understonct simple 
sentonccis. If , ;1 makes up a sentence such as I'shov ne the pony's tail'^ 
or 'Vhcre's the cc>w?" and uses it everyti^e the appropriate picture occurs, 
3 niay soon come to undorstand that sentence. If M irrives the answer too 
"there *s the tail" or ''th'it is the E may eventually try to imitate her. 

> i: 

3. IiV ard M naico up a few sentences anj try theni with B. HV suggests < 
such pcntcnces can of course be used in other situations besides books. 

for Bed'% "let's .^o outside", etc. 

IX. Discussion: Ci^nrnmication 

1. IIV ex;^;lains to H that in the, past 2 months we have been tryino t^^^ 
acqjriint B with lon:niare. '/e hav^ tried to interiist him. in speech and to 
ixipvove his understandinr, rior-r that he* s Kcctinr; older we can bosin to 
hulnk about '»elpinfT hir: to -really 'j^e langruanc? to tell somebcd3r>screthin':. 

2L. s.ys thr.t "First we'd like to see hew the child tells ^^ sonethinrj 
n^^T/*' HV and M complete two copies (one for HV and one for M) of the 
comuni cation quests cnnaire. 

^3. Eie B will j.robably be qilite adopt at coriaunicating the first it.j^ns 
on'thb q.uo«rtionnaira. But the last are hard^ to do ^rithout l^mguage. HV 
po:*>hs this oi:t to M .-- one of the advantages of lanruage is that B can\ise- 
it to ask fnr specific thinj^s he wants and needs. This is difficult to Oo 
.without words. 

\ • ■ . ' ■ ■ ■ . 

^ ■ ' . , ( cent . ) & 

Lan{jur»..-e //9(r) v/ ' •/ . • 
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,r«v.<q H=!t T^PY note ho^-r child uses words 



\ 



III, D^iTionstration: . . ' * 

.1. - W .aldns' th.f to teach B thl. "^.i^'-noVln?"'^^"^^'^ 

r.rT/e or noivi^lus bb.iect's nOTis be 

U to 3, e.'T. "cookie," 'top,' etc. 
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lime Visit iS* 10 



1. Tb ii\creas-e mother' !3 awareness .of child's conipreh^ion abilities. 

2. ' To allow M to rdiact appropriately to these abilities. , 

3. To reviev deucritjtive speech. ' * 
Equ iipnent : ^ 

Tape recordei'', tape^ comprehension toys "and flash cax^j toy set. 

Proce dure : 

I. Discussion , . ^ ' . 

1. Reviev: IIV asks H about her efforts at reading to the child. 
Did* he enjoy it? Dees he prefer reading or games? HV suggests 
• that, if B T>refers one to the other 5 M should concentrate on what 
he likes now and occasionoJ.ly introduce the less preferred activity. 



2. ReviexT' HV inquires about use of want , and more . Did M tiy 
it? Did it seen natural? Does she usually talk in that short 
a sortence to B? Has she noticed a difference in how well B 
vmdorstandis her if she talks in short sentences (^^ Ball' O as opposed 
to lon'^ ones (''Give me the hall" )? 

II. Demonstration: Tape 

1. W explains that certain lenf^ths of sentences are easier for 
B to understand than others. Those that are a little harder than 
thr>ji those he trnders bands are best for helping him learn to tallt. 
Rif^h':. nm it's best to talk in short sentences. As he learns to 
understand more, you can tallt in long^^r sentences. 

2. HV plays tape of m&ther with ih month old and three year old. 
HV and M go over the transcript noting the difference in how M 
st^ealrs to both children. Speech to the three year old is longe r 
and sentences are usually complete (''Like those you would use with 
an adult''). » > 



III. Demonstration: Comprehension 



/ 



1. HV explains that while it may be obvious that one sho^d 
tfSLk differently to a one year old and a three year oldj there are 
also differences in how to talk to a baby at 15 ^onths, and at 
18 months. To help him learn to talk it is alx^ays best- to talk in 
sentences a lii^tle border than those he imderstands. . - 
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2. "Lot's see what h(2 landerstHnds/' HV gives B comprehension 
toy set, HV nsks M to reel corrmnds on flash cai^^ds to B. ^ Have 
ker read cxn ctly^ irhat is on the ca4.-d x^zid say "baby's najne first. 
She cm repeat throe times. PV dr nh:XBizoB thnt M vMtg. j^til B 
seems ready to listen to her (thio may he 5 minutesT hefore reading, 
the card. XalI motherT did this as part of. the language pre-test 
sessfon.) HV "scores" responses on attached sheet. 

^3. HV and .M go over child's responses.. * They note which sentence 
length B responded to most. HV suggests that M wonl^S to talk in 
sentenefes a little hit longer than those. E.g. if he responded hest 
to "See hall?" she would want to say, "See the hall?" hut not "Can 
you ^ see thq^ball.qr'the chaxr?'^ That way, she will talk simply 
enough so h^ can understand hut hard enough so that he will learn 
something hy listening*. . ^ . ^ 

IV. . Demonfitratio^: Talking to haby ^ , 

HV gives toy set to haby and demonstrates technimie to mother . ^0" At 
the same time she tWes herself. Technique is the same as for 
descriptive speech: short sentences, nouns, describing child's activities. 
Tiyis time, however, HV emphasizes sentence length, speaking ^at a level 
of complexity just above the child's. In addition, she uses "more 
_JC_V' or 'Sr^nt ±h^ X ," as in Visit // 9- After a few minutes of 
using short' seniencet she switches to long ones. She then plays the 
tape' back to M rioting the difference. HV asks M if she will try talking 
this woy to B this week whenever she wants B to obey her and let HV know 
next week how it works out. - ' ^ 

V. Conclusion ' ^ » ■ ■ 

HV giv.cs conprehension score sheet to M t6 put in Baby Book. HT' 
escplains 'that v/b'll try this every few months and it may be fun to see 
how her baby changes . . 

/ '• ■ ■ 
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MOTinSR, DOUG (AGE 3) AtJD LAURA CxH MOIITHS) 



IIOTHEH (TO DOUG) : 
DOUG (TO M0THI3R) : 
MOTHEH (TO DOUG): 
(TO MOTHER) : 
MOTHER (TO DOUG): 
BAJ3Y: 

MOTinSR (TO BABY) : 
DOUG (TO MOTHER): 
■ MOTHER (TO DOUG)': 

DOUG (TO MOTHER) : 
MOTHER (TO DOUG): 
DOUG (TO MOTHER y7 
MOTHER (TO DOUG): 
DOUG (TO MOTHER): 
BiiBY: 

MOTHER (TO DOUG) : 
DOUG (TO MOTHER) 
BABY: 

WHER (TO 3ABY)^: 

BABY: 

f/IOTHER 

BABY: 

MOTHER(TO BA3Y) : 
BABY: 



Yos they l)oloxijto the Disney Land one, that^s right 
Put donatio W^ay in here , see? \ 
You can T)ut that one awey.' 

Rem,oriber> we saw him last nifjht on the proeram? 

Cries V 

Aw. VJhat is that? VJhoopl 

I bet that we can't find the other 'un* 

Oh, I bet we can find then later. We can find 
•on later. We had the hat before 9 'didn't wo? , 

Or maybe the other 'un p,ot lost outside. 

\ I don*t think we took them outside. 

I thinlt the oth^af^u^^ lost outside. 

^ou dol IJho took them outside? 

Or maybe they rolled or something v 

Cries 

Oh shoot huh? 
- Incomprehensible - 

Vocalizes ^ ^ ^ 

What are you talking about Laura? 
Cries 

Aw. I'Jhat? IJhat? Here. Look. 
\7hat*s this? You like that? O.K. Here. No. 
Not that? 

No ' 

Want this? That look like a paint box? 
Cries 
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MOTIER (TO Bm) : 
BABY: 

DOUG ^TO MOTHER): 
MOTHER (TO DOUG) i 

DOUG (TO MOTHER) 
MOTHER (TO DOUG) 



2. 



You (grumpy? Are you ^rurupy? ■%ere's the kitty? 
'■"Jh&ro's thu kitty's t-Uic her there? That's a 
/?irl. 



Wnnt put then back in the box? 



Vocalizes 
mat's this, these? 

That's a vase. That caiac on a 'truck. The truck 
was pullinf; that along. 

t-Jhat? ' ^ 

Those were extra blocks in the truck. 



\ 
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Purpcne: ^ 

1, To aevel,op mother's atrcrcijno.Js of .jhlT.^'r. cor pr^jhoncion abilitioo* 

2. To allc^r II to react appropriately to these abilities.' 

Ouortioimvirc , coi^prahension toy set and flash cards. 
ProcG d tire : * - 

!• Revietr 

1. HV acics V about book. Does J3 still enjcjr ^? Has he , gotten 
bored uith it? lJhat ebout son/^s find f;aFte^? has B learned any of 
the x^ordG or ftcntur'jG? Does he ''xjoy then? 

?. Add any ncvT t/o- is to 50 \rord list. 

II. Discussion 

1. HV asks^^^^f she rGireTibei"j ''i's 'ti""je ve played the tape of the 
Gevpian nether and baby* Does she i^Cintiuber hc\r tre discussed the fact 
that t^^Tdc only tp/iJe uen?>c to a baby'v/hcr they labeled something right 
in front of has nose? Tvo spoke then of hoxr important it vas, in 
toachinii; \our child lanr;uor:c, tc talk about objects right in front of - 
hrvi. ' 

2, IIV ex-:laln"» that \hile that's '^t?.ll .triSe to some extent, B has 
lv}ai')fjiN3d t.r. u*^f'LjV3taiid a lot riorc Liac3 theii* If words occur in a 
fr^iiviliar '^^•'.buri.tion he cin ,n;v"j3S at th-? me^inin.^. For example, if HV 
soys cookies vbtlo tnlkir:? to'M L will probably not react. But if 
she sr/s^ it in the kitchen, 3 vill probably look for cookiea. So nov, 
IF you ^i-J-e B orio^igh hints, he can also ledm lon^^ua^^^e even if it is 
not abnui; sc;»iethinf^ under his nose. * ^ v 

III. Questionnaire 

1. "Let*s see irtiat kind of hints baby uses.** HV and tl fill out 2 
copies cf attached questionnaire - or^d for M, one for IIV» ^ ^HV points 
oub the kinds of non-lirii5i''lstic 'cn^s B' uses to figure out what's 
happening; intonation'/ -^ei'tures , situations, etc. 

2. HV and M compare 1iyn^;^.|Q^^^ B uses with those M uaeji to interpret 
B's behpvior - see ques^f^fij^ie^ frorx Visit // ?. 



ques^ibj 

IV; Demonst5*atiou 

1. Help from f?estures:^iil\^Vd^ (or all) of last week's 



2. 



comprehonsion test. Thin tir/j »IV f\r '^ »n M use gestures - pointing, 
"fc^eckoning, demonstratin^'r , to v:;.>.» i c^oar. with any luck B'g ^ 

perfomance trill inprcve. . !IV ■prii'.t.j Mi..iy ou^i to M. 

2. Help-frou intonation: ox/ i7o cr .-.cop it to ahild in a soft and 
then in a loud tone of voice. 

3. Help from situations: Ask B if he x/ants to go night-nigi^t . Therr 
go in the bedroom and have his mother repeat the question. Ask-B 

if h(/%ants a cookie (or if that*s too easy, souething elce he likes ^ 
fruit5). Then have M ask him in the kitchen. Ask 13 if he wonts to 
go bye bye, outside, etc. Then go to the door witlf your, or his, jacket 
and ask (omit if B will become upset at the deception). Point out 
to M how situation-bound B's understanding really is. 

e 

V. Conclusion 

1. HV nelies Doint that you don't alv/j^ys have to talk about irhat is 
in front of B's nose to teach him l^gu^ge. ' But if you don't, at- 
this age 5 ^'hints'' are very inportont. You need to use gestures, 
intonations, and/qr situations so B can loam to understand what the 
word neans cuid thus learn to say it. • . 

2. Advanced curr^culuri' - pick a ncn-rofcrentioJ^/ord or phrase, whi^ch 
always occurs in the sane situ?\tion, for M to teach B, e.g. go for a 
walk, go ni^ht>nir:ht , time for dinn er. Ask M to try teaching this to 
B by always saying it in conjunction with the situation. 

3. AIL others - have M continue vrith last week's assignment.^ If she 
did not try it, encourage her to do so, and shorten the list if 

. necessary. In addition have her label the situation she has chosen - 
tir.e for your bath, tine for di nner , lot's get dressed , and see^^if 3 
can learn that vrord or phrase if she repeats it using the "hint" of 
a recurring situation. 
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Purpose : 



1. Benonstratins to M the iirw^ortanee and nature of functional definitions # 

2. I^neouraging the use of booka. 

E quirsien t : 

Collection of "balls, collection of cars a other objects if needed 
for IV (see "^oIo't-) . , 

Procedure : 

I. Review 

\ 

1. IIV rerievs 'dth H her efforfcB at teachiu^3 words in context and 
T/ords for Tranta and reodn. Is she having any luck? Has child 
imitated her at all? If so, HV encourages enthusiastic reception of 
any end all efforts. If not j T/ encours^jos hor to keep trying. 

a. AdC any ne\7 word? to 50 word list. 

,11. Fuijctional Dofinitionc: Discussion 

1. HV reninds H of visit on functional definitions - the one with the 
spools rnd tli^ bells. The central concept of this visit was that 
children. Ir.bel o\'>Jects accordixi^'^ to trhnt they do «- balls are things 
ycu throw, cups are things you drinlt out of. 

2. iiV surges t3 that in the next 3-^ months the cdiild will be vastly 
increasing hia vocabu^aty. He ^^dll leciu to understand new words j?nd 
iray lecm to sry iiany new ones as well. His big px*oblem will be 
figiorins out what the words rieanj i.e. figirring out that dog moans 
doc ^nd not cats too. The wpy to help hiia is, as you tell him the 
name for rm object ^ show bin what that kind of object does. 

Ill . Demonstration 

c 

1. HV gives child a collection of bolls. ^ She asks the child for a 
ball "C/ive me the ball. ' \Jhen he /^ives one, she removes it from the 
fTot and p.sks t^ain. /iftcr obtaining 3 balls in this manner she demon- 
strates to the child that some of the remaining objects ^are also bolls ^ 
'See its ball, you can throw it.'' ,HV oIIoxts the child to ploy xrith 

, all the balls for a few minutes then again asks for a few bolls. |IV 
points out^to M that, "How thr.t he^s seen that it behoves like a b-oll, 
he knows it*s crJLled a bill. ' 

2. Repeat ih 1 for aavs. 

■. V . 
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^ • g.' - 

^ ■ , . '■ ■ ■ • • 

3^ W radios tho ?olr*t t\ci 3,^ rcu -'r^^ to te/ach eS.ld that 
Bor\CithixiQ in crlZcd ; "balig r^, cup 5 . v'^i, or 'trtirt-^var , the key thing 
to do is*to shor hiu thcvb it "Jriia^avos ii;>.o ono» . • • 

Chilft^o Definitions , . • ^ 

1. IIV picks a T7ord or vords from the child '^c list. word should 
refer to tm olr^joct if ^ossihle^ She aad M agree on what the words 
nena nnd note on attached questionnaire. Then M detenaines, hy 
n.skin^yM c« series of questions j> what the child thinlcs^ the word nenniJ. 
The questions mil vary with the word chosen^ "but^ for exaraple, if 
the word is ''doggie^^" vhen does he sr^ doggie? TJhen he sees a rerJ. 
one? A stuffed one? A hl?:tck one? A smell one? In his house? 

At n- friend's? Would he call a orxt e doggie? A hird? A pekingneQo? 
A horse? If it^s practical, IIV con collect exroaples of the object 
arotmd the hone (or bring them with her) and erperisient with what the 
child ^Till call a dog. ^ Note child's definition on questionnaire. 

2. Prom the discussion HV points out that the child does not us^ 
some words as ndults do. His definitions ere nore rei3tricted ^ 
(dosfsio refers only to his Aoz) pr more glotbrO; (dogs ore cats). To 
help hir?, learn 5 we have to show Ixin that thinijs he does not think are \ 
do/^s really act liko dogs (can be petted, say woof, woof) and things 

he tliinlcs are dcgs don't act like docs. 

Eonework - - 

♦* 

!• Advanced Curriculurt - Have^M pick another word of the child's 
fuid fill out a c.ueGiiDnnaire this week to detemine child^s definitions. 
Sncoura^e hor to continue teaching situation word of last week. 

2. All others « Have M jidd f^lnctio^RJ. definitions to words she is 
teachim;. flake up specific exoiuplos e.(!. "acie its^ a cjiin. You can 
drink fro?! it''(de:icnDXrrate) etc^ a;id wxite t'he exmaples down. 
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LANSUAGE: HOME VISIT #13 

purpose: 

1. To encdurage M to read books to B. 

2. To encourage M to use ftmcstional 'definitions in e»tabiishing and 
prbending B's vocabulccry. 

Ecmipmexrt : 

1. Book 

» 0 

2. Several inetaneeo of a word in B's spoken or understood vocabulary 
(see below). Each HV will have to make up a set- see Eusan S. if 
objects are not readily available. 

Procedure: * " 

1. Book ^ , 

r 

1. HV collects Daily Record thanits M. for help. Score and return 
next week. • . ' • 

' 2. HV reyiews with M the concept of functional definitions. HV asks 
M if she was able to use this at all dur|.ng the week? HV explains 
that books are often an excellent ^opportunity for using functional 
definitions. Since B is probably bored with Fam Animals by now,, 
we have brought him a new book, M can try reading it with 
J»Unctional definitions, i.e. telling B what each object does as she 
shows him the pictures. 

3. HV demonstrates. She shows B new book and "lets him explore it. 
* Then, preferably holding B on her lap, she shows him the pictures ^ 
"See, it's an apple. Apples are for eating. Yum,yt5n." Or, See, 
it's a dog, the dog goes woof -woof » for each pictur^^ HV mentions 
something the object does or can be used for. 

k. HV encourages B to show M the book. She ask!^ M to re^d, helping 
her to describe each object's function. At some point in this 
process HV has M ask B, "Do you have a dog (shoe, comb, etc.)" 
"Where's ^ (name's )dog? Have child bring his version of the object. 
Then say, 'Yesv that's a doggie too. It goes woof -woof 4 ' The dog 
in the book (point) goes woof-woof ." HV explains to M that children 
sometimes don't realizie that the pictures in the book are supposed to 
be dogs, balls, etc. It helps to match them with real objects. (This 
will be extended in Visit ll*). / 

5. HV leaves the book for B to keep. 

11. Ebctending Vocabulary ' ^ 

!• HV reviews withJ4 last week's questionnaire. Or, if no questionnaire 
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asQignedj diceuos quest iormadre from Visit #12, HV and M discuss 
the difterenees between the child's definition of Ms word and an 
adult's definition. Hv explains that one of the most important 
things mothers can do in the period form l6^2h raont'hs is to help - 
"their child learn the adult definition of Ms wordo. They can help 
him learn that certain things ore doggies and other are not<^ HV . * 
explains that she has brought some things today to try and help B 

learn the adult meaning of . (The word chosen can he either l) 

the word def ineS in Visit '#12, 2) another word from the 50 ;V©rd list , 
3) a word B understood on ccmprehensipn test-* HV should choose 
something easily represented and used like bottle, baby, bd^^k. 

HV gives child a set of objects represen-^ing instances qf * i 
She allows the child to play with the objects and explofe their 
properties. At least three times for each object she demoQ^trated the 
property which defines it. For example, if the word is bottle. See it's 
a bottle, you eon open it. You can put things into a bottle.' HV commeiits 
i?o M that it is by using like objects and being told they Jiave the same 
'liame that the chll\d comes to understand the adult meaning of the word. 
■ • \ ■ . ■ ■ 

111. Homewo rk \ 

1, HV and M decide on a xrard for'M to extend during the week, .Advanced 
Curriculum: -this should be, if practicable, the word that M 
completed questionnaire on last week; b) Sue P., Vickie, Nancy-thii 
should be one of the list of wrds M is supposed to be teaching. 
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2. HV and M decide on some new instances of that word which M will 
try to teach, e.g. baby.. If child uses this only for dolls it could 
be extended to babies on television, babies in magazines, real babies 
in the park. Or cup- could be extended to measuring cups, cupping 

.your o hands, the cup in the bathroom. Or spoons, measuring spoons, 

. a wooden spoon, a, picture of a spoon. 
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Putt&ose : -V , 

To encoiirage^H to neke a scrapbook fpr cbild^ 

2. ...To inf orm M about the process of her chil^d's language development, 
ISgtrlmgnt: 

• 7 . ■ ■ ^ ■ - -. ., - : ' ' ^ 

Construction paper, "doubie-B*iQk'' scotchtape, and pictures of ^ 
faciiliar and icif aniliar objects, 2 copies of attached questionnaire • 
^ • ' C 's E arly ITordsO 

!• Beviey ; * \.UC^ ' 

I. ' Retu^ Daily Record to M» , ^ ^ ^ ^ 

2 . ' ^RevieTT last veek*s homework Did M have any luck extending the conce;^t 
she chose? If, not, IIV enpQurages H to keep. ti:ying. HY cautions that,, 
proljcbly , this^' process vill tak§ sovoral weeks to accomplish* 

3, Md 3 enjt^ the ^boks? ITas M able to use fxmctional definitions? 
Did imitate any of them,- e,g^ *^Tbe - dog goes bow-wow*^' Did he soy 
bow-wcw? EV mentions that children's irritations may not alvays sound 
much like the adult w.ord^ " But it is Important to accept arching they say, 
othervrise they may ^mt quit tarring ^ e.g., "See- it's a car," "Da'' 

Mj J'Yes, a car/' ^ ' . ' 

II. Discussion : Beby's First Words & . ' 

' . ' ■ ' \ , ^ ^ 

1. HV Explains that, in the process of learning words children, first ^ 
learn one kind, then another. Some we^ks they •re interested in animals; 
dog 5 cat 3 etc. , others in their face; eyes, nose, etc. If you want^ to 
help yo-dr child learn tiew words it easiest^ to **tune in*' to the kind he's, 
interested in and try teaching those rather* then having to fight to bring 
hii!j around to what you're interested in. ^ 

i. M and HV, using'Si word list, fill out 2 copies of the accompanying 
questionnaire (one for HV^ one. for M)V HV and M discuss a) t^hat word ' ^ 
type 3* is Into nar? b) Iflhat ho was into? c) Is he more interested in 
object words .(V/l-^*) or non-object words (ff 5-8)? d) iJhat.k^^nd of words 
'M would like hia^tb leam?' If d) is. differ eht from a J^HV. encourages 
n to stay with a); in the lohg run it's easier for her to go along with B ^ 
th^in visa versa. • ' 

III. Scrapbook ; . . . . 

1. HV erxplalns that tod# she^s brour;ht a new gimnidc to help B leoxn 
words r She, and B then asseiubte scrapbook: 

a* Show the child several pictures of objects he^i can name. Ask * ' ^ 
him/''lJhat's tijis? ' Pointing tfi> picture. If he naci^s it (accept 
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imythinc: renrtely so*mf^.in^y liV^Oi t'co ii-^rxo) tape it in the book. If 
not, t2:y another picture. 

b.. For childron who don't t':'.*'^. rr pictures not naiaed in a., ask 
tlien '^Show^ ne the ...t 

' If evez} this fails, pi^ste the pictures in nny%^. Then ' readV 
the book to'B, using functional definitions* 

d. ReT>eat for unfamiliar objects. , This time have M "fead"' the book. 



IV. Home^rork: 



!• Advanced Currdculun — ask M t^g ^tt* out some pictures during the \Teek 
of whatever concept she, is trying: to extend and put then into the bgok, 
unless a) she already was successful in extendirf^ concept or Tr) word she 
chose is not of a type baby is^ le amine at the noment (see II above). In 
th'^ case, choose a nc?w word to extend and have her cut out pictures of 
that^ ^ 

o 

2. Ofc^^rs — * same as /5^1» except also discuss word list M has , 

been tryinf^ to teach. Add or dr'rp words accordinrj to xheir closeness to . 
whatever word type 3 is interested in (see II above )• 
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1. 1 set of ''open*' objects. 



2. \ 1 set of ''uo'' ocjoots. 



3. 



2 nev pictures of an object otlier than one that M is collecting 
pict^jroa of ^ cut out yourself' or see Susan B.). 



I. Revxev ^ \ . • 

1. xIV ?^sl:s M about her success in extending one of B's concepts. Does he 
use the vord in nevr situations? Doea h-', understand it in nm situations? 
IJas % able to find ruay noro pictujres of that irord to put in scrapbook? 

2. IN produces ne\f pictures of nnothor ^ori and she end M put them in 
scrapbook, then t^.ey ''read*' scraipbopk tp baby:» usin^? fimctional def illations . 

II. Bxtendlnjg; Rol-a tion ?l Concepts 

1, H^/ r ounds '■•o'^' Visit vf 13 in which she tried to extend B'^s concept 
of - i^*'^ explains that children not only have trouble 
learning the meaninr; of word3 that nfyna objects 3 they also have trouble , 

' learning the nerair- of words that nme actions like: go, stop, open, close 
ifiet) up, C^et) dnvn. ' Often 5 for ^oc^rnile^ a' child will sav '^vip'' when he ' 
means he* vants ^6 ^^^t down 5 and he w^tg to r^et uj- but npt when sonething 
else is up on the-sholf. • ^ ' ■ 

2. It^ af¥Q n refer to '50 word list anc/:5r las^; week^^ questionnaire. 

They detemine if B hr^.s arf/ words for actioks* Csome children/^-ho do not have 
'^^rords na^y have definite ' sounds neanih^ "pick no up*" or ''*give .me that '). 
Usinf3 the questionr aire fr'^m Visit ^12 a .'juidc. they, attempt to discover 
B's definition for each 'action ^ord. ' 



nemin^ of) 2 action words: ''upXoK^'open." HV -first gives the child 
^thQ ''open" cbjects. fnc- end child play 1/1 th objects for 5-10. minutes . 
Durinr^ thia period^ gl'^allcs about "open" Jc.jc;. open, the Jar, opeti the 
doll's eyes, etc. Sh^ d.:aionstratos the use T>f objects if necessary, but 
in nenorol pl.%y is elab-rative. Durin.'v this period doers and drawers should 
also be opened. .HV asks M if she can think of any other household objects 
which mi/^Jit be "opened. "|; ' . 

I*. 'HV repeats with '^up*'(toys. Tncr.urle also stairs / shelves , and picking - 
up the child. Again, EV asks" M for su^trestions . 
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Purpose ; Heviev 

Use this viftit to re'vdew any concepts on iriiich your aether and/or 
baby need help. ^ • ^ 



Suggestions : " • ' - 

r Lojif^ii^^e- ggnes: GcirxeSj poenS j r^^y^Q cuid aongo which vere used in 1 
^"^lothei* Onlr era available for Language xTtotherD. EV can give M copies en 
pl&.7,the gOTets vrith B. ' ; , 

* Functionrxl definitions: Review tlae concept of functional definitions, 
books pud read thefci irith It and B. . ' . . ■ 

Concept extension: Take sone objects representing another concept of 
3^35 ^nd 5ome rspro^entin^r objects he rJLght er!roneously class vith that 
concept because they ;ir3 alike in fords.e.g. take dogs but alao cats^ 
balls but also beads and spools, cups tut rilso jars. Play \d.th and talk 
to B aboixt these objects. ^ ^ - • 

Scr^pbook: Priste noi'O pictures in the scrapbiDok end use them for 
rcvieiv of function vJ. dsfinitions, concept ektenciona, or (especioily vith 
a picture of several thinc.s) d^scriptiy : speech. 
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. ^ COJ-E-lUIJICA'TIOri 
Hw.dosB-,your baby tell fou'he wants to eat? 

/ 

I 

Hoir does your -baby tell you he vants to deep? 



How does your baby "iell you he is afraid? 



Hov7 does your baby tell you he wants to be held? 



... ' • , " ■ , . /— ^ 

Eow does ywtn- b^^.■by teV, yoii 'te wants tp keep playing a ej^? 



S'ovr do you knar when your baby wants a cooky {l^tead of milk 
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7. How do you Imow when your "baby wants^ tc ^50 outslole? 



V 



8, How do you know when your baby wants daddy to come hoae? 



.9. Ilovr do you know when your baby wants to play with a certain toy but 
he does not know where it is? 
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uriDEESTAiros 



!• Give 



RESPONDS* . 
the cw to tlie Aor^^aX^ 



IGIJORES 



' 2. Spoons 



4 - 3^; Ptoke ear 



1*. Give bafey (dolly). 



5. Shoe 



drink 




•6. Put the keys on the table 



7. Throw 



ball 



isrush your hair 



9. Give 



10. 'Talk 



on (tele)phone 



11. I]06e;iQ 



IP. Fut the uoauiin 



with the kqys 



-Check if child looks at^ picks up, or performs appropriate action 
on object. - ■ 
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\b Conversation 



How raiany tltaes di^^s^ ba!by?y 



1. Talk about pcojilc? 



2. Talk about animals? 



3, Talk about thlncs? 



4. Talk about what he wanted (or did not want)? 



5. Talk about how he felt? 



6; Talk about what he did? 



t, - / ' .-A 
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First FIf+y Words 



I 



Date 


> 

b 

Word or Sentence 


0 

• 

.irian,,, ; 
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It said: 
-After someone else 
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C2 



Hames for people 



a. Specific (noanBr, daddy, Johnny) 



\k. General (girl, baby) 



Navies for animals - 

a. \§pecific (Rover, Spot) 

b. General (dog, cat) 

NoneB for things' baby tuaes 
*a.* Toys ^ ^ 



b. Pood 



c . Clothes 



/■ 




2. 
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' U, Names fo!?^things'^ev^*r3rbody uses ' 
a. Vehicles . . « 



• ■ ■ ■ ' : . r 



b. Ftaraiture 



5. Nanes for actions (up» down, outside [meoning "go outside")) 

6. Wordp that tell you how he feels 
* ^a. Social words (Hi, bye bye, thnnk you, please) 



b. Words that s^y;*hcw he personally feels (want, me, mine, oo, yest) 



7. names for things objects do, (crash, so boom, bow vow) 



8. Hames describin*^ objects (big, all /:!one, hot, cold, pretty) 



I 

s 



9* Others 

... V 

< 0 
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LANGUAGE: DEVELORIBIJTAL MILESTONES 

The Deyelopsiental Milestor^es for l^guoge can "be presented as. an 

A opportunity for us and the mother to view some of the more subtlq^mile- 

, stones in ;Lan^ag9 development* Mothers usually are aware of when \heir 

' child^ spoke his first word, when he could name everjrfching, w^en he sai 

a sentence. But the home visitor may 'want to explore with the mother 
■ 

\ the idea that language learning is a very complex process. Thus one 
might 'e^cpec^ that » it would proceed by many little steps 5.. some of which 
are on the milestone list, as well as the big ones we all remember. 

^ / Ask the mother to try, using the 50 word list and her observations 
over the next two weeks^, to record the age at which her child attained 
these .milestones. 'Caution her that he still irill^not have reached many 
of them. may want to "test" his ability to ^o some 'of them such ^s 

ringing an object from aiiother room'^or talking on the telephone. ^, 
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21 MOUTHS/ DEJSCRIPTIVE J70RDS THAT^ 



JUNDERgTMDS 



1. Words describing how 6bjects are related: 



a. Open/close 
•b. Under /over 

c. Belittle 

d. '^oft/hard 

e . Long Ashort 

f. Others 



yes 



yes_ 
yea 



yes 



no 



•no 



no 



no 



no 



J 



2. Words des'cribing hov objects look; 



a. Colors : Red 

Bliie 
Yellow 
Green ^ 

b. Shapes: ^Circle 

Square 
3?riangle 

Others: 



yes_ 
ye3_ 
'yes_ 

yes_ 



no 



no 



no 



no 



no 



yes ^ n o 
yes no 



ft«087 

r 



' ''^ .lilcis tones in Undcrst^ndinr 

UecoGJiizad his i^iothcr's voicas 
^ Quiet ad whan he Koatd her 

■ .*• ■% ^ . 

^ Rccoenizwd *tic oentcnce "Oo you want to go ninht-niffat?'' : 
Locko^! unhappy 
. * Shook hca'l ^ 

Recogaizci a lirord for food (bottle j> cookie)? 

Looker, for the object ,< , . 

vfcnt to got.thG objact ; ^ , ^ 

RccojrjnizeJ the w/;rd "no!*^ " ' 

* Gave QOitXithinff^han you asked for lit: ^ 

^raon tho object v;aG in sight \ 
tJhcn it was in another rooH 
Put somcthinc xfharc you thld bin tr. put it 
In the smic rooti ' , 
In a different roob^ 
Broufjht soncthing you Mko"" for ^ ' • % 

„ I-Jhen the pUjtict ^rm in the Ginrvj room 

!'Jhon it tms in z^. differ ^nt xor-n , 
, Saii ^no" to you^. roquest^^ ^ 
• *v&ien he t^eant ''no*' i> 
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AGE 



When ho tioant yes y 



Converts at ion 



Undorstno l a question nteut -a thing 
^jac^orotcnd a f-u-jstirn r^.^^cut .a person 
Understooi a conversation bet^/een 'two adults 



: TJnderstood a convcr.dati'^n .^n tclevioi^n 
^ Understori' a conversation on the telephone 
Anything" Else? ^ * 



8 




6 ^ 



> • ' <- .^lil -Qton-M in Sncnkin^. 

Sail fir'tt Mord 
Said 10 vcjtdQ 
^zpl !>'> x/orde 

Sell first t?rrd xjith pUj'* ^syllables 
Sai'2 a pjHibcr (onc^^ two, -tc.) 
Said a ccl'^r (rudj i^recuj ate,) , 

Sont6nco5 ^ . 

Sai»l si.ntbnco of tx?o w^v'^b ^ 
U©cd scntunccs mor.i often than. sinrJ-G "words 
Said a simtencv- pf thruu words 
/iBkod a question v/ith ' vxh'' ? ' c>r 'Sjharc?*' 
Said a sentence vyith "n*^" ;r ' nr-t ' 

Conversation \ 

Talked abcmt son^c^thin; ^ras r)layinr-; t/ith 
zlskosd f'>r sr^ucthin,: hu; wantod 
iinswurjd a qu^ sticm 
Told you abcut a placclh»-j had bean 
X^ld you ibr^ut a person h-i ha-l scan 
•Talked on the tcloph^ao 
Talked t: another child 
Talkc.i 15^ hinsclf ^ ° 

in bed 

x^hilo playinp * ' ^ 
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.LMIGUAGEs HO^ffi VISIT #17- 



Purpose c , ^ ^ , ^ 

Each visit, fron r?17-24, ^;ill have 2 major purposes! 

1) To improve the child *s vocabulary. Visits #17-20 will 
concentrate on nouns, t/21--24 on adjectives and adverbs. 

2) To develop conversations bet^^yeen nother and child. 
Visits #17-20 xTill concentrate on modelinp conversational 
styles to 11 and having her listen to. Visits #21-24 
will focus on having attempt these styles, 

1^ Introduction and Feview 0 

1. KV re^^iet'is trith the last fev/ visits before the assesstnent. 
She reminds I! that ue had begun concentrating, on expanding 
her child's vocabulary. She explains that tKe next few months 
Z VTill probably learn nany new words . Tie y^^iH be tryinp to 
see that he learns all tynes of words so that he can talk 
about many thinprs in nany ways . ^ 

2. W and '! complete a new copy of word type questionnaire 
' usinp, 50 word list and any other words recalls, HV 

discusses* the types B secns to have and those he lacks. 
She asks if she has any idea why H kpows some x|prd types 

, and not others. ^ 

in 

3. HV explains that for now we will concentrate on increasing 
child ^ object words, (^^1-4). Later ve will work on increasinp 
non-o^ect words (^^5-8). HV and M decide on an object ccftegory 
where B needs help. 



II. Book . 

1. As before, books are useful for cxpandinj> the child's 
vocabulary. IIV read^ one book to By payinf particular atten- 

' > tion to object \7ord8 which are of a type n lacks-, — usinp 
" functional definitions for then, pointini?^ out correspondinpr^ 
real obj^ects where available, etc. . ' 

2. During the book reading and at any other point she wishes, 
IIV models, if possible, the conversational style we wish 
to adopt. This style involves: 

a. Continuinr* the descriptive speech style of earlier visits 
'T^iat's a cox^*% ''You have aorae Ice cream*', et^. 

h. ^escribinp what the child sees (saw), does (diet) > as a 
continuing narrative iti tJ^iiich child- also participates - 
D. Tiucks'' 't. ^You s^w some duclcs.'' TJ. *^Sticfcs.'' 
• "And you saw some sticks/*" B.' Hol4s*out hand. 

H. ' And you had sarie '^rayel.'* B. Touching palm, lips ^ 
rounded, very quiet. '1. And you hurt your hand vrith 



the gravel? etc. 



r 
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cont. 



LANGUAGE: HO^tE VISIT ^^17 



c* • Asking questions and elaborating the child's answers: 
n. '-irnat did you see yesterday?*^ B, "Car,'' "Yes 
you went for a ride In the .car . And what; did you see 
rl^ht up there' (polntlnR) B. '^ower." l\ ''Yes, you 
saw a tower. And what did you find In the garden?" 
B. "Grass." 11. "And what else?" 'B. "Daisies." 

d. For those children who do not talfe nuch, or whose 
speech Is very hard to understand, liV raodels a very 
accepting style. Any thlnp^CHat sounds like a word (or 
sentence) Is treated as one. 

. I J 

3. gives :i second book to read to 3. B, xrLll keep this 
book. 

. «> • 

III. Coimnunlcatlon Ouestlonnalre 

1. HV explains that one o^ the most excitlnle^ tilings which 
will happen In the next few months Is that B x^lll begin 
to use language to tfilXsjeople about how he feels , t^hat 
he thinks and what he sees^^^lSSr^ad of just naming objects, 
. he will bepln to talk about tjier. Just as we kept the 50 
word list to keeR track of how B learned object's names, 
now we would like to keep a record of how he taiks about 
things.* * ^. 

2; !t and HV go over the cornnunlcatlon questionnaire. They 
/ complete any portion *! feels sure-about. IIV asks V to 
. / listen to E and try to fill out the remainder during the 
week. KV tries to have this completed as accurately as 
possible. There v^ll *e some thinc^^s which some children 
can not yet express (I.e. something is not true). The 
eicamples are guides to help '^/listen to B. 



0n\ 



■ ' , LANGUAGE: HOME VISIT #l8 • 

* ■ • 

^auitsment! Pictures and blank" pages to add to B's scrapbook. 

Tape recorder and blank tape. 3 copies of questionnaire: 
'a Conversation. 

1. Review ' 

1. ) HV and M go over communication questionnaire. Hopefully, M has , 
' ' listened to B during the past 2 weeks an4 can now complete all 

sections, if B's speech has changed during the last 2 weeks, HV 
records the change, and discusses why this might have occurred. 

2. HV and M look at areas in which B is "weakest? , i.e. In which 
he relies on gestures and whining instead of language, HV asks M 
if she has any ideas why this area might be hard for B. HV suggest 
thadb M provide lots of escamples of that area (asking questions, 
showing objects, etc.) to help B. 

II . 'Scrapbook 

1. HV chooses, using her copy of 50 word list and word type questionnaire 
(Visit m)t an area (or Areas) of object names in which B is weak. 

2. HV brings pictures of objects in this area, About half should be pic- 
tures B-can name or recognize, half that he cannot. " 

1 3. HV tapes B during the scrapbook session. The scrapbook proced^ 

f the same as in vipit iflh. However, this time in addition to r 

with functional definitions , HV models conversational style a|Jj 
J ' visit #17. V?hen it i,s M's turn to read book, HV does not att^^m^^t 

■ to diWtly influence style. 

e 

III. Conversational Topics 

^ 1. The purpose of taping B is to give M practice in listening, to whp.t • 

* • her child Is talking about. So when the scr^ook session is qcfflpleted, 

HV plays back the tape. She and M listen to^at B was talking about 
I and fill out conversation questionnaire. For diildren who do not talk 

much, vocalizations which have some meaning te.g.nojses meaning gimme 

that or I'm unhappy") can also be scored on questionnaire. 




ERIC 



'■ 2. HV explains that one thing we want to do in the next 6-8 months is 

help B learn how to carry oh a conversation about how Ije feels , <or Tjhat 
he saw or what he wants. The questionnaire will help us decld? what he 
' likes to talk about and then we can begiij by helping him learn to 

talk about that. 

IV. Homework 

\ 

\ ^ The scrapl)ook tape provided only a small sample of what B likes to tal^ 
. a^ut. HV asks M if she could take 15 minutes orife day during the next 
'week and fill out another copy of the epnversation questionnaire so 
we'll have a better idea of what B tpiks ahout. 

^ ^ ^0093 
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's Conversation 



How many times did the baby: 

1. Talk about people? 

2. Tallt about animals? 

3. Talk about things? 

k. Talli about what he wanted (or did not wsait)? 

5. Talk about how he felt? 

6. Talk about what he did? 
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LANGUAGE: HOME VISIT 02$ '\ \ 

Purpose \ 

1, To increase vocabulary of object words. 

2^ Itogaret, Sue M. , Sue E. , Isyxm: to give M examples of conv^irsational 
style. ; ' 

3. Vidki and Nancy: to encourage M to talk about objects ||[p 
Equipment : 

t^nila envelopes; pictures; Ifergaret, Sue M. , Sue E., Lynn, "Segal" and 
"Bama" tapes and transcripts; "Touch Me" bopk, tape recorder. Vicki 

^nd Uon'cy: cars, trucks, spoons and cups and polaroid camera, construction 

^paper. 

Advance Preparation : V 

Collect pictures of objects in a "vord-type" area in vhich B is weak. Also 
collect 3-1* instances of those objects (some from office, 'some from the child) 
Glue pictures to manila elivelopes. ^ \ 

Margaret, Sue M. , Sue E. , I^ynn: ' „ 

I. Picture Matching 

1. HV asks M if B has looked at scrapbook^t all in last two we^s. Does 
he like it? Has he learned the names of any objects in it? mV and 
M "read" scrapbook now with B, asking him to name the pictured. 

,2. HV e^cplains that today she has brought another "gimmick" to help B 
learn new words of a type that he finds difficult. HV puts out an 
envelope with a picture, and hands B an object, representing an instaiji^e 

of thai pictiare. She asks him to "put the " in its bag. 

After B gets the idea she can increase the di,fficulty by giving B 
several objects and several bags to choose from. HV asks M to participate 
"^ondj do about holf the objects. HV explains that this helps B learn 
th^ noMOB for objects and also to recognize pictures (a reading skill). 

Margaret:^ If above is too easyp this can be. extended to relat4t)nal 
xrords. Put 11 in its bagcj.talie it out ^ Wder ^ over , etc. 

II. CoEniiianieation ' . 

1. Revietz: HV and M rovlGv? (luestionnairc^ they completed at visit //IS 
and the ©ne M compieted during the xreek. If M did not eosnplete it 
during the xreeks they listen to B f or 5-?10 minutes and coBpl^te it 
no^7. Thej ecmpare the ti:7o questionnaires^ and look at the subjects B 
is interested in and those that, he is not. 

2. HV' points out thai xrhile B'n^r has a considerable vocabulary ^ he does 
not use it like ah adult o . lie Bostly navies things or asks for them. 
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Language: HV #19 
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He doeo not really tell you about zb^. We would l±fce to help him. 
leorn what a real eonveroation io likS. Haio may oound hard but mootly 
it involveo aoking questiono and then making hio ohort answero into 
long onec. 

a. HV playo "Segal" tape for M ao on e::aiaple (* indicates prime 

A examples). She and M go over the transcript of the* tape. HV 

.{ points out how C completes B's one word utteranceo and asks 

questions to get B to keep talking. 

m 

b. HV plays "Barna" tape as a second exempla. ^ . 

c. HV reads "Touch Me" book to B, using conversational style. After 
going throu^ the book once, she asks M to try it with B. 

III. Homework: . 

1. Ask M %o try the conversational style during the week. 

2. Suggest that she cut out some more pictures (give her extra envelopes) 
and one rainy day try the picture matching with B. 



Vicki and Nancy: 

1. As above HV begins, bsy reviewing scrapbook 



\ 




2. HV explains to M that B may have difficulty learning certain types of 
wprds because he is confused about what they mean. He may not realize 
why a cat is. different from a dog; perhaps to him they both look 
alike. HV explains that she has brougjit some "gimmicks" to help B 
see and understsmd the difference. ^ 

3. Sorting: 

a. HV presents the ^ child with cars and spoons • As in previous visits . 
she begins with functional definitions. "See, it's a cjar. You can ' ^ 
push it. It goes rmm", etc. She points out. to M what she is doing. 

She then gives the child two pails and asks him to sort the gbjects,, 
'putting the cups in one and the spoons in the other. st 

b. HV asks M to repeat with trucks and spoons. Or do it along with 

U. Picture Matching - as with Margaret, Sue E., etc. . ^ 

5. Communication - as with Margarelt, Sue., etc. Begin by reviewing last 
visit's questionnaire and completing M's copy. HV then explains that 
to help give B more ways to talk about his favorite subjects, we 



' HODS. 



Language: HV #19 



need to teach him more of their names. The best yay to do this is, to name 
the o"b;Jects for him'. JIV explains that a fun vay to do this io to take " 
pictures of B with these objects and -pv^ them some place where he ean 
look at them. Take several pictures ai^d mount th^'on construction 
paper. Then put t^em vhere M vants, 



,7^ 



6 . Homework : 



a. Ask M to name obje6ts in pictures for B often and .try to have him 
name them. ; / ^ ! ' * 

b. Suggest she cut out more pictures (give her envelopes) and one 
rainy day try the picture matching with B. 
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LANGUAGE: VISIT #20 ' , ■ 

1. To improve child's qbject-name vpcabulary- 

2. Sue E.V^ue M/Ma^aret and Lynn: to help M develop' conversational 
style. ^ 

Equipment : ... 

Zoo (to leave with child), animal book. Sue E., Sue M, IJargaret and Lynn: 
toy set and questionnaire; Vicki and Nancy: ft:uit,^f lowers, watches a^« 
telephones 5 • ' ' 

I. t'^oceLbulary 

• . a^ HV asks M if she has an "opportunity to make any mew envelopes during 
the week. Using her new ones or, if she did not make any, the old ones, 
Ij arid HV ask B to match some of P's objects to the envelopes. 

b. ^Animal vocabulary: HV explains--- to M that today we thought we'd help 
B ig§^n animal, names. .As M may ):\ave noticed, children like to learn 
the names for animal^. No doubt B 'already sliys, or mderstands, the 
words for dog and cat. HV reviews the concept of functional definitions: 
children find animal names easy because each animal does something 
distinctive. In fact, early riames for animalq are often what the animal 
does (bow-woV,' wqof-wbof ) rather than what adults call the animal. 

HV explains that often children do not go much beyond dog and cat 
because they do not see other animals. 'We would like to help them build 
a vocabulary of animal names. It may sfeem silly to spend time learning 
. names for things they do not often see, but the value of animals is that 

while B enjoys learning to recognize and name them, he alsp has an 
. opportunity to begin learning to recognize differences in color, shape 
' and size. After he becomes tuned in to those differences we can £each 
him color, shape and size words. ' 

c. HV gives animal book to M and asks her to show it to B. She asks 

M to name each picture and, if possible, say the sound the anim3al makes. 
^ ("See, it's a^lion, it goes Rit", e;tfc.). 

, ■ . *^ - 

d. HV shows they zoo animals to B. She matches each one with a pict^e 
in the book ("See, it's a lion, like this lion", dtc). 

e. HV, M and B pl^ay with the zoo. HV and M show B how it works,/' 
namng the animals and making appropriate noises. After a few minutes 
HV begins asking B to name the animals and to give hel* v^ious animals. 
Then 'she asks M to ask to name and give animals. HV exi)lains that 
we will leave^- zoo witl^ B so he will have an opportunity to learn to 
recognize the animals, and with M's h^pj, to learn their names. 
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Language: Visit^#20 (cont.) ' , 



II. Conversational Style: Margaret, lyhn. Sue E. and Sue V^* 

.a. HV reviews concept of conversational style from Visit #19. M is 
probably not clear on what we mean. HV explains that she will try 
today to give M more examples . 

b. HV gives M questionnaire. She explains that she will try style 1- 
completing B's utterences and asking questions - on..^ach of these ' . 
topics in turn. She asks M to keep a record of what B says in reply. 

c. HV gives B toy set and models style for M, telling M what topic 
She's orx now. 

d. HV and M go over gusstionnaire looking at what topics made B talk 
the most. They pick the most, successful topic, and HV asks M to give 
it a try with B. • 

III. -'Further Vocabulary :j Nancy and Vicki 

i ' \ 
.a. After HV finishes with the zoo, she adds pictures. of animals to 
B's scrapbook so that M can match zoo animals to animal pictures for B. 

b. Sorting: HV^ explains tha% she has brought some more sorting items 
to help B learn object differences. As. in visit #19, sort fruit and 
f lower^^'^ into palls then ask M to sort watches (she can oall them tick- 
to cks or clocks) aiid telephones. 



Language ' , 
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■ . . ' ■ L\1!GUAGE: nO-T, VISIT #21 i 

o * 

I 

Purposes 



1. Tb sugp;e3t to iriotlmr x;ays tc inprove her child's vocabulary/ 

>' of action t/ords. • , % 

if * ^ ^ 

2. To continue discussion of convergational style. 

Equipment: * ^ 

Sat of aiiinals; Marparet, Sue J . and Lynn -^^oy sets. 

Viclci, Sue JA- an:^ Mancy. Tapes etc. used f;3(^c^nversational style 

in Visit 



I. Vocabulary ' / . 

1. ilV asks^i? if B played x>lth toy zoo durin<^ '^:ie week. Did he 
Tearri anv of the aniials* nrares? lid he coi^e to recognize any of 
tiie forrs? HV asks M to bring out the^zoo. She asks D to give her 
(:3how Her)' xijarious aninais to sea if !?e^^as learned to recopnize 
their nanen. She also asks hin "W-iat's this?*' to see if Jie has 
learrcd' to ^ay any of .the animals' naies. 



2. UV sv^.r'.GStB ±oJSi^j^t one of the nice thitags about ani/ials 
'from t!\a poinfr'''o?viex7 3tf teaching lanp:ua':e, is that they can be 

used to help learg^^-^tCtSDn words, 'i.e. verbs. Anitr-als can be luadc: 
tp jump, i/al'tC^^^dr^ise ^ etcyS^^ you play with them you can shon; B 
hoiv these words are used.' 

HV offers B the set o;: Fish^'s^Price anlnals. She and B play with 
the aninais '^7hile HV talkn tn-g us^g appropriate verbs. Each verb 
'is used in several 'forr:s (-^i?af, -edg -present j etc.). The KV puts 
eraphasis on the verb irt her sents^^cns. (If already has nany action 
words 5 pui eniphasis on -ed, -in'^ endings. If not, spend more tine ^ 
and put M(j>re e!ii>h-sis oti present tense)., 

3. IlVoadds a ferv* of the zoo aniu^als to the set and the Fisher Trice 
fence. She asks^ .*! to join in the play. If B '>as other anirnals Xor 
dolls) Qiftlit also add these. HV suggests that^ of course, other 
situations can be used to teach verbs, but the animals make a Rood 
tool. 

Conver3a.ti6nal Style - i^argaret, Lynn,' Sue./:P. 

1. IlV aslcs H if she has had any luck with conversational style. 
Does it seer* natural? Unnatural? T.oes she know v/hat we're talkit^ 
about? Does 3 seem to respond? ' 

2. HV explains that this style can ^e iTsed in^ many situations. Today 
she and will try it in several types and see if they can get B to 
respond.. . 



wWTir W 0C099 
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Language f21 (coi^t.) 



%ore are three sicuations? (1) PvQh\^^. ^clvin^o (2) pretend, . 
(3) Social, av and j4 l.o throuf^U each pf these in turn. They both 
play vjith 3 and both to 3. HV participated but encour^s 1'^. 

to do i*iost of the talj'ins and most of the playli^. 

Tne toys for prohlen solvinf; arc: puzzle, fom fitter, strinftinr 
beads. Tliose for nretend are all the others, except the balloonj, 
noiecLiakers and cupc.akes. These are to be used in a social situatl^. ' 
having a party ': the party can be for Halloween or any other ocqj^on 
t'^at seens^lopical. - ; ^ 

3*. Durinf5 thisscr situations, and ^ at their conrpletlpn, IIV and discuss 
which were easiest for usinr the conversational style. It will 
^probably turn out to be the pretend people and placea are easiest 
Ito'^con^'erse" aboiit.. Uut for some nothefs^it mif»ht he tha^ social 
:;tinp3 are wastes t tp talk in. , . 



Ila/^^^icki, rlancy, Sue M.^- ^o conversational style fron.#19. 



1 



III.'' Hor*et/ork' 

A. ^ . , 

1. Ash 'i to brin?: out the anlnals aj\d practice verbs with B durxng 
,t:.e next fez nej-ks.^ tyiik her to keep^a record of any new verbs he 

laams and hor; he v.3<^3 tian on her 50 ^rdrd list, 

2. :;arearet; Lynn, Sue E. - Ask I^. to try conversational style in 
whatever type of setting seet-ed easiejit '^?:o her. . \ 
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LANGUAGE: HOt^E VISIT #22 



Purpose: Review 



Use this visit to malce up any missed visits or ta reviev ai>y 
concepts, you th£nlt need more emphasis. In addition, ^Ifeview the child's a 
own communication ability: 

• - 1. HV and M bring the Communication questionnaire up to date to 
see hov B^'s conversational abilities have improved. 
2. HV and M evaluate, B*s ability .to respond to conve^-fjiatiortj^' 
statements by completing the attached questionnaire. This 
should be completed ''by* asking B questions , telling him to do 
; ' • things 5' etc. , and observing his response, rather than from 
memory. " 



ERIC 



OOlOt 



HOW fiUCH CM 



JJNDERSTMD? 



^Jhat does he ooy/do vhen you: 



1. Ask him a question vhich he coxild answer yes or no (for exaS^ple 
ore you hungry? Do 'you want to go outside?) 



2. Ask him a questibn that starts with who? with what? with where? 

-Is.. 



3. Tell him you don't want him to do something? 

s 

C 

a ' 



U. Show him something? 



D 



5. Tell him something is not true? 



6. Tell him you want him to do something? 



Language §22 



4. ■ 



Purpose 




Home Visit #23 



1. To improve BJ^s^ocabulacy /of relational wordb, 

2. To improve B'sr conversational ability. 



EcLtiiTMent 



3 toy sets:' size, texture position; Palmer "test" and test eqiiipment 
and M's questionnarie; tg,^ recorder, "What do YoU See?" tape^ 
transcript book. 



Forms' 



*21 Mos. Desc3?iptive Words That 



Understands: "What Do .You See?" 



Procedure 



e/th 



Vocabuiar^ ^ 

1.. *HV reviews with' M the vocabulary bmli^ng techniques of/the past 
5 visits. We have beei^ concerltrating in thpse^ visits on helping B 
learn the names for objects. By now, howevea;*, he has probably learned 
that everything has a name; Jiis vocabulary has, or will soon, really 
explodes So he is' ree^r^ll^pf take the next stepl he's ready to learn 
the words whi<^}i^'^yill 1^ jiim 4escribe the objects he can name. 

2. HV M l9dk at M's word type questionnarie. They note the 
relative paucity- of "Names Describing Objects". Colors „ shapes , 
descriptive terms for texture and lerlgth, are missing. HV explains 
that B took the most essentietl step in language when he learned that 
things and actions fcan be named. But to really talk to others he has 
to be able to\do more than name objects. He must be able to describe 
how they look pnd feel as well. This usually takes specific teaching. 

3. As a first step to teaching B 'descriptive tjerms, HV and M look at* 
what teras B understands. HV administers the modified PaJjner test, 
attached. M completes the questionnarie. Then they look at what 
types of descriptive terms B understands. Hopefully, B will know 
more relational words than colors ajid shapes so that HV can say that's 
whv we're starting with relational vords ; they'll be easier to learn. 
Hv may make the point that relational words are easier because they 
often involve what objects do and, as we've said many times, children 
are more sensitive .to what objects do than how they look. 

^. HV explains that probably .the easiest way to teach B these words 
is simply to use them as often as possible. She explains that she 
has brought some toy sets today to help teach words for l) size, 
2) texture, 3) position. 
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Language #23 (cont.): 



. a. HV gives B size toys. She lets riim ploy with them while she 
descrihes what he's doing using "big" and "little" as often as 
. possible. 

b. Repeat with texture •» hard & soft. ^ 

c. HV asks M*ta r^jpeat with position: under & over. 

d. asks M if ^le wooild try usi^g these 6 words with B^^er the 
next 2 weeks, whenever the opportunity arises. - ^ 

II. Conversation: Sue E. , 14argaret, lynn. 

1. HV reviews with M the last few visits on conversational styles. 
These visits were «3oncerned with how adijiLts can set conversational Examples 
for children. We .did not pay too much attentio»=- to what^ B did, we Just 
tried to carry on both halves of tbe conversation ourselves. 

2. Now that B is progressing (see communication questiopuaijre) we'd - 
like to give him the opportrmity to learn how to conduct certain kinds of 
conversations. One kind that works well at this age is, conversations 
about "What Do You See?'.' , HV and M look at "Show" column of communication 
questionnaire to see how B has such conversations nbw. HV explains thay what 
do you see^ -^onversations shotild improve this column. / 

3. HV plays example of "What Do You See?" conversation. She and 1^ ^ 
go over transcript. 

• [ 

k. HV asks M if she would note on attached form any attempts B^ 
makes during the next 2 weeks to answer questions abput "What Do You See?" 



III. Conversation: Sue M. , Nancy, Vicki - Home Visit #20 



Language 
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Language #23 ' : ^ 

PMiffiR IIISTRUCTIOIIS ' ' 



child to the long spoon, Give any -favored object the .long spoon. 



1. BIG (ball). Place both biills on the'^able, the big* ball to your 
right. Say "See the balls," or "Look at the .balls." If ^he ch^d is 
not attending,- move tJje balls arovind, allov child' to play vitb tKem. 
Replace them in their^Soriginal petition. Say, "GivQ me; . .etc . , the big 
ball." ■ ^ ' ' , 

< o -i ■ ■ - 

2. LOITG (spoons). ^ Place "both spodns on the table, the long one* to your 
right. Say, "Look at the spoons." If the child is not attending bang 
them on the table. Say, "Give me... etc, the long spoons." 

■ • 7 » . - ^ J • « ^ ■ 

Alternates: D'Put the long spoon on any favored object* 2) Take 
any favored objecjt to'' the long spoon. 3) Demoristrate the spoon hit. Tell 

3. UNDER (bridgQ and plane) |^lape chair directly i-n fr^m^f child.- 
Say, "See the bridge, Nov vatd^ me'," land move the airplan?aro\ind saying, ' 
"\Here's the airplane." Give the airplane .tid^he child; say, "Make the 
airplane go tinder the chair." ' 

Alternates: l) Put the aiarplane under *the chai:r'. 2) Make any* 
favored o'bject go^ Under the chair. ^ . * . ' 

SOFT (block and felt). ^ Place both objects in child' s.hq^nds, the 
felt in his right.. Say, "Feel" them," allov. him to do- so for some seconds. r», 
Say, '^'Give me the fcne tha1> feels Soft." ^ ' . , 

Alternates: 1) Put any fayoi'ed object on tjie soft ofie. 2) Rub any 
favored object vith the soft one, (demonstrate rubbiiig' vith bdth).^ 3)» Give 
^any favored object the soft one.- . ' " * 

5. OPEN (two clear containers, and tops) Place the conjtai*ners on the table 
the open container on your left 'with the cover to -its right, 'the closed con- 
tainer on yotir right. .Say, "See ;the bokes; open the -box." ' 

' ' Alternate: l) Open the box ana put any favored object' into it." 

6. LITTLE (car) ^Place both cars, on the table, the little car to your le^. 
Say, "See the cars," or "Look at the cars." If.the child, is' not attending 
move the cars around, $.llov thp child to pl^y vith 'them. Replace them in 
their • original positioh. Say, "Give me. . .etc- , the little car."^ 

1.^ OVER (cup and pllane) Place xsup directly in fronf of child. S^, "See 
the cup. Nov vatch me'," and move the airplane -around, saying, "Here's the 
airplane." Give the aiirplane to the child. Say, "Make the airplane go over, 
he cup." , V • 

8. , "jBfflD (block and 'felt) Place both objects in child's hands-/ the block | 
in^is left. Say-, "F(iel them." Allov^him to do so for some seconds. Say, ^ 
"Give me the one that feels hard." * - , 

^ Alternates: l) jPut any favored object on the hard one. 2) Hub any " 

favored object with the herd one ^demonstrate rubbing with both.) 3)/"6ivf ' 
any favored object the hard one. /] / 

' ^ ' 00105 ; , , •'• - • 

(cont. ) 
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PALMER^ I!1§5!|{UCTI0NS 



9. CLOSED (two clear containers and tops). Place the ^cotitainero 
table, > the cloaed one on your right, the open container oii your 
the cover to its right. Say, "See the boxes; close the box," 



lett 



on the 
with 



Alternate: Close the box and put any :favored objept. on it. 

10. , SHORT^ (two trains of different length) Place trains on tablle, the 
short one to yoirr right, both at Iright angles, to the child. Say, "Look at 
the train." If the child is not attending, make the trains move arouad the 
table, saying "Choo-choo, where is the train going?" Then place th^ in 
\ original position and say, "Give me the short train." 



or 



Alternates: l) Put favored object on shopt trains take it 
ride on the short train (ex. "The cat wants to go home, take him hom^ on the 
Ejhort train.") 2) Make the short train go on the floor. 



> 



V 
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^ LANGUAGE: HOME tESIT #§1* % ' r 

Purpose y ( 

l^To improve) B's vocabultoy of relational vords^ ( . 

2. '.To ini*ove B's conversational ability. 

Equipment : ^ \ 

2 books (to leave with B)- Look,Look book, aiid Trjmli Me book. 

Forms: 'V ' 

"What Do You Sel" conversation forms (2 e©pieo)t-, 



Procedure:. . . • 

VOCABULARY ^ ' <^ X 

1. HV asKs M if she was. able to spend any time durlfif* the' past 2 weeks ; 
using relational terras with B. Did he leaVn t© oay any of them? To 

^understand any of them? HV and'M try -to think ©f objecta/situatibns ' 
ardund the house irhich should create opportunities for using -y 
terms of size, position and quality. 

^ - • o 

2. .HV suggests that lust as we would use books- to ^uild voeabulary,, 
> • so .books. can be used to help, B leam relational termo» We^have 

^ brought "^some books which, -with M's help, should jgive B a chance to 
' leam relational words. HV* shows B |yhe oi^e bookt wing words like 
J)ig/lit1fle, large/small. She asks M\to show B the boolc for position^ 
and ^quality. . • \ ( 



.11. CONVEPSATION: Sye EXwcirgaret, lynn 

1. HV and M review the "What Do You See?' foim. ' If M iiao notN^pleted 
\ ' the form, they do it'together'/at'this time. If B did not an^ 
""^That Do You See?" Questions-, W tries a few with^^hln nm. 

2^ HV and. M discuss why certain ^tuations and topieo may appeal ^o B. 
^ Perhaps he has a better vocabulary in these areas? Pesrhaps h,e ui^s 
to'^hang out the window and watch for Daddy? HV mil M eemglete the 
attache^ form, indicating what situations M feels are adapted to 
asking "What Do You 'See?^' questions (e.g. books; looking out window; 

' . the television; a cup or plate with figures Hn it; etc*.). ^ 

3.' HV tries out some of these sttuation$ while M eempletes the form. ^ ^ 

Then^ M tries out one or two. \ ^ ^ • 

^ ^ \ . '' , ^ _ 

U. HV asks M to complete another copy of the form bver the nestfc 2 weeks.' 

111. c6nVERSATI0N: Sue M. .Nancy, Vicki— Home Visit #21. ' „ . 



11/60/72"^^ ^ ^ i ' V 
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i \ / . r ^ LANGUAGE: HOME VISIT #25, 



!• To Imijrbve B^s vocabulary of relational vords. 
2. T9 Improve B's conversational ability. 



Equiptaent: 



1. Pictures for size and scraps for texture. • 

2. ^Transcript" of '^j^hat Do You Want?" convjersatlon. 
S." Doll, doll clothes, crib, bqltle^ blanket, chair* - 



Procedure: 

I. Vocabulary. , ; 

i: HV asks M if B looked at the books we left during the past weeks. . 
Does he like them? Has- he learned any new relatiolial words? 

' 2. HV explains that today we*re going to use the scrapbook to help B 

, learn these words.. Pictures ca^i be used to represent relations of size 
/ '^and quality. Relations of position can be expressed in accompanying 
conversation* "Put ihe picture in the book", on top of , over, et.c.., 

■ ' ■ ■ ■ \ * ^ . ^ 

3. HV and M and S ,paste in the size and quality pi ct urea, asking B to ^ , / 

"shbW'rfae the Bi^ '^one" , "give me the soft one", etc.. Then M reads book to^' ' 
3 pointing out size and texture differences. Previous .pictures in 
• the book may alsd be used, where applfcabXe.. 

II. Conversation: Lynn, Margaret, Sue E. . , 

\ *' . ■ > ' - ' ■ ' ^ ' ' ' ' ' 

' i. .H^ and M look at lasts visit * s questionnedre/. tt ^}^ did not complete it , 

th^ d^it together now. H\^^^ asks M if she ^ has not ^d ism^ improvement in B's 

. ability/to carry on %uch conversations^ if not, sh^ urges hereto keep tryinpc* 

2. W explains that there is another type of eonverisatlpn whlch^B can . 

leajrn to do# In fact, he may find this easier, since there is more .% 
motivation and M may f ind hia ability to cariy on such conyersatiofts makes 
life" easier./* These -are conversations about "what dp you want?" 

■3I M and llv bring cpitnnuni cation questionnaire up to dat^. If B pri^fitied 
from "what do you see: lessons, the "show" qolumn should have impronred. 
HV explains that* in "what , dp you want?* conversations we hope to Improve 
.columns two and five as well. JJslng the ex^smples- as a guide, HV and M 
. decide ,?rhat woiild be the next step for B In-eowmunicating what he wants 
(e.gV B jaow says name of thing; next step would be a 2 word sentence like 
"want cookie"). They make this step their goalC 

HV plays tape of '"Wiat do you want?" conversation. She and M go "over- * 
transcript.- , | ~ ^ . , ^ 

Using a doll, half clothed, HV f^ives an example. JISF^l^ do you want'Jbo 




. Jiangulage: Home Visit #25 (cont.): ^ - ^ 

« ■ ^ '•\ ■■ ■ 

a ■ ■ . • 

f ^ *put on the doll?", "Where should we put her?" etc. - 

t 

'III. Homework i 

- . . • 

p 1. H7 asks M to add pictures to scrapbook if possible, 

0 

IV. Conversation: Sue M. , Nancy, Vickie -- Home Visit #23 



12/13/72 



LUTGUiiaE: Hone Vioit 



1. To improve Bis vocai>\ilr.iT of relatione! w»rflQ. 

2. To improve B's conversntic nnl anility. 

Sfiuipnent: Ifanila envelopes, size pictures ruid texture scraps. 
Foi-ms: "\/hat do you vant?" conversation form - 2 copies. 
Prcc o dure 

I. ^ Vocabul.?jy. 

^ \ 1. HV asks M if she vas atle to add any pictttres to B's scrapboolc. 
Is. 'bec',innini^ to use or^-understand these vords? 

d\ 

\2. HV explains that today ve are (%oinr: to use the envelopes for 
teaclW-: relational vcoabulary. As in visit //19, HV, M, and B Tnatch size 
ana titxtiH-e pictures. They also ask B to put picttares "in", "over", and 
"under" the ^envelopes . ^ ^ 

II. Conversation: Lynn, Marr^iret, Sue E. ^ 

1. HV asks M if 0he has noticed that B is successful in expressinr-; 
..what he vants in sone situations and not in others. IW sufi^ests that when 

he is tired of "tinc^ej stress , he probably f^ives up on lanfruace and throws 
tantruns instead. If we can teach him, in calmer settinp:s, how to comnunicate 
l^hat he wants, then he may find it easier to use lanriuane in difficult 
sittta-tionii^ ' . ' . 

2. iri and f! conr'lete attached form^ as for "VTnat do you see?"- conver- 
sations. (Sufjcestions:" feedin", dressing* pl^^y ~ ^hat do you want to^at? 

wear? play with? ) . ^ 

' ">> 

3. HV tries out some of these while M completes form. Then M tri^ 
\ one or two . 



H. l\\f asks M to complete another copy of tjfcie form oyer the next 
2 weeks. 



III. Conversation: Sue Mc, Nancy, Vickie ~ Hcrae Visit #2U. 
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Key t0 "What dio you want" Transcript. . . 

1. In ^jj^^^ 

Note how mother a) repeats each of child's demands giving 
hlQ an example of correct English expression e.g., "Dolly. 
Qialr" "You want the doll to sit In the chair'* b) keeps 
asking child what .he wants in order to extend conversation. 



2. Example #2: 

No4u& how child uses no plus noun oil' verb to express what he 



does not want, while mother supp. 
Englisfi expression (don't want)/ 



ies' an example of correct 



3. Example #3: 



Note how mother does not supply any correct models'. -4rtien B 
whines she ignores' him rather than supplying 'feh^Engll.sh s 
expression of his demand. She makes^no attempt to' flrid * 
out what he wants. 

HV and M could go over this section and suf^gest what M might 
haveosaid to help B learn to express what he wants. 

■ ^' 



4 
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"What Do You Want?*' 



/ 



Exarnple #1 (Wliat ShllS llant$) 



Mother : 
Oh LooU at all the toys! 
I'Jhat do you waivt to play with? 
Oh you x^ant the doll? 
You want the doll to sit in the chal 
Tt*9 hard* 

Here. Try It this way. 



You want the doll ^o sit In the chair. « 
l^at else do you want? 



You w^at to^ feed the' dolly? 

You want to give the dolly her bottle? 



t/luit do you w^nt? * 

You want the fop. 

Look. It goes around. Now what? 

You want Mommy to do it again? 
^^leee! 



Bab7 



Toys _ 

Voc (picks up doll) 

(Tries to make doll sit) Whines 

^ 1 • 

Want in there. 



Trolly. Chair. 

(Baby goes to tdys.) 
3aba. 

4 

IJaba Dolly, . 

Dolly Baba. 
Whines. 



c 



More top. 
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Key to "What m you want" Transcript. 



1. In Gxanple ^1: 





Note hw ivtWer a) rcpeaits eaeh^of child's demands giving 
hlra an exanple of correct English expression e.g. , "Dolly. 
Chair" "You want the doll to alt in the chair" b) keeps 
asking child what he w«nts.ln order to extend conversation. 



2. Example §2t 



Note how. dhlld uses no plus noun or verb to express what he 
does not want > while mother supplies an example of correct 
English expression (don't want). 



3« Exan^Ie 93x 



, Note how. mother does,^t supply any correct models. When B. 
' ' * whines she Ignores him' rather than supplying the English ; 

estpresslon of his demand. She makes hp attempt tto find 
out what he wants. ^ ^ T 

^'■'^ • ' 

^ HV and M could go over this section and suggest' what M might 
^ have said to help B learn to express what he wants. * 

' - . \ : ■ 





> 
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1. <^ 



ZzmpU 12 (tfb»t Child Doeit^c Wan^) 
Mother . Baby 

Let*8 read the hooH* 



You don't want to read the book? 
It's a acratch a acent book. 
See* Jack In, the bean atalk. 

You don't want Jack in the bean .jitalk? 
How about Old tfother Biibbard? 

You don't want that? 
What do you want? 

No. we can't go outaide. 

It 'a raining, \ 

You don't like t.he raln« 

Row about thla book, ' \ 

''Old Hother Hubbard lived In a cupboards . 

You don't want to read? 




ShaUea head«« 

) 

No Jack bean atalk* 
No Mommy Uubba. 
Want outside. 
No rain. 
No book*. 

No l^oimiy Hubbard • 
No read, 





(50115 



Mather 

Look a fish. 
Soe* the flflh. 

Flah. . 

No you can't play with that, 
^^ant to play with allgator? 
Love love allgator. 

See the allgator. 
Give me the allgator. 

Erlc^ 

Sec^ the birds. ^ 
Make the» fly. 

The birds fly so hlgh» 

Oh look gfc these! 

That's rlRht. 
tts a doggie. 

Hog goes woof woof woof. ' 

(Gives dog.) 

Oh lot)k at this. 
It's a top. 

The top go^s round I 



Exiitple #3 (A Loat dpportunley]^ 

• .-^ Baby 



Pi 



3 



I- 

i 



Flah. 
Whine. 



TJhlne. ^ d 

(child takes allgatorO ^ 

Whines. ^ " . ^ * 

Gator. ' , 

Vnilnes. 

l^lnesiH^^lnts. to tape recorder.) 
Iftilnes. (Tries to climb onto table*) 
Doggie. '^^^ 



Doggie. (Reaches for dog.) 
Want doggie. (Reaches.) 
DOggle. Gator. (Goes to allgator.) 



Ifhlnes: 
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LANGUAGE: HOME VISIT #20 • 

J\ ■ ' . ■ 

Furuose: - • . 

Visits g8-3§ vill eentinUe the du&l purposes of visits 22-27. 

!• To Improve B's vocabulary i These visits vill focus on his/her • 
vocabulary for colors and shapes. " 

2. To improve. B's conversational abilities:. These visits will focus 
on talking about the past and about people. 



Bquiptnent : 



Color Toy Sets: #1- stacking cups, pop beads, hour glass 

^ #2-form box. ' ' .: ■' ' 

Shape toy sets: #1- fruit, balls, containers 

#2-puz2les. • ' » 

Toyset- Horni Visitor *to assemble. 

Procedure: 

I. Vocabulary: ^ . s> ^ 

1. ' HV'reminds M that before the assessment we were working on developing 
B's vocabulary of relational words. Now that 'he's/she's getting older 
we'd like to work on son^thing a little harden. Relational words 
describe* how objects go together. They seem to be easier to learn than 
words that describe objects by themselves.^ We'd lllce to work on seme 
of fK^se typds of words, namely colors and" shapes. 
. \ ■ 

HV asks M about any words for colors or shapes B seems to know 
alrea^. ^ ,^ - ^ 

3. ; Continue as in visit #23. HV plays with B using the shape sets 
(shapes include round, ysquare and also skinny, long, fat, etc.) M 
plays with B and coloi^ sets. 

Assemble, from B's toys and the kitchen, color and shape toy sets - 
for B. Ask M to try and name them for B as often as possible. 

II. Conversation: Margaret. & lynn 

1. HV asks M if B has shown any improvement in communicating what 
she/he sees or what he/she/wants. Bring the commiinl cat ion question- 
naire* up to date* ^ 

• * 

2/28/73 
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2. • ny explaisisltlmt in the next S nanths he M like to -help B 
develop a third conversational rr^.Q^ ^hio one involves taking 
al30Ut the past* HV asks M if B ever telli3 her about something 
he/she hag done or oeen.' If he/she goes out does ke/she tell her 
where he/she went or what he/she saw? If he/she in watching TV 
will he cene and tell her what happened on the T.V.? -Using language 
to talk ahoufc something <^that»s no longer around is a big step. Often 
children need help in tafeing it» - 

3. HVand M go over a transcript of a past eonveroatibn, HV points 
out that getting the child to describe what he did I's l^ke pulling 
teeth.. He only cays a few words. The M supplies most of the con- 
versation by prompting ("you saw the church") and , by conrpleting 

his jj^ntences in the past tense.. 

4. HV creates an exomple 

a. Weather, etc, permit jbing, try in this visit, or the next, 
to take B outside for a short walk. When you return, ask 
abbut^4rlmt he/she saw. ^ j ^ 

b. Have M play with B with a set of toys while you leave the 
room; Then come back and ask B what he played with. 



if 

t 



) ' III. Conversation-Nancy, Sue^M. ,Vicki. Visit #25 



IV. Midmonth- Call M and" ask if B lias 'made any, progress in conver- 
sational style or in colors and shapes. 



<7 





LAIJGUAGE: Home Viait #S9 



X. To lievelop^B'D voea^ulary for colore oaa oliapeo. 
2> To Improve B'o converoationol ability 
Eqiulpment ; • * 

° 1. . Book o^ color 

2. Booli on ohapes '-^ Leave with B 

3. Storybook * 



Forms: 



"VfKat H^pened to Me" 



Mdmonth - "Cplors and Shapes 



Procedure ; 

I. Vocabulary 




V 



7 



1/ HV Asks M if she has heen able, during the gast iconth, to work on 
cdlors ^n-d shapes vith B. Did he seem intere'eied? Did he learn any? 
Does' toy cbnfusion (i.e. calls r/d green or a squpre a 'bircle) 

.-Mlr^.-^. ^_ -P^-^ o-^-,r 1^ nn -PS 1 C3 ^ nn find TlOW theV 



HV axid^ W iiry^'tsi/Q.BBeQB the reason for ady confusion and *ov they 
2; HV Vesents hoeS^s as in Visit #2h. HV reads one and M irekds one'. 



U . ConveraationBl Style ■ - Lynn Margaret 



1. HV geks M if she haa noticed any improvement in the past month in 
B's ahiEty to talk about the past. Does he try to tell her about 
things he sav?, I^laces he's been? (if B uses any indications of 
tense you can ask about these - vhat errors does he make?} What ^ 
things give him trouble? . 

2 HV asks M if B has been anywhere or seen anyone' in the past veek 
or so? Using this 'as a topic she demonstrates the past conversatioii 
■ style. M participates by prompting B where necess.ary. i.e. HV 
"Who came to see you?" B silence. M "DiLd ^andma come? etic. 

3. If HV and B did not take a vak last visit they.Jry^^to do so now. 
On return, M uses past conversation style vith B. ■ 
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LGBguage Home Vi<3it #29 (eont.) 



h. M reado to B the otory "book and then trieo past convi;rsation 
/e.g., What did Peter RahhUt eat? Who did he-see in the ceiT^hage pateh? etc, 

'5. HV aokD M to keep a i^cord during^ the next few veeks Of B*o attempt^ 
to deoerihe the past on tu^ attached form. ' ' 

■» ^ ' 

( ■ ^ \ 

^III. Vicki> Honqy, Sue Mc - Converpation trom Visit #25 \ 

IV. Coll: In the middle of the month HV calls M to see how B ip. doing. 

She aoko how the conversational^ style is goin®% She exp^lains attached 
\ form "Colors and Shapes" to<M*ai[id says* she'll be sending it to M 
' In the mail and wotild she comple^te it for the next visit. 




D 

I 
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LAHGUAGE VISIT #30 ' 



Pur poo e: 



!• To develop B,'a voeobulaiy far eoloro and ohapeo, 
2. To improve B'q eonversalsional ability. 



Equlment ; 

- . 1. Piaydou^ ' ' . ' . ^ 
** « .• ' ' 

, " 2. Tempra paint \( leave) • 

Forma: , o 

1. dbnnminicatioa xl ^ ^ 

f > 

Procedure . / 

I. Vocabulary ^ 

' ' 1. , IIV dnd M go over "colore and Ghapeo" form. If M did not' ccmplete 
V form, do it now. If olie did^ dp mother one now to bring it up to date. 

i 2. HV explains to M ifhat olie knows that B io now at an age when it'o , 
DometimeD hard to tbinfc- of new thingo^o do.. Today HV hao brought ooiae 
.ideas of thingo IIV, M, and B mig^ht do which can ollco be used to teach, B 
> new vocabulary . 

HV and M try the following aetivitieo. 

1/ Ploydough - Give M the "recipe" - 2^ cups flour, 1 cup salt, l/2 cup 
wat^r, cinnadon, nutmeg or oil of cloves but for the viQit use 
- f-atca-e-bou^t". Make ohap^ og^d play and talk aboiifc them to B. 

2. Finger painting ^ (recipe - 3 Ifbsp. cornstarch, 3 TbDp. cold water, 
< 1 cup boiling water, 'l d^rt detergent temper a paint, shiny shelf paper). 
This is an occasion for &BCUQsions of color, shapes, object nameOt etc. 
*HV'l^ M and Bitalk about edi^o. Then HV leaves paint with M, suggesting, its 
other vocabiilary learning itossibillties. * / ^ 

^11. Conversational style - lynn, Margardt. ^ * .1 

1. M and M discuss B's efforts to talk a))Oub the past. ^eff%6 oyer 
"What happened to me", noting any proe^^eso B has made. Then they fill out 
'Communication II - Past. Looking at all the ^ways M finds' out what happened 
in her absence. Bax^e things B will communicate noH-verbally^ by crying 
and pointing , for .others he may use language . ffiT and M note whether his 
language is all in the present or whether he hao ways of signalling past ' 
.tense ("ed", did, goed, He). HV and M compare B*s communiga*lbn df past 
events with his commmication df the present (first communication 
questionnaire). 



5/g/T3 ' " 00121 . (cont.) 



Language Vioit #30 (cont^)s 



2. HV e:4)laino that all children eventually learn tp discuss past ^ 
and present, but manjr .children a^id adults continue to hlave trouble 
taiking about other people and ^themselves : how fe^y feel and vhat 

, they' are thinking. HV and M /complete^jeonsmunieation II:. other peopl^'i^ 
noting how difficult this topic Jls. \^^^ * 

3. " HV, M and B play witia doll house. HV asl^s B how the dollsNfeel, 
what they ore doing, why the;J^ did something. As before > HV ^elaborates 

" .^n B's speedy oJid asks him questions to elicit more speech. 

III. Conversation « others - #28 . • ^ ^ 

IV. Md-month — Call M and ask l^er h^B vocabulary and conyersationa^l>^ 
development. / ' 

■ . , -- ,. ,. . ) ■■ 
/ - 



r 
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Langyage #23 , 
11/27/T2 - i 

. Mother * , , 

Show Sue how you read.* the book, alright? • 

OK. ' ^ 6 

Tfiat's rights 

What is that?^ - / 

What does the wow-wow ^^^^ 
Say doggI^5 not wow-wow. Say doggie. ' 
What*s that? . ' 

Butj^erfly, yeah. Co)^t*eiii. One, two, three, 
four. Do it again. 

One\ two, three 5 our. jV 

What is this 5* Chris? , ' 

No, kitty-cat. What dae& the l;itty-cat • say? 

Meow., No, kitty-cat. 

^at's not a doggie, that* s a kitty-cat. 
Kitty- cat. . 



Te 



I^Moimny what the kitty-cat says. 



Balloon, that*s t^ight. BaZLoon. 
What's. this? What's this? 

No, thos^' are duckies. What ^es the duckie say? 
Yeah, balloon, that's right. « 
Chair. 

Chris's chair? ^ Where'' s Christopher's chair? 
Another chair* Another chaii*. . , 

Chair . - 

Chai?*; Where's the one like Christopher's chair ?> 
Yeali, th§,t's right. That's like Christopher's 

5 c^air. Here, tell Mommy what 'this is? Is,^ 
that cup?. . , 



Child 



OK 

OK, wow-^wow.. 
Wow-wow. 
Wow-vow. 
Un, un. 
Vofc, fly. 

0 

Da doo. 

Da doo. Voc. 

Wow-wow? 

Woof. VOCy Wow-wow? 

Ql^at a wow-wow. - 
Oh. 

A wow-wow. 
Meow, meow, nfeow. 
A balloon.^ 
Voc. , 

That. Balloon? 
Balloon. 



>a?hdt. Chair. 
/ Chair'. 



Chair. 
Chair. 
Chair. 



4; 



That. 
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ilother 



Child 



Tell Mommy cup. What do you do vith a cup? 
Huh.* What's' that? ^ 

What's this? Say duckie. What's the duckie say? 

Balloon, yeah. What's the' duckie say? 

That's an orange one. An' a yellov one. Here, 
turn the page. 

Turn the page. What's this? 

Crayon. 

Crayon. Another crayon. . 
Caa you tell Mommy crayon? 
Crayon. Say crayon* What's 
Ano-feher one. 

Count them. Can you count the crayons? 

Spe the pretty f lovers? Can you s.ee the pretty 
flowers? ^ 

r 

Crayon. Pretty flowers. * - \ 



Can you smell them? 



Huh?'=' 

What*5^thQt?. 

Bailoon. 

Voc» 

Turn page. 
That? 



That 

That? What's that? 



Ohh, crayon again* Yeah, more coming foo. OK, 
X look over here. How does Daddy do this with you? 

How does Daddy do this? How does Da.ddy do it? One, 
two, three, four ^ five, six, seven, eight, uine, ten. 



Now tlhris do it. 

Ten. Too far to count. * ' 

Ten? Tha,t's number ten* Six. Six? 

Teii? That right . ^ There ' s one , three two , 
three. What's this? 

^Duckie? ' . 

'See the flowers? 

That ' s nothing . fifothing . 
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Crayon . 
Wt's that? 
What's that?* 
Two , three . 

That? That? 
Voc. 

That? What's that? 

■ .. 

Ten. • ^ 
Ten.. 

< 

Ten* 

Ten . 

Three 
Ten. 

Huh? 

Huh? 

Ilothing; Nine. 

(cofrt.) - 



. Language #23' 
, .U/27/72 



Itother 

.,.0 

Nine, that's rigbt. [ 

No, that's nothing. Ten.^T^n's over heVe. 

^Hands off. \ ^ ^ A\ ' ■ 

That's ntnnber 5? 7, 1. It's on the "boojj^- 

I don't know vhy it's there. Duckie .y^What 
does the duckie- say? I vanna know/j^hat 
the duckie says. 

No. Duckie doesn't say that. 

Duckie, quack, quack, etc. " Ten, eight, 

• ■ - 

Duckie. 
Duckie. 
Onei- 

Where's the "balloon? 

^Show Mommy the balloon. What's that? - 

Whafe' ^g^'thab? 

What's that? You tell Mommy what it is. 



Child 
Voc/ 

What's that? 
What's' that? 

a 

Peep peep. 
Peep peep. 
Quack. 
Five, si:i^. 
Huh. 
Htihi 
Huh. 
Huh? 
That. 
Huh. 
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Language Ilor^ Visit #31 



Purposes To develope B*s vocabulary/ ^or aoXofB and conparative terns. 

Equipment : . • 

1. Collect yout **junk*' nail -for a x/eek and, when you call your 



aother for an appoitu 
2« Polaroid caioera and : 

3, Yellow hat, p,reen pu] 

4. Children's scissors, 
5« 2 other puppets. 



laent, ask her to collect hers, 
iln. 

pet, colored balloons, 
construction paper, glue. 



Forms ; Colors mid ^Shapes 



!♦ Vocabulary; 

Hy and II oJovrpXete a neW copy 
the earlier Version. Hopef uHj 

" If B has sone cfalors/^cmf usei 
try to discover the/sour^ o: 
of objects of varmng colors 
et<^. try to discpver on whajt: 
an^ green the^^ane? Red ani 
slee^ shape, o if sone other n( 



)f 'Coiorar and Shapes'^, 'and conware it to 

Ly B has iidde some ^rogreao in the. lost month! 

/ - • • 

or calls everything' "bljie", HV and H 
the confusion. They asseinble a collection 

d , by asking B to "show ne the blue one", 
asis the child uses tolor words. Are blue 
range? Or does B use color x^ords to Identify 
[-color chai:€ict:eristic o^ objects? 



HV explains that using the junk nail and polaroid they can make a scrap-- 
book, or posters, to help B learn new colors and get over his confusion. . 
In addlton, we would like to nblp B learn some comparative terms. 
Comparatives are words vrtiich can be used to order objects; they all end 
in -er. e.g* bigger, louder, higher, faster, etc./ They give children a 
lot of trouble, probably bacaus*! one object can be both big and small. 
Thigh and lox; depending on the object with which ih is compared. 

UVy ti and B roake a scrapbook of ciblors, shapes « and big/dmall, skinny /fat. 
long/short, etc acraps. HV trieslto show B that one object can be bigger 
than another but/jfemaller than a third. 



tal/e 



UsinR the polaroid HV takes pictures of B. with the yellow hat, 'green puppet 
and colled balloons. She takes slup high and down low, with something 
big and something little. The pictpres can be mounted on construction 



oaoer* 



li. Cdbivcrsation*: Aavanceci 

1. HV and ^ comlete the '•28nio.'* row on| cotaiauni cation II for "the past*' and 

'*other peopl^**. HV asks H if she ha| noticed any efforts on B*s part to 
discuss these subjects. 



0 0l26 
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Language Hotia Visit cont. 

2. B, M, and HV play xrtth the puppets. HV 'md ?I use this as an oceaMon 
to talk about what the. puppets arc doing, feeling, thinking, etc/." 

3. HV, M -and B plaji hide & seek. This can be a good game at this age and 
provides opportunities to talk about whore people are, what they'are 
dointj, etc. 

III., Conversation: Others. See #29 
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LANGUAGE: Vioit 



#32 



Purpoae: Review 



Equipment: Tape recorder , "bl^mlt tape. * 

• * 

Foma: 1. -AGOorted forma: aee lb. 

2. Developmental Milestones 1. & 11. '\ ' * 

\ . . ' /.3. FomiD for new ba"by 'book: Dee 11c. * - 

I. General Reviiaw ^ * • » 

1. The purpose of this visit is to review the course ©f B's language 
development cmd to prepare M for future language acquisition. Use 
the^baby book as your prop. 'Go* througji it with M looking at the 
progress B has laade. ' [ 

"a. Bring eommunicatiori forms 1 & 11/ Developmental Milestoned, • . *s 
Early Words > etc. up ^o date. , 

1;), In addition J bring with you copies of previous forms (3 Qi* ^) that 
touched issues on which B has made progress. For example, if B has 
, learned *words for colors or comparatives , bring "Descriptive Words 
tha t . U nderstands/" Wit^^^M, "test" B to see what words he mow un- 
derstands; fill out the new form and add it to the Baby Book. 

c. The general tone of the review should be l) look how far B has come ' 
and 2) look at what a good communicator he has become. 

... " ^ ^. • ! 

II. The future ' , ' . 

a. Talk to B about one of the conversational topics we hftve covered, ^pe 
this conversation and give the tape to M so she can h^ve a permanent record 
of what B was like at 30 months. - / 

. ^ ^ " *■ 

b. Give Ma copy of Developmental Milestones 11. Go oyer it, completing any 
items B can already perfom. When ybu get to conversation, review with 
M the early part of the ctirriculum^ Wis talked about^descriptive language 
and language' to express needs ^d wants. B cari*^now express bo-^h these, 

^ things -to M. Sooja he will learn to' etxpress thfem to ft^ejads. ' And later he 
will learn to describe things "very exactly^ 

• ; ' . ■■ ; ■■ t| ■ , . ■ 

c. If B has, or is expecting, a younger sibling you can make up^jb haby book 
for him/her* Put in a 50 word list , Developmental Mileatonel\ communication 

• Questionnaires 1 & 11 and any other fonfts M might like. ik;^ 

III. Farewell " * ' • 

1. When you thank M for her participation tell her we will sefid her 
. results. Warn her that it will be at least one year (for Wave 1, two years) 

before they are available. So if she does not hear from lis/ for awhile, 
, she shouldn*t give up! . * ^ 

^6/11/73 . • ^ ^ ' 
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iUJDEHDUr^: (to all Visits 032) - 



Poot-aGQessmettt , makg a final visit. Visit fiSSj a kind- 
of interpe/sonol /areTrell to yovx mothers and babies • 



The visit pll be brief, perhaps one-half hoxir, and can 
]be ixsed to delper final bonds, chat with M about the project *q 
termination a^ inaybe, if need felt> to discuos the assessment 
Jnat complete 

' I 

Ifhis zriay be a good 'opportunity, if you haven't already 
done 30, tp tell'M about "The Open Home" gift and discuss, using 
a Qample jppy, me^s this gift might offer for onriehing het 
child's ?/eaming pppbaTtxinities' as he>. changes and grows. ^ 



\ 
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WAYS OP COimUCmitlG VJITH ClilLDRSir 



How doea, your ^ child know thai;; 
1. You love hin? 



(positive tone of voice, praise, conversation, aocial attention,* siailinf; 
lEUghing, hushing, kissing, patting head, giving hin food, giving hiia 
objects to pl^ vith, (espj plnyi'np; vith hin ) 

2. You are Oiarileased with, his behavior? 

- / • . ■ . 

(say "no-no", '"ptop.jlt"^ ''don't", frown, slap, teke away ob^Ject shake 
heado, ohnke finser, put hiEz to bed, .put hiii in Ms room, put 'him in . 
play pen), 



3. You are not feeling well - tireij, sick, unhappy, etc.^? 



(frown, "cry'*% sich, moan, lie down, hold head, say "monmy's sick" etc.) 
!*• You want to ploy \rith him? 

(pick him up, give him toy,. start social gone, e^g. peek (hide eyes), 
show him a book-, t|.ckle, bounce, chase, laugh, iiriitate) 

. % \^ . ^ ' - 

5. You vmt him to eat up his ve'jetables? * _ 

* ■ ■■ ' ^ ' V ^ 

*' - ■ o ' " '^"^ • . 

(show hin hnw you eat then and like them, srjy "good vegetables, mnm • . 
^ moke a gone of it, look for the pattern on the plate, feed him forcibly, 
mix them with meat) . 



6^ You GTO pleased vith his Ijehaidor? 



(smile > hu3, kiss, praise, give him a inward , nod head, iiriitate the 
behavior) 



7^ You vant to be close to hin (physically)? 



.(go to hin, pick hto up, hold him on lap, cuddle, hug, cmile, kisa, pat 
hold out arm to hia, look at book or ploy toy while he i^pn laj 

8. You went hin to leave you alone? 



. (soy "go aw'\ "I'n busy^, give toys to ploy with instead) 
9. You are Doriy he dct hurt? 

. (look concerned, cone to hira, hold him, sooths hira, kiss or rub* the hurt, 
sny all better", 'that's too bad", "that's a rfiod boy") 
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COIMJiaC/JIOIT - OBSERV^VPXON Ii!XERCISE 



/ ^ Sinf^le Bxpressive Consist^mt Pairs 
Bohaviors 



of Behaviora 



snilins 
frowninc 

vavinn; tye-l^ye (md leaving 

J? 

seyins bye-bye 

JGckonins with hnnds, ams to cone 

Qoyiiii^ "coue to Monriy" 

noildinf^ head end savyinrr "y^s'* 

ohaking head f?jid saying "no" 

slappinf; C's hcmd • 

hufjrjinf; and kisQins 

apprcachins child, Qiuiling 

sciyin^: "no no^' ^'Dtop that" ^1>ea boy 
((girl)'' 

Bv^lnz "so avay^' (in r. negative tone) 
Doyinr; "what a good hoy (girl)" positively 
snyinc "would you like a cookie?" 
holdin^X out a cookie 
ohowlns child cv book or toy 
saying "would you like to plcylwith (toy)?f' 



Child's Reaction 



(VRiat was C doing before? after? 
How did he seen to interpret 
behavior? ) <5 



IJhich behaviors had any effect on C^d ongoing Activity? 
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Coritr^axetcry C^nT^lnnticnd 



lookinf^ clioplQasecl. and s eying* 
**AOoa boy" in a'positivQ tone 

looking Qi3pleey3©a ona snyinfT 
•'soofl "boy-' in a norjative tone 

waving bye-byo end saying ^"cono 
to Kosiay" . 

< 

baekcaing to eoBO and aoying '^(50 
■ TiT/ey'* 

heXdins out a ecokio and sqyins "bad 
tjcy^- in G pcsit*ive-^tone ^ • 

soyirfc "bad bqy" "no no'' "don't do ' 
that" and laughing 



Child's. Eeacticn 



Dnaa C react noro to phyoioal* varbel, effective (tone)', facial or 
gosturra cues? • ^ 
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^ i - lanpuago 

laicatonea' in Undcrstindinr ' ^ 
Raco!R;nltlon, • 

TvacoGnized his tao therms voice: ^ 

Quicti^d whan he heard hor ' j 

CalXci /'Mam*' ' 
Rccognigci the sentence '''^o you want to ro nipht-niRitt?'' 

Looked unhappy ^, 

^ook hearl . » 

SaiJ no , 
?ocognizcid a word for food (bottle^^ cookie): 

Lookccl for the object , 
^ Went to ret the object 
Recognized the word "'nol" 

Requests ^ . 

I 

Gave soisethinp when ycu asked for it: ^ 

TJlien the object was in sight o - » 

tJhcn it V7a3 in another rooti 
Put something where you told bin to put it 

In the sane fcogni - , 

In a different roora 
Brought sonethinc you asked for 

VJhen the object was in the sane room 

l-Jheti it was In a different room 
Said 'W to your requests V_ 

t'Jhen he meant ''no" 

Tlhcn lie tieant *'yes" 
Convcrsatioft 

Understco:! a question abou^ a thinR 

Unc^erotcod a vnuasticn about a person 

Undetstond a convafsation between two adults 

Understood a conversation .vn television 

Understood a conversation on the telephone 
Anything Else? 
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llov la ■ : 

firnt word ' ^ *i v 

Said 10 X7otdo „ 
Silci 57 wordo A 
Bali fimt MOTd with twn oyliables 

Said a nmh^v (ono^ tvor^ c;tc.) ^ 

» , 

Said a eclor (xcid, Rroon, ote.) 
. *i 

Sai^l n Gfe-utGtiee of £:t7Q wor<% . 
^sod sent^ncoa uoth often than einifrle vorclo 
Said a sontonea of thrco words , 
Aokad a queotion with ' wV or "where?" 
Said a santence with "no'" or '"not" ^ 

Gonveroation • > 

Talked abcmt oonethinf ha xrao nlaying with 

Mk^i for Gonothinr xmntG'i 
« 

/mswcrad a qu' !3tion ii 
Told yon about a place hci had boon 
Told you abc^ut a person had oeon 
Talked on the telophcna 
Talked to another child 
Talked to hinaclf ^ 
e ±n bod 
while playinp. 
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AtttstMnts: Language 



I. The Language Assessment Meaiures: y 

(1) Hour wel^l the child spealp; a) Rmr nany words does he know 
b) How long are his sentences 

i 

(2y How much he understands 



(3) How he uses language a) What he tkllcs about b) How he convert ta with 
others. J 

\ 

II. The visit: 

The actual visit varies depjerhdlng on the assessttipnt. . A 
each visit Includes: 

1. *0 asks M to play with |l while B*s^peech Is ta^eda 
2a 0 asks M to give B a series of directions to newiure hjLs comprehension. 
3. Observer talks to B 




III. Presentation to M 
If When explaining the language assament, stress Interest in how 

the different measures we ate making go together. * We wotild l^ke to 
/ relate comprehension, production aid language. use over tlmW and at any 



polng in' tlme^ We* re Interes/ed in how our dlfferen-progribis' effect eadi 
area of language-^de^lopment. 




f 
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AsseasnenlTS^scriutions 
About the Social Aasessnont 



& . 



•Proceaiures 



ThG najor part of the visit is spent doinc a "natural hon«» 
observation'" fot about one hour. Durinp, this tine nother and child, 
are requested to^do vjhat you would otdinarily bp doinr and just forget * 
that I'n here.'* The pumose of this procedure„is 'for us to get a 
record - "as nuch aa we can - of hnr/ the child usually soends^his tine: 
what activities he enf^ates in, how he tilays with 'toys, what people he 
sees and interacts with. The only difficult part of this. procedure, j 
for Tf an4;C, is that it is hard' at first to icrjiore the observer. 
But you should stress that it is innortant to do srr, because this is 
the oajl^ wiy we td.ll find out hoi^ children behave when they are not 
perfomlnR.y The Tl should be encouraf^ed to act .as naturally and " 
snont-meously as shfi can since her behaviors ptIII affefct the C's reactions. 

The other part of the visit consists of nrocedure t'-- elicit 
the child's reactions to strancers - usually an unfaralliar adult female, 
v7ho nay, be the observer, (During .Assessnent -. the strangers Ire a 
mother and her youne child). Duria": these procedures the ndther's 
ciinperatlon will be needed - as sh^ will be instructed by tlfe observer 
&here.to:^i,i, wh^tto say, etc. Finally, tTie child's "attadnaent" to 
his HQther Is asa|ped by havinp the nother leave his side, leave the 
roon, and - brlef^ - lelVe ^rtie house. 



Variables 



The nain focus of the social assessment is on the C*s. social be-^ 
havlors - to M and stran'^ers, neasures includ^^behaviors such as looking , 
vocalizinN>, playing and touchintT - how ofte^ff; how lonR, and when they 
occur. . . .* ' . - . 
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About the Play Assesanent 



Procedures 



nhitA purpose of the playroor^ visit is to observe how 

■ of ^M^/^'^T ^''^ Some .of the obaervatJSa^e 

tn tlitlTll Others focus on-nretend play anHoS child- 

^Zv ZZrtll ^^^^ ^'^t^nd su^J^estions or Pretend" 

a°«her parts of the play room sequence we present 
the children with particular problems such as builS ^ tower^th 
block^, or strinjilns beads. u^-^ainjj a tower with 

"^'^/l^" interested In the way mothers play r-rlth their 
chlldren^and In the way childreif respond to a nlavttoe with mther 

^"qsfM ^''^^ ^^^^ - toy sSs'^ef Si - 

Variables' ^ 

4^ „4 Observe what children do with different objects. TThen a child 
Jt lir.? r"'" '^i8^^^^ten<i ^-^th the duck, he ni^ht put 
tl ^uA^^ ^""^^^k ""-^^ '^'^'"^^ *'^i^e it to his nother Tie studv Se 
toys children i,re% and how W thdy'ijlay With then In Ia^Tm^ 
we neasure whetherlhev snlle. or vocIiize^S^t tS^'ar^nlfy^^^^^^^^ 




/ 
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O^^IElf: PLAX CUBRICULUM 



Theoretical Asstnaptlons 



The play curriculum grows out of ieveral assumptions about the nature of 
play, its value JPor children theytfay adults can support the diversity of 
play behavior: - " * , ^ 

■ ' ' ' ' ■ * * 

1. , Immense learning occurs during a child's spontaneous activities. The 

• child comes to understand "things" as he poses "little" problems (e.g., when 
he tries to open a can, roll a squa^pe block, put a block into an upsidedown 
cup), or when he encounters surprises in the cour9a of familiar activities 
(^g., when pop beads come apart as the baby bangs or twists then). 

The play curriculum emphasizes the presence and availability of things 
(rather than people) to give substance to the notion that the fom, pattern- ^ 
ing and tempo of play at any given time is the child's task' and a source of 
his pleasure* The hallmark of "play is that it is an occasion which offers 
children a relatively higji degree &f ^shoice in what »they do. The play 
curriculum attempts to enhance two dimensions of children' s spontaneous 
activity: a) the range of things upon which a givifen activity is attempted, 
and b) the diversity of activities performed on a>given thing. 

2. "Things" have invitational characteristics. Vhich attract the baby, hold 
his interest and promote diverse activities. How and' whether a thing will 
invite activity depends upon several factors: a) the jchild's developmental 
level and specific past experiences, b) attributes of a given object, c) 
the set of objects in which it appears, and d)' the child's ongoing play 
activities. 

3. A child's devejLopmental level detfsrmines the kinds of -Bchemes available 

^ to him for dealing with objects. These organizing schemes have been classi-- 
f ied in the following ways : 

k. Social contact I schemes in which the child uses objects to mediate inter- 
J^ersonal actions (^.g.<, givingj^, taking, showing); 

i ' • . . '\ ■ 

a. Manipulative 'schemes through which the child operates upon the physical 
pi'operties of objects; 

c. "Pretend" schemes in.^T^ich the child represents Vunctional or physical 
attributes of objects tli^ugh his actions. _ 

d. Relational schemes througjh^hich the child aligns topological relatioris 
(circles in round holes, ]^les through rings). ' . 

U. With respect to play, the tasks of the adult caregiver are to » 

a. organise "things" so that the child's play opportunities are maximized, 

b. manage, intrusions into the dhild's play so^that his int*erests and 
intentions are elaborated. "Elaborative" intriisions kre distinguished from 
those in which the adult presents a task which is xmrelated td the child's 
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ongoing activity or those in which the adtiLt' imitates ot facilitates the , 
child's activity. The former ignore^ the (shild's in1}erests, while the 

In contrast , .elaborative play, 
s but extend, these (e.g.*, if 
Blight offer him a can, thereby 
\ adult might also suggest that 
activity performed on an object). 



latter mirrors the child's current status, 
techniques acknowledge the child's interest' 
the child is banging on a drtim, the/adult 
extending the objects aOf an activity. The 
the drxmi be rolled, thereby extending the 



These tasks assign several important furctions to the mother. On the 
one hand, the elaboration of play relies heavily upon her ability to observe 
and interpret her child's ongoing behavior, 
hand, the mother is called upon to select, 

are appropriate for her child's develofmiental level and interests^. Here the 
mother is seen as one who manages time and materials for herself ^^and her 
child so that the child's opportunities foi^ 



As an organizer, on the other 
identify or creaie things whJ.Gh 



Interactions; Moth er^ Child > Home Visitor 



play are maximized. 



As we indicated earlier, each curriculum isj designed as a series of occasions 
for the mother, the child and the home visitor to engage fn an interchange focused 
on one or another .area of development. The play^-^^^riculum emphasiz^r an pbservant 
and informed adult who appreciates the child's self-directed accoi^jlishmenlis , who 
capitalizes on the intrinsic properties of thingls to attract and sustain his act- 
ivities and who thoughtfully modulates 'intrusione according to the capacities and 
interests of the child. The following' brief sketch summarizes a home "visit which 
mi^t occur during the first month of the play curriculum. 

o 

1 

After a discussion with the ipother about .the baby's play dxiring 
the previous week, the hgme visitor places a lamdry basket filled 
with toys on the floor by the child and encourages the infant to 
explore these by shaking a whisk which has a small rabbit entrapped • 
in it, banging a drum, or throwing a ball to the baby. The taother 
and visitor then 9it together watching the baby sho is center-stage 
and main perfo5?mer as* he plays with the toys. Together they note on 
an observation ¥orm the toys the baby uses and his activities with 
them. During this time, the home visitor comments appreciativejyybn ° 
the baby's "discoveries"— spoons make interesting sounds', balls, nee^ 
to be chased. Then the visitoK^lays with the baby, watching his . 
activities and elaborating on/chem. GThe child holds a gup and puts 
her hand in it. The visitor, jfauts a ball- in the cup which the infant 
dumps out and then replaces. \5^n the visitor offers baby a couple 
of corks to put in the cup. The^aby pljsices these oh ''a chair and 
tries to sit on all of them at once. The'visitor offeps infant 
another cork and says, "Can you f it\ that under youltoo?" During this 
interaction, the visitor annotates her activities, pausing to engage 
the mother in discussion abbut the baby's responses* , Toward tKe end 
Of the visit, the visitor gives tms mother observation forms to be 
used during the week when she watches her baby play with the set of 
toys left for him. They discuss which of the baby's own favorite toys 
could be included in this set, which the mother, is asked to keep apart 
fcrom the child's other playthings, but available to the child. i 
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'^Note that dTiring the visit the emphasis is on the observation of the baby's 
play, footnoted by the appreciation of his achievement wM^ the home visitor 
shares with the mother. In addition , tlie toys brougjit Into the home haive been 
pre-tested. They are likely to engage the baby's interest and encourage particu 
lai- kinds of activities. The set of toys changes with each -visit so as to bias 
the baby's activity toward one or another form of play. For exajaple, on one 
visit the toys mi^t be organized aSround the theme of pretend "feeding" — cti^s , 
a pot, spoons, a doll, a iftuffed animal, a bowl, ^a bottle, etc. Moreover, when 
interacting with the chila the home visitor watches him, and when she Joins* the 
child' play she 4oes so throtagh the things she uses .' In contrast to "the liing- 
uage curriculiua, conversations with the child are a postscript to the visitor's 
actions with objects. ' In contrast to the Social cufricialum the interpersonal 
exchange is prqidominantly between adults, while the subdued interactions with 
the baby occur after a preliiiinaiy period of observation. 

Categories of Play ' 

The play curriculum emphasizes three cate|5ories of spontaneous activity: 
l) MafiiVulative play, 2) Pretend play, and 3) Relational play. Each home visit 
stresses one or another or some combination of these by introducing materials 
likely to encourage a. particular type of play. ^ 

In addition, the home visits emphasize particvilar activity themes within 
each category. Toy sets are selected so as to bias play activities toward these 
themes, although- the play sets often lend thanselves to several themes. In gen- 
eral, the materials7are rich enougji to stimulate varied activities and to pose 
interesting problems. For the adult, the riaes are: Let the children take the 
lead . .Make proposals gently . Be aware of surprises . The point is to enhance 
the Vfiuriability and depth of children's spontaneous activity. 

The following are examples of the biases introduced by the toy sets or by 
HV when elaborating play: 

A. Manipulative Play (Discovering thin<;^s about things) 

!• Noisemaking activities — drum, pail, wooden spoon, keys on a 
ring ball with bell^etc. The activities encouraged by these materials 
are banging and shaking. 

2. Open-close and in-out— cigar box, egg' carton, pail, shovel, and 
assorted small things (plastic eggs, balls, blocks). 

3. Barge muscle activity—sturdy cardboard cartons (e.g. banana 
cartons with fitting covers) large suitcase, chair for baby to climb, 
onto and into. • 

U. Circular displacement — cars pulleys, pwsh toy. 

B. Pretend Play (Sense and Nonsense ) ■ * \ ■ 

1. Make-believe feeding— cups , spoons, pot, bowl, doll, stuffed 
animal.. • 

2. Make-believe grooming,' dressing—tooth brush, cloth, "powder" 
can, mirror, hair brush, bangles, hat, bowl, doll, animal. . 

3. Make-believe sleeping— box, cover, pillow, bottle, carton. 
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RelatlonAl Play (All sense and no nonsense) 

•• / 1 . /a ' • . 

1. Topological relations—pop beads, stack toy, cardboard tubes 
and balls , puzzles , egg poacher with. top and inset , coffee pot with 



parts, sized coffee 



cans, tooth brush in tube, egg holder and balls. 



\ 



nesting cups. Activlties-*-"fitting," putting together. 
2. Ordinal relations and groupings; 

a. Classificatilon — sorting games: function, cblor, size, etc. 
-•-blocks into boxes; cars into garages; clothespins into pails. 

b. Mning up or piling— Objects of any kind In a row or column; 
. aittilar objects in a row (same color pop beads, blocks, balls, 

Qars, clothespins, etc.) 

c. One^-One correspondence-- eggs in egg cups, bcdls in holes, spoons 
in cups; cars in garages; balls in coffee spoons, etc. 

Observation and Elaborative Play 

The play curriculum stresses the autotelic .nature of play. It is important . 
for the mother to appreciate^ the "profundity" of the child's play and to develop 
^technjtques for participating' in play which respect the child's interests. 

Ip .the curriculum the mother's observation of play precedes her participa^ 
tion. The first h weeks. of the play curricvilm stress observatj^on. The HV plays 
with the* baby in an elaborative^style , qommenfing aboyfe her use of tKe toys 
during these tim^s. ^/ 

The elaborative^, sty ije is made i*xplicit to the mother during the. fifth hoiSe 
visit. This visit stresses pretend grooming and dressing. The elaborative style 
is introduced at this time becatise it appears to be easier for adults to elabor- 
ate when the play is make-believe. The mother is then asked to try out elabora- 
tive p^ticipation^ during the following week* MLd-week observations continue and 
X^^y^fi^r-'STltwequ weeks, the mother is encouraged, to play wi4h the baby and to use 
elaborative intrusions. Other styles Qf participation^ Ce-g*, Imitation and 
facilitation) are explained. Facilitation will, be ^stressed yhen the child is 
trying to solve relational problems (e.g. , rounding up the be^s for him when he 
is trying to fit balls in a tube) or. problems which require more: coordination 
^ than- he can muster (ia-g*, putting rings -on a wobbling, pole) • \the trick is, to 
help the child solve a prol^^^ he has posed but not to solve it for him. 

A new phase in the promotion of elaborative adult play techniques begins 
with visit 20, when, in addition to the toy set, HV introduce a carefully 
selected toy with a built-in problem (a puzzle, for exan^yle)* which the child is 
unlikely to be able to solve. The purpose is to convince the mother that the 
child will discover problems of his own that are fascinating and worthwhile; that 
with discreet guidance and sufficient time he will also discover the problem posed 
by the toy designer. V . ^ 
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"Ehaslnfg Out ♦ • 

A.* Things in the home ' " 

Increasingly, things from the child's home are added to the toy 
set. Eventually, different sets will he strategically placed in the 
home Qkitchen, hedroom, living room, bathroom, kitchen cahinets,^ 
closets, drawers) and the mother is encouraged to set ixp new play 
areas. The child's "take over" of the house is gradual and the 
mother determines the hoiandaries » The point is ^to store toys in places 
which attract the child and are convenient for the mother* 

' Corner-^of^the-eye-'O'bseryation 

Observations gradually shift from the 10-15 minute periods of. 
observation focused on baby's play with a particular set of toys, to 
"corner-of-the-eye" observations of less structured play. This shift 
in observation mode co-occurs with the shift to things around the house. 

Oi In the end. . . . 

Hopefully, in the encl, three things will come to pass: 



^1 



a. The home will be organized in such a way that attractive 
play things are avkLlable tq? the child^ 



b. The mother will be aware and appreciative of the child's 
spontaneous activity* 

c. The mother will frequently Join her child's play, but in 
a manner which eliborates the child's interests rathfer 
than imposing herJ*^# 
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PLAY tfUBRICULUM INTERinSRTION 




r 



Ctarrieultam Overview 

Home Visit 1 
Interview form 

Hoige Visit 2 

Play Description aheetQ 
DevelopmentcuL Milestones 
Make-Believe 

Home Visit 3 

. Play Description sheets 

Home Visit U 

Play Description sheets 

Home Visit 5 

Home Visit 6 

Play Description sheets 

Home Visit 7 

Baby Pay Record 
Play Overview 

Home Visit 8 

Play Description sheets 

Home Visit 9 

Play Description sheets 

Home Visit 10' 

Home Visit 11 

Play observation form or 
Mult /Child play form 

Home Visit 12 

Play observation fom 
Adiilt/Clilid play form 
Attrisic^ion/Aversion form 

Home Visit 13 

See HV 3, M/C/HV play 
Play Description sheets 

Home Visit ik 

Baby Day Record 

Home Visit 15 & l6 

Multiple use form and either 
Yes-No or Stability & Change 



Htwe Visit 17 

Involvement observation fom 

Home Visit l8 ^ 
Bmpty Hands 
How Things Are Used 
Yes-No 
Mini-study 

Home Visit 19 

Developmental Milestones 
Play dbservation forms 

Home Visit 20 

Home Visit 21 

BabyDay Records 

Home Visit 22 

Play Description sheets 
Special Toy Guidelines 

Home Visit 23 

Special Toy Guidelines 
Play Description sheets 

Home Visit 2U 

Play Description sheets 
Special Toy Guidelines 

Home Visit '25 

Play Description sheets 

Home Visit 26 

Sort and Order fom 
Special Toy form 

Home Visit 2T 



Home Visit 28 
Tool forms 
Montessori 



Home Visit 29 

Play Description sheets 
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feme Visit 30 



Learning Through Helping 

Yes -No Inventory 

•Play Desciription sheets 
Home Visit 31 
HGme Visit 32 

Play Observation form 

Copy of The Open, Home 



PLAY CUERICULUM: HOME VISIT #1 



1. To introduce the project to the mother and to get acquainted with her* 
2* To explain to the mother that a chiWs play with objects io a leemiing 
proeeoo and to acquaint her iftth what a child is learning from hiB play, 
3. To acquaint the mother with a method and a simple vocabulary to describe 

her child's play, 
ij. To play with the child elaborating on the child's play. 



Equiment ; 

V 

Child; 1. Laundry basket ^ 

2. Drum 

3. Keys'" on a..fuzzy ball 
U. Barrel ot %or±e'yn 

t 5. Six balls 

6. A pail p 

7» A pot 

8. A coffee can,- filled with noise making objects and sealed, 
and with a string attached to it for pulling 

• 9* Measuring spoon . ' 

: 10. Whisk 

Itother: 1. Play description cover. sheet 
2. h Play description sheets 

Home Visitor: 1. Interview form 

2. Baby Book, sheets of B-h^oled paper 

3. Camer, film, picture mounts 

f 

Introduction ; ^ 

1. Visits — Home visitor asks mother if she has questions about the project 
and explains that she wi^Lbe coming once a week for four months, and then 
less frequently, perhaps once or twice a month for the jiext year. This would 
perhaps be^ a good time to establish a regular day and time for the weekly 
visits. ' 

2. Explanation of and rationale for our program — HV discusses the importance of 
the infant's play and the purpose of her visits. 

a. The child's way of learning abput the world is through playthings and 
play. Adults often don't see^hat could be learned from what a baby is doing 
because tjae things the baby has to learn are very obvious to us. A few 
examples are: 

1. Ari object looks different from different angles (e.g., the front 
versus the back of an object) and yet it is ^ili the same object. 

2. The baby learns to recognize an object^ by eX]^o:ping it through 
different activities, banging it, mouthing it, feeling it, shaking 
it. He learns what an object is by what he can do to it. 

3. An object still exists even thougih the baby can't see it. Peek-a-boo 
and games of hiding are favorite games parents have used for ages to 
amuse the baby with the surprise of objects and faces appearing and 
disappearing; 
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'b. An infaiit leamB many 'bdsio principles like these in the first years of 
life. pwpose io to give to the bahy as many ©pportimities to exploa:© 
ana learn ahout the world ttootagh a variety of pl^ things and play astlvitieSi 
Child' D pl6^ io really the child's way of sttxflying the world of ©hjeeto. We 
want t© help him as he goes husily ahout the Joh of learning how things work, 
^at they eire and do and how they can he used. 

3. Mother *o role — Tiie home visitor esq^lains: We need the mother's ifelp heeause 
we are only vioiting once a. week and we eah't do wmh in such a short time. 
The most .important point to make is^^that it won't he hard for her to do and 
that it will he f unhand enjoyable "for her to'^wateh how her hahy plays with 
ohjeeto and to ple^ with hei- hahy# We will he leaving toys for the hahy each 
week and we hope that the mother will wateh how her hahy plays with them and 
with his own playthings. Mhy's pl5^ io informative; it tello adults what . 
objects the baby io interested in and gives tio cm idea of what activities 
give him pleaourq. The mother will be telling uo what her baby plays with 
and how he. plc^o with i*b when, we 're not there. It is throtigh play that we 
can see the baby changing from month to month. 

h. The Interview — The home visitor ^sko the queotiqno informcdly and generally 
encom^ageo the mother to t^ about her baby. The interview io to establish 
a give and take between the HV and mother.^ The responses won't be written as 
the mother gives them. Any interesting eoEinents can be written after the 
vioit. The interviejw will hopefully provide the HV with some basic informa- 

3 attitudes toward, and awareness of her baby's play. 
It io to establioh jaxi exchange of information between home visitor and 
mother. 
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Kcocedure s Play^bBervation. 

T7 Preoentation of toys to the baby. jPj^resentb the baby with a number of 
toys from thie ladidry basket. HV offers these with minor attention-getting 
demonotrationo i^.g. , shaking the whisk, rolling the coffee can, banging the 
drum with a spoon') . 

2. Observation of baBylj^c-y-vities by mother and HV for approximately 10 minutes* 
^HV suggests to the mother that they watch what the baby does with the toys. 

HV chats with the mother about the baby' s activities , (using verbs such as 
shakes, squeezes, feels toy and explores it, mouths it^ 

3. Introd,uction and ^explanation of play observation fo;rm to the nkjther. HV 
shows the mother the play observation cover sheet tind form, reading throtigh 
it with her. HV explains that this is a simple way of remembering what toys 
the baby plfi^s with, how he plays with them and which were the baby's favor- 
ite activities and toys. HV offers the reason that it'iS interesting to see 
jtist what babies do with toys and which they prefer. It will be fun to see 
how the activities change as the baby grows older and as different' toys are 

' given to the baby. 

%■ ' * . 

k. HV and M recording: HV suggests that they watch the baby play a while longer 
and then fill out the form together* HV and H watch the baby for about 10 
more* minuted and then fill in the form. The 'list of toys will be -filled in ^ 
first. (HV suggests that M do the writing, although W contributes and 
rejassiires-M about her conments. ) 



5. HV playa vlth baby (g^lO minutes) 

,a. When HV plays with the baty using toys, the "elahorative" play style 
will unterlie her aetivlties hut will not he eaqpXieltly stated t@ the 
mother, "ELahoratlon*^ is defined as an adult vay of playing which starts 
with what the baby does and then introduces a new element to the aetivity. 
A ]^attern or watehing the hahy to see what he does with which toye and 
then aatitig on this information is an esaential aspect of this style. 
It's important that the HV" not continuadly offer ^new objects or activities 
without spending time watching firat and then acting. The following 
.examples will attempt to alarity: 

1. Baby fingers and turns over the dnam, HV bangs the toum with ^ 
a spoon, B bangs drum, smiles. HV turns over the pail and beats 
this with her hand. ]^ bangs spoon on pail. I# . alternates banging 
toim then pail. 

g. B shakes eup. HV shakes spoons and offers to B. B shakes spoons. 
HV Dhokeo bsorrel of monkeys and offers to B. B shakes and fingers the 
barrel. HV opens it for B. B* shakes monkeys out of bawel. HV shows 
how to put monkeys in bawel. ' ' 

3.. B throws ball. HV rolls ball to B, suggests B roll it back. HV 
and B roll ball back and forth. HV rolls ball through tube. B gives 
ball to HV who puts it through tube again. 

What we mean by elaboration 'Ss a technique of Introducing a new activity 
the child can do with an object he is already interested in, or it is done 
by showing a new object with which the baby can do an actiyity he has 
already done. ^ ' 

$B Final CommentO" ''-Homework and Baby Book ' / ^ 

HV explains that different toys will be left each week and asks the M to 
give the baby the toys to play with at least once a day. Ask the M if it 
is possible to keep these toys apart from the baby's other toys. HV asks 
M if she would please' watch her baby play with these toys for about 10 
minutes five days this week and write ^wn on the play forms the baby's 
activities with them (using a new play form each day). Discuss^ which of 
the child's ovm favorite toys could be included in the toy set. Choose 
two or three of these and leave them with the set. HV fills out the five 
play forms with the list of .toys and the names of baby's own toys which 
have bejfjn added to the toy set and leaves these with the mother. 

HV then gives M a Baby Book explaining that this is where M can keep 
the play forms, pictures of the baby which HV will take from time to time, , 
and any other records of the baby's play made over the coming months, HV 
takes pic txires (2 of these are for the project) and mounts Ih Baby Book. 

?♦ After every home visit, HV enters comments in •'Postscripts." 

What to do if . ... 

1. The mother asks "How'^ she/he doing?** . 
a. The first and immediate answer is "wonderful" followed by assurances 
that you find the baby delightful, fascinating to watch and fun to be with. 
- Explain that we are studying patterns of development : that different patterns 
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Play mr #1 / •U- ' ^ ' 

often bring children to the same place in the end. Children do different 
thingsrwith objects and that is how they find out about what objects are 
like..^ We are interested in "What he/she Is doing" and the mother can find 
out more about that than we -can. 

b. One, might also begin with "nfany .mothers ask that question. .. i"\ We 
find it difficult to answer because we see each child as different] an4/we * 
are interested in how the child changes # 

2. The mother disapproves of some of the-lmby^s "harniless^' activities (mouth- 
^ ing is a good example). ^ ' 

a. ' Ask whether the bi§by .puts everything in his mouth, or are"" there kinds 
of things that seem to be more "mouthable" than others? 

b. Ask whether the mothjer is bothered more by some things than others. 
ybosQ she try to stop himvwhen he mouths a cup or a spoon? ' ^ 

/ c. Does she feel that she is being effective in reducing mouthing? Does • 
( the baby stop^hen she tells him to? 

^ ^^br.. Jf this allies, see V' above. Might she try giving him something OK 
to mouth in the place of something objectionable (e.g., give him a spoon 
when he is mouthing a beill). 

§. If the child doesn't play very much with any of the toys you have brotight. 
as Play this down — don't draw attention to it. 

Asfe about things around the house he likes to play with.. add some of 
these to"" the group on the floor. 

c. Discuss some of the other things he might be doing at the time. / 

d. Try to attract the child's attention (without pressure) by creating a 
speqtacle.. Back out at the first sign of interest. 

e^ Try to avoid encoi^aging the mother to put pressure on the baby. As 
a last resort, ask her to play with the child for a while. Discuss his 
activities during this lime (e.g., shaking measuring spoons^^is fun, but 
balls are to throw). ^> Y 

f. Go back to the check list with the mother; review what%e did. 

U. Th'^ mother does not complete the play description forms — it may "be because: 

a. They are too hard — suggest doing another one together after both of you 
have watched the baby play and talked about it. Completing one with the 
mother should help her to feel that it is not too difficult. When you leave 
new play forms fill out the toy side, listing the toys which will be left. 

b. She's too busy—be sympathetic and commiserate with her, but still ask 
her to do it next week. ' 

5. The baby does npt "tune in" 'on the toys you bring in, or his interest is 
flagging-- "soft pedal"^ the, if act that he is supposed to be doing anything . 
and never imply that 'tfil bdby is a failure, ifou can say that babies are 
not alDmys ready to play: not all babies find all toys appealing. Here is 
a chance to talk about the toys and household objects the baby .likes' to play 
with. Meanwhile watch to see if you can interest the baby, but don't model 
an imposing adult. The play^ curriculum defines play as 'an activity deter- 
mined primarily by the baby's interest. However, this does not rule oiiit all 
adult initiated activiti'es. To pick up a baby's* waning interest one could 
.suggest some new activity and thfen^^mtch his reaction, elaborating on this 
Avoid a string of adult initiated activities or spectacres.^ 
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Play HV #1 ^ 

6. If the mother aoko if it is all right for her to play vith the l)ahy when 
he io piecing with the toy set left during the week; "Yes, of covxael 
Here io a natural ©pportiiiiity to convey our message of elahorative play. • 

, You eould start saying, "fry playing with him in hip .way," and then 
deseri'be elaborative play to the mother. . 

7. If the sibling wants to play with the toys— the "policy" eotd-d he that 
we won't encourage it, hut when it happens we can proceed and even use it 
to our advantage. If it happens during a period when you and the mother 
are observing the hahy, you cto tali with the mother ahout how the sih's 

y pipy influences the hahy's play. If it occurs when you're playing" with 
the hahy, focus on the baby, but don't^be unkind or rejecting toward the 
ol&r child.. Another way to deal yith°this, if the older Child Wants to 
, be in the center of things, is to give a toy from the set to the ^ib and 
. ' designate an area nearby where sib ca» play with this toy (e.g., you play 

on the eoueh and B will play here on the floor). Perhaps another solution 
^ woiad be t© bring a special toy or toys for the sib which, of course,*' 
\ would not be left but which would be the sib's own special toy for the 
' \time you are visiting. - 

If 'the sibling interferes with baby's play, by taking toys from B~try to 
prevent M' from reacting harshly to the sib.* One might ask, "Does this 
hdppen. often? What is the baby's response? What do you usually do? 
Eneoiarage M to discuss the situation and indicate that it is not unusual 
and that it is hard for sibs to refrain Often sibs do this because 
they'd* like to receive attention from''$aa adult. The purpose of this 
o tactic io to deflect the mother from-'bearing down on the sib. • 

Mother ^8 oboervatlon and recording : 

Motherj3 are asked to keep records of t^eir observations for several reasons: 

1. Hopefully, ihe records will reveal patterns and' preferences whilsh would 
go unnoticed otherwise. • V. (' 

2. ^Tiiey can establish a basis for discussion between HV and M about the 
^hild^G activities. . 

3. "^Tliey may help to focus MVs attention upon the child,' s activity.- 

h. They may also hel;]^ M to set aside 10 or 15 minutes a day tb give her 
undivided attention to the child.^ . ^ 

Reco3;*d keeping, will be more diffictxlt for some mothers than for others. 

1. Fill out the record form with the mother during the home visit, 

g. Ask her to do one on the following day. ^ It will be interesting to 
see if the child is the. same from one day to the next. 

^ 3. Ask her to do 2-3 more during the week if she has time. 

k. Always discuss her mid-week observations with her on tl>^ following yisit. 

5# Sympathize with problems, but persist--!gently, eveiy^asually (if you or 

^ she are uncomfortable ) . 




PLAY nrajtKvisw = 



'Xf" !• What kind of play doe s e n.1oy most? ^(Encourage description 

of specific instances) , , 



• . . g. ' Which of his/her toys doeB_ p refer? What does . d o 

with th*m? . \ 

" . • • ■ ■ . . ■ ' ■ 

• 3. Are there any household object s l ifees to play with? Are there 

sodie household oh JecrfcS he plays with \rtiich you dcai't want him to use? 

' \ ,^ ^ _ ■ . ... . . 

. . "' ■ . ' > ' ■ . - 

Are: there certain games or play activities whic h l ikes to have you 
^ do with him? (Entourage .description, of activities |«d c|.rcumstance8 ) . 



ERIC 



5. Doe s • 'b father Plav with hlrf)^er? (Encdurage description) . 



6. Doe s P lay with other children? 



Ages Relationship 



What do they play when .they're together? 



/ 
J 
/ 

/ 
/ 



/ 



^^^^ 
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' . TMY CURRICULUM . . . 

Home Visit #2 

• 4 • ■ I ■ ■ 

Purpose . ' 

^' ■" . ' ■ ■ - - ^ . . ' ^ ' . , 

1. To review last week's visit' talking witfe the mother about the 
Play Description Sheets. ' 

2. To explain to the mother why pretend play is. a learning experience 
for the child. ^ . • . 

' \ . • ■ • ^ • 

3. , To observe and record the baby's play with the mother. 

4. To play with the baby elaborating on his' play using a*^ pretend theme. 

5. To introdudd ' "Developmental Milestones^Make ^Believe Play."^ 
Egulpinent - ' 




Child: 1. doll 

2. 2 plastic spoons 

.3. 1 wooden spoo- 

k\ a pot (left fl-om Visit l) 

5* 2 plastic cups - ^ ^ 

6. 7 paper napkins 

\ . 7, an egg "Cup (for doll's drink) 

j ' Mil; bottle 

: ~ 9. a stuffed animal 

' ^ m. l,aundry baiket (left from Visit l) 





b^nes~i 



Mbther: "Pltay Descriptfi^^heets,"^ Developmental Milestones—Make Believe. 

Procedxxre . * ' - 

1. j(evie}ir>\^ informally , discusses the following topics with M. 

a*^^ow did the "baby watching" go and how did the Play Description 
forms work? Is it feasible f^ M to do U observations during the w6ek? 



b. What activities did B do with the toys and which toys did he play 
with? ^ / ^ ^ ^ . 



c. Preferred toys and activities--Did they remain constant throijghout 

the week, or did they change each day? Does the baby hiave a preferred to^? 

d. What toys' and home objects did B play with besides the toy set left. 

e. Did-B use his own toys which were incl^|^ with the toy seW 
,Reiterate the following about the Play I?i|^?iptit)n Forms : , ' 




^ " You' d^^ to se/^ Jhow the baby played with 'the toys and which h^ pre- 

^ fei^rdd.\a^asfli/Torms are very helpful and informative, because throiagh 
themVou knd the* mother can see him grow by comparing what he's doing 
now wrMj/what he'll be doing in the future. Comment appreciatively 
about M's efforts. , ' . 
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^2^ 

Play #2 (contj 

■ . ■ ■ 0.' 

2* Explanation of this week^s visit: Thane— Pfetend feeding,. 
4^ Children en;Joy and learn from making believe. When a haby pretends 

to drink from an empty cup or to feat from an empty spoon he is using^ . 
his imagination. He pretend^b BOi^thing is ther^ when it really is J/ ^ 
not. Sometimes he imitates adult activities in his pretend play. . " 

■.'.'*»■ 

HV asks M if she has seen any beginnings of this, such as loving the 
dolly," pretending to drink, pretefiding to talk on the phone<^etc. HV 
reassures M that most babies at this age don'.t do any of these yet , but 
that they will eventually and it is scmething the home 'visitor and M can 
^ look for ' together. HV should further qualify this by saying that babies 

at tl^is ag^ pretend ±\a. very simple way. Sbmetimes it isn't even notices- 
able because it happens so briefly.* 

3. Toys. k 

a. Rearranging the toys: HV removes the last week's toys from the 
basket (leaving the pot), and puts in the new toy set which was 
selected for the pretend feeding theme. 

\ ' . . • 

b^—Preeenting-fche—boys^r^^ pr esents the s e new toys -1;o-i; he bab y w ii;h-^ — 

a few attention-getting demonstrations, e.g., pretending to drink from 
a cup and offering it to the baby, pretending to stir with the wooden 
spoon in the pot, pretending to eat with the spoon. 

c. Observation of baby's activities by mother and home visitor for 
approximately 10 minutes. H*V suggests to the mother that they watch, 
what the baby doe'fe with the toys. HV chats with the mother about pretend 
that's oQcurring as well as commenting appreciatively on the manipulative 

. ^ activities. 

d. Home visitor and M, recording on Ihe Play Description Form: H^ and M 
fill out the form together rememljering the activities 'and objects used 
by the baby during the observation tiine. . 



k. Home visitor plays vlth baby (lO minutes) 



When HV plays with the baby she will keep in mind th- theme of elaboration 
.explained in the, procedure for Visit #1. The HV will observe which objects 
interest the baby and introduce a "pretend" variation on this activity. For 
example, if the iaby is fingering "a cup, the HV can pretend^^tp drink from the 
other cup and say, "Htnmm, good," o^f 6rina it to the bay. -ij? B baiigs^a spoon 
on the floor; HV can demonstrate^^etenMng to stir with a spoon in a cup 
and can offer the cup to B. f I ^ . • 

Siaggested pretends: 
• 1. Pretend to feed self /baby with spoon. 

2. Pretend to drink ^ to give B a drink from cup. 

3. -Rretend to stir with spoon in pot, in cxip, 

h. Pretend to give doll* a drink from coip or to feed doll from spoon. 
5» Pretiend to w^pe »own face, baby's face, doll's face with tissue. 
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Play Curriciam HV #2 



Important I If the baby is not responding to any of these overtures 
do not push. This is a "trial balloon" and the SV should be sensitive * " 
to the baby. The HV should avoid by all means suggesting through her 
acta that the baby should be doing this nov. Scatter t]hese pretend 
"feelers" among manipulative elaborations. Respond to the babyVs acti*^ » 
vities. A playful, game-like approach may bring imitation of HV's pre- 
tend gestures. Appreciation of the bafby's activitieis, pretend and other- 
wise, should ^be comntinicated to the mottter. "^r;^ , 

Play Description Forms: HV asks M if , she would please give the toys 
to her baby fit leas! once a day. Ask the M if it is possible to again 
keep these toys apart from the baby's other tpys. HV asks M if she would • 
please watch her baby play. with these toys for about 10 minute^^^,.f^w days ' 
out of the week and write down on the play forms the bQ,by*s activities 
with them, using a new play form each day. - Four mid-week observations will 
not be possible for all mothers. Scale your request for what M was able> to 
do last week and to her int erest i n this type of t ask. HV discusse s with 
M which of the baby's own favorite toys could be included in the toy set 
as w$s done last Week* A change of one or more might be . a good idea to , 
increase the baby's interest. HV fills out the play forms with a list of / 
the toys in the set and)leaves these with the mother^ 



6* 4)evelopmental Milestones— -Pretend: / 

Go over the "Developmental Milestones" form with M. Indicate .that these 
are Just a few of the make-believe play activities that Will appear during 
the next few months. Check whether anything has "happened" yet and note 
t^ie age. If it happened for the first time on this visit, be sure to note 
it on the form.. Add "Developmental Milestone's" to the Baby Book and explain 
to M that qhe can rpcord wherever these or any other make-believes happen. 
Be sure, to refer to this form on your next visit. , 

7. Goodbye: 

HV expresses her pleasure in and enjoyment of the baby and the visit. 



\ 




DATE 



PUY DESCRIPTION SHEW 

♦ ■ . 

TIME 



( 



TOYS 



ACTIVITIES 



During this period, which were 
your citlld's preferred playthings? 



Which were h I i/hor preferred 
actlvltlosT^ 
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DEVELOPMENTAL MILESTONES 
Milestocy^ and GonBtructlve Rlay 



Pit 6ne paper cup into anoljher one 
Put a pot top on a pot 

Put a simple puzzle together without help 
Opened a-^screw top jar 



Tried to 



Tovers 

Piled 3 "blocks on top of one another 

Piled k blocks. , on top of , one another 

Piled 6 blocks on top of one another 



Rows 

Lined up objects in a row 
Made a row of 3 blocks 
Made a row of h blocks^ 
Made a rovf of 6 blocks 



Anything else? 



9/18/72 
Play 





DBVELOFMENTMi MILESTONiS 
PLAY 



lestones In Make-Belleve Play 



"Hight-Hlght" 
Pretended to sleep 
Pretended to put a toy night-night 
TelephoniPfg n 
• Pretended to telephone 

Actually said hi or "Bye-bye" ^ 



Feeding / ^ \ A 

Protended to drink out ^Df an empty cup 
,1 Pretended to feed self with a spoon ! 
Pretended to feed toy ' i 

^ Pretended to feed fifiiother person 
Cooking 

Pretended to stiy food • 
Pretended to pour ^ 
Transportation " 

Pretended to drive a wheel toy (Mth brrr 
sounds^ or screeching "brakes) ^ J 
Added a garag^ road, txinnel or- bridge' 
Drawing 

/ Asked someone to draw> picture of something 
Drew a "picture" and labelled it 




hing else? 



Tried to 



FRIO 
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Did it 



BEVEIiOFMENTAB MILESTOIIES 
PiAY 

MlleBtoneB In "Eav things Work 

llrled to 



Turned knob to open door 

Turned TV on 



Flushed toilet 
Turned faucet on 



rang door bell 
Beeped horn of car 



\ 



Turned on vacuum cleaner 
Worked toaster 
Pulled down window shade 
Let down crib railing 

Anything else? 



9/18/72 
(Play) 
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PUy CURRlCULW! 
Home Visit vl3 



Purpose ; 

1. To review and discuss M's,' observation or pretend play, 

1. to discuss the notion that children discover Itnportant Ideas about 
3jpaco and spatial relationships during play* 

3. To observe the child's exploration of topological spatial relations. 

4* To play with the baby in an elaborative style, emphasiainp "fitting** 
together activities, 

Equipment ; • 

Child: *1. Stack toy * 
2. cardboard tuba ' 

^iTT ^>alla- > — _ — — — ^ ^ 



^4. Coffee cans (3 sires) 
5. barrel of monkeys (without iJionkeys) 
6^. toothbrush and tube*" , • 

7. plastic bathroon cups (nesting) 

8. pot (add laiddle section to pot left 'from last week). 
Hother: Flay Description sheets. 

Home Visitor Camera, picture mounts. 
Pirocedura : 

1. ^ av discusses T'^'s obaervations of the previous week (10-15 minutes), 

using il's entries on the Play Description form; 

a. Did the chill play make-believe games with any of the toys we left? 

b. Did he play any of these games .with other things around the house? 

c. Did the mother play any make believe gincs with the child? 

d. Any new entry on the Developmental llilestoties form? 

2. Tills week's theme ! Topological Spatial Relation s ^ 



Children make important discoveries about space our ing this age. They 
make these discoveries when whey try to fit the top on a pot, a ring on a 
pole or bail Into ti&es. To the child, these problems are similar to - 
puzsles o| form boards. In these activities, the child Is exploring the 
connection between the contours and shape of empty spaces and the contours 
and shapes of things which fit exactly into them. In mathematics these are 
called topological" relationships and they are an dbnportant part of the 
child's understandinf^ of how things work. 



Play (r) 
10/20/72 
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Play Currl^ttlun: HV #3 (cent.) 

3. HV pu^8 the now toys in the child'a br^ket and reiaoves those not 
needed for this week. Attracts the child's attention if necessary. 
Takc^ two rings off the pole and offers rings to baby» Joins M. 

4. HV atid II observe C's play (15 minutes). The^^j^cuss: 
.a. T^at C docs. 

b. C's attempts to put rings on poles , cover pot^ insert ndddle 
section^ load balls Into tube^ etc. 

5. HV and H record play observation. 



6. HV jplays with child (10 r4nuteo)^^^^ 

child's play, she^ emphasizes, ^ercver possible, activities \*ich 
involve fitting things together. Other elaborations are OK, 1?ut 
relational ones arc ospacially important. ^ 

7. ^Closing discussion (10 minutes). 



a. Discuss with the mother any o£ iluc f-fttluK vogot-licr <ictlvlties 
she lodght have noticed during the past week or at any other ti«oq. 
Dpei the baby like to screw the tops on Jarsj fit things into bwe^^ 
ptit keys into locks? 

.J 

B. If mother cnmpleted her observatioito of the previous week, ask 
her to do 4 observations during the coming week (one each week day) . 



Play (r) 
10/20/72 



?w\Y C.WTaC.lUV\i TIO'E VISIT #4 



?urpoae t I. To rovlcT the cMWs play activltiiea durlnp the past week, 
hi{?lilip:htinr, any spatial topoloplcal activitiea (referrinj? to 
Play forrno did). 

2. To cotvrmnicate to the laother the play thcne of "Container 
and Contained.'' 

3. To introduce to the wother the notion of "play styles'.' 

4. To introduce Developnental nilestones: H«7 Thinps Work. 




Equipneat |^ 



Child: 



1. 
2. 
3. 
A. 
5. 
6. 
7. 

f. 

10. 

11. 



\ 



egfis (taped) 
egf vith chick 

pall 
tl36ue box 
clothes pin 
blocks 

8 pieces alurdLnun foil 

shovel 

l^alls 



'Hother: Play Descrlrttlon Sheets; Developnental /itlestones: IJotr Things Work. 
Procedure* 

I. r>evlet7 

UV dlscucses trLth the mother the play activities of the child with the 
toy set (referring to t'le play f orms r dldK with his otm or slb's^toys, 
^nd ulth hor.e objc^ets ovet the past \reek, ' 

Possible Topics: 1* '^Id he do any fit tin? of objects Inside containers? 

(e.R. tooth brush in tube,, coffee cans Inside each other, 
cups inside each other, balls in tube, etc.?) 

2,."^ Aijre his activities in any ^^eek different from ti^ ^ 
activlfles with toys last week or other vreeks? 

3. Is he uainR the basket as a toy? 

4» T^hat, if any, toys did he prefer to play \7ith? 
Preferred activities? 

II . This IJcek^g there : Container and Contained 

The toys in this week's toy set encourape one activity in particular, 
that of puttlnp, st^iall tnanirulative objects into containers and dunpinp them 
out. aV explains to that children at this ape are fascinated by openin? 
and closing containers, by filling and eiaptylnpr them* In this activity 
they are fifnirlnp, put ho»r nany obiects and what size objects can be put into 
different sice containers and they are leamlnR how tc remove the objects by 
damping theri otit. • 



Play (r) - 10/27/72 
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III. Tyr Gx diMif^e . ' • 

W'reELovQB lasf-trsek'o tcys nad replacQS thea with the n«f Bot, IIV 
dr&sro child's attention hy roXlins 2 or 3 sheets of olininm foil into hells. 

IV. Ohaoyy^.tion ' ^ . . 

mand M watch G's pley for about 10 minutes and then ccnplete a 
plp;V fom together. 

V. PlTOT ■ 

m plojTG with C. Susgestcd activltios for eleiboration: 

a. Pattir^ blocks, clotheopina and o^S^ in different con^oinors* 

b. Dunii>in5 *heu out. - 

c. Clipr.ine the clothespins on the edge of She box or hanging theu 
on the edge of the^osket with the wide end down (easier far 

C to initate) . ■ \ 

d. Opening end closins eignr hox, cad ''chick in e(zs." 

e. Putting CGGS and other ohjects in egg carton depressions. 
Crunching foil into bolls. 



VI. Digcussion 

"""^ ; • D- 

I^hat toys nnd/or hoiisehold objects does C like'to fill and dunp? Axe 
there some objects/toys ikth which M prefers C to do' this le.g. filling 
the toy chest /basket vs. dmapins waste boakets)? ^ ^ 

VII. I IV*diacu3ge3 ond dononstrnted -play styles - 

a. Plcy styles - description: 

Adults ploj' Trith children in different ways. Sonetiraes they mostXy 
helTJ the child do what he wonts to do, e.g. they hold the pail steady, or 
help the child find the bolls to put^into it. At other times they iToitate 
the child, o.ri. when child puts balls in the "pail, the aduH^^does the 
seae thing. At other times, the adult's plajr is helpful and similar to 
the child's* bufc still quite different, e.g. if the child is putting bolls ^ 
into the pail, the adult might sucgest that he tiy clothesi^ns, or esse. _ 
If the child has filled the pail xfith baUs, the adult might suggest that . 
he dump it. IJhen the adult plays with the child in this way she intro- 
duces new ideas, but keeps the\new ideas close to the things which interest 
the child. ' , 

b. Play styles - demonstration:^ . . 

HV again ^oins the xihild's play (^rithout announcing that she is 
soins to demonstrate pl'f^ styldfe). TJhen thj?^ opportunity arises, sue 
either helps, imitates or elaborat.es, the child's play, latotlling (in, 
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Play 0k (cont.) 

/ 

advance, if possible, her activity. 

This time, refrain from suggesting" thiett M try but these styles. If she 
asks « say yes, of course. "~" 

VIII. Flay Forms 

BV asks M to watch C for about 10 minutes the da;^,^ollowing this visit 
and thq day preceding the next visit, and fill out two pllv foi^s. 

IX. Pictures 

If HV was not able to take pictures last week, she takes them this week. 
These, will be used for illTistrations of activity descriptions in the Baby Books, 
Save a picture for the project. 



X. 



/Develo-pmental Milestones; How Things Work 



, Discuss with'M the importance of C's practical discoveries about- how 
things work. Adults give little thought to turning on a light switch, opening 
a door, or putting ioast in a toaster. But to small children these and hun- 
dreds of other "workings." are rem^kable, mystifying, and challenging^, they are 
, pi*oblems"~true problems. For the child, they are eaulvaXent to complex adult 
problems such as planning a btidgfet, a meal, or a*trip. / 

/ 

The- discoveries we have listed are not exhaustive. Ask W to add her 
own (salt from a salt shaker, the ring of an alarm clock, door bell, telephone). 
Fill out the fprmVith her during the home visit, and ask her to add. any 
happening" during the following week. 

XI. Fostscrit)ts 

HV checks postscripts — are they complete for each "baby? 



<3 
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PLAY CURRICULUHj HO!ffi VISIT # 5 



7 



° !• To discuss M*B obseirwations of the previous week: 

a. Wiat did the chi3,d 4o with the ••smaU" things? 

"b. Bid the child pioy^with otihe containers around the hoxise? 

^ ,a. hoQB the child like to ploy with things inside kitchett cahinetss? 

/ d. T/hat:5yere the child's favorite tqys orj^ activities? 

2. To introduce paretendr^apessing ^d gr^^ — — ^ 

' 3.^ To oak mothers to try on elaborativevplay stylo ^^n they ploy 
with the child. ^ , 

llateridls 

Child: hato, bangles, bowl, tooth brush, doll, stuffed animal, spools' 
on a string, pqper plat 03, whole and with Center cut. out, pop- 
' beads. /^k M to add a diaper, a pair of adult slipptrs * 
a hair brush, a small scarf and an adtilt's hiat. 

Procedure .-^^ 

1. Review. ' ' . 

2. Introduce toys. ilsk M for additional, materials . Put the bowl 
on the head of the stuffed animal, the scarf around the doll, e^tc. 

3. Observfe child and fill out fom. > 

U. Ploy with baby. Ask M ;to |)articipate. Disctiss the dlff^ence 
between hejjdng, Initating and elaborating play^. ' Make the 
following ]p^ts : - ^ 

a. .^Idren play most creatively when they run. their own show. 
, ^ ^^^'f^^i^^^l^* ^^'^^ *^ ^ very much. 

b. We believe that one of the most useful ways of entering 
the ^ ploy of young children is to elaborate themes* initiated 
by the child. „ ^ 

c^ / X^n order to this, adults must watch what the child is 
/ doinb, propose elaboration, thetf" leave it up to the 

^ bo pick it up or igrioare It. In general, when you 
n^ISi^roposals that are cltfse to th6 child's interests but 
stilF somewhat novel, the child is likely to try them out. 




Play #5 (eont.): 

• " d 

* d. Remember, play is the child's business; the decisions. are^ up to 
him. 'He may reject' a suggestion one day, and. pick it trp the next. 
Pretend play is barely present at this age. 

e. Sibo may help to get things going to teach sib elabordtive 

* techniques to use with baby. Don't be surprised if nothing happens! 
Enjoy it if it does I. : ' • 

5. Homework: . •<> * * , , 

a. Ask M to make three 10 minute observations during the following 
week (njodilV this if necessary, according to the problemsyneeds of M). 

I < 

b. Ask hQr to play with the child aS^ter each observation, using an 
-j elaborative style whenever approjiriate. 

6. Suggested themes: bangles, hats, beads on wrists, feet, doll, stuffed' 
V animal; brush, doll, rug, shoes, stuff^ed animal. , - 7-. i 

• - ■ • ^' * ■ • A - ^ ■ . ^ ' 

•7* Be pure to look at Developmental Milestones for "Make-Believe^' • and 
"How Things Work." \ / 

8. Hgmev?^— -HV: Postscripts. ' -= -^./v' " 

HV enters comments on visit: Note M's response to midweek Observations 
(enthusiastic, neutral, resisting?), to toy set, to project. Note also 
Co pretend play. . 



J 



\ 

(10164 . ; 



-1 



3.. OfcservQ tj^ dhiid for lO-lJ'hlnute?, and fill out' the form. 

h. '?hen IHT, chllS, and M are pla^Ug together, HV .watches M^^ notltvs the 
^ .0j)ecific inatancGs in which she or M iise^arious styles* * !*Jhon th^ ploy episode 

ii3 cc!nipleted»- % revie^r^^ with the examples of HV or M Involvenent lusing. - 
^the three styles, writin^^ down at the bottoci of the record sheet . 

. 5. Look for opporfctaiitles to discuss the i;oil^wing points: 

' a. Childr^ "Play^most creatlve3^^hen t6ey*ar§ jrunnlng thp show. 
When tasks" are difficult the child scnetl^es needs help in 
/ handling riaterlnls, as well as help in solving pro'blens (i.e. 

/ holding? the tube'^ upright so spools can be put in, unscrewing 

nilk bottle so child has only '^jr^fei^lution to open it, etc.). 

b. Elaboratinfi; 5ii^*s play depends a/great* deal on oties the child? ^ ^ 
{;ives. The HV have a gre^Jfe^^dea for an elaboration irlth ^ 
b^lsbut^if the cihilcl doestt:*lfbuy It ^ wait I This ndght hot bo . 
the. right tine but keep the idea. Mnybe tomorrow he*^ 11 be ready. 



6; 



c^ Iinitative t)lay is a t\ro^way street. 

d. EnJ^ your plav with the child. 

Honeworkj ' J - 



The child and adult can 



initate one another. In fact, iiaitation is itself a kind of 

It's fun let hln know it I 



A: 



,a. Ask M to do ten ninute observations (modify this if the 
need exists ) . , . ^ 

b. Ask 'M to play xrlth child using elaborative," helping or imitative 
styles; and to Jot doVn a feir examples on the record sheet at 
the end of a play period. ' . 



7. Suggested thenes: Putting spools in tube, or in egg holder, (sane 
with balls) connecting T)op bead^ to be disconnected by the child or vi^ce versa^ 
dunning and refilling nilk bottle . - . • 



Please note<: The play panel has never included the category^ of ploy style 
which is unrelated to the child's activity. > iVe call these irrelevant . 
intri^sions. ) The emphasis is. on developinjg and teaching positive woys to 
. ^ interact 'with the baby. We ore deliberately ignoring what we consider' to 
.be a less positive interactive mode. 
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i .'; \ ' . ..PLAY CtlHRICUIiUM ■ . " .\ ^ • 

, • Hone Visit #6 *• 

Pmmose^ °\' • ^ 

■ , ' .". . 

1. To review and discuss M's observ^tibn of pretend play, 

v 2. ^To discusg the* notion of space and topological relationships vlth 
^ ^emphasis on fitting, connecting and disconnecting. ^. 

3. To play vith the child emphasizing the didtljnction hetween elaborative^ 
^ ' iiiiitative aj:id facilitative (i,e. , helping) AdTilt activities. 

^.U. To involve mother oin elaborative, imitativej and helping stales* 

■ , ■ ' ^ ' " • , " j' ■. 

Equipment ; ^ ^ , ! 



Child r 1. Egg holder and balls that fit in the holes 

2. ^ Plastic jar with cover . ^1 

3. ' Coffete cohs wiih covers 
k. Spooli (that fit cardboard tubes) ' 

'6. WhJ.sfc (with small toy inside) 

T* Pop beads 

8. Milk bottle with dover 

9. Clothespins o ^ 
J. 10. Prom'house: screw type Jar and cmy other toys or objectj^ 

r^'^ ■ M suggests. . i . y . 

i^other; Play Description sheets, ' * 

Procedure : . ' • ' . 

1. HV discusses M*s observations of the preViQiip week (10-15 minutes) 

a. Did the child play any meike-believe games with the toy set . , 
we left? Did he play any of these games ^ with othefr things f 
■ ' *v arouiid the house? «o ' i . 



b.^ What was this nature of the play? ■ 

' G^^* child^s pretend play involve aiiyqne else? 

d. Did the mother, play make-believe games 'wilh her child? . What kind? 

/ \^ e. Check Developmental Milestones— anjrnewfpMr^nds? ^ « 

^ V2.^ Introduce toy set;. Ask M for suggestions about additional materials 
in the home "that might' be included in the toy set (i#if > screw type jar—any 
typ^ of fitting toy, containers with snap lids, other safe items ,to put^in 
egg j^older, etc. Suggest that yase^ixf these might be liicluded now. 



^ PUV CURMCULUIt: REVIEIJ AKD MAKE-UP 
' Home Visit *7 ° . 

- ft 

gurpoae - 

. 1.' To discuss with mother her last week's observationa) 

2. To either make-up any visit which was missed or to review 
major highlights of the play curriculum thus far. 

E quipment : Determine own (see below) i • ^ 

Forms: Baby Day Rsucord (a.m. & p.m.), Play Overview. 

ProQ e dur^ a ,y ' ' 

1. Fdr/"ro3kG-^^p" — - see procedures for missed vreek. 

2. For review: , ' / 
a* Go over Play Overview? • . 

b. Select from toys and thenes worked out so far, those \^ich 
might p^co an interestii^g combination or which might be 
(^specially appealing to your baby or which tftight be 
helpful to the mothtir. Eesign your own home visit — 
"individualize" for yourself , nothey and child. 
* 

3. For mother: • 

a. Baby Day Record — introduce Baby Day Record. Ask M to 

do one rcminf^ iind one afternoon* 

b. Any other activity (observation, play, etc.) which you 
think would be halpfuf , fun or interesting. . 

4» Snapshots '>f C and toys for Baby VTqpk (and project). 

5. Komework: EW 

HV goes over postscripts for visits l-6« These notes can 
hi^J^^lan visit 7. \ , * ' 
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Your Ham 



would liko you to f i ! I lout this record so that we can 
have a ofcture of your baby's "typical day". Yotf need not 
feol pressured to ft 1 1 In all the Ifems. Not aJI of them wtti 
pertain to your baby on the parHlcular day that you will be 
keeping this record. . 

After you have madcj the dally record we would like to 
know the fol lowing: • 

3 ^ ■ , 

I* Was this day unusual In any way? 



2. How v;ould'.a weekend day be dff^erent? 



■ A 



•to- 



Thank youf . * 

■ . > * ' • ^ ■ 

Please *check which form Is complete^d here. ^ O ^ 

r 

Baby's morning . . r ° 

Baby's afternoon and evening - 



BABY'S NAME 
AGE 



-it: 



DATE 



• Ua$t 



Nbnths 



DAY OF WEEK 



. ^ \ v.. 
BEFORE^ SRE'/tFAST 

Waking: TImo 



MORNING 



Actlvitfos after waking and before breakfast 
1 » ■ ■ ■ 

1 ab^^^^^^^iU4^+he baby play In hts/her crib? 

2 ab Did the baby play with toys? 

3 d1^ the baby talk to himself? 



4 Did the baby play or talk with 

brother or sistor? 

5 Did the bajny^avo bottle or food 

at th/>vf fme? 

6 Did the baby cry? 

7 Who picked the baby up? 
ActfvHfes aftor being taken out o f bad 

?t ab Was the baby fod? 
g'^ab Was the baby dressed? ^ 
10 ab Was the baby bathed? 



By whom? 
By whom? 
By whom? 



II Did tho b^b^ have contact with hi s/hor fat^? * 
What, did they do? ' ' 



12 



How lon9? 
Which? 



I 




13 abclJld tho baby play? 



With what? 
With whom? 



BREAKFAST TIME 

Time breakfast began a.m. 

14 ^ What did the baby have for breakfast 



15 ab Did anyone feed him/her Who? 

16 Did tho baby food hlmsel f/hersel f alone? 



\ - 
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17 ab Did anyone havo breakfast along with tho baby? 
• ' / <. Who? 



"DAY-' Cont. 
AFTER BREAKFAST - MORNING ACTIVITIES 

Rout ijlOS : 

18 ab After breakfast, was tho bgby dressed? 

19 ab Old tho baby havo a bath? i " 

20 ab Who bat had him/hor ' 



By whom? 
What time? 



Activities, play, and outings 

21 Where In the house did the baby play? ' 



(Indoors^; 



22 What wore you doing during this time? 

li What things did tho baby play with most? 

24 ab Did ho/sho play with anyone? 

25 ab ^01 d the baby have a morning snack? 

26 ab Dfd hs/she watch any telovli^lon? 



Who? ^ 
What? 



What programs woro 
turned on? \ . 



.27.ab Did the baby cry at this timo? 
28 ab Did she go outside at all? 



What happened? 



What' things did she 
play with? 



29 -ab „ Did the baby pfay with anyone? 

30 What wore you doing whilb the baby was outside? 

31 ' Old he/she cry while being outside? _____ 
Excursions 



Wtjp? 



01^1 th^ baby go anywhere away from homQ?_ 
Where did ho go? \ 



32 
33 

34 -Who-ckld he go with? . 
Visitor? ' 

35 ab .weho there any visitors? 
''"S^fcr ' Was the visitor an adult? 

* 37 ajb Was the vfsitor "a neighbor? 



Time: From 



to 



cd 



a relative? 



How many? 
a child? 
a friend? 
a workman? 
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°"OAY" Cpnt. 



38 Ht>w long did ths vlsltor(s) st§iyt 

39 Did the visitors play with the baby? 

40 If yes, what did they <k) togt^ther? 

LUNCHTIME 

Lunch: T\m 



41 What did the baby havo for lunch? 

42 ab 01 d anyone f ©od til m? ; Who? 

43 ab Did anyona oat lunch with hfm? Who? 



^4mnm NAP (If applicable) 
Did th© baby: 

44 have a morning nap? 

45 play In the crib before 

fal ling asleep? 

46 play In the crib upon 

waking up? 

47 have a bottle? 

48 talk to anyone? 
. (or himsel f ) 

49 cry before falling asleep? 

50 cry after waking up? 

51 have any food (Juicd, *^ 

cookies, etcJ after^ 
the nap? 



Y3S No 



time 



52 



Who picked the baby up after the nap? 
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•S AFTERNOON AND EVENING 



<.FTEmOON NAP (If applicablo) 
Did the baby: 



I 

2 



4 

3 

6 
7 

13 



have an a f to moon nap? 

gl,ay In'+ho crib before. 
faN ing asleep? 

play In the cri b upon 
waking up? 

havo a bottle? 

talk to' anyone? 
(or hlmselfrN^ 

cry before fal ling asleep? 

cry after waking up? 

arfy food (juice, 
cookies, etc.) after 
the nap? 



Yos No 




9 Who picked tho btaby up after the nap? 
AFTERNOON ACTIVITIES 



10 



Whore in tho house did the baby play? 



time? 



C7 



( Indoors) 



11 What wero you doing during tbi.s tlmc^? - 

12 What things did the baby play v/Hh most? 

13 ab .Did ho/shor play with anyone? 

14 ab Did tho baby- have a snack? 



Who? 
What? 



15 ab Did he/she watch arty t<elevlslon? 



c — 

What programs were 
turned on? 
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16 ab Did the bat)y cry at this time? 



17 ab Did she go outside at all? 



18 ab Did the baby play with anyone? 
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What happened? 



What things did she play 
" with? . 

.Who? 



-19 What werG you dofng while the baby was outside? 

20 Old ho /she cry whl lo being puts 1 do? i 

Excursions 



21 Did the baby go anywhere away from home? 

22 j Where did he go? 

23 Who did he go with? 

Visitors 



Time; From 



\ 



24 ab V/ere there any vlsltprs? ^ 

25 ab Was the visitor an adult? _____ 

26 ab Was the visitor a neighbor? ; 
cd a relative? ^ 

DINNERTIME . 

27 Did the baby have a playtime before dinner? 
What did he/she'do? <0 ^ 



How many? 
a child? 
a friend? _ 
a workman? 



28 



29 ab Did the baby play with you or anyone else? 

30 ab What did you/^hey do together? 



Who? 



31 What did the baby have for dinner? _^ 

32 ab Did anyone feed him/hQrt 

33 ab Was anyone olso eating with the baby? 
AFTER DINNER • 

Bodtlms routine 

54 Did the baby play after dinner? 

35 What did he/she play with? ^. 

36 ab Did the baby play with anyone? 

What did they do together? ^ 

Did the baby have a bath?. ■ 



Who? 
Who? 



Who? 



37 

38 ab 
39 



to 



Was the baby asleep before he/she 
wad put into bed ' ^ 



Who bathed him/her 

-4- 
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DAY" Cont ^ 
Before going to sloep: 
40^b Did someone read to the baby? Who? 

41 ab Did the baby kiss anyone goodnight? Who? 

42 ^, Did thQ baby listen to music? • 

43 ab Did someone rock the baby tb sleep? Who? 

44 Did the baby have a bottle? 

45 What time was the baby put Into the crib? 

46 Did the baby play awhile In hls^crlb before fal I Ing asleep? 

o 

47 What %id the baby play with? \ \ 

^ Did ho/she talk? 

49 ab Did he call for aidult attention? ■ Did he/she cry? 

50 ab Did someone go I n to see- the baby? Who? 

51 Was he/she taken out of bed?, 

• ' ■ ■ — : — 

52 What time did the baby fall asleep? 
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PLAY CURRICUHJ14 
HonQ Vl0lt tiQ 



!• To review end disctigs M^s observations of the past week* 

2. To explain that through gross notor movements children are learning 
about ttieir "body size in relationship to other larger objects. 

. 3. To discuss the concept that the same object tised in a different 
setting become^ a new and different object to the qhiXd. 

k. To play with ihe child using one or any combination of the adult 
play styles. ' . ^ 

Eqtiipcient: ^ ■ /I r ' 

Child - 1- 'Large box witn string attached. 

2. Large trash can with bottom cut out. ^ 

3. Large ball. 

k . Laundiy ' Basket . . 

5. Pull toy* . ' , \ 

6 . Monkeys . 

7. Plastic blocks. 

8. Balloons. 

9 » Boat . ;^ . * 

10. Two (larger) plastic containers. . . 

11. Two (smaller) 'containers. * ^ • \ 

12. Prom house: stool, small chair, bath toys, other 
fl6atable objects and any other objects M suggests. 

Mother Play description Sheets C^), e3ctra balloons. 

IIV - ^ Cnfiera for snapshots of the child " playing with large toy set, 
picture mounts. 

Procedure: 

1. IVi and M discuss obsearvations of previous week if . . . 

- a review week 

a) did the child enjoy the set of preferred toys? ' 

b) what did ha do with them? . / . 
' c ) did the child play with this set in a different way than 

any other toy sot? ^ 

- a make-up visit, refer to discussion questions of the make-up week. 
If appropriate, HV and M go over Developmental Milestones — either 
Moko Believe or How Things Work. 
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2. Exnlanation of this xreek's "ri^tt. 




a. Chilflren nnJic inportnnt jii server! es ah.out their size ancl • 
its relationshi-n to l^t^^fiv ol\iocts. '^he child nakes the9e ^ 
rliscoverifi*s vhen he clinbs into cci>:inet or box, or crawls tjnder 
, ol^locts to s'be if he I'ill fit. In those "activities, the child 
is c^lorin*^ his hodtv dimnsion nnd the rel^itionsl^ir between his 
"^•>odT size nxi<X the contoiirs nacl shades of other ob.jects. This tjrDO 
of naa activitv is innortant for the child to /?ciin kno!rled/?;e of his 
chrvnrinnc size nnd the non-chanr;inrr size of objects, , 



^. The /Child is also learning that objects \cGa have neuay uses and^ 
dOTjendinnr on the settiat?;, the activity nossibilities an object can 
have na^'vnxy .^:reatlY,(i.e. the nature pf a balloon on diry larid 
is to loibj T^okOa set on, throw,, etc.; in the bath a ballnon floats 
anc'. ha0 fsreat "notentinl as a boat). The toy set is equipped for . 
this tVT?o of exnloratinn by the child. Throwth his play with th/ 
objects in his bath as well as on div lan*l ^® learns of the nany 
r>ossibllities for activity that . an object has to offer. 



3. Introduce ito;i^ set 



jtojir" set -y^j/^^ > ' , ^ 

HV renoves tovs from nast week and -nlaces the new toy set out 
for the child. IT; asks M if any objects fron the hone can be placed in 
this set (refer to Child Eqiii-n. f or r>osslble iteis). " 

l*^ HV md M observe child's ^lay (10 nin) and fill out a^play fom. (hV 
nav vant to t^kc sna-nhhots of child r^lavini?? at this tine.)^ 

5. HVj child and M tulav (10 nin). Durinn; this tine HV and M discuss 
n/aiain the notion of facilitative (helTiinfl;)^ elaborative, and imitative play. 
If it is necessaiy, I?^ oxT>lains the three types ^/rain^ and HV and M discuss 
the -nast week^n use of these styles. 

6. HoTvOwork 

,\0k to observe the child when playinft with the comlete set on dry 
.land. Also GU^t^Ten-f-. to H to obsesnre her child's activities irfth the 
s-alXer items in the child *s bath. ' 
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,PLAy CURRICULUM 
Home Visit 09 



\ 1. a?o review ana discuss M»s observations of tRe past week with the ^ 
gross-motor and "bath toys. 

' ^ "* ** 

- ^ 2. ^ To leaVe ^-^'if ioatahles" as gifts for the^child. 

' ^ 3- To eacplain that through '^arly pretend activities children reveal 
that tlt^ey are beginning to think ahout (represent) activities vhidh they 
have previously experienced. ' . . 

. ^ 

To play with the child and to Communicate to tha mother what the 
child is doing or is attempting to do, as well as to comment appreciatively 
on^M's "appropriate" entries into the child's play (those entrines which are 
.relevant to a child's on-going interest)* \ . . a 



EqulTHnent : 



1* doll , ^ » 

2. "^stuffed animal 

3. howl 
U.'pot 

3* wooden spdpn 

6. 2 measuring spoons (separated) 

7. small milkThottle 

8. 2 ctqps (one with handle, one without) 

* ,9- egg cup ^ 

> ^ 10. tongue depressor ' . 

For the mother: Play description sheets. 

♦ ,»•■■■ • , 

*=\ * 
I^oceduref , " 

• . » ij» 

1. HV and H discuss the observations of the previous week: 
. a. . Did B enjoy crawling in the box,' in the "tunnel?" 
. b. Did B push the wheel l^row? Put toys in it? 

c. Play vith the large hall? With father? With sih? 

d. What did he do with toys on dry land? In his tub? Which ^ 
bath toys did he prefer? etc. 

2. Explanation of thi8 week's visit: 

The theme this week- is an elaboration of the previous pretend feeding 
vioit. This week the toys are chopen to suggest pretend feeding and food 
preparations (e.g.^ stirring, pouring) activities because the earliest 
pretendings of children appear to be centered on food. When children 
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Play #9 (cont J 




pretend they reveal that they iire thinking about (representing) etn event which 
they have previously experienc^(i, even though the event is not immediately 
present . , ^ 

3. Introduce the toy* set asking M for any home objiects that cpuld be included 
such as baby's cup, bib, spoon, stuffed toy, paper /plate, etc. 

h. Observe child's play with M and fill out piSy form. 

5. Play' time: 

, ^ , •■■ ' . ■ . . . * 

HV and M and child play together. HV centers her conversation on what the 
child is doing and what toys he finds especially interesting. Positive appreci- 
ative comments on M's entries into the child^s play which are cued to his 
interests will hopefully encourage her tp Join C's play. An important message 
to communicate is the enjoyment of sharing the child's play. The pretend theme 
lends itself to reciprocal pl^y and elaborations emer^ naturally • 

Some questions: / 

Does the child seem to expect to find real food in the cup when he 
drinks from it? Does he seem to be disappointed when he discovers that 
nothing is there? Does he look into the cup before he "drinks." Aftier? 
Does he take a second drink immediately after the first one?. Later? Fill 
out two copies of the questionnaire. Give one to^,:f«e6retary for our files. . 
The other is for the Baby Book. (M can fill out'^one, HV the other). 
Leave one for M to do during the week. ^ 

- Some techniques : ' . ^ ^ 

If the child has not spontaneously tried to drink from an anpty cup— 
l) put the cup ii^ front of C. — Observe. J 2) Pretend to drink, then hand the 
cup to C. — observe. 3) Pretend to feed* the doll, then give doll and cup to 
C. — observe. (See the Pretend Feeding f onn) • ' 

Any pretend elaborations other than feeding and elaboratil)nsycf6heir than 
pretend are totally in order (bowl on doll's head as hat, bas^ing^^ pot) if 
the child l^ses interest in pretend feeding or if hoJ^^nlt^^rnt^r^^ in 
^ pretending at etll. 

6. Check Developmental Milestones — Pretend. 

7. Homework. , • ^ 

a. t>lay descriptions (2 or 3) baaqd on 10 minute observations of '^C'o play 
with toy set. - ' ^ 

b. Ask M to follow the suggested procedure on the "ft^etend Feeding, .r^ii^ing 
out of .an empty cup" form at least once during her pilay time wi^th C, notii 
C*Q beHttvior on the form. J 

8. Postscripts — at the end of the visit, ehter comments in postscripts. Check 
back over earlier visits. Any missing? 
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^ "PLAT: Hme Visit # 10 ^ - . 

Ptirpose ; . ; . ^ ' 

To discuss with M her observations. of pretend ffood'* games. 

a. 'Hiave there iseen rmy changes ia *hese ganes sinpe-J^^'^ast • - 
tine th'ey were observed? - * * • - 

" " • t> . , ' 

b. vnwto playing these gomes does the baby ^spontaneously feed"* 
■ ^ people (himself , mpther, father)? Toys (d(dl, stuffed 'aninal)? 

c. Does the child "cook" i.e. mix,\stir^, shake? Does he combine 
cookiiag and" feeding? « ' ' - . ' . " 



d. Doe^ he staile wh$n he plays or do0s he seem to take it 
very seriously. ^ ' • . . 

2. \To review activities concerned witlj spatial relations and to discuss 
7ith M things in th^ hone. (ho*usehold materials and toys) which can 
\e added to this veek's teldtipnal set. 

3. To^ introduce "constructive pl?3y" as ^ of ploy which appears 
onky, Cleetingly now, but which vill become more . frequent by the ' 
eha of the second year. 

' \ ■ / . ^- . . ^ ■ ■■ 

^ TOi^pose the question:* . "Wien do chiidir^n smile?" 



fiquimen 



iJV'S-evack cups ^ ^ 

2. Balls and txlbes: t^o sizes of ballad and tubes 

3- Spon/;e blocks. \ c> " 

U. V7ooden\blocks *: * 

5. IClee|iejc ,box;es , napkin J)oxes . . 

6. "Stack itoys > } . / ^ 
7.. Collapsable camping Qlip. 



Procedure : 



, Explanation of "this week's visit ^ : * ' , , 

a. , Topological relations : The^materials for this week repeat / 
earlier 1 Relational sets. ' The baMs: and tubes of .two sizes, should ' 
help pose the problem of things whic^ do not fit. The strange 
behavW .of. the coUapSable cup shoijild interest the children. ^ 

b . Con^tructiorfs': The sponge blocks! and Ihe wobdeti blocks ar^ 
introduced to perait M,and HV to observe the rarity of. constructive • 

X activity at this age, hopefiaiy .tofr Wtablish a basis for enthusiasm 
«when this behavior begins to appeal- Cottstruc£it)|is (we thirxk) 



represent an extension of the child's organization of tliingE[ in 
relation to one ^othqr. *^In the beginning chil'dren night pile 
one thing on another, or line, thing's up next to one snother (a pile 
'in a box might be more ^appealin^? than one on the floor) • However , ^"t i 
age, bldgks and sponges 'We nore- likviljr-to be throwa, chewed, or put 
into boxes with no. apparent order, or systea, ' 

■ ' • • ■ ' \ , 4 ' ' • ■ ■ ^ 

HV^s elaborations? cpn pose to' the child the possibility of stacking 
or lining up—a pile under tl^e couch ,or'a row on the edge of the 
cushion -night appeal morq^to the baby than a pile or row on the " 
floor. 

c. . Smiling~When do , children smlie? We know children smile when 
they interact with people. * They'^lso smile whA they play with 
things. Sometimes these smiles ari^ social-- the child acts up^m an 
object and then shares his pleasure* %ith other people. >s,But sometimes 
the smiles do not seem to be directed -^o others but rather, seem to 
be expressions of inner pleasure and sriljisf action 'irith the activity. 

Procedure . ' » 

a. Use the p^cidure o^ previous weeks as a guideline # 

b. ' HV and M fill out play observation form adding the positive 
affect notation to the sheet (-^(0, M) if the ^ile was direct^'d . 
to a person, + if /there wasfnp, social reference). 

c* "Discuss with M: 1) the type of activities the -^ild^ engagea 
In, and 2) the occasions cn which the 6hild smiled* 

d. Introduce "Developmental Milestones" for constrained, and orderinjt 
Hqiework ' ^ ' . ^ ' i relations . 

Ask M to do midweek observations^ keeping a record ofv smiles. 

" • ' ■ " ' ' ' ■ 

Ploy styles— What to do if... . • . 



> 



a. If the' intrbduQtion of play styles has made M uncomfortable about- 
playing with the cfiild, it "as time to badk^fg>. Shift the emphasis 
to what the child is doing. 

b. ^If M is interested and relaxed, continue to support het • ^ 
elaborative entries by commenting on then! when they occUr. HV can 
also become a less active participant- durit^ the 3-way play periods. 

c. In general, the curriculum isMOre. cdne^^ed with the way M'^lays 
with h^ child than tWi;th the total amount pf^time'M and C piny, together. 
So, it.Vould be nice iif mothers played more with the children, but ' 
the hcijor emphasis is uppjti M's sensitivity and respect for liie , child' s' « 
intentions. If M's entries tend to be Intrusive, HV Gan g^tly shift 
to observation and discus^^on- of the ^child's activities. ^ the 

Sf=»me time, HV c&n reduce the overall frequency of her own entities while 
.drawing attention to those which elaborate the child's p3[,ay. 

. Ci ■ ■ ■ ■ 

. ' - 4® ISO- . ■ . 



d. Where and hdw to proceed from here requires an assessment of the 
feelings and skills of ekch M. Try not to push M out of the 
picture; but try not to prcMote her participation 'if she tends »^ 
to he intrusive • Good luck' and don't vorry^ ■ ^ 
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, PLAY: :?cne VisH ff 12 . 

,. ■. \ , ^ 

PujTPose: < ^ * ^ 

— . ^ .'i 

!• To review and 'discuss child's pley Td.th rollobles: 

a. Did thechild'use the inclined plena?- Did the child find other 
thinjgs to use as remaps?. Did he roll thingo off flat surfaces? 

b. Does the gWld try to push. blQfcks and boxes? - 

2\ To. return to preterit dress ing-groocdiig gajaes'. ' V 

3, To offer things which ^i4ry in texture egad flexibility for the -child * 
to explore.' ' ' ^ . . - j ' 

- To work with p|(3y styles in whatevei* manner seems appropriate for th^ 
individual mother and qhild- - 

5, To discus? dress-uD things froia the hoiae to ^dd to the *'second" basket, 

6. ' To observe children's dversicns to Wrtain kinds of things • 
Bguipaent" - ' ) ' \ ' ^ \ 

Child:^ 1, liats (cowboy 9. baseball, straw sombrbro, straw hat) 
2. Spaghetti nop ^ \- 
^ 3. Clo^ths: light scrjrf, Velvel ciogh 
It. Doll rind stuffed aninol y 
5. Boil'l^ al\lninuin platt^ 
^ .6. Bru^ihes: tooth brush, scouring br^tighr^ft d\ast brush 

(chilJu's own brush end comb) 
^ / : T. Mirror 

8. Add: slippers p etc, f ron hme 

Tfother: Pl.v/ obsarv^ition form (H) / 
' * ;Acliq.t/Chilcl ploy form (2) " 

H,'V. : • Attraction-Aversion form 

Proc edure ; • ^ 

1, ISxplahation . * 

.a. Drd^ss-up-grooaaing: This protend set elaborates on the ^e)rious one 
* f or dress-up-groomin^. Its purnose Is the same— to provide materials 
which, encourage dress-up end prooning seames. Some of the materirJLs 
should f»u22ltt the child—the brushes, for exanple, nay not all seem ^ 
.quite. righ^ for bmshing teeth and conbing hair. As the 6hild trieal 
' to use these things ,ho my c'lscover properties which do not suit the 
purpose he has Iq mind. It is when thinga do not quite 'Vork" in/ 
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£C?y they-:vre Qupposod -to /that tlie child coraas 'up Ggeinst 
prol5le^(;i^^ rjbout the relation bet^^'cea h.r.r thiaf5B are and the vsy they 
erva "be ii^od. n 

^ . ^> 

b/ TairturGQ and flexibility: "The tc:wi\pre3 end flexibilities of things 

• in th^ toy set have been varied so ns to (hppeful3^) create pifoblenrj 

or ijoculiarities when .they ore u^ed in pretend gsnesT. Th^se variations 

ore interesting in their oina , right and ahoijld provide interesting 

opportunities fpaj* explQratibn. & 

c. Likes Gnd dislikes: The children are likely to find pocie of tl^Q 
materials Dildly aversive (the strow soribrero, the scouring brush)' and 
other mteri^s extrenely attractive (the cotton, the velvbt). The 
origin of these aversions 'and preferences is a mystery—children have 
then for mteriaLa they have never seen before. M night bq able to supply 
exnnples of -pis f rna her observations of her own child. ^ 

2. The procedures for previous visita should bfe followed. 

3. Attractions and ywersions: . HV and M.note child^s reactions to different 
materials on attract ion-^aversion fom when 1) the child ploys alone and 

2) when the naterials ore offered to hin. « ' 

U. Second basket: HV and M discuss mterials from the home for the second 
basket. How did the arrangcnent work out- during the previous week? Did 
the child use both baskets? 

5^. Piny styles: Continue to work on piny styles in whateve^ manner is r 
appropriate for the mother. " » . 

6. Honework x ' % 

n. Floy ojser\ra^ion: Inportpjit for M to do this week. 

' b. Add either snlles, aversions or piny styles accbrding to interest . 

of ' " ^ * 
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• THE ADULiyCHILD PLAY FORM 

The aduLt/ child ploy form viXl help keep track of how adults play with 
children p Wot all entries into the child's pley need be recorded—Just 
those which can be remeiabered after a play period. 

In the adul"^ colianns ' • , 

1. Styles. 

H (Help) when the adult helps the child accoiiipS.sh a 
' task. 

I = (Imitate) when the adult .Imitates the child's activity 
(using the same kind of object). 

E = (Elaborate) when the adult copies the child's activity 

but wjybh a new object, (or gives him a new object) or when 
the adiat suggests a new activity for an object with which 
the child is ploying. • • 

R = (Reoponoive/reciproeity) when the adult responds tqrthe 
child (for exainple, by taking an offered toy), or' responds 
to the child's wishes (by make-believe drinking from cup 
^ given by child) . 

2. Toy— note the toy involved. . 

3. Activity—note the activity going. on. 

In the child colxomn: - ^ 

• » 1, Toy-^note the toy the ch^d was ploying with when the adult 
entered. * 

■ 2. Activity — note the child's activity when the adult entered. 
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H =5 helpin&5-J = imftatingi E = elaborative, R = responsive/reciprocity 
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ATTRACTIONS - AVERSIONS 

1. cowtoyhat \ ^ 0 

2. baoeball hat + 0 

3. soiabrero + a 
^. strav^hat + o 

5. spaghetti nop + . q 

6. scarf ^ .0 

7. velvet cloth + , 0 

8. boarl + • . q 
9* olminun plate ^ + g 

10, tooth "brush + q 

11. scouring brush , ^ 0 

«» . " — . 

dust brush + q 
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Pf^y.: IIOMU VKU # 13 

lurpose : 



11. To re^^rlew pretend acti^-icies : " - - x 

a. Disctuis 'Oressing-grooming activities of provioias week* 

0 

IP child played Tdth these iaateri.als, conrpare thp past week with 
the first tine these ^materials were ^presented. 

c. Did M (or anyone else) play dre^B up gaaoiriwith the child!? What 
Ijappened? ^ 

^d. AverslonB—I5id the child dislike certain materials? Which onea? 
Did aversions change during the week? If so, any spec^ationq 
.about whv? 

2. T-o re-visit topoldsical relations:, repeat oHhorne visit // 3~same 
toys, with, an ardditionol purpose: have there been changes In the way 
i^hese aatei'ials are^iised. - ^ - 

3- To disciiss "second" basket* 

^h. -^^o continue to work on ploy stylo??. ' ^ ' 

5« To Introduce ^'corner of the eye observations^'^ ' ^ " 
6. Donserous thincTS. ^ - • 

Equipnent : ' \ ' ■ 

See home visit 3. 

\ 

Pr ocedur e : . • . 

— ^ 

1. See hccie visit # 3^ * 

2. Compare earlier with current performance. . ' 

3. M/C/iw ploy. . ^ ^ .V 
Towards end of visit discuss "comer of the eye Observations/' 

Explanation . ■ ^ ' 

* It is oftQi difficult to find tiae to sit down «^xd watch the child 
play, ond, in fact, some of the nost interesting plcy occurs here and there 
during the day, when no one seems Xo "be watching. Although it is sometimes 
difficult to watch the child •r'play nnd do hotisehold chorea at the sane 
^ime, these kind of observctilns can be veiy* exciting. Ask the mother ta 
pick a 10 minute period to observe the child when she is busy and the. baby 
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Play #13 (continued) ^ \ 



is playing with materials. Ask her to fill out the play observation form at 
the end of thi^ period. ThiiS "exercise" will not be "right" for all mothers. 
Try to make the point and suggest the activity if you can and If it moketJ sense 
• to dp with yo\ir mother., 

' 5. This week's toy set contains "may te; dgiigerous things,*' i.e., things which 
i)eople might be r^fcuctant to permit young children to play^ with, but which have 
a special fascination for' them^ The screw Jar and the siaall balls have been 
included in .the se-^i in order to stimulate discussion with M about objects of 
thi<B t^e. . 

*^ Doe& M worry aboirt the safety of toys? 

b. Does she provide supervised opportunities' for the^child 

to explore these .^types of things? . ' ■ ^ C 

^ c. 0 Suggest that M might offer the child ovtr "may be dangerous" things 

at ^imes when she would be free to siipervise. ^ 

6. Discuss the new contents of the second basket. Let M make the change 
after you have gone. 

S " • ' • • ' 

7. Things to^emember • r 

a. Check '"Developmental Milestones" when these match the home visi^. 

^ . " " ' ... * y ' , 

b. Postscript records — these records are important^. A few notes and 
. J comments should appear for every visit'. 
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. • PMY CURPJCULK^ ITOEi/ iUID JIAKB-UP ■ / 

• Koiae Visit // ll* 

\ 

Purpose ; 

1. To discxiQQ with mother her last week's oboervations • 

2. Either to neke-up eny visit which was missed, -or to review major 
hif^hlightD of the "oley curHculum thtis far. 

3. leo^ a Baby's Doy (a.m. end p.m.) for M t© do. 

Procedure?^ ; , r 
■ K 

1. For *"iaEil:e-up'' see procedures for missed week and see 2c. abcnit 
pictures in the baby's book* Don't forget to leave a Baby's Day for iM 
to complete. o - 

2. For review: * - 

V a. Look back over the play forms with M. Comparing early pl^forms 
with the most recent ones might be en interesting and fun actiwty for 
both of you. piscuss changes in C's pley which have occurred over '\ 
the past thrtae months. Interesting consparisons might be made^with 
early and recent toy preferences, activity prefereneGS, pretend ajrid 

. , relational activities. " If it can be seen that C is less likely to 
mouth or throw objects now nnd is moire likely to put objects in 
relationship to each other (putting in, or throtigh, taking out, 
dumping out^ fitting, etc.) this can be mentioned. Changes in home 
toy or object preference now that C io outside more eould/be diocussBd. 

b. Select group-^of ' toys from past toy sets which might make an 
interesting^ combination and appeal to your child (oee Sue and llmcy 
for help in gatherin/i: these). 'Design your own visit, Individually to 

suit yourself j> K and C. . , 

c. Pictures: mounted on constiniction paper 9 pictures of C ploying with 
the toys xce leave are a needed colorful addition to the baby book. Try 

^ . to teke the camera with you^ also paper and glue for mounting the 
. pictures. This appearance comparison by pictures ^'elaborates" on the 
th^e of how C has changed over the last three months. Talce a cot©le 
of extra pictures^for us. 

3. Homework: A complete Baby's Bay. ' 
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Play CTttTloulumi Horn© Visit's 15 and" 16 

Purpose I . . ^ 

The last two visits of ths weekly series have beeh 
grouped together. The purpose of both visits Is to dlspuss 
and Illustrate the many uses that children find for simple toys 

In addition, two other topics can be discussed* 

a) the organization of playthings In the home, and. 

b) change and stability In the child's play. 

These last two topics have a com^>lementary purpose ~ to 
. .explore with M the role of the adul^ In 'providing ample oppor- " 
tunlty and generous encouragement 6t the vOhlld»s exploration 
of things In the home whll§ at the same" tl^ appreciating ° 
changes, In the ohm*s capacities and the personal tastes and 
preferences of c and M. 

c) the toys havQ seen selected from earlier sets to make 
up two combination sets vrtilch ought to encourage "multiple 

Discussion toplos i . , ' 

A, . Things In the homei -"^ 

Izploj'e VTlth M where (Indoors) the child likes -to play. 
, Is It xTherever M happens to be or are there favorite play 
places —In the kitchen, bedroom, etc.? ^ • 

liiat afeout "no nos?" Are there times when 11 f Incls her- 
self saying "nos no*' a good deal? What does M do when ^he 
ehild "gats into" things? Does she feel that she Is effective? 

Jk^Q thos-Q other strategiei she might try? ' ' 

I'Jher© as'Q the ©hilfi,"© playthings kept? Is there a match 
between the plaoos where the child spends his time and the 
PljPJ® wher© he Is likely to find permisSlljle things to play 

^ Home Vlait \^ ' ■' • 

- Home inVGntorgrr -Fill" oiaf witli U Um sretD-no Iwentory.- 
Use "'yesterday'" of the f^s^-wimi u©Qk°° t@ misrow domi the ' 
observation -periodo AbMI^ to fill out tii©- iwesatory again ' 
di^xlng the weeko mBBum--the lmF©nt©^'^ dimin^ .Eom Visit 16 
Use n B obeorvatioas as a spriiag -board" f©r ^ImumXma about ' 

yes and "no"' rules „ Am the'si.- r^Ilg) ©onsluteiatf Mbb the 
child seem to jmdorstand themf , If U m& G ar© loekod in 

^t^^ aj^fff^""^ ?^®L!f?f' ^^^^^^ l3©"@leariy distlngulshedfC. 
from "no", things, b);tStt ttere^'te "w^^ thims wherever a m ' 

spend-his tiiie„ ©) that ^'yes'' thlngg b© attraotlve 
and lnter^tlng,-and^tte-^.n©v®l ^tiings b© substituted when 
i^^'il^^nf ®-^15^1^f diJamshei.; AB a pr^©ti©©l suggestion 
ih might store -arttraetive playthixigii i^^^aotB, dresser 
arax^ets, or cupboards, — in pla@©g/%at ar© a©©esslbl© t© ' 
the child and where he is likely t/ hang Qute 
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Dlscu'33 tlio toys\ii the hmo ^Mket. Does the child play vith 
^heoq thln/rs? Tfhnt riir;ht he addod B»?d vliat -nlfSht be token out? 

B. PlaythinfTs oenK^nore than one plitiy purpose: , . • 

ThQ toyyaptgjfor the next ttro heme visits are made up orthlnsa that 
have volMQ for noto than one kind pley. Most llko^ the nultlple use 
ot thin.^a %r children has been noted over previous visits. ^ The issue con 
' now^be elaborate/ 

Ex^pleo* S^mtainers are fun for bongln? and for putting thinss into. 
S?ubeo ecus be plleaSsi^nto boxes, rolled ond filled with brills Qvpn and 
boTTls can be otaekea^suoed as utensils, and carried In wheelbarrows. 

Fill out "Thinss ha^re many uses" clurins the hoae visit. A»k HJfo 
fill out two or ttoee of thosfe dijrlng th? week. ' ; 

C. ChmrM and at.?Aility ^"'^ 

\ . Review vith M her obsearvations of changes oVeil.t|fc^ast few ^ont^^ 
IJoe the play c^servati^ns of the first two montl^a. fo^qj^is purpose. 

The purpcce ofthid dlscubafbn is to faarvei that \vQn oa '^i^drah change 
drpjTiatically thpx rotalri nony^ ptdKraohal Chi?;ractej*l8tic8 (prefiyreiices, patterns, 
teiapo) for lon^^ periods of .tine. The problem to pose JCs.: Tfha^t has changed 
md what has nrnained the s^e. Thi^ "chrto'gd and siib^iltty'- forci nay help 
ceaent that cliiseussion.^. It* is not' necessary to fljl. out the fom — it can 
^je used as a discussion t?uide for or 11; caii be worked." ou^: and put into 
the Baby Book . * r ^ 

« r ' • . ■ ■ . • 

. . ' . " " ' " : . • ^ > - - ■ 

General cUscuGsion quei!itton's ; : 

... ♦ 

• If ,Chri^tnf^.s jrere. tomorrow^ what tfould M'Rive the child? What did 
Ghe give him last irear? ' \/ 

. ■ If wore ask^d tc make a list of basic toys for a day care center 
' S(Srving children; of this age j what would she reccmend? • (If this is . " 
discussedy Jot^bim M's swr^sstions-— for us). 

Eguiment and piaterials ? ^ " 

For chJtiA; „ 

^ Hono VlGit 15 

1. pot, top and insqj 

2. nestinj; bowls and cups 
' 3« spoons, tongue depressors (several) 

k. B^fod animal ^• 
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5 . wheelbarro-vr • . ^ 

6. assorted balls * . 
' cigar box 

8. toilet paper tubes - , * - 

10. egg holder 
llcme Visit l6 . ' " 

1. Btack toy . * 

2. necklace - bracelet things^ (pop beads, bangles, rubber band 

0T>ool0 t)n a string) ^ * 

• . 3 . * larce tubes 
k. loose spools 

5. pail and shovel • ^ 

6. riestin£t coffee cans 
T. doll 

> 8. assorted plastic bottles . • 

9. barrel of monkeys 



For uother; The multiple -use form oad either l) 'yes-no, or 2) stability 
and change. , 

Procedure ; ' - \ . . ' 

l*^_^^nn&e;Td procedt^e for presenting toy s^t.^ 

2. in^ and M:' c'^-servat^Dn^, discussion, participation. 

Tlote the child's use ob^Jects. VThich things does use in mere 
than one woy? ' ° 

Does the child use the cups for pretend drinking, for nesting, for 
fillinr:, for roll^nG? TJhat about the pot- top? Are the stack tqy rings 
ceyer used as a^bracelet? Are the poio beads used as a necklace, tziken 
apart, fitted. together.? ^ ^ 

^Jhen, pi^yiig vith the child, propose some 'novel" us.es. 

3. Discussion topic: Either ^'Thinfjs around- the house" or "Chanre and 
stability." ^ - ^ ' 

k. Homework: 

a. ^'ThinGS ^iave nany uses" (2 or 3 tines) 

b) Either "Change and stability" cr "Yes-no.*' 
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^ SOCIAL VISIT' *12 



Theme: Reviev of sodial connnuni cation ^ 

ft <0 ' * 

Purpose: To make up any missed visits an(i to reviev content of 

l^t five visits, stressing as general underlying concept- 

, social coffimii||iication. * ^ 

Equipment: See visits //J ^ 11 (take what vas missed or especially 
valuable). ^odd4.er 'Chart (if not* taken yit). 

, \\ r ^; 

Forms: See visits #7 - 11 (take vhat vas missed or especially 

valuable). ' ^ ^ » 

Procediire: • * , \ .-^^"^^ 

1* -Go over Baby Day<^ecord. , • o . 

^2. Look at Toddler Chart. Add to it illustrations pf social 

developments not included on chart ^^that have been discussed 
in your visits. . " . * ' 

3.. Reviev methods and principles of soci^ communication covered, 
'in last 5 visits: adult to adult, M -fio C, C to M. As guide, 
go over the exer&ises, photographs, -etc. collected so far in 
"baby book." Deal vith any questions M has about the program, 
curriculxmi, C's development,, etc., vhich-have not been 
covered yet.. * . " 
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-D ' ' SOCIAL VISIT #13 ' • 

Theme: Identity, self-conce^F; self-esteem* 

Purposes: 1. to explore M's" concept of her own identity • 

2, to explo3/e M's concept of^P's identity. 

3. to give M some sense of the role she and the famijy 
play in the formation of the C's identity. V * - 

l^quipment.: Metal mirror (optional). 

Forms: Chimps and self-concept. Taking steps, ^ Discovers vho he is,- 

L earns about His Body. ' 

Procedure: * ' , ; ' 

Y Present theme for this visit in context of social development as a 
prerequisite for forming mature relationships wit^^^ther people. (True for 
adultKand children). ^ j ' 1 

i. ' Introduce theme of identity by -discussing M's concept of her own '•'^ ' 
identity. ' / ' , ^'^ . 

The Mother's" Identity and its Relationship to her Child: 

o The ability of the parent to grant the child his budding independence 
aild to foster self pride in the identity of her child is intimat'ely rela- 
ted to the mother's qVn sense of self vorth.^ For this reason a beginning 
discussion of the child's identity, is not complete without a parallel ex- 
ploration vith the mother of some of the components that go into her sense 

of self and how these relate to the child. / ' 

p' ■ . ■ ... 

One way^^ of junking feet first into this ^material is by asking the m.other 
who she is? If this draws a blank response, describe yourself with role^ (n^ 
labels, which maj^ include such designations as wife, amateur photographer , 
dancer, gardener, etc., descriptions of past Jcf^s, family relationships , ^ - 
♦ etc. , and trv as soon as possibly to let the itiBbher take oyer playing this 
#^t«ki?eof how mar:^ roles does she* f ill now, or has she 'filled in the past. 

or ' 




a. Family and' Identity. ' . 2 . 

" One branch of this discussion mciy lead into' who. sh^ is in her extended 
family^ This is a 'good time to bring' out a family pibtiire .album and enjoy / 
it together. It is 'also an opportunity to .explore with the mother what roW 
she feels her family .-will play in her ehild'o identity. .What has she done 
to make ttttk child feel that he io part of a larger family? Has he met mem- 

> 'bero ©f hio family? Wao he named after o^meoiie in the family? If oo^ why? 

, Ba dther people ©r doeo oho iiiaSe o^saparioono feet^Hpen the ehild and other 
ne2!iborO'©f^tho esdj^nded foiatly? ■ Wao'tho Esther ©r fath9r aosaed after oeme-- 
©aa in their fomilieo? We^e-eitiior of then aonparod t© o^hcpne in their 
^fomilido 4n they were ^©wing up? '^feu wont t© otsggeot fhat when ohil« 
dren a^e taid that they are like oeseone in ©ne way ©r onetiier an they ore 
. ' I ' % ^• 
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Social #13 -2- • 

<? . ■ ■ 

growing up they are apt to believe it and may think they are similar to 
this individual in more than the one or two ways suggested. When tl^ey are 
compared to somebne who is loved and respected an^i whose qualities or 
"behaviors are admired, they think that they may be worthy ot this love, 
respect and admiration. However, if they are equated with the "black sheep" 
of the family, the different, difficult, or trotibled member of the family, ' 
they will be34eve this of themselves as well. Does the mother or otjier 
family member speak of certain familial characteristics, personalities or 
appearances that are associated with one or the other side of the family? 
Can the mother think of an example of a time when the „ immediate family, • \ 
particularly her husband apd herself, felt or expressed ^ sense of unifying 
characteristic, positively valued behavior that separated them from all 
other families, a sense of "we do it this, way," we are important people in 
our own right? This type of family pride also becomes part of a child's . 
identity and pride in himself. 

b. Imitation and Identity: , - . 

The 'poem "Recognition"^ which you left with the mother for the Baby Book,' 
is a good vehicle for discussing how often people are unaware of how they 
appear to others , particularly parents to their children. Children learn by 
example as readily as they do by rewards and punishments. Wanting to be like 
their parents (who are sq important to them) they imitate their parents' 
behavior. Again, ff a parent fexpresses himself in anger by yelling and stri- 
king but, a child will do thd' ^^e even if he is told not to*. If a parent reads 
boql^s a child is more apt to become interested i^i books. Boys and girls even 
imitate the way their parents walk, and the g^^iires that they use. It may be 
interesting to ask the mother if ghe can see gestures or expressions that she 
has. that ar^ similar to those of her mother or otJafeiTsmembers of her family, 
for exajEple, an older sibling. You may be able^o heip^her out with an 
example from your own life*, something that you may have realized all of a 
sudden, or something someone else pointed out to you. 




Roles and Identity: 

\Imitating specific behaviors is only one way \n which children learn the 
rolesy^ that their parents take. Roles are whole complexes of behaviors as well 
as sti^ategies for dealing with situations throughout life. 6^ A girl child 
learnsXf rom her mother what roles are etvailable for her and whether or not they 
are valuable or held in esteem. From this she learns again i^hether she, being 
\ like hfer\mother, is worthy of respect and love. She learns this Arom seeing . 
how her , mother behaves and how others, particularly her. father, behave toward 
girls or w^men, and how important they are is through the behavior of his 
, father. Thte value or self worth that a mother feels is- taught to her child, 
frequently indirectly, and can have a profound influence on how they value 
themselves, people in general, and* women or females in particular^ ^ 

2. Relate discussion ofWs identity discus&dron of C's 'identity. What does M 
thinli Co identity id? VJhat evidence is there that C is becoming aware of 
hio identity? 

■ \ 

Eehavioro or developmental "flrDtD" Queh aa are listed on the form" 

DioeoverD who he io" aoy be important evidsnce of thia aopect of C's social 
fievelopiaent . Uoe thio fom ao guide for diDCUODion of C'd diocovery of " hio 
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identity. Add other similarly revealing behaviors vhich M can remember and 
suggest. Your discussion can be expanded by inclusion of Xeroxed materials 
on chiidptoz^es and "talcing steps*" , 

3. From this disicussion of C's discovery of his identity, mgye to discussion of 
the formation of C's ide^ity — ^^stressing' fajnijly factors\hich influence identity 
formation ond the C's self-esteem. ^ Some factors vill hav^ been covei^ed in your ^ 
discxission of M's identity; stVes^y especially jthat the fairly plays a part by: 

showing affection and respect-*^e C learns to feep. positive about himself; 

providing models for C *o identitf^h^th; 

teaching C about himself about mio he^^-- -even on a very simple 
and superficial level, like about his bodily sensations (by ' 
Sickly games for example) and about his bo%, parts, and^ 
uBing his name vhen talking to him or referring to him, 

U. Apropos of this last point, it is fun as veil as valuable experience for C's 
social development, to play body part games, since the body 1b perhaps the first 
basis for C's identity. Try asking "where 's ? " Cc's nbse, M's mouth, HV's 

hand, etc.). Cover up or hide different parts; play peek-a-boo with them. Touch 
C when you "discover" parts. Encourage C to touch, explore, laugh. Fill out first 

half of " Learns About His Body" to provide a record of how much 1> knows, now. 

Try using "If you're happy and you know it, clap your hands" as a pattern'<:^or 
making a game of body activities. This song can be infinitely aftd imaginatively 
expanded to include "...stamp your feet ," ."blink your pyes," "viggle your ears,"^^ 
^'kiss your sister," etc., etc. orfier songs, similarly, can be used to this end,^^- 
particularly "This is the way ve (vash our hand, blow our nose^ chew our food, 
walk around, rub our knees)", etc. Any other songs employing naming or using of 
different body parts can be Incorporated into play session (This little piggy, 
Tommy Thumb or Thumbkin, Hokey-Pokey, etc). JEf it is possible, arrange for some 
of this play to take place in front of a large mirror (if you knov the family does 
not have a i^irror, take one). Observe C's reactions to his reflection. 

5. ■ For homeVork, suggest that M continue such fun ways^ of teaching JC about his 
body and consequently aboWb his identity. At the next visit you and she will 
together fill our second h&lf of observation fprm*^" l earns about his body." 
Do not give M impSression that this will be a "test" of any kind; it- will Just 
provide her vith a record ^pf C's progress. 
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Body Jgirt Points to ot^er Points to Own Nanes Own 



5tose 

\ 

Hand 
Foot 



Other Fexognsf Fersong^ 
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Discovers Who He Is, 



« . \ • 

^- A chil d tlip s^ discovers "vho he is" bj^ learning about his own 

piysical identity learning that his body' is separate from the rest 

of the world, learning that it; is his to control • Behaviors like the 
following each represent significant steps, in the chip's, growing 
se^Lf avareness and development of identity. 



ehgvior * Approximate age first observed 
Stares at own hand o - 



Smiles at reflection" in mirror _5 

"Finds" belly button ^ ' ^ 

Takes first steps alone <^ , ^ \ 

Qall^ a person vhen out of sight ^ 

Follow^ a person vho has disappeared , 

Calls own reflection in mirrdr "baby" 

Calls' reflection In mirror by own name 
Identifies a photograph of self 

Comes when called by name 



Points to own nose when asked 

CD 



Says "me", "mine" 



H 4 
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nh {c.ont.)/ ' ' • ', 

.' The: ra.3or exercise of the vi?it consists of fo\ir 10 minute 
cbsorvatioiis of int erp-c+ ions' be Lwean ■ 
. child aa<^ "non~responsivo" l^fea visitor (.1 does observation) 
child and "resporfsive" hone visitor OT does observation) 
child and ''non-responsive" mother (HVdoes obs'ervation) 
child and "responsive" nother (H\^ does observation) 

Tiiis will denand deliberate role-playing onjart of HV and M to : 
demonstrate totally responsive versus totally unresponsive bekAvior 
patterns . It should provide interesting contrasting data rege^rd- 
■ing^'s roactioni^. '^'Jlien you (or M) ere being "responsive , r;.8pond 
to ever?/ f^estufe, vocalization, look, orauile of the child j give 
him vhat he seems to want, describe M.s behaviors, answer hisvocs, 
smile when smiled at,iComfort when hurt or crying, etc. Vlhen 
"unrt^sponsive" , ignore C's behaviors. 

Use Behavior Scquonces form. As well as the behaviors suggested ai 
the form, you may write in other obvious behaviors - like cries, 
hits, etc. Use the same line represent simultano^s beh.T,viors, 
alternate li^s for seauences ofbehaviors. Also, wrilSe in R 
follOT-ring nnvTjehavior ^J^xioh you judge to be deliberately responsive 
in content or intention to a prior behavior of the other person. 

\. Compare '-.nd contrast the H observation records. Calculate the 
•'responsiveness^'' (number of C's behaviors responded to divided' 
by total number of, C's be^iavicrs) for each record. Look at 
differences in aiiantity of interaction, in quality of child's 
behavior patterns, in different observations. Stress jjuportonce - 
I of communication and rpsponsivjness . Suggest ^that during next 
\ week M try to be especially aware of the quality of her typical 
I iutf^rantions with C (is she usucJ.ly more like the "responsive 
jiothor" or the ''unrosponsiverastho/^) 
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Behavior Se^^ences 
rjbservou d,vrim nattcral interaction 



Caiild's Behavior 


^ Adult •q Behavior 


( smiles , vocali zes , reaches , touches ^ \^ 
eives, teikes, plays, cones)* 


(siaile»T-t^o, toiiches, givep, 
^ takes , plays ; cones ) 
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SOCIAL VISIT fl5 



Theme? The child's relationships with other people (other 
than mother) . . 

Purposes To feegln to, broaden treditment of C'sfsoclBl 
development beyond the mother-child relationship to Include 
his relationships with other pebple father, slbs, peers, 
e t c • . , - ^ 

Equipment I rtone. 

Forms I 's social experiences In the past week. 

Observation of 's Interaction with another person (3), 

Mlestones In the Development of Social Relationships, 
Behavior Sequences (^). » 



Procedure I • 

1, Since there wai no virltten homework last week, Bpend the 
first 10 minutes of this visit dolngan observation of natural 
mother-child Interaction on the Behavior Sequences form used 
last week. Reiterate principles of responsiveness and 
communication as^you and go over this observation record, 
You may wish to compare .At x^lth last vjeeks records, 

2. Introduce theme for this visit In context of. the chllds 
expanding social world. As the child gets older his social 
contaclis Increase and dlx&srslfy. He applies what he has 
learned In his Interactions with his mother (and father) -to 
new people he meets, * He becomes more capable of separation 
from his mother and Is able to .Interact with more and different 
people. 

Discuss Informally the chllds history of social Inter- 
actions ^wlth other people — his father, grandparents, j * 
slblln^a^ peters, other adults, babies, etc. Question mother 
about unu^al experiences (e,g. when C first met some parti- 
cular person), about what usually 'happens when C— meets new 
people; how "fllendly" he Is with various relatives, etc. 
If K and C have been to one of our social, "parties" discuss 
C*s beh&vlor vis a vis the otTier adultsy'and children there, ^ 

'3. Go over " _*"s social experiences In the past week" 

informally, as a way of adding Immediacy to your discussion. 
Suggest^ that \\ start to be aware of C*s social experiences 
with people other than^ herself , since these will "become 
Increasingly * Important In C*s social development, 

•0 

^, ; Qc^oirer and fill o,ut "lilles|goneB In the development of 
sacAalPrplatlonshlps" together. Suggest that these are 
^ Indices of hoxT the C Is developing socially, Indices that K 
can watch for and records " * 
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Social Visit 5*15 (apnt, ) i 



5. Arrans^e before visit to go visit friends, neighbors, or 

a playgroup, or to have. friends over — .so that you will haye 
opportunity to observe" peer Interaction. Use form "Observa- 
tions of ^ 's Interactions with another person" to 
record observation (dp together vjlth W) while children play 
(or whatever) together more-or-less free^ of adult Interven- 
tion. * . ^ ' • ^ 

6. For h^eworlc, leave H another *wo of these forms so she • 
may observe C Interacting with o;ther people during week. 
Su-^sest that two" children of dlff^ent ages (or sexes) or ' 
one adult and one clilld, would pjf^vlde an Interesting contrast 
depicting how C's behaviors vary depending oh vjho ^Ke is 
interacting with. Stress that as C gets , older his experience 
of interactlns with different people becomee inefeasihgly \ 
important in his social development-. Although peer ln'ter«' 
action may be minimal, at this age II v;ill observe changes in 
the C s social behaviors over the 'ftext months and years. It, 
will be valuable for her to be able to observe accurately and 
sensitively how Cvls interacting with peers so that she can 
guide these interactions' and pr^ovidq maximally rewarding social 
(peer) experiences for her child. (For example, she can 
select appropriate early playmates for the child - playnjates- . 
with whom the child interacts positively; qUite often these 
will be slightly older children. ) 
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Observation of 



/s Interaction with another person 



Behavior 



Shares 

Gives 

Show§. 

Takes ^ 
Plays with sane toy 
Does same activity 



Looks ^^t 
Touches 
Embraces 
Hits 

Smiles at 
IjTalks cto 
Imitates 
Frets or cries 
Avoids 

r 

Approaches 



Chllc^ "Other, person 

(cheok each time beha^'ior" oocurs) 



0 



7 



/ 



Length ^>f time ol|served___ 



J ^minutes . 
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•a Social Experiences In tli=e Past Week 



New people seen (who and'hox'^ old?)^ 



;Jhat did they do wl1>h chlM?_ 

r 



How did child react? 



Familiar people seen (who and how old?) ' 



How often? 



VJliat did they do with cl^ild? 



Eov! did child rekct? 



How much did mother participate Iruinteractlon? . 



Was the child Influenced by raoj^her's participation?^ How? 



r 
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LileQtohes' in the'^evelopme^;^-^ Sofcial Heiationships 

0 ^ . I^nio? vv'hen? 
Differentiated people from objects > - 



Recognized mother 



Cried* when mother l?f t^ 



Appeared wary of a stranger^^ 
•Was /jf^arful of stranger ; 



Laughed ai: baby in mirror^ 
.Imit-^e^. another, person 
Enjoyed an audience 



Repeated activity laughed at^ 



Played peek-a-b90 and I'm gonna 
get you . , 



Initiated play with niother^ 
Played t "give and take " . 



Liked to please other people^ 
Played with an adult 



\ Played beside another .child 



Share^d a toy wilih another chi-ld 
Demanded thirds of other people 



Initiated pla;^ with another child . 
Cooperatsd^ with another pgyso n 
"E^yed .with another child 



First "friendship" with 
another child / 
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Socialr- Visit #16 

Theme ; © 
. . Lobking backward (review of the first 16 visits) and f or,ward ^ames, ^ 
activities, and instructions for assessment period). ' . ' 

Purpose : - } . i 

1, To review content and principles of first part of program. - 

2, To talk about observed developmental changes in C's social behavior. 

3, To leave M with activities and information to keep her involved in the ' 
program during the assessment period. 

Equipttient s / 

« ^ bubble blowing stuff, ntftrsery rhyme book, story bookj, coloring book, 

crayons, puppet, balloons, whistle (ali of these are to be left as gifts)! 
Polaroid camera, tap^l^^order, and tope of songs, afeeoj^*|d J'musiqal" 
instruments. / \ ' j:^ '"" l^*^ 

Forms : / . X^W 

Social dia^y, New Words, New Friends, Baby Day F^dcord and stamfjed 
envelope,. "The Pleasures of^ Being a Parent", list nf "social activities, ; 
Xeroxed xhymes, - j^- 

^ „. ^ • . ■ ^^^^ ■ 

Procedure : - . , -^r^.. 

1. Go cver'last week's homework. .^^^r 



2. Looking back: 



ta)' Review specific 43ontent of first 16 visl|^s. it would.be a good idea 
for the HV prior .t,p this visit , to re^i^ew the\^utlipes for these visits, 
re-read the socialLeurriculam principles. and outline, and make up a check- 
list to remiod M of content covered. Point out relationships between 
different visits as much as possible, (They really should all hang togdthf- 

^- 

(b) Review cfenges you have o'bserved in C's social behaviors sjnce the 
program began. Looking back through the Baby Book is probably a good way 
to handle this. Do some thinking about particular changes you vhave noted, 
before thsovisit. If you want to try for dramatic illustration ^ aofiie 
change, replicate our earlier exercise. (This, too, will 'have to be ^ 
^pre-planned). , ^ 



(c) Talk- about changes in interpersonal relationships between W and HV, 
rn and'Cj. C end HU, since the beginning of the program. ^Iso any changes 
in attitudes, ^pectations, stc, each of you experienced. 



(d) Take a polaroid picture or titH&>for Baby Book, 




Cont, Social Visit 16 



3. Looking Forward: ' ' / , . . 

(a) Tell M about the iTmpBnding 'jaSi-sssment period -{detailed instructions 
avaible for all currifeullim' groups) . Jell her that- you want to leave her 
with some acftiviti^P W^keep her involved in the social program even 
though you won't be Visiting her for the next month or so. The first 
tj^ing^ou're^leavingVier \s the Review Checklist . 

(b) Second^ is a list oT^ctivities she and C might enjoy doing together 
(stress importance of social stimulation) and some materials (gifts) to 
make these activities more easily avaible. Go oVer list; give her gifts, 

„ (c) Third, is a reaording form to Jgo alqng uiitti these activities (" — 



social diary") I to remind her of the .importance of social activities ^ 
and so, she can keep brack of how much stimulettion C is getting. Ask her 
to fill put the fprm over the next month, 

(d) in the context of "looking forward" two other forms (l\lew friends and 
Mew words) are relevant and should be left for homework. Suggest to M 
that these ate two Especially important areas in which social development 
can be observed - and should be* 

4, Playtime ^ ^ 

' Have an pnjoyable time playing with IY1 and C,.with any or all' of the- 
toys (and tapes) you have brought. 

55 Leave BajDy Day Record and stamped envelope. Ask M to fill this 

, out for following day and mail it to us. (Apoligize if necessary for 
, quantity of forms, but tell M it will give her something to remember 
you by,) Remind 1^1 of other 3 forms you*re leaving. Leave toys' (gifts) 
and xeroxed materials. ' IMake sure she has your phone number, in case 
she wants to call you during assessment ^ period. 



n ■ 
./1./7J 

G030-3 ' . • 



Spemd a fev'minul^css ea.ch c-voninsVritfu(T down what playful social 
acti)rities happened t|ict days^ 



Deccnber 25 
• 


• ■ . 


26 




• 27 




28 
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29 




30 




31 
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IftopoBeo: ' I. ?q ohore informtion ab©ut aoceoonpnt perieil astivitieo. 

§. To exaMne aaa dioeuQQ e?iiXa^o current mderotoiiainf; of liio 

EqiiipHent: ?Sf|fe recorder > blanl: tape, g bDs^a:s, bas of toys (doll, ear, bell, 
eup). 

Form: Wordc Ciiild UnderstandQ, 2 action songs. 

Procedure: 1. Gettlnrc caxifyht up on social activities and playing a social garie t 

Have a pleasant and casual social chat about social activities, vacations, 
happeningQ. Contribute your own interesting experienciis as veil as asking H about 
hers and child's. If possible, enrphasize positive social experiences (like C 
said *'Grandm'' for first time) rather than negatives. Look over and talk about 
entries in ^'social diary". (?4ake s\are these and all. other forms or materi^s 
left with mother are getting put jjito Baby Book). 

The following are somefquestions which might guide your discussion: 

VThat activities cm the^,^ary|^did C seem to enjoy most? 
XJhat nevr activities were sl^rted during this period? 

Is child bored ncnr with things he liked at the beginning of this period? 

Did he lilce the toys you left for him? ^ 

Did they (whole family) play together with these 'toys? 

Did C ^Itate house work? 

Did he^^ the toys aggressively at all? 

Did he let other childt^en play with them too? 

Did he and M find any ne\r games they could share with you (something 
they made up or saw other people playing)? If so talce some time for them to show 
it to you, and you participate* If no nejf game has evolved, ask^fhaiVC's 
favorite social activity ^of the week is, and play that (could be a conventional 
game, singing, dancinn:, playing with someone with certain toys, etc.). 

2. \Jhat C knows about his sociel* world: Meeting new peo-ple . 

Introduce this topic by going over *'J7ew Friends" form'. ' (If M has not 
fii;Led it out, see if she can renember any incidents when C met new people 
during this period,^ a6d how he reacted when he did. y JTote these on the form and 
enter it in Baby Book) . VJhether or not *^ has comp2:eted ^lew Friends form^ a good 
opportunity for provoking discussion is to Inquire about how the assbssment 
' . visits-^ent. Ask questions like the following: 

How did C first react to new people (approach? withdraw? with Interest? 
. friendly? looking? smiling? afraid? cautious? wary? avoid? -etc) 

Did he react differe^atly to different peojple? Why? (¥iieir appearance? 
manner? specific behaviors? setting? familiar toys around? ongoing activity? 
stress? where fl tras at time — still very important at this age—? C's mood 
prior to meeting new person sick, tired, hungry, how, angry, etc.). 

I'Jhat e3q>ectations about the new people did he seem to have? (That they 
jfould have toys, play with him, smile responsively, etc.). 

Did he behave differently toward them than he would haVe to people in 
other roles (doctor, dentist, mailznaxi, neighbor., relative, etc.)? 

Did he at first behave toward new people as if they were like other 
people he knew well already, especially F, Gri, sib? 

How did his behaviors and reactions diiring these assessment visits 
differ from those at pretest? , , 

Is M happy with his currant boha-/iors toward new people? 
The theme or conclusion of this dlGCUsaion should be how much the C knpij^s 
about people and social relations already, and that what he has learned h/has 
^ learned at home, probably mostly 'from (cont ) 
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Yqu nay woji^fc intrp\me' tlilo t©pic 'by] B^'^m^^STcf^^Q^- W©A'ao*'- liot* .(If M 
&Q0 r.©t fiMoa tbio ont^ y©u md o&e c?a:a.at ieaot noJ^fe a otart Gt it umt^ fmn 
izar^ry. ^aen aoli M to Qontlnuo l:eepiBg'lt isgk two wec^kp). SaUfe a'bout the 
iEsreaoi^jg idp^Ftosieo of VGS^'bcO, , loS^guage ' euoo ' in oooial eoimiiiiioatton f^os'tliio 
age Qu. ThQ mrdo the eiill.fl tiao. learned to oay {on New Wordo Hot) provide 'hto 
with a neoBO fo eorsnmieatingiiio needo and wiolieo to other people in a'wog thq.t 
con "be rnidGrotood-^even by Qt:^angero. In the tsontho to eome M will observe 
dramatic odyaneec in thio ability of the child to -uae language. She may have 
noticed it ctarting already. On the other hand, right now , .ad^t verbal language 
provides the child with information about his social world — especially the w&hes 
of other people — which far exceeds his capacity to express his own wishes^ verbally. 
Comprehension of language usually precedes production; the C undoubtedly under- 
stands more than he says. ' 

' Ask M whether she can think of exatnples of words or concepts that the child 
seems to understand, though he "may not be able to express them yet. Questions to 
guide the discussion might include: 

Can the C understand words for: - ^ 

bedtime 

people's names ' . ^ 

^ toilet 
outside 

food and eating 

stories (ask about reactions and changes in reactions to stories you 
left with M at the beginning of the summer) 

time (yesterday, later) . . 

hot, cold 
to be gentle 
bad, good 

toys and object words (doll, ball, coat, shoes, light) 
action words (bring, give, stop, put, walk, fold...) 

In Social Visit #17 a communication and observation exercise *Ta,3 sTiggested 
for use during the visit. Look back at this exercise, which M should have in 
Baby Book, in order to contrast C's ability to understand at that age (about 15 
months) with what. he seems to understand now. (The verbal items on that exercise, . 
if you can't find it, were "no, no," "stop tfeat," "go away," "what a good boy," 

"would you like to play with " would you like a cookie?" These were accompanied 

by gestures, facial expressions, and tones of voice which were either congruent with 
or contradictoiy to the verbal content.)* At that time the P probably seemed to 
depend on facial, gestural, and tonal c^es- at leasts as much as on the verbal 
message. By now, he will be better able' to interpret actual verbal meanings or 
words. Suggest this to M, mentioning that this is obviously an important advance 
in C's development and imperative for formation of social relationships in the 
future (with adults, peers, teachers...). 

The following are several ways you might probe the topic of the C's comprehension, 

using the sentence 'forms "Where is the ?" "Bring me the . . " "Get the^_ 

^giv e , t he ." When C responds appropriately reward him with a big smile and thank- 

you and perhaps a hug or kiss, and/or suggest M do the same. Make it a game. At the 
same time, tape-record, the M's questions and- ^requests. After several examples, play 
back the tape and watch C's reactions. Does he, recognize M's voice, his own voiced 
Does he foll^ tlfe instructions? Contrast his responses to the tape-recorded voijse 
with those to responsive in-person voice. Suggest that C is learning about j^^usLge — 



ERIC • 00309 \ 



3 



QBd rafliQ nay have ta^iiit. t© tmo out ImgnaQo that in jig% Immi^neiliatcii, 



Look at pietweo in "b^ok mgasinev See it G pointo out pietm'eo of o^Jjeeto 
ao well ao he identifieo re.EJL ©"bjeeto* Suggeot tliat M eon uoe mo^zinfes or 'beoko <^ 
in thio wajr~ao lismg aa it io fun for not like a '•leooon,"; 

^ . , ■! ' . ^ :'. . 

(e) Another Docialljr otimulating wojr for M to find out how mulch language C knows ' 
io to Ding action oongs letting C lead action;?* Exoinples of songs to uee this 
way are attached, and shotad "be given to M for Baty Book. 



(d) Bring out your "bag of toys and suggest that you and M try to find out if C 
understands words used for these objects and actions usually perfoarmed with^them. 
In context of all three of you playing with' the toys, incorporate instructiQns to 
the dike: <^ 

Give me the cup (c^, doll, ball). " ^ . 

y Kiss the doll ( car ball , cupl^. ^ . 

Throw the ball (car, doll^ cup). * ^ . 

Push the car (ball, cup, doll). ^ etc^ 
IMs s-hould illustrate whether C actually ''understands action words as well as 
. object, words, and vice veffsa. It doesn't have to be done systematically, but the 
; C*s response to every instruction shpuld be commented upon at the time it occurs. 

If the C is'nSbt „ cooperative, you might want to mention the difference between 
the C's understanding language and following orders. Eighteen months is supposed 
to be an especially "uncooperative" age, so don't necessarily exrpect C to comply 
^ with every request. Suggest that if the request is reasonable, made in an affect- 
^ ionate tone, and if compliance is expected and rewarded when it occurs, the C may 
be more likely to comply. Make sure you don't leave the M with the impression that 
we are advocating she do a lot, of ordering and requesting the C to do things Just 
^«..r==*=-for the sake of finding out what he understands* In fact, researcjbi siaggests that 
the number of coimnafads etc. a C receives is not positively related' to his tendency 
to obey them. £ / " . ' ^ - 

(e) During the next 2 weeks, ask;, M to watch for words and concepts that the C 
T.i-.^ — especially ones Xhat she> Had nbt' realized he understood before— -and 

t6 Jot them down on homework form '(Words C unde^tanSs) . She may want to ask 
other members of the family to contribute too. Sympathize with M about difficialty 
of task. It is c^srtainly easiel" to recor^^'s e^fepressed vocabulary rather than 
understood yocabtalary. Suggest that the reason to attempt the Jjask is that it is 
important fpr*' her to be aware of what C oan^^ compr^eriar^^^^^JjeA^ on him and 

expectatibris about his performance will be realistic, and at the upper limit of 
his capacity. .Such demamd/S and expectations will encourage the C's growth and 
development . ^ . 

Leave the looseleaf "picture book" for M to use for observing C's 
comprehension during next 2 weeks. 
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1. Qi^Q 



3. Gpa^iirf 



3, MakG 0R.r 



go 



QlvQ baby (dolly) 



5. ShO(^ 



6. Put the keys ' on the table 

7. Throw _l)all 



8. Brush 

9. Give ^ 
10, Talk 



your hair 



cup / 



on (tele)phone 



11. Doggie 



1?. Vnt th^ abuuiiS 



with the keys 



* Check if child looks at, picks up, or 'performs appropriate action 
on object. 
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> hiQ pwp®30 ©f tliio pr®^o io t© aljsisb vliat JsiaOs ©f nmiQ 

ana njceo twn eliliares 6s-«o@ wo.oen iiiao ttot iaf®matl©n In dooisnitag 
opsicb. Qwriealft. P©r tiio nsst port, 'tlio prol^e olJQifla mmiot ®f tofomol 
ciioeiioDiea witii tlio Estlior Coaa fatlier if iio tiappens t© "bo tiioro) to m 
effort t® find ©tife wliat gonoo oaa suaie appeal t® tlio mM, mio Dliml^ 
to ayimoatca .&mmatratima vhose'/er psaslMo. ..TsSco vitli y@u tte -few© 
-aifforGnt o®elal iBtorvoEtlea tmeo ©f eMiarou'o ma a^ult oengo go a 
otarfcor. ■ {Toko 2 e®pio3 ®f tapofj If avetUalslo. ) ' Bo o^iro t© n©to liew S 
roDTJssclD t© parfciQislar aesga and ^teo m tUo tapo. SiioB tollc t© !! alQtsfe , 
what d!jg and tho eMld ©ranarlly play (erlgla^a foaoo and iatorastleno, flngor 
tjlF^o. Gte;)— faid writG down daDeriptiono ©f thooo gGSOO.- itok M to deE6ii8trat^-<i 
garlo. Eien you try tlien with the ehild t©Q. IMo tlio Q'o roastien t® y®ar 
attGHpted ooeiA intorastiea. Afbor tho vioit, n®to: 

;^ How aony diffGroEt geriso M wan ablo to miggcst; . 

How eagorly 0 ontGrod into interastlpas with ri: ^ 

0 1 2 3 It 

How eagerly C reapondGd to yoiir moiol advances : 

- 0, 1 g 3 h 

HC5W ee^erly G responded to the ntmis end gamea on tapes: 
O' 1 , 2 3___H • . 6 
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ehoah vhon behavior oceuro . 






Flayo bool^^c other ehlM hut dms UQt 




• 

Playo tjitiii o^itaQ t©yo no othQV child 


- 


■ — .-' — ■ ,. . ■. ■ ■ -w^^.. — - 
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• --.^ 




^ . ^ ' 


Lau£,hQ w'lex other chilli Inun'i^) 




Criel n7h..ti oth.:r child crios 




other child 




Hitii^o^Tir^ child 




TAkc3 ^^u^y other child's "toy 

\^ 




Pushes ether child 5X7^ 

0 \ • — ■ — = ^ 
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Little Chores for.' 



1- 



- V 



Q I 

him how - help him - reward him if he 4oes it«- hut donH force iiim to do it. 1 



g hio toyo or clothed' avr^ . 
BreooiBg or undreooiHg hiAoelj^ 
Peteliing' thingo for M (hroom/ etc.) 

0 < • 

Feeding himbelf • - 

WftOhing hio howdQ. 

Bruahing hio teeth. 

BruQhing hio hair. ° . 

Helping Hothei? put . groceries away. 

Helping mother oet table. ^ 

Helping mother oweep» duat, vacuum. 



Did the ehiM 
have a ehan«3 
to a© it? / 

• »j y - . 


Did you bhow 
him how or \ 
help him^^ 


Dfa ha do * • ' 
it h^ - ^ ' 
himaelf? 

'ii r I- >■ 
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a * - * 6 5, 
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Restraints 



* For one whole day keep a record of the nmniber of .times you said 
"no" or Vdon't" ' or "stop it" ta the child and why. ^ 



What was child doing when you said 



"na" or "stop"? 



y 



10/U/T2 
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Did he stop or not 
do the activity? 




Why did you think it 
was necessary for 
him to stop?"^ 
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OBSERVATION OP CHILDHISI'S AHTISOCIAL BEHAVIORS 
Antisocial Behavior 



What "provoked the antisjscial 
hehavior? •(including in^aediate ' 
situation, other child's* 
behavior, child^s state, etc.) 



tjras your response? 



\ . 



a. PRETEHDS, 



Pretends to te a mother: - . * 

Wlfat behaviors of child are like those he has seen hia mother do 
often? 



M 



Pretends to "be a father: 

/What behaviors are like those he has seen a man do? 



Other "make Relieve" plcy: 
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WHY AGGRESSION? 



Is the child hot , huncry , tired or crijaky? 

Are there enoxach toys available Vor both (or all) children to w^th? 

V/hat anes are ihe children? ^ v . 

Is child imitating aggressive behaviors he has xseen other people do 
(peers or adults)? 

Is one child getting more attention than the other? 

Has' one child "been. favored over the other (with praipe, treato\ toys, 
affection)? 

Did someone talce avey Eiomsthinc the child wanted (a toy, a cookie, a 
hook)? , 



Hov-r lonfT have the children "been pigyinc together? 



Social ffm 
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Thgne: Social rules and situations* 

Purposes: . 

Ip To continue discussion of what child knows and understands ahout 
his sodaa wotld, relating dit cussion thii week to social rules and 
situations, ' ^ 

'2t To exawtine topic of social rules with mother, 

3, To suggest again that ehiid lewns about his social world ( and in 
this case specifically ahout sodia rules) hy Jialtation modelling) 
and positive reinforcement. 

Supplies and EquiTiaent : 

"Pat the Bunny book (to he left In home for 2 weeks), mftgic markers 
and paper ( to he left in home as gift), xeroxed readings and homework 
^ (to he left in baby book as r^inder of discussion about social rules 
and situations.) 

ftrocedure; 

1. Reviewing L^Qt Week^s Visit 

As a reminder of last weeks a.scxission of the 0*8 underatandlni? 
of language ^ you may 

a) play with C with picture book which was left last week- 
especially if M has filled In extra pa^^eo. 
^ b) go over eonq^rehenoion homework.. If M hao not filled it otit 
QQQ if ohe eon r^ejd.1 my es&aples and fill them In n©w. 
. c) play with C wiih )Pat the Bunny book. ^'Jhen going through book, 
\Cirst ,1uot read the' instruction. If C understands and foLjLows the 
sulgestion read, this can be entered on qomprehenoion homeifbrk 
oheet. If 0 doeo not understand, you ( or M) perform the action 
and see if C will imitate. If he does, use this as ,an opportunity 
'to streos how C learns through imitation or modelling. Itjnifjht 
also be fun to extend the suggestions in the book by generalizing 
to real-like equivalents ( flowers, books, rings, toy bunny , etc.)- 
Leave the book for M & C to play with during next 2 weeks. 

New topic for diocussion 
J Your discussion and demonstration of the C*s comprehension of 
language and of his reactions to new people (last week) Illustrate 
S aspects of the soci«uL world about which the C is learning. This week, 
2 other interrelated aspeets-namely social rtdes and social situations- 
will be dlsdussed. 

Social lules differ from social "behaviors" ( such as shwring, 
5ing, cooperating, etc. I and social relationships" which are the 
more superficial, seeminoary more trivial. I would suggest, however, 
that learning at 'least mme social rules is an absolutely necessary 
part of the C^s social development, for If the C has not learned' certain 
basic social artdes, rules for getting along in an American society, he 
will find it exceedingly difficult- if not impossible^ 

9/19/72 ' (cent.) 
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(Social Visit 01d) \ -2- 

to nak«$ interpersonaiL contMts - ajod incretoingXy difficult as* he 
f gets older. Knowing rulea is necesaarjr for a mature person- 
though not sufficient, 

It is not our responsibility to prescribe vhich social rules are 
essential for a child to leimi-^ this is something that can be left up 
to the mother and father to decide* What ve want to aceomplioh 
in this visit, hovever^ is . 

a) to get the H (and F) thinking a'Sout the issue of social rules 
(what are the rides? how Important are they? how rule-bound should 
a person be? etc. ) and ♦ 

*b) to make sure they have available relatively effective methods 
of "teaching" desirable social rules. 

Closely tied to the notion of social naes is the idea that . 
different social situations determine the applicability of the social 
rules. There are rules for different public places (schoois', -stores, 
churches, parks )9 for different private place» ( bathrooms, kitchens,, 
bedrooms, the back yard), on different occasions (birthdays > cocktail 
parties, picnics, funerals, when company comes to tislt), and >dth 
different people (teachers, policemen, babysitters^ family, strangers, 
friends). The interplay of social rules and situations creates a 
very ccnplicated wdrld- yet one in which it is necessary for the. ^ 
young child to learn to mnoeuvar. He must become familiar with 
the rules- and develop the ability to switch "codes" when the 
situation changes. He is too young now to know m^pre than a, few very 
simple rules— but It is not too early for the 'M to start thinking 
about how we can help htm cl«u?lfy the rules of his very complex social 
• World. ^ 

To guide your df scussion of social rules and situations , n£ter thi|i 
Introduction, you and M together make up a, list of social ruleo that 
M thinks are Inxporiiant for a C to know, say by the time^e*s 12 or some 
such age (fom attached). Really let yourself go-^lt's ftm! 
Also, relate the rules you think of to the C's present level of 
development ( does ne have any concept of such a rule yet, etc.). 
If the discussion goes will spontaneously^ leave Xeroxed selections 
for M to read— Just to Illustrate some rather subtle social rules 
that adults follow. If the dlsctisetlon ne^ds help- 'suggest some of 
the rules listed below--discuss how important M thinks they are and 
to what extent 0 has any awareness of them* ( To think aboub situations 
in which particular rtiles apply, you might ask with each rule "except 
-•..t.? or ^•Especially....? or "Ifaless.* . .?") For further Interest and 
illustration you might want to read aloud form thJ| Xeroxed sections 
during the visit. 

Examples of Social Rules ( Rules of etiqitette, of sociio^ 

■ — ., pi ' ' 
Don*t stare at people( especially when they are att^-^'^^ distance)*. 
Don't point at people. Don't talk about people in thetr hearing. 
These rules are Important because they show thAt the Individual does 
not regard other people as non-persons. 

♦ See Xerox , 

9/19/72 . , 
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Don't talk too loud.*-eBpecially about "private", personal^ 
intimate swjects. 

Don't run and »1ijnp- in church, in school. 

Don't play with another peradn's toys, unless you have his permission 
(respect property rights). 

Don't take (or destroy) things that don't helong to you (ownership). ^ 

Be neat, clean, order ijr. Brush your teeth. Wash your hands. 

Be courteous, polite, well-pinahnered- especially to elders. (What does 

that mean? - ^ay "please", "Thank you", "excuse me",..) 

Don't «ake loud, "tmcouth" bodily noises ( hurp, helch, hiccough... 

you get the idea":)- and if perchance you do, God forbid, ask to be 

excused^ ^ ^ ^ 

Use* appropriate so^iauL gestures*- wave goodliye, nod "yes', shake head 
"no", etc. 

Do not use inappropriate gestures- In publle-e.g. picking nose or teeth 

-or thuribing nose- etc. ^ 

Do not spit-or get rid of exeranent in public (toilet trainag, etc.) 

Don't Interrupt when people are talking. ^ 

Don't hit-unleSB hit first (self-defense?- by a bigger person? 

-unless you are a boy ( masc&line)?etc. 

Show affection (kiss) your mother, (father?), grandmother-but ^ 
not a stranger. ^ 

Don't use certain words- at least oixtloud or where other people can 
hear you- profanity, obscenity, taboo subjects ( sex, elimination...). 
Don't 0:0 out without mif clothes on.. { and as gets older what specifi- 
cally, to wear and where t^ wear It becomes socially important).. 
Take turns. 

Don't masturbate ( at least In public)? 
Don't go into M & P's room ( respect privacy). 

Don^t cry- especially if you're a boy? especially in front of people. 
Homework Exercise (forms attached) 

Ask M to pick out one or two social rules she would like to teach 
G during next two weeks (something very simple). Suggest that she 
ask pther family members to cooperate. She is to usfe only 3 teachings 
techniques: but stress that she tHust use them consistently and all the tline. 

1. Modelling- demonstrating rule to C by her own behavior. 

2. Ignoring C when he does not follow rule. 

3. Rewarding him with praise and affection (or if necessary, 
tangible rewinds like candy) when he does follow rule. * 

She should not use punishment nor deliberate and directive, 

"teaching" (i.e. "say ^please'"; "sisiy 'please' or I'll Jbit you"). 

■* ' 1? ■ 

Hnphaslae that even If M can't find time to fill out foita, she 
certainly should' try the exercise. 

Sjsend some time going over the assignment with M to make sure she 
understands it. Suggest that she deliberately set up situations 
to eilcite the "rule" behavior- to provide more opportunities for 
her to model and to reinforce. 

9/19/72 . . « 
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H. Play . " . 

Bring ©ufc magie marker d and paper emd ploy with them with M and G. 
PurpoDQ a) tu demonotrate imitation (modelling) C 

t) to provide prop-supported ©pportimity for 3-way coaial 
•^interaction. (The ink is washatle bo if It geta on 
hando and faeeo^it will eome off - and it's a fun game /to draw 
faces on. fingers, et&i) - but watch to prevent witing on couches and walls). 
Be sm-e to practice^ modelling and positive reinforcement yourself. 

e) to leave a potentially social activity for M and 0 (and aib) to enjoy, 

5. Preparation for Nescfc Visit 

Tell M what you'll he talking about next visit ( the G's need for 
independence). Give her a copy of the program outline if you think 
it's a good idea -^and tell her you'll h^ mailing her something on 



the siibjeet to read befoire the visit. 



Optional exercise - if you wont to use it (probably before discussion) 
make it brief, thou^. 



Suggest that even at this age 0 already behaves eU.ffe3jently in 
^lifferent situations - perhaps prdcinrsor of "cocle switching" - 
because he knows different behaviors ore acceptable and appropriate 
different setting^ Demonstrate by poarticipating in or setting 
several >dijpf^rnet situations (e.g. outside in yard, in different 
rooms in the house, at a store, in the car). or when different people 
ore present (you, sib. Father, ^andmother, neighbor, etc.). Observe 
differences in G's behaviors (freq.uency) . 
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'^heme: The ehild'Q need for independence and autonomy. 

Purposes: 1) To find out how social rule "teaching" Is progressing. 

2) To discuss C*8 need/for independence: a) how It Is expressed, 
b) how M can foster It. 

3) To provide an independence-exploration situation. 

KquipmentrBag of wapped objects (book, raisins, lollipop, straws, rag, 
^ ball of yam, wash'n dri, cotton balls, small toy or buttons)- all 
to be left in hone as gifts for C. 

Procedure :For this particular visit, the order of presentation suggested 
in the following outline is recommende*;. 

1. Reviewing last^ week's visit 

a) <lo over homework exercise on teaching C's social rule with M. 
Find out if M was able to carry out the suggested, techniques 
consistently and discuss her effectiveness and success - or lack 
thereof. If her "teaching" was not successful, see if you can figure 
out why it was not. Be sure to solicit her Idpas. Questions br 
issues might include. Did She provide demonstrations of rule following 
often?" How often? 'Was she able to ignore rule-breaking consistently? 
Did she always reward (i-einforce) rule following? Was the reinforce^ 
raent she used really rewarding? etc. Then make suggestions for how she 
might try again during the next two weeks. If she appears to have 
followed the principles of modelling and reinforcement but is 
still having trouble, it ma^ be too short a "learning period" yet. 

Encourage her to continue the program for the next two week period* 
\ Also , ow^(?:eQt she supplement it with the following techni4ues 

(particularly if the rule she Is seeking to teach is a Negative one) : 
{ ' l) Modelling, and reinforcing behaviors that are Imcompatlble with 
the "bad" feehavior-e.gt if rule ii^ "don't hit^', sugg:est she model 
and reinforce some positlv* social behavior like hugging or giv^ing: 
and 2) removing the child from the situation or preventing situations 
' In which riile breaking' is inevitable-e.g. If M sees a situation 

developing in which hitting is certain to oceur-because another 
child is taking away^C's tbys, or 1* hitting him first, she should 
interfere before C'st'krts hitting- perhaps by giving him another toy 
by distracting him, or b# i^ivlng him physical attention. 

If your M has experienced iiiuccess In her attempts to teach the social 
rule(s), ask her to continiie the "treatment**, and suggest she try the 
same teaching techni^^ues with another rule or another behavior she 
wants^to change. Go over VI th h6r how she should proceed. 

If you have any doubts or questions concerning the implementation of 
learning principles In te^ichlng the particular social rule(s) your 
M has selected, I thinlt' iti would be most helpful for you to see mp 
about it individually.^ 
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. . . ■ ^ ■ ■ - . ^ 

b) If you left the optional exercise or the list of soclnl mien for 
homework, go over tha* at this time. If you left the Xeroxed artlcleja 
for M to read, and she want to talk to you about them tr ask you any 
questions about social rules, do this now, too. 

New topic for discussion; IndepeAdence \ 
DeveloTxnental Conte3ct>of Independence 

a) Introduce topic by first briefly reviewing course of development 
regarding child's relationship with his mother. At first, as a 
newboj|i, the Infant was unaware of people, but soon he became 
"socially aware"- and then he singled out his mother, because he saw 

so rauclj of her, and she was so important In satisfying his needs and desires « 
and he became"attached" to her. For a while, probably, 
he wouldn't even let her out jof his reach, or his sight, he followed 
her everywhere and held on to her a great deal. He cried when she 
left him. In recent months, however, this dependence on this mother 
seems to be diminishing ( we hopedl) If a relationship of trust has 
been established, the child is now able to separate himself trm his 
mother. This is the normal course of development, and the child's 
burgeoning independence should be encouraged. Only when he feels 
independent can the child, leave his mother to explo^re his environment, 
and eJcplore relationships with other people* The child will still 
need his mother- to provide a secure- base fi^dni which he can venture 
forth to explore the world. It is important tha^ he know her love and 
atticntion are always waiting for his rettrrn. But now i't is no 
longer necessary that M remain close and constantly watching. He 
will return to her when he needs her. Meanwhile, it is important that 
he be given opportunities for exploration ^d experimentation on his own- 
times to be alone, to be free, to do things for himself. Page 1 of 
Xeroxed article which was mailed to mother gives one view 6^ what is 
meant by independence and why it is importai^t. If M has read article, 
refer her to this page; if she has not, read or summarise it. 

Child's Expressions of Independence ^ ^ 

b) There are many ways* that C shows M that he's feeling independent. 
Go over (Behaviors related to cailM's developing Independence) sheet. 
Talk about and cheek off which. of these specific behaviors C has 
exhibited so far. Add other independent behaviors that C has shown 
which fit in the categories on the fom. l^t form in Baby Book, and 
suggest that M add more independent behaviors to the list or check 
those on the list when she observes that they occur. 

Mother's Encouragement of Independence 

c) When M observes C's various expressions of independence, there are a 
number of ways in which she can encourage him and i^oster his development 
of autonomy. She can give him lots of opportunitie/fe to play and exiplore 
alone without her intervention yet while shesigi^still there. 

As an example of how to set up ah independence-exploration situation, 
present the child with the bag of wrapped objects, then 
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leave him to play uninterrupted.* Mention to the M that the bag oontalns 
just some odds and ends-nothing of particular value, wrapped In pages 
from an old magazine/ She could easily replicate the situation with a 
bag of gadgets gathered from aJrounf the bouse* If the C Is In the habit 
of following M around all the time, still, perhaps It Is because he doesn't 
have Interesting objects to explore. Objects are especially effective 
In stopping the child's following of M If they are new to htm- things 
he has not played with before. Suggest that when M has work she 
wants to do without being constantly bugged by the child, she put together 
such a bag of "goodies". * 

y 0 

3) Refer to Xeroxed article mailed to M for next If ways of fostering 
independence, supplement your discusslop with paraphrases or quotes from the 
article. Mother attitude is Important. She must. view child as distinct 
individual, think of him as independent and not an extension of herself .(p. 2)" 

k) Mother should give C a certain amount/ of responsibility,, l^t him do some 
things by himself (p. 2, 3). To do this effectively, she must be able to assesis 
his capacities, know what the situation demands, and find a balance so that he 
is given sonie responsibility but not overwheJjned by lt.^ She should not push 
him, tell him, rush him- but should let him leaam on his own* - The Xeroxed 
selection "independence, responsibility' and identity in other ciiltures" is 
relevant to this point. Read it or leave it. Examples of situations in which 
C can begin to be- given responsibility, at this age, include feeding himself , 
dressin^;^, grooming and putting away his toys (like the one you have Just brought 
him- which can all go back into the shopping bag). Other examples are listed 

on the f om "Little chorea' for ,", which is to be left for homework, 

Ask M to fill it out on 3 days in the next 2 weeks ( tomorrow; ^In one week, in 
two weeks) adding any other "little chores: which occur. Apropos of "little^ 
chores: take a look at suggestions made by other mothers: Xerox-Encouraging* 
Independence". 

5) Mother should not be overly restrictive, controlling, restraining (p. 3,U). 
Curiosity and initiative and exploration may be Innate but they are easily 
stifled if the C's (environment (especiaily M ) is too restrictive. There is 
also a homework exercise labelled "Restraints", which should be filled otit for 
one day during next 2 weeks, -to illustrate what is neryit by restriction. Look 
at it noTr. .If you feel comfortable, su^^r^cest that M may want to try a second 
day if she sees how many regtrictlons occurred in one day. Optional: try role- 
playing (you and/or M) to contrast a "rjsstrictive" mother and a "Non-restrictive 
mother r Perhaps the other of you can be the hypothetical "child'? rather than 
usin^ the real child. Also optional: leave Dr.Spock article- related to 
this issue. ^ 

We do not wish to imply that^no restraints are needed. Of course, the child 
needs to learn limits. What we are proposing is that the child not be so 
restricted, restjrained, and controlled that he has no freedom to explore or 
to express his independence ♦ ^ 
[ *Sue E., Nancy,* Vickie and Margaret- your bag contains pennies (washed) 
or buttons- check that that's ok with m. 

Everybody- make sure M doesn't mind if C has raisins or lollypop,]- 
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noclal HV #19 (contj ' -U^ 



5) Mother should encourage C's self-evftluatlon (p»U,5). Thl3^real3^^ 
applies to ol^er children- "but H may want to have it for future reference. 

6) Mother should allow C some objects for his rery own, which nobody 
else touches, which he can keep In his very own shopping bag* 



3. Farewells " ' 

Remind M about homework and reading. 

Tell her that next visit will be about responding to the child's Initiative./^ 

Find out If any days are out for scheduling social group get-together. 

Pick up " Pat-the-Bunny" (unless it has been defaced beyond recognition) 
and, if you have not already done, so, the "picture book" folder. 
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■ • . . . • ■/ 

" . OBSERVATION OP 'S El 

3 'j 

Behavior / 

/ 

/ 


AY WITH MOTHER CHILD 

• 

Check when behavior occurs , ^ 


^ -i 
Plays alone—ignoreo other child ' 


0 


Plays beside other child but doesTnot 
<?*interact 

./ . ' . 


: ■ 

\ • • ' 


. " Plays vith same toys as other child , 

\ 


* \ 


♦ ». \ 

Shares food J, materials or toys vith * V 
other child 


\ 


Touches other child affectionately 




Attempts to comfort other child 


\ 


Attempts to help other child 


. ■ \ 


, ^ Tigilks to other child 

\ C ■* 


■ - \ 

•t \ i 


\ 

\ « 
GiveSj^other child a toy 


■ \ 


' \ ' • 
Laughs v^;ien other child laughs 

\ 




' . \ 

Cries vhen^her child cries 


i 


^ Follows a suggestion made by the 
other phild \ 

\ ' \ 


of . 

■' \'' 
V 


Hits other child \ 




Takes avay other chiles toy 




Pushes other child away \ 




\ ' - ' 
© \ • i 

0 \ j 
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"^^^^^ / , SOCIAL VISIT #20 ' • 

TherteT^^Respbndinf; to the Child's initiative* - 

Purposes: ' . 

\. To continue, amplify and/or clarify previous discus'sidn a1)oufc indepen- 
dence and autoncxny, now relating it to a genereuL and oft-discussed 
principle of this curriculum— the importance of responding to the child* 

'i-H. To'discusin the impoHance of the mother/s immftdiate response to the' 
child's att^jpts to initiate a particular interatlo|i. ..^■■--^'^ 

Equipment: . « 

Roll of nursery-rhyme pictures which you should "detach" before the ' 
visit and some scotch tape. 

Procedure: 

1. Discuss homework: "Little Chores"and "Restraints" and articled 
which you left for M to read. Visit 19 was probably pretty' heavy; 
consequently, this week you sHotild spend more time on the notion of 
independence — going over the homework in sode detail and reiterating 
the suggestions regarding independence that were made in Visit 19, 
especially with, reference to the mother's observations of the child's' 

, behavior In thf? last 2 weeks. Suggest that .aresponding to the child's 
bigs for independence is one aspect of maternal (or adult) resppnsiyeness 
which is essential for the child's developnent. Go over Developmental 
Milestones if you wish, to illustrate other aspects of development for 
M to be aware of and responsive to. / 

2. Another form of responsiveness is responding when the C attefiipts to 
initiate some kind^ interaction with her ( which he majr do quite often 
now). ^TaUc about Ji^cifiO child-initiated interactions which the mother 
finds it hard (or easy)^o respond to, and what she usually does. (C 

' indicates he wants to play when M i§ busy, trants attention, wants physical 
coi^tact, etc.) How does C usually initiate an interaction with her? ^ 
How does she usually respond? 

3# Suggest that for this week she set up the Nursery *Rhyme scenes on a 
wall somevhere ( like by C.'s bed) and whenever C indicates. any^ifiStBrest In 
the pictures, she^ look at them with him, tel^L him a stbry about them, 
point oujt particular piqrts of pictures, say rhymes ( attached), etc. 
Ask her also to keep a record of these interaction's (form .attached) 
observing Ranges over the 2 weeks. 

Spend time putting \sp the pictures together. Let the C help. : 
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SOCIAL VISn? # 21 



Theme; Peer and fill^llng relations; Prosocial behaviors # ^ ^ 
Purpdse: To observe and discuss the child's Interactions. vlth other children 



and to talk about^ways of modifying oif amplifying his social 
behaylors with peers. — 



Equipment: A selection of several %oys from the social sheld including 

, at least two idtntlcal toys. , ^ * 

PorA%: Observation o f *5 play with another child (5 copies); Xeroxed 
Dr. Spock article on riaking fi^lends; Xeroxed exan^leS of prosoclal 
""beliaviors (2 pages), i . 

Proceduares: V ^ A ' ^ . 

^ ^Before the visit," call an^ ask her to Invite one (or two) of the 

C^s jflaymates .to the, house for the visit. ' ^ 

1. Discuss homework and social activities^ of past week. If M and C 
were at the Halloween Party this could provide a good Introduction to 
the topic for this visit. 1^ i " ' 

2. Talk in general with M about her observaj^ions of the C*»behavj 
with .peers, pi^rticularly focussing on prosoclal IjeMaviors (affect 
h eljjp g, sharing, cooperating) since the next visit will be^ about 

« bdiPriorsi JUse the Xeroxed examples to add interyest ^^to your discussf 



the child may have exhips^ed. 
d behaviors, their 




. Jog the ..mother's memory about proi4oclal behavior; 
' Include in your discussion question about specif: 

^frequency of occurrence, the particuljp-^ituatioia in .which they seem most 
likely to occur ( number of people; nmber pf toys, child's 8tate-»*!ie.g. tired, 
cranky, etc.) and the Indwlduals who have ellclti^ such behaviors /ages, sex, 
'their behaviors , ' etc. ) • / • ^ \ ij 

Be sure to emphasize that a.t this age, prosoclal behavior%-v±TO peers 
are velry rudiment^wy and Infrequent. One dAesn't really expect a 20-^onth old 
to share Ijis toys. But it is not too early for .to Istart thinking ajjout this 
aspect of the C's soclni development. Itis important for hiJr to be aware 
of her cMld's Interpersonal behaviors with other children If she wanls to 
modify them and promote his social clevelopment/. Therefore, > 

«« * _ «• 

3. Olve the chliaren the toys you have brought and do "observation ' 
exercise vlth the M of the C's'-play vlth other, child or cfhlidren." Pill out 
one foim (10-15 minutes) for the study-child then do one 5-10 minutes) for 
the peer- t«~-8ee if different. While you ire helping M do form, Icefep j*p an 
ongoing oral description of events (e.g. wI^eA ba:ppen8 to .single toys vs. > 
double toys). ' / 

Leave 3 forms for homework. Ask M tO/Observe wKile C plays -vith ^ ' 
playmates or sibling during veek. Suggest she try to get so6e variety -fef " 
playmates (e.g* different ages), , 

: • \ . ' . ^ ^ 

■ - • „ ■ 
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1*. Talk about; the possibility of increasing the O'a prosodal hehavlors - 
If M wants t^o. Research on prosoclal behaviors suggests some guidelines' 
which M may /apply in iSfer dealings with ^ 

l.M.aVerlals . *\ 

n the peer situation, present lots of materials that both \ 
chll^en can play with like safeid, play dough, blocks, paj^r, etc.-^rio 
confjllct situjitlon doesn't arise when both children want the oaone toy. 

e and watchfulneM 
I»Vt keep kids together too lohg at a time-^]probably less than 
BnJhoMTy keep an eye on them in order to end pl?^ period at an appro;--A/ 
— ^Ime ( when children are getting tired and caranlr-'^ 




Intervention 

With you^)l^ children, M can monitor play and mediate if necessary, 
en possible she should probably prevent disputes before they get 
tarted. 

Practice i^nl^ preach 
Don't force childreh to play "together" if they don't seem td 
t to; don't lecture them about what behaviors are socially desirable. 



play with them, denonstrating prosoclal behaviors by example ,e.g. 
ng toys to ot][ier child, sharing, taking turns, expressing affection). 



Wait for the 'bright time" 
Don't foVce C to share his own toys, let him have possessiOjns 
which are hig very own. Let him know what's hi?? is hl4i. Sharlnri can be 
enpouraged by allowing the child Independence and poaseGsivenessl while 
modelling generosity yourself. In time child will share spontaneously. 
When this occurs, make sharing rewarding^ 



You may witot to make a list of these ideas for M to keep in| Baby 
Booki . Suggest M keep them in mind and perhaps try thei^out. i 

6. Leav? Spock article for M to read. Rmlnd^her about homewor^. 
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SOCIAL VIS:p! #22 , 

Theme: The child* g anti-social "behaviors: Jealoiisy and aggressipn* 

Purpose: To consider negative aspects of social development and 
methods of dealing with thern^* 

Equipment: inflatable "pu|iching doiri.,^coo 2 puppets; spinning TOp* 

Forms: Observation of Antisocial behaviors (3 copies); Xeroxed ^irticles 
(6 pages) on sibling rivalry and vidlence ( to leave); Baby 
Record. 

Procedure: Before 1;hi«ljvisit , call H and arrange to have a peer or sib 
, there for the visit,, or talce one with you. 

1. Go over homework on observation of child's interaction with peters 
or sib during weeH* Discuss M's reaction to Dr. Spook article on 
making friends .> Use homework about peer interactions *as .jumping off 
point for this week J s, discussion about antisocial behaviors Vhich occur 
during?: such interactions. Find out if H observed any ihcldents invbivinp: 
antisocial or negative behaviors such as fighting, hitting, etc. , when 
they occured, and how thejr were handled. 

2. Lead M in disci^ion about children's exhibitions of .jealousy and 
Regression. • i 

/ 

Your discussion should be guided by the following questions/ issues 
illustrations, ^suggestions, and demonstrations or exercises, ( I leave 
their integration to your sensitive ingenuity )• • ' 

•■<■ . 1 ■ • f V . ' ° 

a. Questions and Issues. How do you feel when you see children fighting? 
Boys? Girls? (acceptable level of ea^ression of aggression, excess energy, 

.siblingjrivalry, fatigue, age?) Did you ever feel .jealous of a sibling? 
Why? (<^ad article 6n Sibling Rivalry). What do you do when you see 
your chiad take away another child's toy? (managing control of aggression), 
How much you emphasize sibling rivalry should probably depend on the 
family constellation wiht which you are dealing. 

b. Illustrations and suggestions. Draw Vrom or read aloijid Xeroxed 
articles on (Siblirig Rivalry and Violence.) Emphasize that ^Jealousy 
f^nd RFr?:res3ion are normal and natural — in moderation — but as C gets 
older it is essential that he learn to control expression of thpse 
Impulses. The .mother can provide the child with a model of behiavior, 
verbeLL substitutes for physical aggression, and a setting which 
minimizes the C's feelings of anger and Jealousy. 
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Demonstrations and Exercises.- Provide opportunity for. children to 
play together with your C's toys or whatever is arotoad the raom, 
while you and M ohsearve ^incidence of antisocial hehavioro ©n form 
entitled "ohservation of Children's Antisocial Behaviors After ^ 
about 10 minutes > try any or all of the following interventims i 
while M continues to record ohservations ©n form: (the goal ip to' 
demonstrate situations that minimize or m«odmize the oeewrence ©f 
antisocial behaviors' — ag^essive Jealous). 

-Take away all the toys. 
-Give children each a puppert. 

-Take C's puppet away. (C refers to study childv F to.hio peer 
sibling) 

-Demonstrate "violence" with the "punching" doll ("Punch©"). (Punch 
him, scream at him, kick him, etc.) ^ 
-Give a cookie to peer only. . 
-Give a cookie to each' child. 
-Make G give his cookie to the other child. 

-Give ali your attention (and-M»s) to one child (P) and not the other 
(C). Praise him, hug him, etc. (Prohahly should he the peer rather 
than the M*s own child for added effect) * * 

-Give the top to P, ^ow him how to play with it. Don't let C ploy. 

After the exercise, 'make genereG-izations about the oituationD which 
provoke aggression (perhaps write them on the back of the obooaTvatloa 
form). ^ 

3. Leave 2 copies ^ of this Antisocial Behavibrs form for homework. (Also 
Baby Day Record) . Suggest that M fill out during week—noting 
especially what situations maximize or minimize peer agression or 
sibling rivalry. Examples of different situations for her to^ compare 
include: interaction with a younger or older peer (older should 
maximize aggression), interaction after 10 minutes and after 60 minutes 
of peer play, interaction when C is hungpt^, tired, cranky, etc. verouo 
feci^^^sted, content, interaction when lost of toys ore available versus 
few to^^-^vilable. 
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■jgjieme : AS^to' ooeial r©leo: oMlflren's ooaial pretendi^ 

aiociioo variatlouo iri o©aial roleo of odulto. ' 

g*' f@ lU,uotrate lam oblld trieo ©ut iaifferent O0el«a, r0ieo'>--~ 
partl^larly parental roleo in iilo pretend or make-'believe. 

■ >'/ 

B^H-.teirae ana tollo, eleotrio^ ras©r, pwoe filled vitli cooEietioo, eta., 
om'b, tie*. A Dele@ti©n ©f l5©©ko tlie following (take-^Mdiever yom 
li-fee 'boot); men i Big, Wion I Grov Up, ae De^r Baddy Stayed Iteno, 
Wo Help BadOy, 2^0 BadOy E©©ic, aiildren mid IBiieir lifethoro, Children ond 
Siioir Fathero, Wimt ic a M§tlior? C^ISiId ©ne nay "be lofb m % gift). 




Porera: 



"Wiiy Aggreooion?" (l e©py), " / Eretondo" Cl e@py>, "Wiat i/a 
Ifetlior? Wbat io a Fatlier?" (yo©py); Xeroxed wtlaleo: "Sh©nld Girlc 
be.Baiood exactly like 'boyc?/ "Wliat are Girlo?"; "Little Boy Blneo", 
"A Father H©le". 



Fr©eodOTO ; 



1. Siie week in review: So over Bafcy Day leeord and honowork. In 
reviewing laot week'o ^doit and lifsnework on aggpreooive and JealoMJ "behaviors , 
□treoD that M ohotfLd try t© mlninise f reqjieney of □ituationa in whioh theae 
behavior D' do ©oeur (ac long ao they ca?e not exeeooively fregtuent or violent) 
to aeeept them ao nattiral, neeeooary, and oven/^ in ow ooeiety ao poten- 
tially poDit^o and adaptive (ifete adult need for a certain amowit of 
petitivenef^ and ctanding np for ©no'o righto and eon^d.etiono). What ahild 
nuot learn ao he geto older io to eontrol phyolecd, ei^reooion of theoe 
Qgg3^eooive impuloeo. M ean help him learn thio control by modelling n©n« . 
violent hehavloro heroelf , by talking to S about hio feelingo and aceeptable 
e3«preDoi©no of theoe feelingo , by providing aeeeptable outleto for ag^eooive 
energy (like "Puneho"), by oupervioing, participating in and .guiding peer 
play sand by intervening when ohe ©boerveo that peer oituatlon io getting out 
of control, and by ohowing 0 how -to play with other people by plc^ng with 
him often heroelf. . 

2, fEhere are numerouo poooible propo for thio vioit — I leave it to you to 
oelect the moot appropriate oneo for your particular mother. 

Iheoe props Include: ^ 4 - 

a) Xeroxed articleo on dok rolea in kido; one on a father 'o rolet(t© 
bo read at vioit and/or left). ^ ^ 

b) Hioto^aph booko (Ciiildren and Their Mother 0, Children and Their 
Pathero) for pictorial eontraot of mterncJL and.paternal roleo. 
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BQ^iel Vioit #33 



c) * Book eatitlea "Wiiat io a Bfether?" (KiclG* idosG atout mternal volm 
(Leave ao a gift)* May "be uoed in eonjtmetion with oteneiled form* 
"What 'io a Mother? What io a Father?" Th±B ohould he filled out by M 
(and HV), prohahly during vioit, as M thinks about her behaviors and 
aetivitieo that are distinctive from her husband' o (or father, boyfriend, 
brother, ete. if no father ig present in family) — firom the child's 
point of view. E.g. who foldo the laundry? doeo the cttoheo? crakes the 
leaveo? reado the paper? takeo out'^0 garbage? taJko on the. phone? etc* 

d) A nus&er of children 'o bipoko whicfi deed with the father Io role or 
^ with occupational roleo* (and oex role aterotypeo linked to oceupationo) . 

You say both pl^y with theoe booka with the child, and talk with M about 
their' validity. 

^ e) A doll houae and dolln, and variduQ dreoo-up props for f catering Co 
pretend of social roles. (l-iay be oupplemented by objects from^ arouM 
the hoHe - broom, mop, dishes and dish towel, F's pipe, books,' etc. ^tc.^ 
While the tiiree of you are pl^^ing with these toys , keep a record on the \ 

" R c'etends" of G's beha^vloro which illustrate that he io '"J 

playing at different social roles (like M, like F, etc.) Also ask M 
about such behaviors which she has observed in the past. This form 
should be left to be added to as M observes C's behaviors during ne:5Cb ■ 
2 weeks (sepeciolly when he is playing alone, e.g. with dolls). 

f) This would be on interetsting visit to invite the fathey to attend 
(or participate in) if you felt so inclined. 

3. Aided jby these p3:*ops and exercises or Just in spontaneous diDcuosion, 
you should cover the following points or issues dtiring this visit: 

a) Ciiildren lalav at roles . Children try out or ploy at many different 
social roles,, or aspects of different roles, when they are yo\mg. By 
the time they have reacheg.^ adulthood they have generally assumed fairly 
consistent (even rigid) rSjepdefinition"^ ~ e.g. as a woman, a teacher^ 

a mother, a plunber, etc. Mothers -phould encourage children's exploration 
of different roles , should encourage their pretend play and make believe 
fantasies, to increase th(!^ir options in later adialt roles. 

b) V Parents provide role msidels . At this very early age when their 
e^qsosure is limited cuLmost exclusively to parents and family, » the most 
likely roles for children to play at are those of mother and father. 

c) Adults assume roles . This raises issue of male/female roles (in 
parenting, in working; Women •s Lib, etc.; raise as much consciousness as ^ 
feels courfortable; share personal feelings, experiences, solicit M's 
opinions, descriptions). 

^ d) How chiltoen learn sociai roles , (specifically, for illustration,, 
sex roles). Most parents pay considera'ble attention to the sex-appro- 
priateness (as they see it) of their child's behavior, rewarding responses 
that are appropriate to his sex and discouraging those that are not 
. (deliberately or unconsciously). Parents are likely to encourage a boy 
to "fight back" if attadced by a peer, but they are more likely to punish 



ERiC 



11/28/72 



00334 



( cont , ) 



'I 



-3- 



SoGial Viait #23 (c©nt.)j 

tliis kind of "behavior in their daughter. If a preaehool girl dtdeh after 
losing a game, this reaction is likely to he accepted as appropriate for 
the "weaker sex" , hut a hoy who shows tears is likely to he roudnded 
that "little men ddnH cryJ' By age 5» inost children are keenly aweo-e of 
sex-appropriate interests and hehavior* Presented with pictures illustra- 
ting sex-typed toys, objects, and activities -Teig^ guns, dolls, cowhoyfl, 
Indians, kitchen utensils), most and 5-year-olds prefer those 

appropriate for their sex. 



Social presstures also foster appropriate sex-typing of hehavior. 
^e ciiLture provides considerable reward for accepting one's am sex role 
a^d punishment for the manifestation of tredts appropriate to the opposite 
s^^. l^ixB the hoy is pressured to model himself cdfter his father, the 
girl^^^ifter her mother. * ^ • 

The basic 'components of sex-lyping are undoubtedly acquired at home, 
largely through identification with, and imitation of, the parent of the 
same sex. * „ 

Theoreticaiyr, the degree to which the child adopts a parent's behavior 
is a function of\hat parent's nurturance and affection, competence, and 
power. If the parent did not possess these characteristics, the child woulc 
not want to be liki him, and would not acquire a positive identification* 
with him. The ideai|. situation for the adoption of culturally approved, 
appropriate sex-rol^ behaviors woiad be one in which the same-sex parent 
is seen as nurturant and possessing desirable characteristics , and both 
parents consistently reward sex-appropriate responses and discourage 
inappropriate ones. ^ - 

There are mLso more subtle ways by which pare^nts foster sex-typing: by 
the toys and boKcs they provide (baseballs, chemistry sets, /electric trains 
or Ba^^bie dollsf nurse kits and tea sets)., the clothes th$iy dress the C in 
the opportunity tfor sports and activities they offer (skiing, camping, skin- 
diving, and football, or ballet, piano lessons, and baking brownies)* 

I / ' •.' - 

e) What role M' desires for C - and the HV's position. 

^ ■ - ' , . 

Behaviors which aie generally sex-linked include aggression, emotional 
expression, depetiel^ncy, etc. Discuss. Your position should not "be to deter- 
mine what are appropriate role ch^acteristics f of C , but to make M aware of 
the C's role developpent and of her own influence on this development (through 
reinforcement, demonstration, provision of objects and opportunities). 
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SOCIAL VISIT 02k 



Theme; Discipline . 

"« * 

1. To discuss general disciplinary strategies, 

2. To find out if M has ar^ particulaar behavioral problems with c, 

3. To suggest appropriate vayo ot applying disciplinary strategies 
to problems. 

Equipment: Optional (see Procedure ifk). 

" Foxras: Xwoxed: Creative Discipline that Works; Can you Teach a Dolphin 
to Type? ; Discipline Through Self -Regulation; What to do About 
Discipline? : Prcn Birth to Teena/je, 

/ 

Procedure: < 

» 

1. Go over homework foim last visit. 

2. Introduce topic for this visit. This topic is often an area of 
major concern for mothers of children at this age. Consequently, the 
nonular press is really full of suggestions—which might "be found more 
or less helpful by M. I have prepared a subset of these materials which 
deal with the issue of discipline on a fairly popular level. Familiarize 

- yourself with these materials before the visit, and select which you 

wish to present to the mother, and think about the most effective method 
" of presentation (reading, paraphrasing. Just referring, open, unstructured 
discussion, leaving them for M to read, et-c.). Illi<strate as Auch as you 

-^ap from your own observations-particularly in this home— of children's 
(ijiteritial) behavior problems, and parents' methods of dealing with them. 
7) ' After duscussion of general disciplinary strategies, turn to 
Specifics: what problems is this mother having with. this child. Together 
wrai M, work out some suggestions tor disciplinary techniques she might try, 
based on these Xeroxed materials. Leave M wJLth suggestion that she might 
try out these ideas in the next couple of weeks and see how they go. Also 
suggest that she' make a point of talking to other people (especially husband 
mother, sister, neighbor) about how they would deal with these disciplinary 
or behavioral problems that M is bothered by, to see how opinions ^iffer. 

3. If you can work it out in a nonthreatening way— see if you and/or 
M can role ploy disciplinary techniques as you think o|!^ them or describe 
them. .Make sure M can perform the disciplinary acts: 

U. The "entertainment" section of this visit is up to you. You might 
like to take a cake, some toys, some children's records, or your pet 
hamster; or perhaps you'd like to plan an outing — downtown Christmas 
slwpping, or whatever. If you need, help with supplies, see me. 
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SOCIAL VISIT #ab 

Theme: Playing together; sooial activities • 



Tujrposes: To add to M's repertoire^ 
family can^articipate hi. 



To have a relaxed^ enjoyiible "aocialV visit. 



EquiiP^ent: Materials for playdough 



I 

of potentially fun activities whi<|h 



I aation book^ I« this You? 



(gi^). 



Forms: >^More fun things to do^^^umpteen pages of gameflt:^^ rhymes- activities, 
songs, etc., Xeroxed (Activtlpies Packet"); social diary. 

Procedmrfe: 

1. Reviev homevork. 

2. Having familiarized yourseljf before hand with' the contents of the 
activities packet, present scmel of the ideas therein to the mother, 

and leave her these materials tV use over the next months. 

ii " * 

3; Play with books. Is This Y^u? while really for an older child, 
could be used by M with C. 

h. Make and play with playdougn|l^ Recipe: 

2 cups flour 
1 cup salt 
1/2 cup water 

^ Flavor with baby powder, cinnmon, nutnsi?g, or oil of cloves. 
Use a newspaper on table, flocr^ or breadboard. 

5. Encourage M to do these^activiMes ( or others that these 
suggest to her) and to keep a record on the social diary foim. 
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SOCIAL VISIT #26. 



Theme: IfaderBtattding and expreaslng anger and affection* 

Purpoae: To discuss and think about issues in the aBotional:\ expression 
of parents and chiiLdren. \ 



Equlinent : I?one« 



Toms J 



Xeroxed: EtaotionidrExpressions, How much af f ection cShoiild you show 
your children (^ck). Peelings and Actions, Negativism^ This face 
is happy, / G ets Angry, Physical Affection. 



Procedtnre: 




Encburag 




1, Go ovef homework foim last visit (social diary), 
M to i^eep diary through January. 

2, An important subsection of "social development: Is "emotiona 
development "~how the child leanis to understand his own and^^thers' 
emotions and /learns to communicate his feelings to other people. The 
excerpt ^'emotional expressions" suggests seme issues, regar'dinfe how 
emotlonaa expressions develop, for discussion. 

3, One of the most troublesome motional developments at the age the child 
is now is "negativism" or "temper tantrums." These are inevitable by 
I8-2U months and continue till the child is about 3 years. They may be* 
the result of specific frustrations or may be Indulged In by the child 
Just for "fun." They are most fr'equent %rtien the child Is tired, oVer-^ 
stlmula^ied or ordered about too much. They will be most likely to 
persist if th^ are reirlforced try adult attention or acquiescence. 

^ Ask M about any temper tantnims or negativism she sees in her child's 
behavior. ^ 
Read "negativism" and "Peelings and Actions" and^ discuss. , 
Por homework ask M to keep a record for a few days of C's expressions 
of anger and her reaction. ( . G ets Angry) . 

U. On the other hand—the expression of positive emotions cane cause problems 
too~e«pecial]y for parents. There may be times lAen it is difficult 
for pwent to know how physically affectionate to be--for mothers with 
sons, fathers with sons, father with daughters and sb^on. Perhaps the 
M has already noticed conflicts between what she feels and how she 
thinks she ought to behaV'e. 
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Social # 26 (cont.) 



Perhaps, she has seen families vhere affection Is never expressed openly, 
or by eontreast, families where there seaas to be "too Much" hugging 
and kissing. Perhaps M has Initiated afftctlon with the C only to he 
rebuffed. These aretscme issues to discuss in this area. 

Read Spock's article "Hov much affection should you shov your CMldren?" 
an^ discuss reattions . , 

Give M "Affection*' fo:^ for homework* 

5. Plnallyt if time permits, look at "This face is happy." Describe 
, the experiment sixmnarlzed at top* Ask M if she has noticed instances 
when her child appeared to aapathize or understand another person *s 
emotions ( perhaps her own. ) 

Probably her child is too young now to understand the "game: of 
pointing to the appropriate face when a situation ("short story") is 
•described, but suggest that she save it for a few months and try it 
again, and in the meantime she might like to try it out with any 
(slightly) older children she knows. 
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JletB Angry 



What nakeg shild acgry? 



ERIC 



Ifew toeo lie express 
tlie anger? 




How does mother 
respond? 

-ft' 




Physicca Affection 



Keep a record for one entire day of each tme you e^qpresa affection 
to the ehiia by some kind of physicaa signal (a hug> a kiss, a pat, 
etc.)'. Each time, note: 



How was affection esqpresaed? 



HoTj did child respond? 
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SOCIAL VISIO! # 27 ^ • ^ 



Theme ai^d Purpose : Review of Via^its 17 ttopugh 26 ancl preparatienr- 

for assessment. . ' v 

^ ' ' f r\ , ; / i 

Eqixipment It is entirely up to you what toys to^takej probably 

taking the camera (Polaroid) Vould he a good idea, and 
pos&ihly seme food for a "Party." 

— - .^ ^ ' '■ * • 

Forms : Again, it is up to you» I would suggest you tiy to cover 
exercises . and readilfgsjthat were miss^sd; Baby^Day Record 
and stamped envelope- 



v • 



Procedure : 

1. Review homework from last visit. 



2. R?ior to 'the^-visit, go through your notehook to refresh yoitt/ 
memory ahplxfcl what' wa^ Governed in this section pf the program. 1% 
might he/good to write out a review "checklist" to ;Leave with the M. 
During tke vioit^, you may want „to leaf through the Bahy' Book, commenting 
on aspects of thei>curriculum which it reminds^ you of. ^Xou mould 
also give M opportunity to ask any 4tiest ions she has. ^^^^ ^ ^ 

3. Have a "hirthday party." Remember the first one? 

h. Tell M' about assessment period — what to eacpegt. 

5. Give her Baby Day Record to fill out and mail back to us . ^ 
Rendnd her of waajs to keep objserving and fostering C-'s social \ ^ 
developmeiltv, ^ ' > _ 



I 



r 
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SOCIAL VISIT #28 



'Theme: Children's fears, andhw parents can help children over come them. 
Purposes: ^ - 

!• To examine common fears of children at this age and particular 
fears of this .child. . * ^ /: 

2. To dlsctiss how partnts' attitudes and behavior can alleviate 
* these 'fears. 

Equipment; Scary Halloveen mask. ' . > ' • ' - V 

J^oms: (xeroxed): Uormal Fears; Children's Fears; the Dangers pf Hiding tie 
the Truth from Children; Things that Go Bmp^ All AbQut%tche8, 
^ Ogres (These selection* are fifib Selna Fraiberg^i very entertaining' 
book The Magic Years. If your M is turned on by^ read^n« stuff, she 
may borrow a copy of this book-see me); A Vaj^e to^Wdlngnag; 
Helping the Child Overcame His Fears; ^ Afraid: Itequent Fears. 

Procedure: / \ * , 

1. -Since this will be your first Wslt post assessment #3, spend some tl»e 
catching up on what'a>'been happening ^In the faralljjr. Take; a 'look at 
the social diary. Find out how the assessment visits were received. 

To Introduce theme for this visit inquire as toy^ihether child evidenced 
Bxty fears during this period (of new experiences or of previously 
f amlliSr >and CGrafortable objects or occurrences.) • 
\ ^ . • 

2. Use the list of 'Trequent Pears" to Jog M/s memory about possible 
fears C lias or has had. Point out that stfch fears are completely 
normal In young chlldren~ln fact, the nmber of fears a child has 

Is correlated* wl1;h his in-^ielllgence. Only If fears are oveiy persistent 
or excessive Is there cauie for concern ( In which case pareirts should 
seek professional counsel). Ordinarily, however", fears will dissipate 
natT^ally as C outgrows' them, if they are handled reasonably **and ration- 
ally by partats. The way to "cuire^* a fear is not to force the C to 
overcome it by exposure to the fearful situation.. It is best to realize 
that fear is not necessarily a bad thing- mayl^e adaptive. Should n 
respect C's tendency to withdraw. Give in to hlmAer. - - « 

. S ' ■ - . • ■ 

3. Us$ the xeroxed materials- (except "Th^ Dangers of^ Hl&ng the Truth") 
a6 basis for discussing other parents' treatments and professional 
recomendations for the treatment of fears. ' 
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-Social Visit # 28 (Cont.) 



h. For illustration of ^li^e^*ation and elimination of n partic 
* fear, use the Halloween mask ( put it on in another room ank rush in 
sudden^"/3;rowling loudlyr rush up to Cf and say "boor^^. Based on past . 
experfence, I wouid predict that a child this* age vlll ihov some fear, 
(althoiagh much younger ""children do not); If C shows no f ec^, discuss 
his prior experience with masks (^alloweexji, Santa OIlLaus, E;^.) If he 
is afraid take off the mask, shpw htm lAat it Is, let hla play with iti 
if he wishes; let him stay close to'^M and have her ah^ it to htm, ^ee 
if you can, get him to laugh at it, etc.* ' 



5 . Shbw M the 



is afridd" J^rm and fill in a few examples that 
Ask her to keep the form and fill i± in whenever 

Leave the xeroxed 



she has observed. ^ 

she notices the C is afraid of something. 

articles for her to refer to if ske^.qannot remember the best way to 
handle the fear. Let her read "The, Damgers^rtTHi ding the Truth" on 
her own. ^ ^ 
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SOCIAL VISIT #29 



Theme; • 

The developmfent of a primitive conscience: Self control. 
Purpose : 

* To discuss iiapluse control and how conscience developes, with emphasis 
on evidence of such development in this particular child. 

Equipment : . 

None. ' . , ' . 

Forms: 

Xeroxed: Building a Conscience (Fraiberg). S hows Self Control. 



Procedure : ^ 

1. Informal discussion about social-development-related happenings, problem 
issues, in the last month, and check on ongoing homework exercises. ^ 

' 2. In this visit and all subsequent ones, instead of providing^j^articiilar 
play opportunity (taking toys, -eta.), let M and C suggest gam^^^ . 
activity in which you can Join, and play that for a shoarfc perlop^ 

! 

3. Introduce theme of visit. Go over Fraiberg reading on "Building a 
Conscience." Discuss. ^ 

U. Fill out some examples of the child's ii^ulse control which M has 

observed on form " ^showB self controJ*;" Ask her to keep 

record for next month. 
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Post-Social Vi«it #29 ?hone CalX ^ 

1. General aiscussion about C'a social txpeviencen in past couple of 
vieeks. Pocus on "what^s new?" (especially in peer Interactions 

2* Specific discussion about C's developing self control (hcmework 
record). 

3# In preparation for next visit on C's friendships with other children 
ask M to Observe at least one peer Interaction informally^ and 
to record what happens* in fom of brief running record (notes). 
Offer to send her ehecklfst ("Peer Interaction Checklist") of ^ 
kinds of behavior to'^look for. 



/ 

i 
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Ere^uent Fearo of B - 3 Year Oldo 

Laud B©io$p«^^traina, truoKo, tiiTOder, ftasMug toilet, vaauisn 
cleaner, 

t - • * 

Big ©"bjeeto ' * 

Dark eoloro 

New thingo ov arrangeKientD~G«g. , .new ^bed or eril? moved to new plaee, 

new saving 't© new liouoe, etc. 
Dioappearing into the unknown — fear of going down the drain or toilet 
OeparatJ©n~fra3i mother, eopeeiolly at bedtime 
Rain, wind 

MimalD— -eopecially wild animals 
Water, the ocean 

Sudden movement ' 
The dark- . 
Airplanes \ 

V ^Unusual bight — especially human, e.g., Santa Claus, Halloween mask, 

an odd hat on mother 
Nightmares . 



00347 



, SaciBl Visit #30 



Fovaing Rriendshipo ' . " 

iJ To oT^nerve and dlseuss ff's relationships with ©tjier ehiiaren. 

' 2. relate ibhibBe relationships to adult ftriendflhips', particularly 
hetween M and her friends. ' • " 

Eq^pment; \ 

None. 

Form : 

"dfeoei^at^ of A t.- ' a Play vith Another Child" (jfrom, Visit 21) - 8 copie 

Prdeedure ) 




1. 



Usual informal d{iseusGion covering events of past month, current 
problems and iGsjaes, homework exercises, etc. 



2. Introduce topic for this visit by asking M about how she chooses friends. 
What are the personal characteristics of the friends? Are they similar 
to or different from her? In what ways? ~ Research suggests*' that ve do- 
select friends who are similar in emotional state, '^eeds, attitudes, 
personality* What does she get out of her friendships (support, agree*- 
ment, approval When does •she want to be with friends (in times of 
stress, hunger, fatique, illness, anxiety, uncertainty, aft^r isolation^ etc 

3. Relate this d^;^USsion to one about the child's apparent preferences 
among other children he hais met* (e.g. at "social parties").. Who does he 
like to play'with?. When? Why? Has he formed specific attachiaents to 
his peers yet? (probably still too young) How do his relationship^ with 
peers seem tos relate to his relationships with adults, ^especially M? 

If possible arr^toge to have 2 or 3 other childr^, present , or take a trip 
tV^e^ them (maybe at a playground). While children play together, you 4 

and M obscarve and fill out "Observation of *s Play with Another Child" 

for a number of different children. Compare ^j^se observational records, 
and see if you can confirm M*s generalizations about who C likes playing 
/ with or make up some new generalizations. " ■ 

1 ■ - ■ - " ■ . - ., 

/ . 5. Also compare these records' with those made during or after yisit #21, 

when C was about 21 months old. Look at changes with increasing social 
development . 

6. Leave M some forms to use for more observations dtiring next month. 
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SOCIAL visnrH^ 



Theme: Social development in reviev# r 

Purpose; To trace overall course and /trends in C's social development 
observed since the beginning of the program/ 

.^^Bqutl?ment:None. ^ 
Toims; Social Developments; Spcial Develofment Issues. 



Procedure : 



pments; bpc3 



1. Usual chat /about *ast month's activities,; problems, homework, etc. 

2. Play with 'C at his own game. 

3. Contrast his social behaviors toward you now with what you remember 
of his behaviors ^at yourgfirst visit to introduce thme for this 

- visit. Prior to the- visit spend some time goin& over the social 

curriculum-from thd beginninc?- and think about what concepts therein 
need emphasizing for this particular 4other and child. During the 
visit you and M make -up a chart *<on Social Developments"form) ^ 
which suttmarizes the C's social development throughout this period of 
the program. * While you are doing this, incoagx)rate discussion of 
concepts of maternal* behavior of the child that you feel are lmpof|tant,i 
and relate them to the C's current level of develqpment . You may 
want to look through the Baby Book for data "for the chart. 
-Include such social developments as ar^ listed on Social development 
Issues^but ^adapt to the level of your"H and use specific behavioral 
examples to Illustrate these issues, problems, or milestonfis. N 

Post-Social Visit #31 Phone Call 

^.1.^ General inquiry about social happenings, issues, or problems. 
* 2. *^Jext visit will be last, so prepare M for dliicontinuatlon./^ 
3. Offer to send her a copy of "How to Parent", a popular book with some 
practical suggestions about child rearing, which we hope she will enjpy. 
It deals with d^elopment Of older children well as infants y 
and can be useful for her after the program elAds. 
U. For next visit suggest that M think ahead over the neact few years- 
about the child ^j^ilsoclal future", about her plans for him and for 
hei^self^ vPerha:^ yoii-^lght suggest she write a short description 
^ of how she would like her chilled to "be at age 5* or 6, and then Jot 

down strategies^ which she thinks would facilitate this developiiient. 
This is a consciousness y^lsi^ exercise. 
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^ SOCIAL VISIT #32 

Thome I Th© child's social future. * ^ 

^ Purpose iVroDPQepare M for future issues, problems, and changes in the child's 
?K^al development. 

Equipment : How to Parent (to leave as gift) ^ 

Forms : Margaret -Mead Answers, Classroom inventory, A Complete Guide to Setting 
Up a Play Group for Preschoolers, The New Look in Nursery Schools, 
Choosing a Preschool. 

Procedure 1 ^ 

T.It^,s is your Pinal curriculum visit, and your goal should be to give^ 
y * the mother some awareness of issues in social development which she^wili 
• have to face in the future, and some "ammunition" for dealing with them. 
In particular, you shdUld discuss expected changes in C's social relation- 
ships, goals for C's future (social) development, and -future social 
enviornmentjS (i.e. nursery school, etc.) in which C will likely find himself • 
The book and xeroxed articles should provide you (and W) with information 
about these issues. How you wish to present thp material is uP you. 
One exercise which might be helpful is to fill in the last page of the 
Blassroom Inventory together. This should list the desirlable characteristics 
of teachers and of peer interactions which one should Ibokfor in a pre- 
school program, or conversely, the undesirable characteristics to avoid. 
In some ways this will provide an articulation of the principles of the 
social curriculum and the behaviors which suggest the- principles.. If the 
M has written a description fo how she would like her child to be at 4 or 
5 or 6, 90 over this description and the strategies she has mentioned, 
adding other strategies which are necessary to accurately reflect 
curriculum principles. 

• 

Prepare M fgr final assessment. - 



FAREWELL 

When you thank M for her participation tell her we will sendl 
her restilts. Warn her that it will te at least one year (for Wavte I, 
two years) l)efore' they are availa1)le. So if she does not hear from 
us for awhile, she shouldn't give up^ 
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ADDENfiUM: (to all Visits #32) - 



Post-assessment, make a final visit. Visit /?33, a kind 
of interpersonal farewell to yoxuf mothers and babies . 



The visit will he brief, perhaps one-half hoxir, and can 
be used to deliver final bonds, chat wlthi M about the project's 
termination and rwEQrbe, if need felt,^ ta^discuss the assessment 
Just completed* * 




This may be a good opportunity, if you haven't already 
done so, to tell M about "The Operf Home" gift and discuss, using 
a sample copy, means this gift mii^t offer for enriching her 
child's learning opportunities as he changes and grows • 




1 



6/15/73 



Peer Interaction Checklist 



Sharing toys 



Taking turns 



Hitting other child 

Taking away toy other child is playing with 
Whining or ciying 

Hugging, kissitig, or touching other child 
Ignoring other child ^ „ 
Watching other child ./ 
Imitating other child 



Offering or giving toy to other child 
Talking to other child « 
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Asaetsoent Dascrlptlons 
About the Social Aflnesanont 



^rocedureg 

<■ ' ■ " 

ThG mjor part of the visit Is spent doing a ''natural hoM 
observation'' for about one hour. During this tlno nother and child* 
arc requested to "do what you would ordinarily be dolnp and just forget 
that I here.-' The purpose of this procedure is for us to get a 
record - as nuch as we can - of hoT7 the child usually spends his tinei 
what activities he enpates inj-t^feiow he plays with toys, what people he 
sees and interacts with. The only difficult part of this procedure, 
for M and C, is that it is hard at l^rst to ignore the observer. 
But you should stress that it is lnportant\to do so,, because this is 
the only way we will find out how children behave when they are not 
Verfomlripr." The M should be encouraged to act as naturally and 
spontaneously as she can since her behaviors will affect the C*s reactions. 

The other part of the visit consists of ntocedure to elicit 
the. child's reactions to strancers - usually mi unfaralUar adult female, 
who nay be the observer, (During Assessnent #3' - the stranp;ers are a 
mother and her younc child). Durinf^ these procedures the ootherU ^ 
conpcratlon will he needed - as she will be Ins'tructed by t^e observer 
where to sit, what to say, etc. Finally, the child's "fttadoent" to 
his nother is assessed by h^v^ing the mother leave his side, leave the ^ 
roon, and - briefly - leave the house. 



Variables 

The main focus of the social assessment, on. the G*8 social, be- 
haviors - to M and stran'^rers, neasures Include l>eha\)^^^ ttfdi'ai l66klnG, 
vocallzint?, playing and touching - how often, how Ions, and wfken they 
occur. 
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About the Play AsscsBTje' 
f 

The nalor purpone of the playroon visit I9 to obsetvte hov 
children play with and iiac o^iects^ Sone of tHe obaervatlona are 
of chlldren^a froe r^tey* Others focus on nretend play ai^d hour chi^d- 
ron respond at different^ an^s to Pretend Play suj^gestlons or Pretend 
^lay natcrlals* In other parts of the plfy room sequence ^^ present 
the .children with !)artlcular-prdblccis such as bulldlnB a ^ower with 
blocks > or striLnnlnje treads. . 

/ 

Me wo alsn Interested In the way'nother^'nlay with their 
children mid In the Mm ehlldren respond ,to a nlavtline with nother. 
Af ter watching the child play' alone with one of the toy sets ve ask 
the nother to j©ln In* ^ V • ^ 



Variables ' \ 

^^o obsorvo tfhnt children do with different objects. Tihw a child 
Is ?>lvcn dude nu««lo ho night protend trtth ^he duck, he nl<=cht put 
It Into the pusaslo, or hjo nlr.ht give It to hli Viother.- Tfe study the 
toy^ chlldTO|^pro€or and hsw lon*^ they nlay with then. In addition 
we neasure twhothor thc^ srdloV^nr^^vaealljKe \^le they are playing. 
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OVERVIEW . 
' ^ Mother Only - Mother As Research Assistant 

The defining characteristic of the Mother Only inteirventipii group 
is the creatibn. and laaintenance of a warm relationship with the mother . 
to the exclusion of the baby, wi\h whom the home visitor will take the 
attitude of a pleasant but distant adiat. The model for the mother's 
rdle'is that of research assistant, collaborator and observer. She is 
viewed as a source of information about the baby about* her own " 
reactions to the baby's behavior. Prom this foipdation a contlntiing 
structured effort will be mde to 6pen channel^ for communication in 
both directions by providing thie mother with different^ocTisea and tech- 
niques for observing her child, herself and her family as well as a 
framework within which to Integrate her observations in gxiided discus- 
sions with the home visitor. - 

: ^ ' ' . ■ 

Althpugh the roles of mother and home visitor will remain the same 
throughout the program, different discussion areas will be highlighted 
according to a rotating schedule which will cover the areas- of language, 
play and social development. Superimposed upon this will be general dis- 
cussion topics derived from the Baby's Day Record and descriptions of 
first events kept by the mother. These will be used to draw the mother 
out of herself and into exploring different aspects of the multiple roles 
of mothering. 

Toys in tile home, which are similar to those of other curriculum 
groups will be used when called for in the curriculum. The mother will 
have the responsibility of presenting them to the child as they are in- 
. corporated into the various tasks asked of her. \ 

The visit itself will be roughly divided into three segments; l) a'' 
TV observation period where the mother is asked to go about her usual 
activities, 2) a discussion of the mother's observations during the 
preceding week and 3) a post-observation discussion period dwelling on the 
subsequent week's area of interest and any unusual or interesting occurr- 
ences noted during the observation. ^ 
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'^Curri culun^^eryiew 



;40a?HER ONL^ IM!ERVENTION t 
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Hoine Visit 1 ^ 

Play descripticjn cover sheet 
Play description sheets 
Baby boofc 

Baby Day Record Sheets 
,Baby Day Scor^ Sheet, 
TV observation sheets 
TV characteristics 
TV questionnaire 

Home Visit 2 

TV observation 
TV characteristics fo# Baby Day Record 



Home Visit 3 

Baby Day Record 
Children ' s Games f onn * \ 
Xeroxed Knee Boimcing Rhymes 
Baby's Firsts sheets 
TV observation 
TV characteristics 



Home Visit 

Imitation form 
Laughter form 
Baby's Firsts 
*Baby Day Record, P.M. 



Home Visit 10 
Developmental 
TV observation 
' TV characteristics 
How Do^s Your Child Tell Yod? 
Hov^Can You Tell? 





Home Visit 5 
Baby' 9 Firsts 
Baby Day Record,' 





Home Visit 6 

TV observation 
TV charajsxeristics 

Home V:^^it 7' 

Developmental Milestones 
Make Believe 

;^'s Language 

TV observation 

TV characteristics 

Baby-'C^ Record 

Home Visit 8 

Language forms " 
's Language 

Home Visit 9 
Baby's Firsts 
.Nursery Rhymes 
TV characteristics. , 
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me Visit 11 
Baby Day Record 
Play Description sheet 
Poem — Recopcnition * , 
TV observation 
TV ckracteristics ' , 
Baby's Early Words 



Home Visit 12 
' Baby .Day. Redord, A.M. 
Play D^cription sheet 
2 Adlut /child forms 
characteristics and 
Rating fonn 

Home Visit 13 

Baby Day Record, P.M. 
50 Word List 
Baby's Firsts 
Play Description sheet 
^ Adult /child play 

Home Visit lU 

Baby Day Record, A.M. 
TV observation 
TV characteristics 
Coding sheet for Baby Day 
50 Word List 

Home Visit 15 

Three play forms 
Poem^ ^Re cognition 
TV observation 
TV characteristics 

Home Visit l6 

Poem -Recognition 
Developmental Milestones 
TV observation 
TV characteristics 

Home Visit 17 

Baby Day Record 
Attration-Aveysion n 
TV observation 
TV characteristics 
Play forms 
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Visit^lS . 
TV 6bs»vation 

Mapy Uses Form 

;vlsit 19 I 

obseryajnon 
WLopmei^al Milestones 



^ Questionnaire 
erveri^on 
acteristicp ^ 
Reco^dj A.M. 




Home Visits 2\ 
jrvationl 
Another 
Xeroxed> On ^ 
ExampleEK'c 



Devel- 



Restraints 

Independence ; 
ce; Independence » Res- 
y & Identity; Will Your^ 



f y »s Play With 

ir^ ( 

laking Friends (Spock); 
Prosoisial Behavior 



An^i 



social Behavior 



25 

' Observation 
Why Aggressich^? 

Xeroxed: Si"bl||ng Rivalry; Violence 
. Baby Day Reco4 
TV o-servatioi 

Jlome Visits 26-21 
Review 

Postscript she^ 
TV observation • 5^ 



Home Visit 28 

TV observation - , ^ 

Play observation 
^ Developmental Milestone^ •/ 
Baby Day Record ' 

Home .Visit 29 

Developmental Milestones 
^ Commtmication Questionnaire; 
\ What Do You See?^ 

. . What Do You Want? 

Home, Visit' 30 

R reteMs / 
What- Ig^ a Mother? 
^ What lQ.;aF^erj"' 
Xeroxed: Shoixia Girls> Be Raised^* 
^ Exaotly Like Boyo^i What Are 
GirlD?; Little Bdy Blueo; 
A Father*G lole 

Home Vioit 31^ 

Xeroxed: Emotional Exi>reDDionoj 4 
' How Much Affection Should You , 

Show Your Children? (Spoek) ; 
' Feelings 8s Actions; Negati-^sm;' 
Thia^5^ace Is Happy. 

S ets Aigry 
Physical Affection ^ / * 
Normal Fears 

Children's Fears'; The Dangers of 

\ Hiding the Truth from Qhildren; 
Things That Go Bump ^ 
All About Witches , Ogress 
* A Vbyage to Brobdingnfifg 
Helping t]^e . Child 'Overcome 'His Fears 

^ i s Afraid 
Frequent Fears 

,Home Visit 32 * 

TV observation . . ^ 

Developmental Milestones II 
• Xeroxed: Margaret Mead. Answers; ^ 
Classroom Inventory; A Complete 
Guide to Setting .Up a Play Group 
for Preschoolers; The NeWyOiOok in . 
ITurseryv Schools ; Choosing a 
Preschool; 

Assorted Language foiins - ^ 

Sample* copy ''The Qpetf Home" 
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t^OTHEH ONLY - ^-lOTHER ^vS ^>£SEARCH ASSISTANT INTERVEiraiOiJ 6E0UP 



Puipose 



1. To iii^foducu the project to ^Ka -aiothcr -i.nd to start 6a g©t to knotr her, 
' and her you. . " ^ * 

.2. To explain that \^7c 'interested in all aspects ©if a ehild'o devolopiaent 
and thaJt we feci tha\/ mothers are' an e::cellcut ooutcci of this infomntion. 

3. To introduca the Baby Book and Baby ')ay Record and the Idoa of observing 
and recording baby's firsts. . • '4 

4. To acquaint the niother with the nature Crf the Tl^ observation period. 

5. To begin a discussiop of children's play: a child^o play lo <i learning 
process J and the kinds of things a child learno through hia play. 

, To present the mother with a sipple vocabuleary to deserlbe her child 's^ 
play and to explain the laech^istir, for the first oboervational task. 

/■-■'' , 

Equlp£unt . , \ . ^ \ 

For cliild: Laundry baokct to hold thingo 8uch m a: , drun^ keyo on a fuzzy 

ballj* three balls, 'loll, puir toy-^dogj, earj> potp noaeuring spoons, 
whiGk, pail p. hat. Ifi oupy.iy the laundr/ boLikyt; II and HV fill 
it with things froiu the bor:c. 

For n>oth.:;rt Play description cover Gh.jn-t plus 5 play dcoeription oheeto, 
• ^ Baby Book and a set of Baby Tay Record 'Shv^GtO. 

For home visitor: Stop watch ^ TV Obspr»/ation sheets, TV eharacteristicG 
and gen^eral TV questionnaire. 




3De visitor asks the 'jiother if she has any questlqn^ about tKe 
,^^ect and explains that she v;ill be coring once ^^/l week for four zftonths, 
and then le&§^rcqueiitly , pcrhap^ oncV^ or twice a month for the next year. 
You may use this tine to estal^llsh a reeular day and tiine^^or the weekly 
visits, although an appropriate time i^y best be selected after the mothcM: 
has a better sense cf the nature and pacin,^ of the visit. However, do not 
forget to arrive at a mutually convenient tine before leaving. ^ ' \ 



II. EXPLMATION OF THE PRQGRAI4 A^TD Tlig ?vOLE OF THE MOTHER ' - 

^ We^re studying patterns of dQvelopiient. r.ach child does thlnge in 
hi3 own way^ and in his ox^ time and it is by cbserving the special and o 
uriimie charactoristicn of individual's that vre learn about the many different ^ 
p:it!|erns of dcvalopnent , patterns that^ variable as they arc, often bring 
children to the sariv. place in the cn4. Our goal is to learn hair to help ' ^ 
young childr.in dtivelc;) their abiliti :is to solvo problems about the way - things 
work and i?o tosether, about how to cr^ts^'anicate, and, about. how to have gdcd- 
relationships with.othar yeoplc. / • 
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HO - it; #1 (cant.) ^. y • 

• ^ - / . ■ . ' ' ■ . 

" Although 1 "liXX spdncl part ox *^.%cf '^^ijdt obaarving your child, wa arc 
hoping that you can hcd*^ provido a ^-UnS.'tir Into your baby's life 

during the xaany hours t7c aro^^tK;^*: nerv* 'ic hwu £pun4.that mother^ arc 
really excellent sources of irif'^tnati*'"ti^rl'':ut their /children, Sdnfcititaas^ 
I laey ask you to recall events thets. nay rave happcrjed a while ago, other 
times V7e can talk together about thiiigpi that aappei^. every day* Socii^tiriCjB, 
you and I can talk about your child's behavior in general and agMn ; 
others I will aiik you to take a few ndnutns during the week io record some 
very specific ^:ind& cf behavior for us to look at together ♦ Ypu will 
probably enjoy looking at your baby's behavior in different ways* 



III. SHOW THE MOTHER THE B/iBf BAY RSC0R3 



Explain that you would like her to fill it out for the we6k-day before 
your next visit. Let .hct. leaf gthrourJi it and explain anything that she 
night have questions about. , - 

For this first visit we will not 'have a foi^al Baby's Firsts Sheet. 
Hovaver.p we arc interested in sloT^ly developing with the mother the range 
of events which can bu included under Baby's Firsts, 

Th io is discuss ion tirae. The floor is open ? 



Suggested t^^pics Baby^s First Birthday • 

'iyc. my xmnt to lead into this with observin'- that it was the baby's 
birthday fairly rsccjntly nxiA aoking if thg fardly did anything special to 
mrh thu event (Bo careful not to strooa birthday party irnnediatcly m 

rv^t all f/^rdliao nJi^d havu ehooun this typo of ccilc>br^'»tion) • 

Su8j:aGtud questi .no t^ otart an J centinuo thu conversation: 

1. Did ycu h'lVJ a cak^? 

2, Uere thure candl:.^? ' . 

1 Has B ev .;r bosr* asked , to bl'-w out jcandlco bafrrc? 

What was B's rcrxtion? 

3* Did y^u sinr Kappy Birtdd?.v?. ' ^ ^ 

/ 

Was B faiailir.r With the scn.-^? 

tlhat was B^ 8 .reaction? \ . o - 

4. Bid friands cctio over? ' , . . • 
Wcru their children fl^s a^^^? 
Iv^aat txrar* B^o reaction? 

5. Vlhcn did 3 first play with children his ago? 
VThat was 2"3 joaction? 

6. Did your fv'ifdiy zox^^^s^'t^. 
Does B ae*-: these people nft.^n? 
What was 3*s reaction? • 



ERIC 
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MO - HV #1 (contO 

7. Were there a lot of pcv^r^o? 
5id B ;^ct excitqd? 
Vfaat vas B's reactirn? / 



Has B been with a Ic^t c^f peoples bcf '.^rc at parties or go^ts^^^gethcra? 
8. Did B net pra^ants? \ ,.' o 

did B react t^ then? \ ' • 



Did he open the ^^ackapeo? 
^Tas thie tftu first tii?.;^ .B opoi^cd preserffcs? 




How did h*^ play with then? ' ^ 
Were scne very different for 3?^ 

If there were a lot^ did you savi\ some'^^^^j^ another ttcKi? 
9. vJhat was the celebration like for you, for 3^s brothiar or sister, etc.? 

Do not nor.orizi2 these questiono. They are just to 'show you how you can 
^ranch out fro:, one: topic. Y^u nay -rant to t>ill: ab.>ut B's first dxpcricnce 
with people: specific individuals, bcinf?- in a large vrrour), being with snaftl 
children B4s age, f-udllar people -Jlth roaskSp Saat^. Glaus, ?i nan x^'ith a beard, 
' B'^o reaction to strarr,7crs, .'^r objects ' nov? t -ys, candles or fire like a 
fireplace, wrapped p«.dca*>oo; B's reaction to fte-r '^bjocts, how D d2:olores 
th'-r^: lar^o events in f^eneral^ h.didryoj c.f. Cliriptinas and its accissTBOries 
(not everyone in thc-^-roup will h^vt; celebrated Cltrioti^^TiQ)-; - the weather: , 
th^po children an-: winter babiaa. You Cjiild inquir. a^^rut tha treather the 
dny they tr^rG bern and n their birt-i/iay Jthen lc;ad lEt'"/t;ho€her '^r not they 

Qf^.uQthlm. U'oW and ^'o roaeti'^^n t^^ a c^p^i-cienec. 

'IV. I irOODUGE TlIE OBSEEVATIOil^ FRnCRDM^. 

ftei^inninr; widi thi. next visits' y^*u V70uld like to ^bQ^^rve the baby fcr 
appro:d.B?ately 20 ninutcs durinr vhlch tirae ycti would like tfic mother to no 
about her norml activities and try as auch as she can to fiqrget you are 
^^thcre. ;*skins thu nother to pretWl you are a piece of furniture is a 
hunorously received uescriptiou of the background you are asking to slip 
into. Explain V ?i that you will do the observation when , you .first arrive. 
Explain, that while y^u are observins you\7ill be naking notes on B's 
behaviot; and that you Tjill just frsllc^.j hi-.» around wherever he happens to be. 
The first time it n-.y necessary f explain that although you will be looking 
at the baby you will not rro up to bin if he should want or need' attention.' 
The purpose of these cvscrvation^ 'is t-^ study ho^^? young children respond to ^ 
TV. Durinf; part of the visits yVu tfoul'I like the TV set to be On and during 
part it would be -^ff. ^jX-^t a 10 rdnute reservation (TV on). Make sure 

understands that. 3 d. - s not\hrvve nt-^y in TV r^-i:. and that it^4s all " 
right if he lucres the TV. 
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MO - HV #1 <cont.) 



V. BEGItl A DIS2US3I0M OH CHILD- g VL^V . ' 

After the observation start a discu3ci«.-a xrith the ra^jther about the baby's 
toys, aud objects the baby likes to yl^:; v^ith. You will undoubtedly have 
observed whstc some of li's toys arc l-'C-^ted or lce;:t and some things that he 
dees with objects. You txight start ob8orvin,7. that B playiSd wit h 
while yc^i were watching and cocancnt on what he -lid with it or them. Refer 
to Flay Intervention Home Visit ^#1 interview fr»r leading questions about the 
baby*© play and responses to objects. Tills discussion should be Informl 
and the <^e^ponses arc not recorded durlnp the visit. Introduce the toy 
basket and with the nother gather sor.a things frota the hone to put into it 
(suggest things yru noticed durini:: your observations or ask M to suggest some 
of the baby's playthings). 

After a pleasant discussion, the home visitor shows the nother the play 
observation c:ver sheet and fom, reading; it thrcunh with her. The home 
visiter cj:q)liins that this in a slraple way *of remembering what toys the baby 
plays v/ith, how he plays with them and which wore his favorite activities 
and toys. Suggest that It tTill te interesting tc see just what boj)ios do 
vjith toys and which they prefer. Tlio mother may enj';y seeinp how the 
activities cl^anjc as the baby fr'^ws older. Each -i^^ek you may ask the mother 
to observe something different vrlth ^r xri.thout teya. T'lls week you would like 
: it if the mother could witch her b-^by play with the toys in the basket for 
about 10 minutes 5 days ::f the wo ik -'^nd write doxTO on the play forms the 
baby's activities with th^-mj using a neir r^lay form each day. Tlic h^'T.ie visitor 
then fills out the fivt. play forrs TTlth the list of t :yo in the basket and 
leivas these f -^rr^ with the mothc*r. 

VI. BEFORE LEAVING 

^- B»:f ^ro l^^.viw b^^^ro to p.rranr-" £er the ttc^j, day and dat© of the next 
, viQit. EKpri.00 yruv ^d^'^oure in tlii: pruo»^nt vioit and your Qntlelpption of 
futur., enjoyable tte^n to^^thcr. . , • 
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HV #1 (contO ' "*JEAT TO IF • . . 



The taby wants to play with ••• » 

a. If the baby lookrs at ycu or ^:^T,t-.ac''.ZB ycuj snilc at hin/her; 
you don't: v^nt to be frirhtCTilw. l.ut try not to initiate ycur 
own social game. 

b; If the- baby offers you an object whilo standing close to you either 
ignore it or take the object v7ithcut exclanation and leave it avall- 
' r^blo for the baby without n?akinp a G^^and gesture of offering it back.' 

If nh.a laother qu/stions yw>u about x;hat you are lookinr for durinf: the ' 
obGervatic;i; 

Explain that you ars interestv;:d in hxn^ the baby behaves, his interests, 
pref«:£rences and habits and you are recording his activities durinp the 
tine ycu ari observinr hi;:. . 

If the nothcr ^^ks about the study^ v'^*^ ^ 

Escplain that the fcioth^s and babins that are rtakinr- part in, the study 
were divided: ar" itrarily into ciffcrcat jj-'^^P^ ^-^cti uith a Jiiffercnt 
enphasis. The activitioa in cn-u rr up 8tr^s^i toys > in another, lanpuafe, 
and in ^ third doin^ thin 3^ v/iLh' ^ccnie. ^'^len you oboorvG her baby yoii 
will be tryinf' to ^' ay equal attention tc all these actiVitd.ec. o Sinilarly, 
I trill be intlrecte'^l in sharim: witJri ycu your c^wn obsery.'^cns of uan^ 
.different as-'^'.'^cts rf your baby's ''.ctivities* 

If a sib is ;>rt.3cnf 

Be rloasantj but distant. SiMir.^s 9hf;uld nrt be lauch of an inte?:f erence 
in thiG .rr iup. 

If the c'^th^r atsko h"v7 the.bal.y is drinr- • 

a. Iwop.'Jnd -^ith ?lu.aaure ^nd insurances that ycu enjoy observinr the 
baby atid leari'dn.; all ab^ut h**/;. ^ * - ^ 

b. hi:if^v t 3 'ialy .T'^>uj- '^'rnat If * ' Part 2 cf the sane question. 
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Herp are some descriptions of chi Idren's aetlvftles, ^You will find 
?hat theinctlv^tie's vyi II channe as. your chi Id grows - er and also 
with tho different toys wc provide, You may tfind the list of 
actlvitios on this paqo helpful In describing how y^;;;-,5f^y P'^V^,! 
the toys. ^ui an/ word wi.l'.K hoit describes your chi id's play wi II 

do as we 1 1 . 



qlve 
take 



offer 

throw (to a percon) 



show 



f 1 nge r 
bang 
shako 
squeeze 
durnD out 



put on 
touch 
f I i ng 
twist 
topple 



takQ off 
put In ' 
tSke out 
open/c lose 
push/pfil I 



feed 
stir 
pour 



wa^fi 

comb hal r 
. dress 
sleep 



ri de 

hug 

kiss 

drive with 
sound 



fit 

tuko apart/pull aoarS" 



sort 



clap 



match ' lino up. 



Play 



G0363 



DATE 



PLAY DESCRIPTION SHEET 
TIME 



TOYS ACTIVITIES 




^ — 



Ourinq this porlod, which wore Which wore his/her preferred 

your chlld^s proferrod playthPngs? activities? • 
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Name_ 
Date 



1 . M in same room as D 

2. ' M look tf 



TV OBSERVATIOH 

a 19 



3. ~V1 smi Ig U 

4. "i4 ia 

5. ' 1-^1 holg 
6 ri-i pun 

7. irresT 

a -fini^W B-^n=ov 

9. "^i play B - soc/phys. 

10. 'i play B TV 

1 1 . appr. resp. 

12. M att. B neeas 




10. B cry or fret 



ERIC 
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Name 



Dat e. ^VtAWH 



TV CHARACTERISTICS 



^^^"^f^l^ each prooram +ypo on riurlnq observation from 5(alot) 
to l( none) for each cateqory below: 



Category 



I . 
2. 



Serious Drama 
or discussion 



Program Type 
SoaD Situation 
Qpera ltovle Game 'Chi I dre n's Comedy, 



Talk 
Show 



Commer 
clal 




14. 
15. 



Not on 

during 
observation 



9/5/72 
f'lO 



0 0 3 6 6 



Oato 



Answer the follov/Ing questions at the completion of the TV 
tDbservatlon segment, based on the physical evidence In the rooms 
and the behavior you have observed^ DO NOT question the mother. 



1. The T.V. Is: black-white 

(circle one) 

unknown 

2. In what room Is the T.V. Jocated? 

3. Are B's toys stored In the T,V. room? 



ddlored 



f 



4. Are t s avaUabI© for B In the T.V. room? 

5. a)Does M prefer B to stay In the T.V. room? 



b)ls B: 



(circle one) 



allowed to wander between ropms? 

constrained In crib, play pen, 
high chair? 



6. Does M prefer sibling to stay In T.V. room? 



7. DoesJ^I monitor B's distance from T.V.? 



8. When B watches T.V. , Is he ustjally: 
(check one) 



_on top of T.V. - touching It? 
Jess than 4 feet from T.V.? 
_about 4 feet from T.V.? 
jreater than 4 feet from T.V.? 
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Yom* Home 




We would like you to fill out thio record do that we can 
have a picture of your baby 'a "typical day",- You need not/ 
feel preooured to fill In oil the itema. Not all of them^will 
pertain to your baby oti the partlcule^ day that you wiu/be 
keeping thio record. . - 

After you have made the daily record we would like t^^ 
know the following: * ' 



1. Weu3 this day ufausual in any way? 



2. How would a weekend day be different? 



Thank youl 

PlGoae check which form is completecl here. 

Baby's morning 

Baby's afternoon and evening 
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First 



AGE 



Last 
Months 



DATE 



DAZ OP WEEK 



V 



BEFORE BREAKFAST' 
Waking: Time 



'S MORIJING 



ERIC 



a.m* 



Activities after vaking and before breakfast 

1 ab Did the baby play ip his/her crib? 

2 ab Did the baby play with toys? 

3 Did the baby talk to himself? 



How Long? 
Which? ^ 



5 

6 
7 



Did the baby play or talk with 
brother or sister? _ 

Did the baby cry? 

0 

Who picked the baby up? I 



Activities after being taken o^Xt of bed 

8 ab ^ Was the baby fed? ^ By whom? 

9 ab Was the baby dressed? By whom? \^ 

lOab Was baby bathed? By whom? 

11 Did the baby have contact with his/her father?^ 
12 



What did they do? 
13abc Did the baby play?^ 



With what?_ 
With whom? 



BREAKFAST- TIME 

Time Breakfast began_ 



1 ; 



s 

• a*m* 



ik What did the baby have for breakfast.^^ 

15 abDid anyone feed him/her ; " . v.. Who? 

16 Did the baby feed himself /herself alone? 



•I7ab Did anyone have breakfast along ^^ith the baby? 

Who? 

^ 00369- 




"DAY" Cont. 

AFTER BREAKFAST-MORHIKG ACTIVITIES 
Routines ' 



18 ab After Breakfast, vas the baby dresspd? 

19 ab Did the baby have a l^ath? . ^ _ 



By vhom?_ 



What time? 



20 ab Who bathed him/her? 



. Activities, play, and outings 
Sfl* Where in the house did the baby play? 



(Indoors) 

22 What were you doing during this time? , 

23 What things did the baby play vith most? " 
2I+ ab Did he/she p^Lay vith anyone? Who? 



25 ab Did the baby have a morning snack?_ 

26 ab Did he/she vatch any television? 



What? 



27ab Did the baby cry at this time?_ 
28 ab Did he go outside at all? 



What programs vere turned 
On? 

tfJhat happened?^^ ^ 



What things did he 
play vith? 



VTho? 



29 ab Did the baby play vith ^anyone 

30 What%7ere you doing vhile baby vas outside 



31 Did he/she cry vhile being outside?_ 
Excursions i 



Did the baby go anyvhere from the 'home?_ 
Wtiere did he go? 



32 
33 

3^ Who did he go vith? 

Visitors 

35 ab Were there any visitors?_ 



Time:From 



To 



36 ab Was the visitor an adult ?_ 



Hov many?^ 
A child? 



37 ab Was the visitor a neighbor ?_ 



a friend 



cd 



" a relative? 



a vorkmen? 



ERIC ^ ^ C0370 



"MX" Cent. 



CS7 



38 Hew loAg diet the vioit©r(s) stay? 



4#- 



39 ' ° Did tlie yioitoro play with the Tba'b3r?J^ 



1*0 ■ If yes, what did tljjiey d© together? 



Limeh: Sime 



' %l What did the baby have for lunch:. 
U2i^ Did 'smyone f efed' him? 



-Wfao- 



U3 ab Did "anyone eat iTincjsh'Vith him? 
MOmmiG NAP. (if applicable) ° , ' 



Who? 



V 



Did the baby : ^ • ' . 
y J, „v^ • Yes No , ' 
' V have a moVning nap? rjPime to_ 

vU5 play in the" crib ; . . 
before falling asleep 



play in the crib 
upon waking up? 

•U7 have a bottle; 

U8 talk to anyone? 



or himaj^lf ? 



50 



cry before falling 
asleep? 

cry afte.r waking up*?^ 



1^^. 51"^ have aoy foot^( Juice, 
^'-^^^ cookies , etc. j after 

1 !^ thfe nap?- 



4. 



52 Whp picked the baby up after the nap?_ 
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•AFSEEIJQOIJ im (if appUea-ble) 
Did the baby: --" " ' . ^• 



Yes 



1 
2 



k 
5 

6 
7 
8 



Have an afternoon nap? 

play in the crib befor^ 
falling asleep? 

play in the crib upon 
waking up? 

have a bottle? 

talk to anyone? 
or himself? 

cry before falling asleep? 
cry after waking up? 



have ^^ood( Juice 
pookies ,etc. ) after nap? . 

Who pic'ked the baby up after the nap? 



AFTERITOON ACTIVIITES ' ' \ 

10 Where in the house did the baby play' ^ 

i 



' 11 « ^Whe|t were you doing during this time? 
1^ ' What things did the baby plijty with most?_ 



No 



time 



to 



(indool^s) 



13ab Did he/she play ^with anyone? 
lUab Did the *baby have a snack? 



Who? 



What?^ 



15ab Did\ he/she watch any television?^ What programs 'were on?_ 



l6ab Did the baby cry at this time/^ 



What hap'!pened?_ 



17 ab Did he/she go outside at" all?_ What things did he/she play with? 

l8ab Did the baby play with anyone? Who? ' 
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\ 



"DAY coia?. 



19 What vere y©u doing ^bile the fealty wao ©utoiae? 

20 Did hq/olio ery vhile being ©utoicTe? 

ExcuTDionD 



21 Did the bahy go anywhere away froxd home? Time: From To 



22 
23 



Where did he go? 



Who did he go^vith? 



Visitors 

V 

2UBb Were there any visitors? 
5ab Was the visitor an adult? 



6ab . Was the visitor a neighbor?^ 



Hov many?_ 
A;-6liild? _ 
A friend? 



cd 



a relative? 



A vorloaan 



DINNER TIME , 

27 Did the baby have a pi&ytime before dinner?_ 

28 What did he/she do? 



;29ab Did the baby play with you or anyone else? W ho? 
30ab ' V/hat did you/<they do togetlaer? 



31 ^ What did the baby Have for dinner? 

32ab Did anyone feed him/her? Who?^ 



33ab Was anyone else eating vith the baby?_ 
.AFIE^^WNNER*^ 

^ Did the baby play after dinner? 
35 Wha^did he/she plscy vith? ^ 



Who? 



36ab pid the baby play vith ahyone?_ 

37 Waht did they do together? 

38ab Did the baby have a -feeCth^ 



Who? 



Who bathed him/Rer? 



39 Was the baby asleep before she/he vas put into bed?_ 



1 
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A. 



'If-' 



Before going to dleep: 

0 

l»Oab Did someone read to the baby? 



Ulab 
k2 

hk 

k5 

k6 ' 

hi 

U8 

U9ab 

50ab 

51 

52 



Did someone rock^ the "baby to sleep?_ 
Did the baby have a bottle? 



Jtoo?. 



^id the baby kiss anyone goodnight? Who?^ 

Did the baby listen to music? 



Who? 



Wha?t time was the' baby put into the cr£b?_ 



Did the baby^^lay awhile' in his crib before^ failing asleep^^ 

Wha^t did the haby play with? - 

Did fie/she talk?_^ 



Did he call for adult attention? 



J)id he/she ciy? 



Did someone go in to see the baby?_ 
Wag he/she taken "out of bed?_ 



Who? 



What time did the baby fall as;Leep?_ 
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NAf€ 
AGE 



BIRTH ORDER ^ 
OBSERVER 



SCORE SHEET FOR DA^tY RECORD ' 

* 

V 

INSTRUCTIONS: Circle question numbops. ^ Resord total in margin. ' 
A. PLAY ' ' » 



I. "Numbor y.GS: A.M. I, 2, 13, 39, 45, 46 

P.M. 2, 3, 27, 34, 40, 42, 46 



2.^ With whom: Mother 
A.M. / 



3. With what; 



13 24 29 34 
p'.m". '|3,U8, 23, 29, 36, 40, 42 

\ 

Father 

A.M. II, 13, 24, 29, 34 
P.M. 13, 18, 23, 29, 36, 4O 

S'ib 

A.M. 4;' I3> 24, 29, 34 
P.M. 13, IB, 23, 29, 36, 40 

Other child 

A.M. 13, 24, 29, 34, 39 

P.M. 13, 18, 23, 29, 36, 4^ 

Other '3fiu It ■ 

A.M. S 13, 24, 29, 34, 39 
P.M. 13, IB, 23, 29, 36, 40 



TOTAL 



TOTAL 



TOTAL 



TOTAL 



TOTAL 



TOTAL 



B. NEED 

1. Number yes: A.M. 5, 8, 9, 10, 15, IB, 19, 25,42 

47, 51 . • 

P.M. 4, 8, 14,32, 38, 43, 44, 49, 50, 

51 TOTAL 

- ^* , 

2. By whom: Mother 
uM.7, 8, 9, 10, 15, 17, 18, 20, 42, 43, 52 

.M. 9, 32, 35, 38, 43, 50 TOTAL 



. , ' A.M.7,8, 9, 10, 15, 17, 18, ,20, 42, 43, 52 

- ' P.M. 9, 32, 33, 38, 43, 50 . TOTAL 
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sib • „ 

A.M.7,8, 9, 10, 15, 17, 18, 20, 42, 43, 
P.M. 9, 32, 33, 38, 43, 50 

Other chl Id 

A.M.7,8, 9, 10, 15, 17, 18, 20, 42, 43, 
P.M. 9, 32, 33, 38, 43, 50 

Other addit ^ ( 

A.M.7,8, 9, 10,^15, 17, 18, 20. 42, A3. 
9, 32, 33, 38, 43, 50 



52 
TOTAL 



52 

TOTAL 



52 



FEEDING 



I. Number yes: A.M. 5, 8, 25, 47, 51 
P.M. 4, 8, •14, 44 



2. Number of things: A.M. 14 
' 41 
P.M. 8 
31 

CRY - . 



25 
"51 
14 



K UHihfter yas: A.R. 27, 31, 49, 50 , 
P.M. 6, 7^ 16, 20, 49 



MOTHER'S ACTIVITY 



Hfj'i'inwork 

A.M. /22, 30 

P.M. N I , 19 

f 

Play with baby 

A.M. 22, 30 

P.M. II, 19 

Social 

A.M. 22, 30 

P.M. II, 19 

Other 

"a.m. 22, 30 

P.M. II, 19 



TOTAL 



TOTAL 



TOTAL 



TOTAL 



TOTAL 



fOTAL 



TOTAL 



TELEVISION 



Yes " 

A.M. 26 
P.M. 15 



TOTAL 



r . 



T 



Ntimbe r ch 1 1 d ron ' s p rog rams 

A:M,, 26 

P.M. 15 . ■ ^ 

Number ?idult proprams 

A.M. 26 ^ 

P.M. 15 

\ 

Number ccsmmercfals 

A.M. 26 

P.M. 15 



'G. OUTSIDE 



I Number yes: A.M. 2B, 32 

J -P.M. 17, . 21 

H. ' PEOPLE SEEN " ^ 

1. Number of adults: A.'M. 33; 36 

- P.M. . 22. 25 

2. - Number of children: A.M. 33, 36 

■ P.M. 22, 25 

I. TALK « 

I. Number yes/ A.M. 3, 48 
P.M. " 5, 48 



SLEEP 



Number hours nwnke: 



2. Number hours nap : 



A.M. Waking time 
P.M. Bod time 



A.M. 44 
)P.M. I 



TOTAL 



TOTAL 



TOTAL 



TOTAL 



TOTAL 
TOTAL 



TOTAL 



TOTAL — ■ 
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. nCTHER OHLY - WTTZK /iS EESmCH /5SISTANT 
riTEKVEHTION GROUP 
HV *2 

Purpose 

1. T.V. Observation - TV on Ist 10 minutes, off 2nd 10 minutes. 

2. To discuss the toother's observation of the baby's play: 

a. Fror. the Baby Day Record (code Baby Day Hecort) . 

b. 7roia the play description sheets. 

c. Dis^8|3 baby*8 reaction to new objects. 

3« Data collecting interlude: 

a. Code Baby J: ay ^-cord. 

b. TV Observation. 

\. To. begin s discussion of children's languape^ 

5. Exit expressing ple^urc in visit. 

Equipment " 

i..nr uctAier ^ - . . ^ 



sheet for Baby Pay Record 5 stop watch 




- ^or hcriu vl b itor : TV Observation Sheets and TV char acb^ris tics coding 

1. TV O b servation ^ Cod-i Bnby Day Record - , cO 

2. "discussion topics Baby's Play 

/» After looking over the Ba^jy Day l^vecord ancJ play description sheets bepin 
;:7 ^a dj cuss ion vith the ciothor about the baby's play. (Homing que*?tion8 
il, 2^4,1:-. 7.1, 22. 23, 28, 29, 3?. 45, 46 - and afternoon questions #2, 3, 10, 
O. 12 1^. 17, 13, 27, 2-3, ^9, 30, 34^ 35/ 36, 37, 40, 46, 47 from the Baby 
2cc9rG ?,re rcli^rd.^ Your discussion can be built around a basic 
±ramei7ork of qiiustions. 

a) ^^aat did the baby like to play with of the toys in the basket? 

b) / X^lich of the bnby's other toys does he like to play ^^ith? 

c) TThat aorta of other thiuRS does he like to play with: 

hoitsehold itetis 

natural items (outside) ^ . 

. 6ifclinp,s toys or possessions 
mother's or father's possessions. 
2. Ic^^jz ^ 

a) Hovr does the bab^ play with the toys r.nd objects 5 i.e. what kinds 
of things does, th - baby like to do xftth the objects? . 

b) Docs t:»e baby hnv:. a favorite activity right nov;? 

— \ . . 
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> / ' * 

a) Arfe there different toya or ktpds of/tnys in dlfforcut reoiaa of 
the*. housG? / 

b) 7)063 the baby have apcclal bath toy J? What? ^Jhat doea he do 
with thca? / ' ' 

cX Special outside toys? \7hat does he! do with them? 

d) Pees the baby have special crib tofs nr toys he takes to bed 
xrith hin? ^ 

I^iJJ'^r^'^^^'^^?^^ r baby-objcct relations. Social play and 

in play trill be a' discussion in the social'' curriculum 



social interaction 
conteKt, 



Fron this start ease into a discussion of the baby »s- first reaction to new 
*.s4^,v. For u3^':nplc: 



things or objects. 

1. How does B resp 

2. IJhr.t was B's rc 



A. 



nd to new things? 

action tr drinlcing out of a ejip for the first time? 



3' !*riat is B's reacticn to ne^r clothes? 



llo^j did Jiu respond vhon he first got shoes? 
5. Has B ever playad in the sno\^? VTIi.-^t was his reaction? - 5<M>-^ 

Doam of you n^y have talked about sohc of theses things on yourl first Visit/ 
If you have, it is a good idea to refer b-ck to the nother's earlier consents ' 
:*.nd lead a question out frot; there. This will let the irother knor/ that you 
hayc -ctually listeiied to what she said. ^It is important not to keep repeating 
t'lm s 3 if you no\-.r .qot the answer. Qii the .other hand, discussion of play, 
a^n u£»c- an-l social aroan; will repeated at regular intervals. Hopefully the' 
oalry x^-^ M Iv': - ic^n. lnR hia c.-ti^r- ties- &^o?JC:i/nat and the discussions V7ill have 
a ell?" di.Pfero.nt orientation. 

3. Discussion Tcriz-: La.iriuaRe 

If the baby has used any vrords or word approxiinati^ns (approximately or 
net) darin:r the obi^vaticn, has played with sounds, comment upon this to . 
tn^ -other and use this as a juinpinR off point for a discussion of language. 
Dapenainr, crt the nature rf ycur otm observations you aay want to ask: • 

1. I^oes your baby i^aitnte you? TThat? Did he when ho was smaller? tJhat? 

2. Can he say any words? 'Hiat? How did he learn then? Dees he have any 
nclses which nean sor(,thin<'^? * 

3. Jycs he. un-l^rstand wh'-it you say to hinii? TJhat? lln-j do you know that 

ur*ders tanas? 

?.xplain that even before a child starts to talk he ip learning frora his 
nuther s -pecch to undcrsf^ind the. reaping of words. After he learns to 
und.jrstand phem, he will loam to say them. Therefore it is important to name 
objects for bin and talk about objects while hp is interested in them. 

■TIO - . 
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1. VJ OboG^wtion - TV lot 9 en 2iid , 

2. To reviet; ths nothi^t^B cbaerviti.'^M of the b^Jby's language: ♦ • 

^•tFroa the firot Bnby Day Rccor*! (violt frl) - Code Baby Day Record 
ncn^ if not -lono on Vioit 

b. Go over Coman tape together • 

3. To begin a discuG^lon of the chil.Vs social development and social 
cs3t;>eriencG. 

4. Discuss die Baby ' 8 Firsts eheet and give one to mother to fill out 
over the week* 

« 

5. Exit graciouoly. • ' * 



Equl?n:^.n tii 



Mc'ther. Baby Day Eccord* aiildren'a Canes for©'. Xeroxed knee-bouncir^^ 
rhyneSo Baby's Firsts Sh*^ct. 

Ilotne Viaitar: Stop xratchp TV Observation forms, and TV Characteriatics, 
tape recordur'^^oman tape. " 



ERLC 



Procedure : 

1. TV Observation (off) 

2. Tape recording: Lea I into the tape recprding by asking M how' she thinks 
B learns what n word neans. How does he discover that dog m^ane ^dog?> -You 
can cxi)lain that scnctimes adults forget how haA lanrua?;e is to learn. 

One way of ren^piberinc and getting some hints for teacliing children is to 
listen to a language v;hich we don't undcrstaiii^. 

Play the Geman tape for Present as a game the idea that the mdther 
olght like to listen carefully and se6 if she can fipure out what the 
rnother and child are doinp', and the Gemdh words^ for applCj^dog or car. The 
child's name is "Sigtie'' (Sio;-Knee) and with hir: is his 3-yoar old brother, 
F'^tcr, 

The mother will probably bo puzzled by the tape. : This is an opportunity 
for the horac visitor to noint out that this is what it is ^ikc when children 
hear adults talking aro^d them. The only thing that inakes it easie^ for 
a' child that is just learning hox7 to talk^ is when he not only hears the 
words, but also sees the cbjcGt.9 to which thef" refer. If the motiher could 
sec x^hat the German mother and child were doing, she could probably under- 
stand some of the x/ords. After rivinr the mother a descriptiotl of tl:j,e 
nothqr^s and child ^s activities, the hone visitor can xenlay the tape, 
possibly readinij the description oi^t loud* You can explain qS(^±n that the 
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only way q qI\±1*\ can lc:^ra fiiic; ii3W-inr of w^Vds lo i£ th^^so words ar© 
pairc^a with .f^ji.eto r>r nctloEiio t?hleli thoy rafor, c.gt eoyl^i? ^^'^ 
\ih^v. your ."baby io looking ^'•t a e^r. 

3. '-^loomBlou To-de: Tiia GiiLi*o Soel^3 JJavalopEsnt. 

The lamidiiufj of thlo to^>ie df^pentlo ooouwhat on the nature ©f your 
ob£;ervationo. If thci ehll'i has :>l^^yed at all with a brother ^5r sister ^ or 
ulth the TOther, fstart the discuDsinu from there. 

1. VJiiat gnHSG of ooeial acttvitieo the baby noot erijoya (with the 
raothor^ Qlbliap,, fr.thcrj etc.). 

2. Vlhat ganag of oocial activlticQ T7ith the child the ir.9thor nmt 
eajcyo. 

If the child hao been left on hio o^m through Rost of the observation ' 
you night want to ask gently - 

1/ T'Jhen thp~iriothc;r and child do pet a chance to ^lay together. 

2, la there n. time uhen the mother can be free to play with the baby 
alone without an older brother nr slot^ir around. 

3. Has she noticed that-soinetinaQ her child wantG to pl^ay Hora than 
others. 

ThiB discusaion should include topics from Social Visit i}l such as the 
idea that a aother (fathers ftr/?.ndnar':;nt ^ etc.) can ^how^he child that she 
loves him by playinp v/ith hin with toySj 3ait?eQ or eOCiar activities that 
>ire informl and unplanned. And that when a child kno^-ys that he tB loved 
and accepted^ he becones secure and free tc CKplore other relationships 
with peo;>lt8 and objcctB. However, oquilly important ^Is the idea that the 
child vTill not want to play all the tins or even necessarily just at that 
tide when the nether wants t'»'nlny. Just aa she knows when her child is 
hungry or tired q:x\ takes care of hin she will want to know when the child 
is f cclinf? playful an.i what kinds of 'activities will brinp hin pleasure in 
this area. Just as she wciild like the child to respond to her iTi^hcs, it 
is inpottant that she respon' to his. This is the only way that he learns 
that jio is a r^ers'^n and tHat his behaviors cnn affect other people in his 
onvironEientv Sone of the child^s expressions arc very clear (e.g. crying). 
Other ferns of exT)rcs3ion tnay be harder to distinguish , such as vocaliza- 
tions, snilinEj, lAughinc, pointing, teaching, and following no th^x around • 
Kcverthclcsg p if the iiotiher responds positively to these behaviors with 
social bch-;viors of her oxm^ they wili becone ncrc frequent and the child 
will become more sociable. « 

Prasoat the aothor with tha Chil-irGn's. Gancs fora nnd ask her, if she 
would fill it out next week (put in tho baby- book^^. Leave lier the' Xerexed 
knca-bouncin^rhyiaea , , ■ ^ '" ' 



HO (r) 



IfjEl^^^r Only (v) i^^ut.) 



Tinio u.iek thQVQ to a qncstl mpdv^* £^^m tha n^ttior U ^» 6^ ©^o^ 

thlD uith her: 

Ovsr th€ paot iir^i xi^qIio you hav^a bcea talking' t'^p.efihor about o©n.£i of 
th^^ mr^ ^zijQvluiUCv.o that havo haipQ;iG'l to your bofcy in the raeent paot. 
^Jiilo uedi and for the t^^^uko to eoG^^ I ty^^^ul'! liko you to write down 8©nQ of 
/the thlBgo or dKpOTiCiticc'Ci that are aa-j or riffareat for your baby during 
th'ii 'TO^lij ao b.-^by'o re^eticxi9 t^ all thci omail and largo first 

eKperluncoo in hlo lifo. 

Ycu laipht sugpGot that ol\a try to note them dcim as soon aa she can 
after thoy havG occurred when tha events arc still fresh in her nind. If 
she hQQ any questions yon could give her c::nuplQa frpi your earllor — 
diDcussiono. For question ntmbor four fill in "meet an yone for the first 
time. ' * This can either bo a chili or an adult, ^l^-^the xneetinp can be 
noir.^ntary in tho suPoraarket) .^r ion*^ (^•R* fln afternoon visit.) 



■I.' (r) 
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Diary ot^ \ '3 r'^n?,o nn*^ a ^z±*^l ^cvb^izl^B durinr! the week of 

- Oct'"^''";r to 

fc GnviQs src n^^.t ot«iy fun - titoy'v;. t i •• r^.'^rlt ;Ay f ' r tho child to learn 



"Ih^^t -tli tlicy flay? (Any ooelal anl 
ca1^iya!3la* activity Involvlop le^iklng, 
tallln^j oia^lnp.j^ Ifurtilnc;, bi^irneln,^^ 
tieklit.'s rhynee, efee.) , 



— ^ — ^ 


: : 


Tuesday 




Wednesday 


% 


Tiursdcy 




^ :^ _ ^ ^ , . 

Triday 


. ° ■■■■ — ^ » ^ lif 






Sunday - ^ . 

■ ■ "1 
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BABY'S FIRSTS 



So many of the things that we, aa ^idvats^ take for gremtod are nev 
and different to yoixng children: dbjecto they dioeover around the hou«e 
or outside, toys or clothing that ia given to the:^, people they »eet, events . 
osBoqi&ted with the changing soGGono, oomds, sights and smells associated 
with short trips cway from heme (even oh©ppine) or longer trips to visit 
frienda or family, all may have oopoeto ah©ut then that are novel for your 
hefey, and m?^ in fact h'e tjie fitst tfao'ho haa over ffxperienccd aiiythlng of 
that Hind. Bach time he discc^vora that he ean dg ^'something oa bis own is 
al0® 0, new oxperienoe for hin (his first stops, for oacsmpleK 

QmG 'bailies 3resp§nd to new things ©r oituati§fio with caution or even' 
fear and then ol<9^1y get tiood t@ then and enjoy them* Others find immediate 
pleasure in new oituations. Your ©wn teti^ raaet differently depending 
on the particular oituation, as well as hio own ndbd. 



1. What did your baby experience, explore, or play with for the first 
time this week? 



2» What was his reaction to each specific new. situation, event, or object? 



3. What part did you play in y^^^ t>aby*s new experience? 
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. nOKI^n OKLY - i^OTIlE^i AS PESEARCi: ASSIST;^!!! ItTTERVEOTldll CRcbp 

■• • ^ . • ' ' 

. . , ' ^ . IlOt lTi VISI'-I I 

!• * TV Observation ^ on let, off '!nd 

• ■ .. • • ^ 

2. Jo begin a disciission of the child's social development arid soqlaX^ 
experience; . " • . \ ^ 

a. From Baby Day f^ecordf (code Ral)y Day Record). > \ 

b. 7ron Baby's Firsts S ieet. - . \ 

3. Continue discussion of child^s social development and social behavior . 
eriphas-iaing xfeaponsiveness . • 

4. oWe nother Uomev7ork". 
.a. \liritation torn atiJ Lauphter fom. 

hi Tt>q, Babe's Firsts sheets. * 

c. laby Day record, PJi. 

5t Exit graciously. ^ ' 

^ ' 'ipthjer: . Iwit^tio^ forui,^ Baby^s firsts Sheet, ^^ajiy Day Record, P.' I. 

' Home Visitors Sto^ptrltch, rpV ObRer\'ation f orris, coding sheet for^ 
l*aby Day '^.ocor.I. , 

? roc f Jure / 

1. TV Observation. / ^ ' 

2. f/iscussion tc^ic: The child "r social development. . . y 

Launch this topic from the 3abv l^sy ^.econf and the JSaby's Firsts Sheets. 
On the *Baby'Day Record nick out those quesitlons concernRig visitors, whom 
the p.^fc.ycs ^;ith, and Viat cUffcrsnt nei^ers of the family do x^ith the 

Fro*...botht, discuss \experiencG T;;lth people putside of the family. 

1. T^no did 3 see this v^eek? / ' / 

2. How often does ii see thesf^/peonle? 

3. T'^hat did they do with 3 ^/ Talk about games and social activities; 
' refer ^to .l^j>t week's hpfhex^ork on gapes. 

4. ^I'That was the nature cff, the meeting, the physical situation, duration 
and nood? / . , • 

5. 'Th^t is B's pener^l response to^ or reaction fb, sttangers?^e.p. to 
" you as a stJanper) / . . 

^_ a. '!oT^ lone d</' people regain strange? , ^ 

b. Ha^e B's responses chanped over the last fe^r months? '"*lf so, in 
whatn/ay? . 
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Qo over the Eahy's Pirsta S-ect v;lt.i tha i^-ot-Ver, Infomally enquiring 
about 8^>ecific Items and her rene-:.:. reaction to heeplnp. this sort of a ^ 
record., .ni^hUBlit ,i*rty people-relateJ firsts in your discussion and look 
into the mother's tole in all the firsts. ^ 

1-. Did she prcseni tHe experience? 
■ 2, Does slie empathize with reaction to the experience? 

. Suoftest' that the nother tnlBht lite to fill In a Baby's First Sheet for 
the following wei. T>-.e specific question (#4) can be filled in durinc the 
post observation discussion or the final sumaarizlnR. ■> 

r-iscussion Topic i Social developi-etit and imitation. 

Froir/your ^observationa or your earlier conversation continue a discussion 
^of social behavior er^hasi^inp irritation. In -eneral this discussion siould 
\ . * parallel that of the Social ^^isit 

4. UoTpeiTogk . A ^ . 

* a. Give the mother one nev "Jaby's Firc^s Sheet aid fill in the blank- 
•-■ . f, or question 80, that the question reat's 5 7 y 

DiJ your baby' ' i- atate i revr facial expressiotfTfresture or irord" 
•e » . durinf^ tbe-^'eek? 

I - ' y FilMn arother" sheet to read 'use a neir facial expression or 
Resture?", ,. „ ' - 

b. Present the aother trlth the Laughter for^^ and ask her if she would 
fill it' out one rornln«? or afternoon next week when she Is not too 
busy. • • ' : ' . 

^ c. Hand the mother a new afternoon Baby Pay Hecord to cOTuplete over 
the week. - , 



For Group 3 - invite : to film shot^^in^ and pet-top,ether with some other 
nothers In the pror^ran (Tine, place, flln, .date TBA) . 



\ 
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Diary of 



cuiVDrnvs p.htatioh 



cxinitations lurinn t/cck of 




to 



Iraitation is ono of thtTcost in^jocumt vjriys the child Iparne about 
other people and .ibcut his own ccpaciticis ank nloo it is a new way 
for hln to iattract' -tttention and a^t &u Intiractipn witlira person. 



licnday 



Tuesday 



Wednesday 



Thursday 



Friday 



Sfittirdiy 
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Whnt did the 
child iDitate? 


0 

Wlion did he 
initate? 


How^ of ten was- 
this sound or 
behavior imitated? 


Did you try ' . 
tp f^et him to 
it^ati it? 






/ 


* 


f 






• 

0 
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Mother Only - Visit #5 

Equipment: Stop watch, TV Observation forms, plus cover questions, coding sheet 
for Baby Day Record, 2 books: "Children and Their Mothers"and 
"Children ancl<qheir Fathers." 

Forms required: 1 Baby's Firsts Sheet* (fill in question H to read: Did your 
B"plfi(^ with something new" during the week. This leads into next 
week's discussion of play. 1 ^.m. Baby Day Record (leave both forms 
for M to fill out) . 

Theme: Social Communication and Social Expression via Senses. 

Urn 

Procedure: ^ / 

m 

A. TV Observation: TV off 1st 10, minutes, on^nd 10 minutes. 

B. Code last weeks Baby Day Recof^ (pita.). 

C. Discussion: 

1. Social Communication - Expressions of Emotion. * y 

a. Using Laughter Form (from last week), go over indldents M has 
observed and what kinds of occurences make B laugh. 

b. In general, follow the discussion detailed in the Social Visit/ 
on emotional expression. 

e. Ideas to follow: 
- 1) What preceded or apparently caused laughter single incidents 

and events, generalizing across specifics ween possible, y 

2) Bow M responded to the laughter and the results pf her 
response (or what followed M's response) • ^ 

3) How else B expresses pleasure other than wfjfh laughter. 

. -2. How moods and ^emotions, are expressed in the face and with other 

parts of the body: refer to. Baby Firsts Sheet anci discuss. You can 
also use the books you brought (it ipight be a good idea to familiarize 
joursjelf in advance). Thirig% to look for: ^ 

\^ «• A sense of the relation^ip between the people, even though you [ 

cannot hear what .is giving o9^' * , ^ 

^. ' , ' • 

b. Focus on body "motion", ^fadiar expressions and ^spatial relatidhships. 

c. Discussion of tnood discrimination. The level HV g9es to will 
depend bn Individual M's ability to understand. ) 

3. Coiqprehension of Social Expression through different senses: (These 
two discussions are not distinct and should flow one from the other - 
the order is unimportant). » . . 

a» ideas to follow: ' ■ ^/ 

1) flV can go directly fVom laughter as an examp'le'by pointing out 
laughter's two components: haf)py sound and "happy face" or smile, 
" along wiih notion that the M uses both to tell wh^t C*s mood is. 
^ 2) What would laughter sound like if .we were suddenly deprived df 

* one or more senses, or they are altered by circumstances yet we 

•have to tell what is going .on. Gl^an and use personal anecdotes. 
Examples of where one may look: 
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MO Visit #5 (cont.) 



Sound • Under a hair dryer; in the shower (you know I can't hear wh^ the 

water's- rjunning") ; watching a loud TV program or listening to the radio 
or record player, especially with head phones; talking on^tlie phone, etc. 



Sight 



Smell 



In a different rdom; when your Jback tsr turi^e^; walking into a darkened 
room or momentariljr into a bright light; while your eyes are tearing from 
cutting onions; under a sun lamp wearing eye shades. 

4 V r. 

When coming down with a head cold; while wearing toj3 much perfume; when 
using a strong smelling household .chemical. ^ . , 



Touch' While wearing gloves; when hands arq sticky or greasy or sandy; when a 

cut is bandaged; when a fbot or h^d gets "pins and needles/' 

r ■ 

*3) Discussion of situations in which you ojr M generally jely on sense 
• of t^ouch or smell. ExampjLes: 

a) Feeling forehead tb see if person has temperature. 

b) / Smelling newborn to see if diaper needs changing. 

c) What one can learn about people by, nature of their handshake. 

d) Some.times being able to tell that someone isn**t feeling well 
(like sore throats and $t^mach upsets) by theit smell. 

. 4) This may be a "touchy" subject given our deodorized society, ^afe 
approaches may.be through thei^own experience of diagnosis: B*s ; 
listless body tension, glazed'^eyea, moist hands, etc. 
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MOTHER ONLY — MOTHER AS RESEARCH ASSlSTAira' a- 
, . . ' 'Home Visit- #6 

Purpose " " y 

1. TV Observation: TV on 1st 10 minutes, off 2nd 10 minutes 

2. To reintroduce the topic of play for discussion: , ^ 
• ^ . a- Types of play materials and related baby play: 

1) from Baby's Firsts Sheet 

2) from Baby Day Record (code Baby Day Record) 
b. Maternal p]^ay styles. 

3. Present homework: 

^. Baby Day Record, p.m. 

b. Play Description foms ^ - 

Equipment ^ 

Mother: P.M. Baby D^ Record, Play Description forms. 

Home. Visitor: Stop-watch, TV Observation forms, play cover questions, 
TV Characteristics rating scales, coding sheet 
' • Baby Day Record. 

Procedure 

1. TV Observation , ' ' / 

2. Discussion topic: 
a. Play materials : - 

r\ Contrast materials which pose problems of topological, 
Upatial relationships vs. 'container , and contained. With M, 

Uiscuss ch&jiges in the toy basket stack toy, fitting paper 

(|r plastic cups, coffee *'pot, and so oiC 

' ' ^ : " . 

U^ing the Baby's Firsts Sheet and the Baby Day Record as bait. 



(cbnt. over) 
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. 2. 

* •* • . * • ^ ' ■ ■ 

start on a fishing, expedxtion. The porpoTie Is to elicit yfircta the 
mother examples of different^ types of toys or objects in vhich- the ' 
haby has shown iome interest, ond t/bich either pose problems of 
topological^spatiol relationshi]£)S or container and contained. Some 
adiilt analogies raight be a helpful way to contrast the problems • 
Putting together a double boiler or fitting a -key to h loci are examples 
of topological problems J "whereas f ilUng. a freezer and packing a si^t- 
case deal=*with the requlrespents of container and contained. Topological- 
spatial problems focus on the characteristics of at l^ast two defined 
► objects being manipulatod^ in sgecific relatiotiship to one another. 

Containers and their, contents may bear this relationship jhowever, the ^ 
more general one is that of a moderately defined space which is. then 
filled "vrith objects of different dlnesnions and characteristics. 
Objects wh^ich make up the contents of a container may have to be assessed 
according to their specific fit to each other, btxt any one Iten does . 
not bear this relationship *to the, container as a whble^ vAnd objetsts 
of more varied conposition will fill the 'container than will match the 
reqxiirements forced by the. nature of^^e specific spatial ^relationships 
dictated a "topological problem." In general, the difference is 
betireen manipulation of things In "'discovering' things about things "and 
the- "fitting"together of things that bear a specific relation* one to - 
the other. ^ • / 

' .. 

Hxy to emphasize that neither one form of piay is necessarily 
more advanced. They each meifely represent different types of- problems 
that the child Is exploring -and learning to master. For further 
explanation 6f the play topics see Ploy Home Visits 3 and U, and 
Ovearview: Ploy^Curriculum. * 

The fishing expedition has another purpose besides giving you 
•the examples of ppts with lids and baskets of toys. Hopefully, you 
will be able to lead'tho mother into a discussion of the possibilities ' 
- of hbme-made or household item play things. The general direction of 
this paart of the discussion should be a request for suggestions from 
th^mother (in line with the theme of mother' as research assistant) 
for inexpensive, interesting p3.ny things that we could use in the project, 
initially^ emphasizing the*^ two themes which you have been5::developing, 
as well/as the ready availability of ehgoging objects around the home. 
wUe^ free to propose suggestions to the mother, but tiy to present them 
in t&he 'fom of questions,' e.g. Does B ever pliay with . . . ? Or, what 
toys or household obJ§jg*s does B like to fill* and dump? Are there ^some 
which you prefer B to do this with? Doeff^B like to fit -things ' 
^ to2ethei5*f T'lhat sort of things? etc., so that the overall mood of the 
f discussion is not didactic. * 

'b. Maternal Ploy Styles: ^ ^ 

While talking about objects and toys the baby plays with, inquire 
how the mother plays^^th the Ibaby vhen and if she Joins him in ploy. 
Or possibly 'if the BoSy^Day Record reveals another person playing with 
the 'bcby» even a sib, you could start the discussion ttan there. The 




3. 



ptu^pose i& to point out the three different styles in vhich adults * 
play with children: helping, iniitating and elab orating • Refe:^ to 
' Play Visit # k (page 2 VII ?.) tot n det^cription of the difference. 
Ypi; Jaay want to concentrate on helpingand imitating 9 with elaboration 
being presented as a t3rpe of initation; imitating but ^fith small 
changQS. This need not be on exhaustive discussion as it will be 
continued on subsequent visits. Merely present the nqtion *that tK^re 
nny be different ways in which others , particularly adults , .pic 
children. 

« 

3. Present Honework 

. The. Baby Day Record will be a froalliar task (or cl^ 
form for this week. • ' , 




Leave a p.m.. 



The Ploy Ponas may also bejfoiailiar from an earlier v^slit. AsJc the 
ia^ther to observe hef- baby pluQring for ten i^inutes ,2- \r 3 jbimes during the 
we^. She can pick any time to observe and 'it does not matter with what 
her^tmby is occupied. , | Explain that you would like her to write in the 
obJecWsor toys that B plays with and Jiis activities or the things he does 
with the5<?bjects. ' " ,. 
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MOTHER' ONLY - MOTHER AS RESEARCH ASSISTAin INTERVENTION GROUP 

Home Visit #7 -.' > 

Purpoge ^ - 

1. Data Collection; ^ » . 

a. TV Otf^rvation: TV off lat 10 ninutes, on 2nd ten cilnutes. 

b. Code Baby pay Record. 

2. To discuss the topic of- baby's play and play styles; * 

^a.. Review Play Description sheets. • ' ' * 

. b. To introduce the discussion of pretend play — HV and M 
go over Developmental Milestones ~ Make Believe. 

c. Continue the discussion of adult play styles. 

3. Present ^homework: ^ ^'s Language. 

Egiiipinent & Forms ' ^ 

Mother : Forms : Developmental Ililestong? — 'Make Believe » 

^ 's Language. 

HV: Stopwatch, TV Observation for^as, TV Characteristics rating 

scale, coding sheet for Bahy Day Record. ^ ^ ^ 

" Child: }SV and M change contents of jjlay h^ket, selecting .'!pretend 
things from the hbme: bups, spoons, l^elv brush, -pot, doll, 
stuffed animal, wooden spoon, spatula, old pair of gloves, 
-and so on. 

Procedure - 
1. Data Collecti4.on ' , \ 

a. TV Observation: off 1st ten minutes, on 2nd "ben minutes. 
' b. Cpde the Baby Day Record wiifen convenient. 
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2, 5Jo discuss the/toBic of Baby's 'niay. 

•/ ^ '.- ■ 

Start, off this discussion trith an dnfomnl review/ of the Plajr Boras ^ 
Even if the mother did not have ti'^ie to fill out the forms discuss! with her 
the baby's play activities dui^ins the \reek, inoludin^: whftt toys B jklayied 
with, what he/sjie did witih then, what B's preferred play activities^ ^ 
and toV's were throughout the week arid if they showed any changes. Also 
ask if B played with Wy thing new durinn; the week or p]^ed in a new inannerA 
' Vhen Roin«=5 over the Piny Poms with the mother or in your discussion^; try 
to pick out ^examples (either recorded or su^?p;ested by her) of different 
types of play exploramon* topoloRical-s^atiel relations, container- 
and contained,, and therbeginnin/:;;s of pretend. .\ . , 

If no exonples of / pretend are offered, spontaneoiisly, ask the mother if 
•she has ever noticed iier child starting to make believe or pretend with * 
an pb ject. . Pronr)t her with su^;?ei?tions stich as drinkinr SUt of on mpty 
cu7> or eating from on empty s-noon, ' lovincc the dolly',' -nretenjainf? .to taji on the 
phone 5 'nuttinf3;\on parents' or older sibling's' clothes or ^^dressinR up' etc. 
Follow this by an introduc^^ion to- pretend pi 6^. Es-necially if the mother , 
*has not noticed any early pretending, explain that when babliss^ start to" 
pretend they rto so in a very sinple way, soraetimes imi^^ating adult "activities, o 
However, because* it starts out so sinrsly and briefly it is easy to niiss • 
oven when you, are looking for it. If necessary, rer^asure the^lother obhat 
most babies ,at ,this afre^ don't do any of these. things yet, but thq^t they will 
eventually. ;.This con be annethinfs you and the nother share. Ask the 
mother if she has ever tried to* start a pretend plav vith her child (especially 
if she. hasn't ;obs'erved it spontaneously). What. kinds of thin(?s did she 
try anfe what was B's reaction? If she attempted a pretend feeding or ^ * . 
drinkinf? gmc^ W5ts B surprised, pleased^ disappointed, indiihferent at not 
-.finding; e^aiytliin^r fo eat? NEf there is an older sibling:, fisk the mother if shp 
has ever notice'd the older one incorno3?atinR the baby into her own pretend 
plarf. If so, what was B's reactiorr^N^^I^plder friend, oaf* neighbor or other ' 
Relative, can be sulj^^tituted for brother \r sifeter or you night vant to 
^meat that you "^have notice^ that i^n otaer families that you have visited 
sometimes ol^er children include the ''iaby in their pwn pretending I 

^ -^Jroadeninr: ^nt from the topi c^ of pretend play, -and the mother's rolo in 
it, '^initiate a discussion of maternal. play styles. In the realm of pretend 
play, you^ might note that if the baby was ^lo^w with a 'bowl and a spoon 
and making noise with them, the mother juisbt take of f from the stirrin^j/boqginis 
by pretending; ifco feed the baby with the spoon. Thia would be on exampl^e of ^ 
elaboration. Not all elaboration is pretending, however. ELaCboretion 
con be done wheneyer the child is ploying? by usinj; the objects the child U 
interested,in apd chfin^jins^ the Activity, or by tmltatin;;; the baby's ^ ^ . 
activities Tmt with different objects. ^ However,' it is up -to the child whether 
ho will be interested in tlje nw variation, or w^iether he^^will ffjnoieit^ In 
general > when you present variations that ore close to the child's interest 
but still i^onewhat novelr, he or she is more likely to try them out. A 
.variation that doeanjt interest the child on one day, may interest hiii the • 
next. Play is the child's activity and a child plays most creatively^ 
when he '''runs his own show." w ' 
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• ■ . \ . ■ . ' \ 

, This co\ild rlean allot/irtfj hini to- chose which activities thatJ are, ^ 
nreoentetl; to hin to hie interes't , or it nwy mdon havln'i the adui^ *^ 
imitate the child as well as 'vie p versa'.. Sor!et:^es, ^'runniuft his own shw*^ 
mny need the assistance of an adiolt in hnndlin/^ mntorlals, like holding / 
soraethinr; steady. Much of an adult's time •nlayinj? with n child mny he • 
spent wr.tchinn; the child, to learn what he is explori^ and i^^^rlRst^e is 
interested. < ^ 

Por .thd discussion of nlay styles refer^to Play Curricuim HOpie Visit # 5 
and 6 and the Play Curriculura Overview. Ranee over the ideas presented in , 
matomal t)lRy styles, raakin/15 an.,f|ffort to extract examples 'from the mother 

• of thinr^s she may hav6 done with her child. In thfe sphere , of adult 
activities ,sewin/:5 or. cooking, or building ml^ht proHde an arena to further 
elucidate elaborat^.on. Pollowinf^ a recipe or pattern is like Imitating; • 
chanf^ii;?/; p. neckline, or, addirvx different spices / mav he an approximation 
to elaboration. • ' ^ 




Present Homework. , ^ - 

The homework this week will ho'' a transition to the nrea of languar^e 
velonnent. Por this it yill he necessary to refer back to the lanfJiua^e 
>xms which have been 'placed in the Baby Book at Heme Visit #3. On the v/ 
3cond' visit with the mother you selected txro objects that the 'baby - 
racognized because he used^them, and asked th^ mother to observe -fee baby's 
rssponses when the words for these were used 'during any two days throughout 
Jsle week. Take these^same words and , again ask the mother to record the 
baby's responses to them when th6y are used either by herself or other 
ir embers of the-^^i^y. Also decide on a new word t^ add for this week, 
e careful not to^strcfss the repeated use of these words in any orgc^ized 
ay, -just that the juother should tarv and observe the baby's response when the 
rord appears natprally in their \ieneral pattern of activities. 
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DEVELOPMENTAL WILESffONES . .• • 

• ' - PLAY ■ ■ ■ 

# . '■ ' ■ f ; 

Milestones in Make-Believe^ Play . 

' . Tried to . • I>i(i it \ 



" Might-^night" 

« 

Pretended to sleep. 



Pretended to put a toje^ight-night 



Telephoning 



J- 



■ f y Pretended^o telephone 

Actually said *"Hi" or "Bye-Tbye" 
^ Feeding ■- ' ^ 

Pretended to iirink out of an empty cup 
Pr^iiided to feed self with a spoon 
Pretended to feed toy 
Pretended Jto feed another person 

■■ v '-^ ^ ^ ' • , 

€ ..- Cooking ^; - .X 

Pretended to ^tir food 

;5 ^etended to p6ur^ 

• Tr an spoilt at ion - ' 

, Pret^ndeo^ to drive a w^el toy (with brrrr * 
. sounds, ol? screeching brakes) 

Added a garage, road, tunnel or bridge 

Drawin^g 
^ / 

Asked/someoiie to draw -a picture of something 

'Drejlr a picttire and labelled it 

*" - *^ ' 

"iVnything else? ^ " 
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MOTHER 'OULY - MOTHEP AS RESEARCH ASSISTAllT 
Hsne Visit #8 • 




Piarpose: 

1. TV Observation: TV on Ist tari minutes^ off ^nd ten minutes. 

2. Re-introduce the tgpic of Lpjiguage LearninG: ^ 

a) Disicuss trends, in. Vocabulary Development - Introduce 50-vord list 

b) Discusa^the exploitation of language - learning possibilities of 

- various si'tuations. > 

V' ■ . • . ^. " - • ' - • ,^ ' , ' * ■ 

3. Present tiomework J. Language forms ^ ^ V , ' LTOguage/ 

Equipmentr ^ 

mother - .50-word List., . / 's Language. — 4 . 

hoEie visitor'^ Tape recorder, 2 tapes (mailbox ivape and lunch tape), 
' . 'transcript of nailbox tape and lunch tape (ftrom your 

^ . ovn language visit #3>>^ 56-word list-,, stopwatch, TV 

; / - obstjrv.ition form^ and TV -Characfteristics rating scale. 



Procedure: 

•1. TV 'Observation. ^ , 

oDiscussioiy Language Learning 
a) Trends In Vocabulary Development 



V 




Infernally review language forms as an introduction to a ► 
discussion about the Vhild's language. Inquire if the child has 
learn^ any of the words on the language forms or any other words, 
and when the mothQr noticed that they were used. Show the mother \ 
tho 50-word list, and propose that she might like to 'keep a record 
over the next 6 months, adding xxc^r words as they occur. Go over 
the 50-word list with the mother explaining that she' can include on 
the list words, sentences,, baby talk -and made-up words. Ask her if 
possj-ble,' to rocord the date she first hears the word and the mejaning 
if ifti is different fp^n the adult meaning. If her child said the word: 
on hM own, tell l^er to check the alone <>oluci4. If he said it aft^r • ^ 
soneone else saidi* check the last colvmm. She may notice that worda 
her?^hild first said after someone else, he will later say spontaneously. 
If this occurs, she can write the word again, this time toarking the , . . ' 
alone coxumn. ?*ill in the words^ etc. that the baby has already said 
with the mother, making^ a copy for yourself as well. Then, using 
thGjse words as 'a guide discuss what soxmds the baby makes most oft(^n 
Does he talk in strings . of sounds or in "single syllables?** Does h 
ever imitate the intonations of 'sentences or ijhrases his mother' or 
father or sibli-ag uses.? As the mother m?\y realize, some words are 
ea?3ier ,to say than others, and thajb it woiild therefore be easier^ for 
the .child/ to learn words that use sounds that he already malces. 
/Although fecnu sounds are hard for all babies, such as the sound "th" 
/ijabies- diffex* in^the sounds they use most. Some use "b"' sounds, 




others "m* 



.and "n" 



sounis, etc. 
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v' Mother Onl5j/#8 (cont): 



-2- V 



At this point 
first on the sounds 



ploy the "lunch tape" for the ictother^^ focussing 
f^the.babjr,^ The "baby Is around lU;iachthB old 
(just about the same age as the mother's child) and is fairly typical ^ 
for their age. Listen with ^ the nothor to the sounds that this child 
makes and then compare and/or contrast them to those her child uses ^ 
You may wanr to' jot down wi1}h jthe mother the sotmds. of the taped baby* 




?n'of language - learning reiterate that 
■fdn Jtist learning n spund* A word 6ean8 
ren learn what words mean 1b to repeat 
.iar object.- The mother on the lunch 



'As pert of the ^scuss-i 
learning a word means mor6 
somethilws. One way that<J!h 
words iiv the presence or a 
tape uses this techniqub. 

• Present the ";nailbox" tape as an exatnple of an oppo^tite technique 
which majiea language learning mdi:^ .difficult. Play the- tape and point 
out the 'use of vague words like '*this" iand "that" instead of specific 
nounj^, as well as how the mother seems to be describing what She is 
interested in and not what the child is attending to. You jna;^ vant to 
play the tape over twice, first pointing out the vague words and then 
the relationship of the mother's -lariguage to the baby's attenlilon. 
Thfc mother on the tape is not a bxid. mother. In fact, talking this way 
will interest the child in language which can be enjoyed as -a social 
experience.' However, the some mother could be taking advantage of this 
situation to help the child learn langiuige by using specific namies f or • 
objects and describing in. simple sentGnces the activity In which the. 
child is intere'^stedi , ' 



3- Present homework: 



Langmge. 



tJive the mother a neir language form for this week, filling in the 
previous words that thu- mother has been observing. Then, decide bn a new 
word- to add, using. this time to gentl/^reiidnd the mother of the main points 
in yojir conversation abou^ .vocabulary. Agrilh, remei&er not to stress tlje 
ropSJited'use of these words ; but rather tha-ls you woul'd iike the mother to 

record- the baby's response yhen the word is naturally presented either by 
herself or scmoone *lse, on two days during%tho week. It wou]^ be 

It before 



preferable 'if one day was shortly after this visit and the other ia|t 
the next visit. ■ \ ^ 

F6r Group 2 invite M to film-showing and get-togeWer with some 
other mothers in the program (Bate, place, time and film TBA). 
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MOTHER ONLY ~ MOTHER AS RESEARCH ASSISTANT 
x'"'' Home Visilb #9 

Purpose " * * . ' / 

!• TV Observation: TV OfT 1st .10' minutes, on 2nd 10 minutes. 



^. Tp discuss language games and social pleasure through language use: 
11 a. Review 50 word list 
*' * b • ' Review language' forms 

: 3* ^Present homework: Baby's Firsts Sheet 
Equipment ^ * • , 

Mother: Baby's Firsts Sheet, collection of niorsery rhymes for Baby Book 
Home Visitor: 50 worddist, tape recorder, tape of songs, stopwatch, 
^ ^ TV characteristics rating scale. 

ProcedTxre . " 

/ 1,* TV observation: off 1st 10 minutes, on 2nd 10 minutes 

■ . \ p ' ^ 

"2. Discussion: Language games and social fun with language. 

Start off this week's discussion by going over last week's" homework. ^ 
Copy any new wgrds that have been, added to the mother's 50 word list on 
to yours and ^ncoiarage the mother to continue to keep track of new words 
^ as her baby begins to use them.*,*.^'(For your own information, you will want 
to copy additional words, at your next "language" visit which will not be 
• for another 5 weeks. You may keep track of additional words in the inter- 
vening wfe^ks if the mother is particularly ^interested in this topic and/or 
:.r if her child seems to be showing a marked spurt in vocabulary growth. Be 
^ careful, however, not to let this rdcord-keeping^monoporize all of the 
forthcoming discussion times). 

Next proceed to the language f^rms , if they have been completed. With 
the use .of these and the 50 word list glide into a discussion of the times 
the- child uses language. When does he talk most^- whea alone, when moving 
from place to place, when re^^ati^ng to others or vhen others are ijalking? 
Does he talk, i.e. say wprds or play with vocalizations more with one per- 
son than with another, for example, a sibling he talk or vocally 
respond to TV (programs or commer<J#iiis ? ) , to the radio or a record? In^ ^ 
general, does he like records, songs, music. Does he enjoy rhymes or iiol- 
^ tation games? ^You piay want to refer back to the 50 word list, and look 
particularly at the column which lists words the baby said after someone 
else. You could also inquire if the mother has noticed a change in the 
•times the baby uses language. 

If the mother and baby do play language games together, ask what the 
baby's reaction has been if she changes any part of a favorite song or 
rhyme, such as speeding up the rate at which i^t was s\mg, changing her tone 
of voice or vord emphasis? You can also inquire what the baby's response is 
to novelty in general, for example, what does he do when the mother gets 
dressed up or puts sunglasses oh, etc. If novelty results in a "second 
glance" oh the part of the baby, you may suggest that novelty in language 
has the same effect, it makes the baby interested in language and gives him 
an Impetus to learn to talk, ^^ m ^ ^ 

00401 ^ 



Mother Only f!^(r) (qont,i : 



Usinfi the theme Qf mother as reBesxch osaistant, e^cplain the^t you are 
collecting games^, and rhymes that children of this age enjoy ao that they ' 
con bQ uned "by ua and other mothers in teaching children to enjoy uaing 
language socially. Try to draw out any' suggeai^iona the mother mleht 

.have", ones that her baby likes ox: that a aibliiig likes.* Itocourage her . 
to talk' about any crjnes of this dqrt that aho h^a played i»i^th her 

.children, partictilarly the baby, as well as-anyi that ahe haa made up. • 
You might want to say 'that these erpontaneotis , .miidl?-up language^ games 

,^can frequently be more fun that ones you have l4amed by r6*£e bec'auae 
the made-up onea fit the mood and the situation ]so well. You may both 
enjoy reminiscing, about your ora childhood expeiuencfes with rhyxaihg ^ 
songs , as this Is a fertile source for neif ideas! aboirt games for the 
baby, as well as a basis upon vhich to appreciate the pleaaure involved • 

Vin this kind of activity, ?^ | 

After .the nether has exhauated .her Supply \of ipamea and rhymes , you 
migrht like to liaten together to the tape of children's gamea. You 
could 51IS0 talk about her experience, if any, in locating children's 
records.. Before talking about next week, give her the cojqr of noarsery 
rhymes to, put in the Baby Book, explaining that these were aom'e gomes 
that other mothers have enjoyed with their babies • ' ' . 

" . ; , ■ . ■* ■ " . "t . . — ^ 

Preseht Homework 

I Be careful throufihout the preceedirtg dia^eussipii not to tell the 
mother i to play social language games ^yrilth hgr child, but Just talk about^ 
^ -ttie pleasiure they can be and what the-child learn§ Ifrom them, i.'.e. to 
enjoy languflj^ as a social phenomenum,\ However, thle Baby's Firsts sheet 
may act asm nudge to the mother to experiment witk', these sorts of fjemes. 
Fill in qites^ion ffk in the Baby's Firsts sheet to read: Did your baby 
"Play any nbw social pames" durinr/ this week? ,This question is 
partially a continuation of the languafie f^o^es discussion and partially 
a lead into neirt. week's discussion topic^of singing action gomes and 
C^es as a wey of loarning to communicate through different senses, 
which is a port of the social curriculum. f 
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MCfflHER ONLY^ - TIOTHER AS RESEARCH ASSISTAMT 
Home Visit #10 

Purpose 

1. TV Observation: TV on ibt 10 minutes, off 2nd 10 minutes. 
20 To discuss the expression and communication of emotions: 

\ ' D 

a* Social expectation. ' t 

b. The expression df multiple emotions. 

c. Skill discrepancies in understanding; ^potions between children' 
and adults. • ^ 

d. Sex differences in control of emotional expression. 

e. helping children 'to learn to control the expression of emotions. 

f. Sxammary for home visitor. 

3. Present homework: Developmental Milestones . 

Equipment . ^ „ * 

Mother: drawings of (human faces, schematic drawing of animals • 

expressing feaj: and agfereflssion. Developmental Mleptoneo sheet.. 
"* ■ . ^ 

Home Visitor :- stopwa-fch', TV Objservation forms and TV Characteristics 
rating scale, camera, film, flash bvilbs. How Does Your Child Tell 
y you questionnaire. How Can .You Tell questionnaire. 

Procedure, * 
1^ TV Observation. 

2. Discussion 

a. Social Expectation: ^ 

Use last week's emphasis on social laiiguage .gomes plus the Baby's 
Firsts sheet to start a discussion of social expectation in refer enc( 



(cent.) 
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s^SriGls. ^ ^^hilc social Ir^cu.^,^ gnnes help a child 
learn that lejjgur^ can be part of a pleasnnt social experience these 
b^h «r^Vfl°"?^i*h any of the reciprocal social an^pSysic^ f^H 
both convention.^ and original, help the child to- learn ?hat sSli^! 

and with certain people. The lesson that people and particularly 

one""*^t".iref tT m?S' '^^^ ^ °' "^^^^ Ses'i'^^'^lnportant 
peoile In tll illT^H ? basis Jor expaptinaL Interactions vith other 
® pleasurable. If the interactions- a child has 

with his parents are only dl|ciplinary in nature (pu^it^ve or pSishS) 
. whofS r^L^'ircSttS^*^"*'^^ l>ehavlor^frco otUer p'^^pS 

to ex^SSd'^Jhr^r 2°^ ^'l^'^ '^^^^^ exercise, pagl' 1 may be used- ' 

to expand the dis.cussion of social expectation. Help the mother urobe 
her own experience and social k^ledge with such questions S: hS 
. can you teU from observinr? peopE=%^ehavior: ^- aow 

1. that one person loves another. 



2. thet'^ one person hates another, 



3 



that someone is angiy, annoyed, disgusted, 
il*..<that scmeone is sad, 

V 

5. thjvt someone is tired, . : ' 

6. -that someone is nervous or uncomfortable, 

7. that spneone vants to change the topic of conversation or 
withdraw frcn a social group, 

I 

i!;ni ^^^°J!f ""^^^ *° " sroup or someone wonts , 

your attention, . 



8. 



. .9. that someone is relaxed and in command of a situation. 

throuS\f^*i?!;f ^ ^1 indicates that 

through your liVes you have learned that certain types of behaviors no 

tl^se Shavi'SMVif ' Of feelings. ^ Gradually T^o^ La^f^e '° 
■these .behavior to tell you that certain"* kinds of feelings or desires ar*. 
present in a person at a particular moment.. ^ oesires are 

You and the mother may find in interesting to talk about the 
emotions expressed in the photograph and ;ln the scheSic ?aces The 
photographs were an attempt at play acting or tJuttiS on f«M . 

&r 'trdj's *° ~ ph^tog^Ss^ith^h^^^^^^^^^ 

drawin.gs. The drawings were made by systematically varying the lines 

^d ?hen -t^JT^iw"?^ ""'r^;- .v,"^" '^'^ ^^^<^ to filTin^he biSs 

and then try talking about the emotions expressed. There is no rlJh+ 

or wron., label for the pictures. , Rather it is conceived of a^ a ^ehLle 
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for talking about erprossiofts ,o^ emotions. No one part of the face 
or boay alone is a dlear indicator of faelia^s or enotionc. It' is 
the artangeneht of reatures, incluVlin-v h0(^ positions and directions 
of the eyes in total! that ie' expressive. If the mother is* game, let her 
try to ploy act one or several ejiotions usinfj facial expressions andVor 
fa.eial expressions plus "boQy posture, and then talk about these^ attempts, 
Slfould you be lucky enough to 7,ot a hold of the camera for this' visit, • 
. you nay vent to phc>tofJraph some of these acting attempts for the mother 
Y^to include in the Baby\Book as mementos of this discussion, 

'^b. Expression of Multiple Emotions! 

• ••if ^ • t ' 

Children, adul-fe and even animals express multiple . emotions in^ ^ ' 
their behavior. Use the schematic dravfnps of tlie eat ^hoviflg various 

• combinations ^of fear and af?gres6ion as an illustration of t^iis. -The , 
'more skilled we become in reading; these sifjns, the better prepared we 

are to act in social situations. Ask the mother* if she can recall 
realizing that someone was expressing more than one emotion? Or thax^ 
she* felt more than one emotion (aiDproach and 8{Voidance)# Common 
combinations of emotions may be fear and an'ger, fear an^pl pleasure (in a 
horror house or scary movie, or when doin/^ something forbidden) , anger 
and musement (particularly' related to children's antics) , need for . 
comfort and fox asserting one's independence (storting scciething new). etc. 
The latter combination of feelings is a cooi one to explore in relationship 
to the mother's understanding of emotions her child' might have. The 
mother herself may be able to< remember when she wfts a teenager when she 
- may have wanted to know that her family cared for her and that' her friends 
liked her, but at the s>ame time she was concerned with becoming an ^ 
independent* adult and a unique individual or person. 

c. Differences in Ability in Understetidin? Bnotions Between CKildren 
and Adxats : > 

Defending on how well this approach to emotional expression is going, 
you may want to try out all or sone of the quest! onA, from "How Doea Your 
.Child Tell You." Cont^rast this set* of questions with a similar one 
.from the child's point .'of view, for example: "How doos yourchild know 
that: 

. 1. you love him, - ' ^ 

2. you are angxy with him, . - ^^^^^^ * 

3. you are tired, ^ 

1*.. you wont to play wlth^him, 
5. you want to pick hiri up, 
6,. you went to be alone? 

The purpose of this Juxtaposition of point of view is to show the 
mother that the child may be using different cues than she is, for 
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discerning (anotioh* Children 'ire. Just learning what behaviote are 
indicators of speeific emotions. ^ With verbal cues^ for example children 
n?iy initially rely >5n tone of voice and net on sp(2*cific word Content. 
When you say no whili lauejhins, the chilli" ntiy ^cue on the ilaughter. and 
not be aware of the t^rinand/ If there' is a dof; or catW other such 
pet handy in the household you moy want to demonstrate thiVwltb the 
pet. Sny mean and nasty or/ s folding thimB to a dog in a/friendly tooe 
of voice and h'e'will wa« his tail with pleasure and perhajjs come over 
for affection. The opposite combination will result in fawning and 
*'hurt'' behavior. If you and the pet aren't on sufficient intimate ^ 
terms for this experiment, let the mother try this out. 

" . Yell -could inquire if th§ mother can think of a situation where she 
wasn't sure what she wanted a child to do, i.e. to continue or stop' a 
possibly "cute" behavior. As a parent, there are times when the mother 
may want to tiy and control the expression of one emotion so the child 
is not confused as to her meaning,; ^ Whatever rules the parents .decide 
they want the chi^f to learn , should be presented clearly and consistently 
both from time to time and parent to parent. 

d. Sex Differences in "Control of Emotional Expression: 

. - % 
' Th.e discussion of the expression and communication of emotlori may^ 
be a ^cod time to dip into the area of sex differences in the expression 
of emotion. You have alreadjr made a distinction botween the- .controi of 
emotional expression in adults and children. You mray w^nt to lead this 
into a discussion of the process, of helping a child to learn to control 
his cr her emotions. , You moy want to inquire a]zyotft what emotional 
expression the mother feels is appropriate in boys, in Girls, in men 
and in women. Also ask her what her husband feels about this, and 
don't be too surprised if there oxe somb differences in feelings if not 
socialization roals. Depending On the cxxltUral backgrounds of the motber 
you may find different emotions allowable in certain situations. If a 
general question is not sufficient to bring forth this discussion tiy 
asKing such questions 'as, when the mother feels it is appropriate for 
men and women to: cry, laur^h, be ,angry, show affection in public. 
Although your first tendency may be to discuss "allowin(5 boys and men 
to cry" don't overlook tl\e importance of beinft able to show affection. 
Sometimes when one learns that they shouldn't reveal one kind of emotion 
they find it difficult to show another. Especially if the mother has 
at least one boy child you may want to point out that boys and girls 
have many of the seme emotions but that parents nay be teachthg them 
different things about when emotiohs should be expressed and what ^ 
emotions should be expressed. 

6. * Helping Children Learh To Control the Expression of Emotion: 

Some of the cues the mother learns indicate certain emotions Or 
feelinr;s in her child are not learned by a child. Smiling for example 
shows pleasure or contentment in an infant. However, evolutionarily it 
may also be related to appeasement behavior, pacifying behavior or 
behavior that wards off afrressidn on the part of others. Possibly, the 
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mother may remember times she has laughed orgiggTed when she was 
embarrassed or possi'ttly eyen when she was being scolded (in high school 
for iilstance) without- being happy or for that matter Vanting to be fresh > 
rather she couldn't control this behavior. (Use core ili going into the 
evolutionary relatioli of emotions.- . The suggestion is there if you feel 
the mother will be interested in it. However, fbr some mothers this 
may be too confusing). Sometimes this. same thirijg happens whep her young 
child is "being scolded. . However, as a child gets older he or she 
imitates* behavior that the parents or older siblings use to express 
emotion. Some of these behaviors the mother may want the child to learn, 
others she*^jta6y rattier, he or she ^d riot learri. Ask the mother in what 
ways she would like her child to show love andjjaffection, or to shw 
anger? Ajsk her how she thinlcs she shows affection to her family? I-Zhat; 
does she do when she is angry? \Then children see affection expressed 
between parents and other members of the family, they le^am these 
behaviors ', as well as' learning that this emotion is good to have and all 
right to sliow. . (Only if necessary distinguish between sex and affection.) 
Similarly, when they see parents yelling or striking out, for example* 
hitting an older sibling,' they learn this way of expressing anger. 
Sometimes in controlling the expression of stroftg feelings adults try to 
do other things such as yelling and\;heering at a football or baseball 
game, playing a strongly physical game such as hitting a ball (golf,, 
baseball) or engaging in an activity with vigor such as cleaning a dirty 
stove or beating a rug. When children feel angry it can help them to 
lejarn that it is all right to have that emotion but that it may not always 
be all right to express it Just the way they want to. " Just as^ with 
adults, children can learn to free emotions by exhibiting them in ways 
that aren^'t hamful, li:^e hitting a doll, or banging a pot, etc. Although 
a parent may want a child to learn how to defend himself, some lessons in 
the expression of emotion are more easily learned at different ages when 
a child already understands something about emotions and can control the 
expression of his emotions to some extent. 

f k Summary : ^ ' ^- . 

It is not necelsary to cover every aspect" of this discussion at 
this tine (in fact you shouJ.d "^lan for the discussion to cover 2 visits) 
fXQ certain aspects wij.1 hit home to some mothers and not ^ 
to others. The general purpose is to help the mother think about: 

1. The expression and communication of emotions in general* 

2. Its relationship to social expectation. 

3. The differences in the ability children and adults have in 

understanding the expression and control of emotion.* ^ 

\ ^ ■ ' - 

U. Some ways in which the mother can help her child learn to 

understand emotional signals and both control and express his 
or her own amotions. 

3* Present Homework: 

<Phe assignment for this Week is to' start to fill out the sheet on 
Developmental Milestones .for the Baby Book. 
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Named 



I Milestones in Motor DeveloTanent 

\ 

^ sat alone * • 

\ graspe(^ an ob'^,ect ^ 

I b^gan creeping ^ * 



took first st§p ^ 
wallced alone^ 'V 

ran ; -J. 

Jlfltaped _^ ^ 

climbed 



i 



Milestones in Physical Development 



Milestones^ in Language Developm<gnt / first tooth 

f drank froja a cxip 

. responded to name • ^ - ate by hlnjself with a spoors 

\ understood some words / > , 

' imitated wounds ■ ' ^ ^ ~ / ' 

.first word ^ | ' 

•said *'ma ma" j [ . 

/said • dada' j \' 

/ said 'hi^" ■ . V ^ -^ 

named an object 

said 'no" ^ 



stopped needing diaper 
first hair cut 



made a tvro-word 
sentence 



\ 



Milestones in Ploy id. th Objects 



shook a rattle 



repeatedly banged object to 

) : mnke a noise ^ 

' \ threw ball 



, ' . * pulled pull-toy 



cup 



Milestones in Social Development f' • \ pretended to drink from 

soiled at a person i 

recognized mother ^ j 

laughed at baby in 
mirror ^ ^ . 



Jbuilt with blocks 
t'drove'* a ctix^ ^ 



cried when mbther left 
room 



)^ode a bicycle 

/ combed doll's hair 
/first shared toy 



didn't like strangers 
'imitated mother's 
actions 



/ 



played social game 

inititiated contact with 
another child. 



played with another 
child 



realized boys and ^irls are 

different 
had a "friend^' 
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"HOW CM YOU jIiLL?" 



HoWoCGa yoUr tell 



that scxaGone loves aaother peifson? 



the^t someone hates another? 



that someone i& anrry? 



that someone is sad? 



I that someone Is tired or sick? 



that someone is nervous? 



that scnebne wants to leave another person or a situation? 



. that someone wants attention? 



Social #7(r) 
11/22/72 ' 
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lOTHER 0117;." - HOSIER AS SrSEAECII ASSISTAMT ' 



Purpose: • . 

1/ TV Observation.- .IV off ls;t 10 ;iinui..»s,-,on Snfi t eh •minutes.... ,^ , 
• 2. ■ To conknue lfst wjeks d^-Jc'aoelc of cxpressfdn anfl. conmmicatlon ^ 
• of emotions. " | ^ ' ' 

3;' Present homework; f Baby Bay Record, one xtedescription sheet. 

Equipment: j 

rather : : Baby Day Record, play description sheet, poem Recoffiition . 
foi^ Baby Book.' . ] \ ■ 

Home Visitor; Stopwebch. TV Observation foms/oid TV Characteristics 
^ ratii^g scale. ;^ ^ 



Procedure: / , " 

1. IV Observation. * ^ 

2/ Corriknuc last weeks discus'^sion — see curriculum Visit #10. . , 
3. Homework 

Give the mother a Baby "Day Record to fill out for the ^oja^r^ 
week. Also go over with her the pl'^y forma ^V'^SesftSrSff 
give her at least one to fill out over the week. Surest that mlgnt 
put some different pretend toys in the basket. 



'P' 
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Jb Early Worda 



1. N€toe8 for people 

a. Specific (jaoianvt daddty, Johnny)^ 




b . General ( girl , baby ) 



r 



/ 



^2. Naned for animals 

a. Specific (Rdver, Spdt) 



b. General (dbg, cat) 



3^ Neoes for things baby uses 
la* Toys 



Pood 



c^ Clothes 
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NameB f or tMiJgs averyTbody 



l). Furniture 



Nennes for eietip&9 (upt down, outside [meaning 



"■9 




6. Words that tell you how" he feels o 
a. Social ivdrds. (Hi » bye bye, thank you, please) 



b* Words that Say hov he personally feels (vent, me, mihe^ no, yest) 





s for things objects do (crash, go booo, bow voir) 



8. Karnes describing objects (big, all gone, hot, cold, prttty) 
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9. Others 



3. * 



\ 
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^ -ADULT/CHILD PLAY 



toy 

activity 



toy 

activity 



toy 

activity 



toy 

activity 



toy 

activity 



CHILD 



toy 

activity 



ADULT 



style 
toy 

activity 



style H 
toy • ' 
activity 



style H 

■toy , 

activity 



style 
toy 

activity 



H 




style . H r E R 
toy 

activity , . 



style ■ H I E R 
toy 

activity " 



E R 



E . R 



R 



<^ H = helping, I = initating, E = elaborative, R = responsive/reciprocity 
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Beeognltloxi 



don*t vant to hear another vordi" ^ 
I hear ray d^iughter scold. 
"Dear me I" I think, "She •» awfully strict 
For a playful three-year-old!'* 
She^^rdLls her big eyes heavenward 
And sighs ;vith great disdain* 
'HJhat am I going to do vith youTI" 
Herldolls hear her complain* 
"Bit dotml Be still 1 Hold out your hands t 
Do you have to valk so sloir?^ 
Pick up your toys! Oo brush your teeth' 
Sat all your carrots! Blow!'' 
X start to tell her haw gentle 
A mother pught to be v 
Vhan bluahingly, I realise 
She's imitating MB! ' 



Baxf>ara Burroir 
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•MOTHER ONLY - MOTHER AS ^ RESEARCH ASSISTANT 
Hone Visit- #12 . 

Purpose : 

1. 3Data Collection 

a. TV Ovservation: TV on 1st ten .minutes, ojff 2nd ten nintxtes. 
t). 'CJode Baby 'Day Record, . . ' 

2. To discuss play ^Vith the help of the Baby Day Record and Play 
Description form " . ' ^ 

a. M*s observation of etend activities check DewlOjiaental 
milestones ~ Make Believe. 
"^"^^ b. Gross motor activities, outdoor play and vater play# 
^ c. Adult play styles. / ' 

3. Present homework: Morning half of Baby Day Record, Play 
Description form, 2 Adult/(3hild Play forms (ask M to use one 
form to observe someone else playing vtth C — either father, 
friend, or a relative and the other to note some of her own * ^ 
play activities). . 

Equipment ; . 

Mother: Play Description form, Adult/C!hild Play form and cover 
sheet, morning half of Baby Day Record. 

HV: Stopwatch, TV Characteristics rating scale 'and Observation . 
' form, coding sheet for Baby Day Record. 

^ /I ., V 

Child: Renew "Pi^jbnd*^ tqys in basket from things in the home: 
Daddy's slippers, an old hat, toy telepjiione, etc. 

' - ^ f 

Procedure: " ^ 

1. Data Collection 

- <■ ' ' -, • • ^ ■ y ■ 

a. Continue observations as on previous visits. , 

"b. Code the Baby Day Record when convenient. * 

§\ Discussion : Gross motor activities, outdoor play- afil^water play. 

a. Gross motor activities-, outdoor play and water 

With renewed enthusiasm go over the Baby Day Record bfeing careful 
to take note of any mention of gross motor activities (indoors or outside) 
? ; ^ aad water play. Similarly review the play form vith the mother sele^oting 

■■V ^ , for special note any of the ajpove mentioned play activities. With this 

information (or lack thereof) in hand, launch into a disctxssion of gross 
. motor activities. Ask the mother if she has notices her child climbing oh 

objects^ going injip closets or cupboards, or under and through furniture? 
f ^ Does he like to try ftnd push or wheel^'objects almost his sizet These 

activities help the child e3q)lore his body si25e and shape and that of 
other objects. 

Er|c . ,. \^ 00416 
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It is an iittportant procesa in Ms Xearidlng about his changing size and 

the non-changing sile of objects. If the mother has observed activities * 

Of the sort described, ask her if she has thought about increasing the 

child's opportunities for this kind of exploration^ Particularly^ if 

the mother approaches this tbpic with a negative view to the activity > . 

lead her into a discussion of alternatives to living-iroott furniture for 

gross motor activities.' Althou^;a. 'mother may dislike the idea of her 

child climbing on the couch, cravrling under, the table or jTiniping on 

beds^ once she has realized that the child likes these activities she can > 

provide gther places for them, thereby fencotiragin^ the eaq^ioration 

while changing the objects^hat are used* In Jne 'with the notion of * . 

mother as research assistant, explain that you are trying to collect ideas. 

for suitable objects that gould be used to help the child tiy out and 

discover bis locomotor abilities and the relationship of his body to 

things of varyingr sizes and shapes. Start by saying that you were given 

a couple of sijggestions by other mothers such as cliiSbing into or on 

top of laundry baskets or sturdy boxes , and through large gar]?age 

cans with their bottoms r cut out, iarge round balls to carry and large sponges 

for blocks. Then see if you can get the mother into the game of trying to 

add other suggestions to those you have mentioned. Also Includable in the . 

list are manufactured items which would be good for this purpose like 

foot stools or plastic slides, tricycle type-wheeled toys > etc* 

From here you may want to branch out into a discussion of safe places 
to climb and crawl, and the new range of possibilities opened up by the 
nice weather. Does the child have^a place to play outside: a bacikyard, . ^/ 
a nearby park or beach? Has the mother thought about toys or activities 
that her child might enjoy outside, or what objects pr activities might 
be more suitcCble for outdoor play? Which objects or toys already are 
available in the home? Which might) be good for outdoor plfi^? Possibly 
some that you were discussing in relation to gross motor activities . 
You may want to suggest that playing outside in warm weather is a good " 
time to investigate materials and textures which are less convenient to 
play with inside, such as dirt, and sand and water. These are all 
continous substances that can be used to fill up containers rather 
than discrete objects more often available inside. 

For some of this experience it is not necessary to Walt for warm - 
weather. The child majr be exploiting water play already, in the bathtub. 
Ask if the child enjoys bath time? Are there toys available for him. to ^ 
play with in the bath? What kinds of things does he Hke to play with 
and what does he do with them? Are there tqys that he plays with both , 
in and out of the tub? Some objects can provide^^ different kinds of fun 
in and out of the bath. For example, a balloon which may be fun to rub, 
sit on, throw or roll out of the water has great potential ad a boat in 
the water. * ■ 

When a child can play with different objects In different situations he 
' ittll J.^arn that objects ca« have many different uses or may behave 
differently depending on the sett;J.ng. See if you and the mother can 
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^*hink of any other likely candidates for duaL setting play. Keep 
'in mind tl;ie possibility of tremsf erring ^ath time toys to an out- 
^door wading pool.in hot wisather. Ask; the iaother if she has any 
suggestions for household ot) J ects that might^ make gox>d water toys 
or might he especially suited to play with sand Or dirt? You may 
want to start her'^off thinking along these lilies "by mentioning 
plastic soap'or cleanser containel^s. As you did earlier in the area of 
gross motoi' activities, see if the mother will contribute other 
suggestions. Be sure to rmember all of the mother's suggestions. 
Since you have asked her help for ideas that could subsequently be 
tised by others it would not be out of place to make a list in front 
of her"". Then write up a duplicate list containing both her auggestioils 
and yours to be included in the Baby Book. ^ " 

B) Adult play styles. 

This discussion will be a review or cdntinuatipn of an earlier * 
discussion on. maternal play styles (Mother .Only Hon^e Visit #6). One 
Mssibility for easing into this section of the discussion is to 
^inquire if , now that the weather is nicer , the father has a chance to 
pW outside wi^jh the childt The front sheet of the Baby Day Record 
>*(ere weekends are cont;c^ted with the weekday described may give you 
a handle for discussing weekend activities.; Ask the moljher if she ever 
Ijyas time to watch her husband or other adults play with the child on 
the weekeM? Has she ever noticed that adults havfe-^fferent'Ways of • 
playing with children or that the person will vary the in which 
he plays with a child? Bring up the idea of giving* names to different 
sty 16s of adult play with a child. Using the definitions on the 
Adult/ehild Play Form describe different plc^ styles: Adults sometimes 
help a child accomplish a task, and sometimdis they may respond to the ^ 
child by carrying out an activity that the child requests the adult to 
do J other times they may imitate the child' s 'activity with the same object 
or witTsja new object or they may suggest a new activity for an object 
with which the child is playing thinking that the child may want to 
imitate them. These last two types of imitation: where the adult imitates 
the child's activity but with a new object or the adult suggests a new 
activity for an object with which the child is playing can be called 
elaboration. These two activities can.be put \inder one name because . 
they both present a variation to the child in an area that he is already 
interested J either by continuing the child' a activity b3;it with a new 
object J or continuing using the object the child ia^jJlaying with but for 
a new activity^ From the mother's experience watqlling other people play 
with children J 1bi%r own or others ^ see if she can give you examples of each 
type .of adult play style ♦ *It may be helpful to the mother if you ask her 
to think of a toy o:^^toys that: her child likes to play with. Then, using 
these one or two t<j^s ask her to give examples of helping, Itoltating, res- 
ponsdv|ty arid elabdration in a play situation between an adult and a child 
(any aatat and child will do. A hypothetical situation would, bj^'fjine if 
the mother can reason at all along this plan, but it is not at all necessary). 
If this doesn't work try goihg back to the mother's suggestions of gross 
motor toys or bath toys. Try Ao have her viaualize or describe the bath 
situation , for example , with her playing with her child with one 
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or two of the toys she Suggested. Then, see if she caa give you 
exanrples of different play styles. A third siiggestion woiild be 
'giving her the description of a play situation and then aaking her to. 
tell you if it was an example of helping, imitating^ elaborating or 
responsivity. Only proceed along the^e lines ^ If the mother can enter 
it as a game. Stop, or switch channels if you feel that sh? perceives 
this discussion as a test • 

3. Present homework. 

The morning half of the Baby Day Record should be left to be collected 
the following week. Leave it, along with apologies if necessary, but 
do emphasize the need fbr it to be completed. 

Then ask the mother to observe the child sometime during the week 
using -file Play Form. The child can be playing with, any toys or objects 
and she can observe at any time dtiring the day. After your discussion, 
however, she may find it particxalarly interesting to observe her child out 
of doors or even in the bathtub. As well as filling out the Play Form 
the way she has been doing before, ^sk her to put a plus (+) next to 
activities during which the child smiled. If the child smiled to a 
person ask her to write plus (+) and the name of the person. ^ 

The third piece of homework is the Ad\tLt/Child Play Form. Ask her to 
pick a time when her husband or other adxilt is playing with the child, 
possibly on the weekend, and observe the play for 10-20 minutes. On the 
right hand side of the form under child she can write the toy the child 
is playing with and the activity he was doing before the adillt entered 
into the play. Then on the adult side write in the toy and the activiti, 
and then circle the adxilt play style: Helping, Imitating, Elaborative, 



and Responsive. 
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MOa!HER ONLY-MOTHER AS RESEARCH ASSISTANT 
Home Visit #13 • . 

Purpose: 

■ ^ . ■ 

l) Data Collection ^ t 

^ a, TV Observation: TV off^lst ten ainutes, on 2nd ten iia.nute8/ 

"b. Code Baby Day Records . . , 

c. Copy Adult /Child Play form/ % 

- ^ ^ 2) A ccttibined discussion of play vith objects of contrasting ! 
\ chwacteriatic^}, and language learning by ;functiott. 

a. Go over M's mid-veek observations,!, what did C do? 

When did he smile? ^ * 

b. Play with rollables versus non-rollables (change toys* in the 
* basket and introduce Developmental Milestones- Hov things vrorJc* 

c; Adulyt play styles. 

d. Language Learning t£brough. functional definitions. 

3) Present homework: Afternoon half of Baby bey Record, 50 word list 
Baby's Firsts Sheet, Play Description form (for C's play with 
f > rollables). 

Equipment: " • . ' 

Mother: Afternoon half of Baby day Record, Baby Firsts Sheet , 
Developmental Milestones-- How Thing^s Work, Word Meaning Sheet, 
Play Description form. 

HV: Stopwatch, TV Observation form, TV Characteristics Rating 
Scale, Coding Sheet for Baby Day Record, 50 Word list, copy of 
Adult/Child PlAy form. 

Child: M and HV fill basket with rollables from* the home (e.g^^ ^ 
balls, toy truck, wagon, deep bottle tops, etc.) 

Procedure: 

l) Data Collection 

a) Continue TV Observation 

b) Code Baby Day Record when convenient. • • 

c) If the mother has^ completed the Adult /Child. Play form make 
a replica of it for your own records. 

The only purpose in doing this is to showlhe mother that you 
are truly interested in retaining her obsearvations. Therefore, \ 
* do not worry about being unable to record- these obseirvationa 
if thiy were never completed. . - 



1/I97ir3 



00420 



\ 



2. 

2* Disctissibn 

Using the "Baby Day Record", the "Play fonii'Vand the "Mult/Child #lay" 
Form review briefly last wee^c's theme of gross motor acdtivitlea^ outdoor ^ ; . 
play and water play, pairticuliipSly if you feel the mother has acted upon 
the previous week's discussion. Howevert if there is no specific mention 
of the topic by the mother, and no clear evidence of these types of 
^ activities in the written homework do not be concerned atoout pursuing this 

topic at this time, rather move on. You can make the observation that \ 
Just like children of this age are' interested in their own movement in 
relationship to stationary objects they are also interested in the way 
objects moVe in relationship to them. Ask the mother if she has noticed , 
her child becoming interested in things thatrollyor move \mder their 
^ * ^ own power ? Has she seen him turn toys over , like trudfcs , pull toys , or 
' bicycles and explore the wheels \mderneath? Under t^e rubric'^pf the 
mother asvesearch assiptant, ask her for any ideas tof household objects 
which the child might enjoy exploring because they have wheel-like or 
rollable properties? Feel free to start her thinking by suggesting such 
otand-bys as cans, cardboard tubes and round laundry baskets. After 

^ asking her fdr suggestions bf objects that roll, c<^ntinue to inquire about 
different ways these objects or others like them can be used or played with 
by the child that will help him to learn the characteristics of wheel. 
Whenever possible, tiy to elicit these suggestions form the mother. 

' However, if necessary plant ideas of your own or- those form the play 
curriculum such as: creating raonps form furniture or cardboard down which ^ 
to roll different objects, contrasting rollableswith non-rollables such 

^ as blocks , boxes , rectangular, sponges , moving both rollables and non- 

' rollables axjross different textured siirfaces, and putting rollables 
underneath non-rollables, etc.* Make use of any opportunity to tie this 
' week's discussion with last week's, possibly by referring to the baby's play ^ 
with large-wheeled toys , or the potential for exploiting the natural or 
airtificial slopes outside as well as the differing surface textures of 
grass, dirt and concrete. Also remember when- the baby is exploring moving 
objects he is frequently moving after them or following their paths 
which is in itsfslf gross motor activity. * , 

B. Adult Play 

• The approach to adult play styles will Ije very gentle this week. Bring 
play style concepts into the disdussion wi-6h the mother of her suggestions 
of activities with rollables. Ask her how these problems or possibilities 
migiht be posed or presented to the child as pos.slble areas of exploration* 
The two major Ipi^lnts are: 

1. The adults* suggestions about rollab2^s may best be- made at a time. 

that the child is: 

a. interested in wheeled objects but is not exploring the wheels, 
•b. interested in rolling objects but is not playing with the 
specific object the adult has in mind or is not playing With it 
in relationship to another object or surface, eta. the* adult 
has in mind such as a ramp. * 
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3. 

The child, even then, may not he interested in the adialts sxiggestions . 
The adult should then wait and try to make this stiggestion at some other time. 

You can disctiss the'motherjs ohservations of anpther adult playing with a 
child (Adult /Child Play Form) if you .think it will he helpful or. if she 
is particularly interested in what she ohserved. ' However, do not push the 
topic of play styles past the initial reintrpduction tliis week if you feel 
the mother is not comprehending you or her mind is ^wandering elsewhere. 

C. Functional definition of ohjects in learning language. 

If at this age the child is interested in his oto movement and its relation- 
ship to ohjects of different sizes and characteristics, and he is ^ 
interested in how ohjects move or hehave and what they do, it is^ not a far 
Jump to thinking that he may use this characteristic of movement, hehavior 
or function in learning lahels fot objects. You may wan,t to look hack now 
at the first 50 word list that you started with the mother, adding the 
new words that have appeared in^the interim hoth to her list and to yours. 
• Select from these lists a few words and ask the mother when the child 
ixses them? Does he seem to have the same meaning for them as an adult? 
If you like, use the language sheet on c|iild and adult word meanings to 
record some of these differences, leaving this sheet in the Bahy Book l^pr 
the mother. Note particularly any words that the child uses for 
category of ohjects that hehave alike in some general way, or have a 
similiar use, e.g. apple, orange and pear may all he celled apple; all cars 
and trucks and hicycles may be called car. .The oentral concept in this discussion 
is that children label objects according to what they do. One way of helping 
a child to learn different names for different object^ is to tell hlia or better, 
show him ways in whjch they do different things. With objects that an adult can 
see are very similiar such as ^;he fruits or motor ^ehicles mentioned above, it 
is quite understandable that the child labels them similarly. However, the 
mother can easily make a distinction between different types of rollables for 
example, cars and balls. 

In order for the mother to understand some of the problems the child may be. 
having in learning to name objects,. plQ^y game with her trying to distinguish 
objects that the child riames similarly by what they do.^ Tcjjgether you may* 
then discover that it is difficult to say that a pear, an apple or an orange _ 
function differently but you c ah distinguish a car from a ball although both 
roll. For example: a ball can bouncfe, it can also be thrown; a car will not 
bounce and the mother may not allow it to be thrown The idea is to help 
' the mother see how her child is generalizing labels for objects and also for her 
to realize how difficult it is for a child to learn the 'difference in the names 
when he is interested in wliat these objects do (although he can usually 
recognize that the objects are different in some other ways). 



3 . Present homework : 



This week you will be reqtaesting the mother to- fill out the afternoon half of 
the Baby Day Record. Hopefully, she will not mind too much. 
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Neartv ask her to write in any new words of the jbaby's on the 50 . . ^ 
word list, 'if this ^eems to he too much homework iin light of the other 
requests, you cc^ask her to merely ^think ahout the new words and you can 
fill out the 50 /word list toget;Kei!^ at yoxir next visit. ^ 

The third assignment is the Bahy's First Sheet* Please f^&Ll out 
question fh so that it reads "Did you bcOjy read a new book this week?" 
The primary purpose of this question is to use it to lead into a^discilssion 
next week of reading hpoks with the child and the -child's first and 
subsequent experience with hookq . ^ o. ; 
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MOTHER ONLY- MOTHER AS RESEARC3H 3VSSISTMT 

Purpose: V • ' 

1. DiteL Collection ' 

' ' a|*\ -TV Observation; TV- on 1st 1(^ minutes, off 2nd ten Mnutefiv 

b|. Code Baby Day Record. _ J 

\ d. Copy new^ords on to 50 word list, . 

2. A di^ussion of books and reading in relationship on language learning. 

■ ■ ' ^ ' , ■ ■ ■ I 

3. Present honiework; Pull iBaiby Day** Record. 

M^r^ ■ : ■ ■ ^ ■- • - 

, Mother; Morning and afternoon halves of Baby! Day Record. * 

: Home -Visitor: Stopwatch/ TV Obseiration fcjm,' W 

* ^ scale. Coding shfeeV for Baby Day Recojrd, 50 Word list. 

s . • ' ' o • 

Procedure; * . 

1. Data Coliection: - V x 

-. a. Continue TV Observation. ; 

, ■ * - ' ■ ■ ■ ' ■ o' - 

b. Code Baby Day Record vhen cony;enient • 



■c. Copy new words for your 5^ word list. 

_ ■ - \ ■ ' . . . ■ 

• Discussion: Books, reading and language learning. 
^)'' Refer back to last weeks discussion of\how children leani words,. 
Mention to the mother that books rare anothe^^Way to help children learn' 
language. Pictures present an opjiortunity forvfidtats to label objects 

ii and eiqplain to the child what* they do* -Discuss books with M: " 

Haa the mother ever shown books -^o the child? Wait w^s the reaction? 

b) When was the first time that he had a book of hj,s .pwn? 

. c) When was the first time the mother read or looked^at a book with 

. the childf What was the reactiion? ! • 

d) Are there any books that the child partictilarly likes? 

e) Does the liother have any idea of why he likes the^ books especially? 
Is it .because of colorful picutes, familiar obJeclfc^r#ice textures? 

f) If there is an older sibling,' ask if the younger o» like the sil>^ books. 

g) Does the x>lder child ey^er read or look at books with the younger one? 
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Mother onOy (coht.) - • ° , " 

h) Does the mother ever read books with both children together? ' 

i) Js there a difference in the way she reads books to the older child 
and the younger one? * 

j) Does the yotmger -child like to turn the pages? 

k) /Does he point to pictures and sometimes want to know what they are? 

» ' .» ' 

("jj •■ ' . 

l) Does the yOiinger child ever btihg the mother books to read or does 
the mother start all the book reading times? 

m) Dods the child like to look at books by hiiilself ? . \ 

In gilrepal* explore- with the mother the range of the baby^s exposure, to 
books ana magazines ( children ^^b 'and adults), as well as his reaction 
to them and' her response to his ruction. If the mpther brings up the 
problem that the child tears books, when he has them, suggest that there 
are books 6specially^ade for younger children made of cloth or heavy 
plastic that are(1Piffic\iLt ^ destroy. Throiagh~pI^^ng with these books 
the mother can tei^^lx^him the fun of* books wellas how to take care 
of them. Try to lead the mother into a Mscussion of how she reads 
books with her child (if she does at all|. » 

Ask if the child .has ev^r brought/\;he mo|bh# an example of the object 
that was pictured in a book after she gave its name? Has she ever 
thought of finding an object and showing tHe child both the 
picture and the object while describing wh*t they do are what thfey are 

used for? Sometimes it is diffici^t for tlie child to understand that . 
the pictured cibjedt and the real object have the same n&me* 

jfeesides lining the names of objects, reading with children at this 
>age helps them to leai-n that bpoks can be. fun. Under the -guise of 
kother ak researcli^ assistant ask hei^ if she has any suggestions of 
jt^hings 4hat can be' *done ^ith a child while "reading" together or looking 
$it books that will make this time more pleasurable. If the mother doesn't 
pome up with a stretoa of, ready afiswe::'s, try priming her with suggestions 
like acting out the pictures , turning the reading into a mild "rougji- 
house" game, for example, by bouncing the child wh% there is a picture 
of a horse, pasting pictures ' into the^ book, changing tones of voice 
while reading, making your own book but of plctiures of objects the 
baby is familiar with, etc* Whenever possible try to get the mothers' , 
own ideas rather than ia^erting your own too early. - . 

As a lead inta^ subsequent wWeks of social diacussion, you may want to 
emphasize to^he mother that Just seeing other pec^le" read> herself, 
other adxilts, an older sibling'ror neighbor shows tne child that reading 
is good activity. You can ask the mother if she Was ever noticed 
the child .taking* out a book after she has seen someone else reading, or 
even trying to copy another activity of someone else. This is a good 
way of pointing out that the child is^ imitating the behavior of people 
around him* . ■ \ - , 

3. Present homework: Reassure the mother that this is the last Baby 
Day Record for several weeks. Then, emphasize the need foi* it to be 
completed. This is the only homework for this week. " , • 

|- ■ %\ 0042? 
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MOTHER ONLY- MOTHER AS RESEARCH ASSISTAMT 

Home Visit #15 ' > . ' . 

* Purpose: ^ J. 

!• .T;V. Observation: TV off first ten minutes, on secwid ten mlnutef , - 

2. To begin to discuss the development of identity* ^ | , 

3, Present homework: ^ ^ ^ 

k, "Form* 3 ^le^y description forms, and Developmental MUestqnes Sheet 
(Play make-believe) * 

Equipment: i . • 

■\ ■ 

fox mother: Three iPlay Forms, poem Recognition for Baby Book,: any 
^ • additional nursery rhyme sheets. 

For HV: Stopwatch, ,TV Observation forms and TV Characteristics 
rating sceuLes. ' ^ 

For C!hild: Pr^^^^d materials : any type of adult clothing, wist broom, 
toothbrush, pair of pliers, or any other objects used by* 
adults close to child, HV and M select things from 
the house for toy basket. 

Procedures : - ; * 

1, Continue TV Obsearvation. 

2. Discussion: 

a. . Homework Review: When going over the homework on individual differences 

between children, be sure to ^phasize those characteristics of the 
mother's own child which might be considered his * strong points." 

b. Introduce discussion for social roles as one way individuals differ, 
fi^s one aspect of socail develcf^ent. In your discussion with the 

mother play up in a positiveAight the many important rdles she has within 
her family, using the economic labels initially (because unfortunately 
, that is the way our sociaty seems to place value on roles)* Also remember 
•mat although some of these jobs you may or may not from your own position 
^hink are what you want to work at, out in the world everyday, th6y are 
nevertheless an impressive list of skills or roles together, regardless 
of how they vary in their status value depending on who is looking at them 
a,s a.n occupation. Some general role labels xuider vhich thte^ and 
responsibilities of a wife and mother could be organized are; dietician. 
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decorator, teau^ician-. social secretary, housekeeper, nurse, chef , huyer, 
(as In department store), seamstress, clothes designer, -bakeri landscape 
artist, chauffer, aometlmes hoo)tkee|>er, recreational leader ,/aamlnlBtrator, 
hair dresser, ehglneef and of course teacher. There is anqther level 
\ of roles that are also Important h6th.for this ^^^^^^'If '^'ri^^^^^^^^ 

) to her hushand snd other adults and for her reUtionship/Vith her children/ 

These are the rales of advisor and confidente.^ ^ ' • 

c. 0iie -particular kind of social role— one which har received considerable 
examination In, the past Couple of years- is that deterMned hy one's sex. 
-Dts^s with M her Informal ohservations of individual oirferences 
among\)eople (adults and chilpbren) which appear to he . related to their 
sex roles. These differences may include differences in Interests 
and preferences , goals occupations, social hehavlors or characte^stics 
such as dependency, fear, anxiety, sociahllity, and desire to affiliate 
with other people. .. .(research. demonstrates that females are generally 
higher on these social characteristics— even . as young as 15 months, 
whereas males are more likely than females to initiate aggressive wtlons 
and to he Interested in ohjects rather than people), appearance, clothing 
mannerism, °etc. . . 

• We are not suggesting that such" differences are necessarily Ine^dtable, 
although some may he.. It is exceedingly difficult to separate effects of 
hiological' predispositions or innate characteristics form affect of^very 
early 'socialization. Sonie of these sex-linked hehaviors appear to he. 
relatively superficial and prohahly very easily modifiahle (occupations., 
clothing, mannerisms, etc. )y. hut even those apparently more -haslc 

like aggressiveness, , can he experimentally modified: girls hecome Just 
as aggressive as hoys if they are rewarded for aggressive hehaviors. 

Thus it appears that here is another area of the C's social development 
that is to a large extent dependent pn parentain)ehaviors ... Indirectly , 
hy the child's identification with a parent, and ianitation of his role, 
and directly, hy deliherate parental training of "sex^appropriate . ^ 
hehaviors, and hy even more suhtle parental provision of Sex-appropriate 
opportunities (e.g. toys, activities, playmates). <^ * . 

It is necessary that a child he ' raised frcm the very heginning to know 
what sex he is (otherwise he/she heccmes hermaphroditic)— what can vary 
is how much of the stereotypecT sex role is imposed.VPhis ia a conscious 
decislon-or series of decisions-to he made hy the parfents. Our purpose. 
Is to make M aware of some of the variations possihle of her potential 
impact in this area of the C's development, and of her ahility^to make 
deliherate and more or less, rational decisions concerning what sex typed . 
. hehaviors she wants her child to have.. , ■,. -l. - 

Discuss M's ovm experiences; how "sex-typed" she is how she thirfcs she 
\ got H^at way(how much she is like her own mother, other female friends 

\ ; ' etc.); her feelings about the principles: of Women's Llh, (and about the 

Movement if that is rfevealing). r 
Discuss importance for C of consistent (parental) role models, ana 
whether M has ohserved any differential imitation hy C of male vs. female 
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role "behaviors. Give her homework exercise "Copying Monaay and Daddy" and 
the picture book. Staggest that this exercise is on a relatively trivietl 
level ccoipared to "real life" but may be ^.ntereating for illustration. • 

Suggest that if M is interested, ve vill collate data from this exercise 
and tell her vhat other' M*s found. 

d. One aspect of playing any role and of communicating that role to others 
(including a "sex-role") is looking the part. Refer to "Maalta Men Wear". ' 

The M^s appararice as well as her behaviors influences the 0. Dlacuss any * 
instances in the past when M has noticed this (e.g. a new jhairdo, perfume, ^ 
etc.). Moreover eacpecially as he gets older, the^C plays at different roles 
by changing his appearance, (e.g. dressing up). To illustrate these two 
phenomena, spend some time' playing dress-ups with tire props supplied 
(supplemented by items ft:om tWe home - like Mommy's or Daddy's shoes or 
socks, etc.). Have fian dressing C up, showing him mirror; talk about his 
pretend play (with these prdps in the past) and also fiU. out form: 
Observation of C's reaction to Maternal Changes. (Always use these "play- 
sessions" to reinforce concepts which you have presented in earlier visits 
— e*g. emotional expressions, maternal responsiveness , imitation, etc.) » 

e. Leave fiaiby Day Record for homework* Suggest M and C play dress up 
again with things from around home. Remind M of homework on imitation. 

The General Developmental Milestones Sheet can be filled out with the 
.mother and integrated into Visit #15 or you can use it as a homework assignment 
and review it at Visit #l6. . 

Homework 

Ask the mother to fim out ft:om l^to 3 Play forms for ri^xb week. If 
feasibli* suggest that thMmother be particularly on the look out for pretend 
play and imitation in pla|f. The toy basket should help stimulate some of 
tixese activities. To aid her in catching some instance of pretend or imitative 
play Suggest that she might like to try filling out one form from information 
that she has gained out of the comer of her eye. She migJit take a half-an-hour 
to an hour three days during the week and observe her child while she herself 
is engaged primarily with another task. Then select 10^15 minutes of that time 
for recording. The reason for prolonged althougih unrecorded observation time is 
two "fold. 

1» To show the mother that she can be aware of the nature of the child* s 
play when she, heriself , is engaged in her own activities as well as when 
she is directly observing or playing with the child. 

2. Because pretend axid imitation play are frequently fleeting in nature 
and the hope is to increase the mother *s chance of noticing it. 
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M0TH5K ONLY-MOTHER ASlRESmCH ASSISTi^ 
HOME VISEE n6 V 

Puri^se: ' 

X# TV Observation: TV Ist ten minutes, off Snd ten minutes. 
2* To continue to 4iscuss the development of identity. 
3, To prepare the mother for the assessment visits and summer schedule. 
Equipment; 

For mother: Poem Recoigiit ion ^ for hahy hook, any additional nursery 
rhyme sheets. Developmental Milestones Sheet 

For H.V. stopwatch, TV Ohservation froms plus cover questions and 
TV Characteristics Rating Scales. 

Procedure: • ^ 

1. Continue TV Observation. ■ ■ ' ^ 

2. Discussion: The development of identity: 

" Last week^s visit will have launched you into this topic. In your dis-. 
cussion with the mother refer hack to last week's conversation, picking 
up on any uncompleted ideas or unexplored areas. Although a review of last 
week's- discussion can "be helpful in integrating ideas, introduce one to 
several different related subtopics' into the conversation, flif you have 
not already made use of the poem Recognition or of the Developmental Miles- ^ 
stones sheet these would be appropriate materials to prop up in a discussion. 
; ^ * . ' . 

If the mother has. ccmj^eted the Play Forms, scan these for evidence of imi- 
tative and pretend play. You can use these instances as evidence of the t 
child learning from the adult's behavior and absorbing^ the parent's actions 
into their own behavior repertoire. You may possibly find this a fruitful 
, place for bringing up the notion of sex differences in pretend play or in 
'early differential imitation of mother or father. Bring Developmental Mile-^ 
stones— Make Believe up to date. Be sure to add ^activities not included bij form. 

3. Prepare the mother for the schedule changes: 

Describe the nature of the assessment visits and the schedule for the next month. 
Be sure to emphasize the Importance of not discussing the nature of th« weekly^ 
visits with the people who will be visiting during the assessment visits. 
Although these visitors may ask q'^estions the answers, to which are contained in 
^ the baby book, ask the mothers not to 'show the Baby Book or refer to its exipt*- 
ence. Explain that it does not matter if she can't remember all the details 
that migiht be in the Baby Book. In this regard, you may feel that you want to 
reassure her that the visits will not be testing her or the baby ^ rather the 
total educational' program. Refer to the infonnation: Apsesamen%^%I handout for 
a more specific outline of assessment information and try to give her the name 
of the person who will be visl^Al^^^ for the first assessment visit. 
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I^OpER ONI,Y ~ MOJHER AS A RESEAHCH ASSISTAIIT 
Hcaie visit #X7 (Play) " " 

The next tvo MO visits vill focus .on play^ The material is selected 
the' Play Curricuita 
visit covers tvo weeks. 



fro© the' Play Curricuitm, Hom| Visits 12-^15. Remember ihat each home 



Purpose : * ' 

1. TV observation 

2. Attractions and aversions 

3» Pretend dressing grooming - 

1*, Homework: Baby Deiy record {PUji wk. 1; PM wk. 2); Attraction-Aversion 
^ (2, wk. 1 wk. 2); Play forms {k) 

Equiment ; - 

Mother: Baby Day Record (AM, PI4) ; 2 Attraction-Aversion forms (MB-^-the 
MO form is a modified version of the one used in the play currlculttt-- 
objects are not listed); 1* play foims. 

Home Visitor: Stopwatch; TV obsearvatiott forms; cover ciue$tlona; TV 

characteristics rating scaaes; 2 Attraction-Aversion forms; 1* play forms. 

Procedures ; 

1. Continue TV observation. / • 

2. Discussion; Attractions and Aversions (Homework) 

During the second year of life children come into contact with a 
great variety of textures — outdoors they find sand, mud, snow, dried 
leaves, grass, stones, sticks.^ Indoors they experience fabrics of 
various textures (rugs , sheets*, towels , clothingji , sinooth plastics ^ 
scouring pads, waxed furniture, soap suds, altmiinum foil, paper and so 
on. Some textures are appealing and others arfe aversive. Seme chil- 
dreri approach things like steelwool and soap pada gingerly; some chil-* 
dren love soft, furry toys, whereas other children do not find these 
things appealing. * 

Has M noticed wfiether C finds somej^things aversive and other things 
attractive? Pood? Materials? Indoors? Outdoors? Did M have any 
strong aversions when she was young? ^ 

Introduce ia^e Aversion-Attraction form. - Ask her to note any of her 
child-'s spontaneously occurring reactions over the next two weeks. Ask 
her to think of some thingd the child might like or dislike (you might 
write' these in on the form) and suggest that she offer these to him, • 
noting his reaction on the fom. Ask her to repeat her "probe'* some 
time during the second week and note any changes. Some suggested ob* 
Jects: cotton baljLs, tissue paper, sand paper, silk scarf , snow (if 
winter), mud (if M is loose), grass. ^ 

How children acquire strong feelings about things is one of the. 
challenging mysteries . Sometimes these strong feelings result from 
unpleasant or frightening experiences not directly related to the 
materials themselves. But some attractions and aversions seem to 
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happen **natiir»lly," and sometimes they disappear as qtiickly as 
they come. If M offers any anecdotes from her own or her child-^s 
experiences, explore additional issues such as how did other 
people respond when the aversion or attraction was eacpressed? 
How long did it last? 



3. Discussion: Pretend dressing and grooming. " ? 

At »about this age children show an interest in putting on their 
own and others? clothing, in brushing and ccjoibing their hair, 
mother's hair, "brushing their teeth and so on. In part, the 
occurrence of this play depends on the materials available to the 
child — is he allowed to try on mommy's or daddy's hats, shoes, 
gloves? Children also like to play with scarves., purses, suit- 
cases, tooth brushes, dust mops, brooms and so on. Call iqpon 
previous MO and Play Curriculum visits to discuss the meaning and 
importance of symbolic filay, role-taking, etc* 

Suggest, to M that she leave things of this type for C to play 
with — she might even put them in a basket or box set up for Just 
this purpose. Ask her to observe what C does with these things 
(four 10-minute observations over two weeks wotdd be nice). 



k. Baby Day record — AM 



1); PM (week 2). 
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ATTRACTIOHS - AVERSmS 

Many children have stronp preferences and aversions. ^ 

On the "Attraction— Aversloij^^ %na, note which things the 

% - ' • • , . ■ • ■ 

child aecn^ to like which fie^ Ignores (0) and which he 

seoms to dislike T-) . 

1) The foipr can be filled out when the baby plays alone, 

• * 

2) Anothcir one can be filled out when the baby Is offered 
each type of material In turn. 

Which kind of mterlal does the child find pleasant? Which 
kind la unpleasant? Has the- child ever experienced these materials 
before? How did he react? 



-Hi 

/ 



♦ 
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Name_ 
Date 



TV OBSERVATIOU 



J ; M In saite room as B 
2. M look B" 



Vll smile B" 



4. U talk B 



5. ' M holcT B" 

6. M putn 

7. ii.resi ^ 

8. M Pldy B~^^Y 

Q M play B - soc/pnys. 



10. '4 play B TV 
H. i1 appr. resf 
12. M att. B needs 



I . ^^ooks . 
2. B smi les n 



6. B voc no one 

7 . B wanders 

8. ' 



B play - to^ 

9. B pats 

10. B cry or fret 



ft |9 l|ol|.l|l2 ll'S |l4 I 




B att. comm. 

B part, vocal ly coiTim7 
B part. phys. comm 
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MO*PHER ONLY — MOTHER AS A RESEARCH ASSISTAMT 
^ . Home Visit #l8 (tlay) 

Purpose ; , ' 

1. TV Observation 

2. Review of mid-week observationo 

a. Aversions: Did M notice any uneacpected aversions? Where 
might these have come from? Encourage diocusslon of the different 

' ways adults can handle children's negative feelings about things— 
e.g., adults might try, to coax the child, or Just leave these things 
around, or handle them in a natural manner to demonstrate how they , 
are j^sed, or just forget about it. . . • 

b. Pretend Plgiy How did C use the dreaafng-grocaning materials? 
Did M play with the child? How? 

3. To introduce .the topic "Organizfitibn of play things in the homeV 
To talk abou^ the "many uses" children have for things. 

5. Homework ' ' . • * 

a. Yes-No Inventory (once). . ^ 

b. Things have many uses (observation over two weeks). 

c. Developmental Milestones — optional. 

d. Baby's Day — optional. ^ o 

Equipment : ^ 

HV: TV Observation materialD (stopwatch, etc.) 
\ Tfes-No Inventory, Mony-Uses form ' • 

M: Yes-No and Many-Uses . - 

Procedure : . 



1. TV observation V 

2. Review discussion 

3. The organijzation of the home 



Using the Yes-No form\ discuss with M where in the house C plays. 
Does C play wherever M happens to be? Taking the home, room by room, 
ask M to recall C's activltie^in different places. Then ask her to 
observe (twiqe) over the next wo weeks C's play activities in the 
rooms in .Vhich he is most likely to play. Narrow down each observa- 
tion to one day. (M might make notes during the day, or wait until 
evening). We would lik^ to have these reports as "data," /collected 
on next visit) so please be siire M's nam;^ is on the form so that the 
ijiaterial can be returned to her. 

(cont.) 
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t On your next, visit, (i*e., visit^jl^pK 60 over M's observations 

— any surprises? Did M feel she vS-s slaying No (or' Yes) more than 
she had realized? Did C have things to plfj^y with that were acceptable 
to M? Discuss vaya of enriching, C*s play areas • 

. k. "Many Uses" ^ 

# Th§ point of this dipcussipn is the notion that things Increase in 

play^vcLLue when they have manac les » Ask M. to select toys (or 
. • household things j that C liked, and some he does not like. List tlxese 
on the form. Ask M to recall at least one way C uses each thing. Her' 
task during the week is to note and record additional uses. If M is 
not a willing record keeper > list as many activities fs she can r«cauLl. 
Then ask her to watch C over the next two weeks. If there are things 
on the list that arp^not normally placed with, M might of fer these to 
C in order to note how they are used. When you return *on Home Vi^it 
#19, add additional activities M might have noticed. 

M's observations might not support the hypo^esis that children / 
prefer the things that have the most uses. 'A null finding leads to 
the question of what does influence preferep:ce. Ask M to specjalate--- 
record these speculations on your postscript sheet because t^y will 
form the basisBsof a future observation. / 

5. Developmental Milestones — Play ^ 

Developmental milestones tehould be introduced , on this visit. How 
it" is introduced can vary in the following ways. 

a. If there is time during the visit, go over one section with M 
.asking if she can remembey when. Stiggest to her that she might consult- 

' with father or other family members during the next couple of weeks i^ 
she can't remember, and that she might also look over the others, too. 
How heavy a load you a(3»d should depend on M's willingness to do mid- 
vis It tasks. .J 

b. If ther^ is no time during visit #l8, simply give M the forms,' 

. suggesting^ that s5e might look them over because you'll be working with 
them on^home visit #19.,.. ^ain, how heavily you cast the mid-week work 
should be scaled to your M.--, 

6. Baby's Day is optional. If your M likes to do the BD Record, but does 

not welcome other exercises, go lightly on the. homework for 3 .and U, and 
give BD. 
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FUX CUBRIQIOUH: THE YES-NO IHYEMTORY' 



HOOQ 




^Chlld lifcea ' 
play there 



No 



Yes 
No 



Yes 



No 



Yes 
No 



Yes 

No" 



That's OK 
with ae 

Yes 

No 



-Yes 
No 



Yes 

No 



Yes 
No 



Yes 
No 



This Is vhat he does ther^ 



1^ 



1. 

i. 

h. 

' 1; 

a.. 

3. 

2. 
3. 
k. 

1. 
2.1 
3. 
>. 

1. 
2. 
3. 

•It. . 



Vhen ho ^does 
that» I' say— 

Yes No' 

Yes No 

• #. 

"* . . • ° 
Yea Ho 

Yes No 

Yes No 

Yes No 

Yes No 

Yes. No 

Yes .No 

Yes No 

Yes No 

Yes No 

Yes ^ No 
Yes No 
Yes No 
Yes No- 

^fes No 

Ye^ No 

Yes No 

Yes No 




Purpose? . , ^ " 

1. TV observation - 

2. kevlw^ of visits Ifi and 19 ' 

3. Pevelopmental * milestones - Play anJ Xanwa^ 
4fc HoneT^Totl: — .tJev^s^^ "Ulestones 

EqulpTnent : ' * . 

TV Observation Mterlals, t3c%loi5inental 'Ules tones 7 LanpuaRc. 
Developnental milestones - Lanj>uaf»c. ' ^ V 

Pr ocedure ? ^ ^ . 

1. TV observation ^ 

2. levletf? ' y^s-»|o Inventory and/T^any Uses (see visit #10 *or discussion 
su?jftestions),/ If M used the forms durlnf the t?eek, go over her 
observations. If she did not use then, fill them oiit with her* 

3. :5evelopnental Miles toneji^ Play. 
Co over trlth M the developmental Tilestbnes for play. Note that there 

. may be thinyrs llstfed that M has never Observed but that C can do. 

^^gpiest to M that she "test^ ^ ^wer^ thfc t*xt two weeks, and perlodl- 
cjlly thereafter. Encouraj^e M to add list. 
0 ' ' tise developmental nlleStones*' as a springboar^l for ^iscussin? 

chanRes in children's cpttipetenc.es. T^lncourape speculation about 
what C has ^ to know in order to do these thlni^s . Attempt to ' dissect 

' very finely elements of sf>eciflc behaviors (e.R. to turn on TV — 
that the l;nob turns ^ that one dlredtton^s ^on", that turninp tmist 
so throui^h the cllck^ and, t^ost pene^ally* that there is a connection 
bett/een these behaviors and an outcorr^e) . Select behavldrs from 
different cateyrorles to contrast (e.«« pretend versus tumlnf on the 
TV) and draw attention to the differences, .emphasUlne differences 
in outcome (real-makebelieve) , and in the kinds of symbolsv (meansC-end 
vetsus representational) Involved. Any contrasts you inake shoulf 
grow out of the 'dissection/ 



4. Bevelopmental 'Milestones - Lann^ape „ 

Introduce Lanfniare "^^ilestones as a.way^of preparing; for ,the 
^^ii&ct. 3 visits. ^ 1 
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UJIGUiiGE: Dcvelopnehtal Ullest^^nao 



The ffovelo^icGntal Tlilestones for lancuaro can be presented as an cpncrtunlty 
for us and the iiiother to viw bou.^ of the mor« siibtlo rllestones in laxxf^jHCG 
development, ^lothurs usually are mmrc of whinn their child spoke his first 
vorkj when he could name uverythincr, ijlion ho said a sentence. But the hoke 
visitor cBy want to ewlore with thc^^:r>ther the idea thnt lanj^^apc learning' is 
a very coop lex process. Thus one ini?ht expect that It tjouLV prTCee€ by r^any 
little steps, sonc of which arc on the idles tone list, as well as the bi£ ones 
we nil'' rcHCnaber. 

Ask the nother to try, usinr the 50 wor' list and her observations ovor 
the next two weeks, to record the ape at xrfiich her child attained these inlle- 
stpnes. Caution her that he stlllKj/lll not have reached, many of then. She nay 
^want to ''test'^his ability to d-Q Bome qf them ybch as bringinp an object from 
another rone or talkinp on the/telephones 



. / 




- Lanpuagc - , 
<^ lilies tones la Under stindlnr* 

^Recognition 

Recognized his taother's' volco: 
Quieted when he hoard her 
Called "Mana'' 

Recognized the sentence ^^75o you want *to go nlRht-nlfjht? 

Looked unhaifry : 

Shook head . ^ 

Salu no '^/) 
B.ccognlaod a word for food (bottjX cookie) : 

tookec for the object 

Went to pet the object / 
Recognized the word ''nol'^ ^ 

Requests > 

Gave soisethlnp when you asked for It: ^ 
^Jhen the object was In sight 
When It was In another rooH 

Put something where you told hlia to put It 
In the same rdon 
* In a different roon 

Brought sonethlnp aske'l^for 

Ifhen the object was In yjc sane roon 
When It was In a differ ant roon 

Said 'no" to your requests 
tlhon he meant ''no^* 
TThen ho meant *'yes" 

Conversation 

Understood a question about a thing 
Understood a nuostlnn about a person^ 
Understood a conversation between two adults 
Understood a conversation v.»n television 
Undorstord a conversation on the telephone 

Anything Else? 



/ 

DEVSLOPlEtlTAL • ILESXOHES 
I, \ ; lilies tonGs In Sncnklnc 



Words 



Sali flrnt word ^ 
Said 10 words 
Said 50 words 

Said first word with two syllables 
Said a nxinber (one 5 trro^ ate.) 
Said a color (red, green, ,Gtc.) 

SentcncoQ 

Said a sentence of two X'90T(}b 

Used sentences vhOT^i often ^an single Mords 

Said a sentence of three words 

Asked a question with ''whr>?'^ or "where?" 

Said a sentence with "no'' or ''not^ 

Conversation 

Talked about something Ue was playing with 
Asked for sonothlnp he wanted 
Answer od a quostlon 
Totd you about a place ha had hi 
Told you about a person ha h^i seen 
Talked on the telephone 
Talked to another child 
Talked to hlnself 
In bed 

while playlnjy 
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DEVELOPMENTAL MILESTOHES 
PLAY 

Mllestonea In Belatlonal and Construct Ive Play-= 



^ ' / 

Fitting 

Fit one paper cup into another one 
Put a pot top on a pot 

Put a Qimple puzzle together without help 
Opened a screw top jepc 



Tried to Did it 



4 



Towers 



Piled i blocks oh Ijtop of one another 
wiled h blocks on top of one another 
Piled 6 blocks on top of one another 



Rows 

Lined up objects in a row 
Made a row of 3 blocks 
Made a row of k blocks 
Made a row of 6 blocks 



Anything else? 



ERJC 



004^44 



MOTHER ONLY Visit #20 



Purpose: 

1. TV observation: TV on 1st 10 minutes, off 2nd 10 minutes, 

2^ Discussion of Language Milestones. - 

3. Discussion of Word Types 

EqulpmenlS : . . ' r 

Word-Type Questionnaire, stopwatch, TV observation forms, TV characteristics, 
Baby Day Record (AM) . . , 

I. TV Observation \ ' 

II. Developmental Milestones: Language ) _ 

1. Go^aver the Milestone sheet with M. If she did not comillete it during 
the last two weeks , do it with her at this time. 

2. Look first at the "words" section of the Milestone sheet. Ask M. if she 
has any ideas on how her child learas new words. Is it by listening to 

< her? To a sibling? Does the television help? Does he learn any words 

from books? * , 

Suggest to M that children often concentrate on learning one type of 
word at a time. Together, fill out the word type questionnaire using the 
list (which you probably will have to bring Up to date) . On the basis of 
this list you and I can determine what type of words C is currently" 
learning. Ask M why she thinks it is that type. Does she use a lot of 
object and action words with C? Are object words eetsier because they have 
clear referents? Also look at the type(s) he is not learning. Whey does 
^ she think those are hard for C? 

3. Turn to the understanding section of the milestones. The mother will 
probably have noticed that the recognition items occurred earlier than the 
requests. Use this to present the idea that repetition is one thing which 
helps children learn * language : - ail the recognition items are things which 
she says often. You may want to add other familiar phrases C has learned 
to recognize. 

M may also have noted that requests for things not in sight are harder 
than those for things in sight. As M if she has noticed now or in the past, 
things which make it hard for C to "obey her requests. Perhaps he does not 
respond when he is not looking at her? When he's playing with something 
else? When a stranger asks him? Enter these situations on the sheet along ^ 
with the age at which he first responded (or leave the age blank to be 
filled iriL^hen he starts to respond) . 

why she thinks C fails to respond in certain situations. Sh€^ 

may Suggest social causes (he's stubborn, afraid of strangers, etc.). 
Suggest that there may also be linguistic catzses. 'Adults can listen with 
one ear. But when language is new and difficult it may be impossible to 
understand and play at the same time, or to understfimd the wa^ a stranger 
pronounces a word, or to remember a word long enough to bring something 
from another room. ^: ^ \ > • ' 

III. Homeworfr „ ' 

1. Th^^ conversation Items on the milestones will probably not be completed. 
Suggest to M that this will be, one of the 'big develojiaents in the next year* 
But in the meemtime C can converse, he. probably Just does not use language 
to do it. Ask M tcf fill out the cotmaunication questionnaire (Langxaage Vi* 
sit #17) to see hpw her child is conversing without much language. 

2. Baby Day Record (AM). 
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MOTHER OIJLY: Visit ' ^ — . 
Purpose: ' 

1. TV Observation: TV off 1st 10 miuutesv^on 2nd lO minutes.^ 

2. Discussion of B's communication nbiltty and conversational' style. 

Equipment: Stopwatch, TV Observation forms ^ TV Characteristics^ Baby 
Day Record (afternoon) ; tape recorder and crib tape.. 

I. TV Observations. • . 

II. Baby Day * . 

1. Collect the Bnby Day (morning) Record from M. tjfse it as a basis for 
askin^'whether B ever talks to himself, in his crib or otherwise. Ask M 
if she has ever no^ticed what he says at these times. Docs he seem to be 
talking to someone? Does he "practice" sounds or words? 

2. ; Play the crib tape for It as an exanple of how, sometimes ^ children 
play with words in their cribs. Adults think of language as something to 
be used with other people. Children do too, but it is also, for then> 
something to play with. Ask K if B ever shows other sigriis of liking to 
play with. words. Does he have a favorite word or words he likes to repeat 
(e.g. Vmamma mia"; all*bad dad; iloramy) even when it mean* nothing (often 
this occurs with a person's name; he hardly knows them but he likes to 
say the name). Docs he, or nethaps an older sibling, enjoy certain rhymes 
because of the way then sound? 

III. Communication ^ 

1. After discussing how children play with words, turn to how words can 
be used tp communicate. If M did not fill in the commifeicatlon question- 
naire during the WGcik, ^o it with her at this time. 

2. For most childiren, the most developed skill will be telling M that] B 
wants, or does not t/ant, something. Ask M if she can remember how tKif 
skill has developed since, B ,was an infant. How did she know then whafciSB >y 
wanted? When he was 8 months? A year? etc. She will probably have v 
noticed that B usea language more and more but occasionally has to fall 
back on temper tantrums to get what he wants. 

3. Then look at showing and asking a question. A few babies may point, 
but for most children these arc thinj^s that are only expressed through 
language. If M looks at the Language Developmental Hilestoties, she will 
see that it is these skills which B needs to carry on a conversation. He 
has to be able to ask about things and make, replies. ^Ask M if he ever 
seems to try to do this? With her? With other visitors? 

4. Leave Baby Day (afternoon) as home&7ork. Ask ?1 iJ^ as she fills this 
out, she could make special note of *^ny "conversations" B has with anyone. 
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/MOlhEIl ONLY: VISIT #22 



Purpose ; / 

1. TV Observation: TV on 1st 10 minutes, off 2nd 10 minutes, 

2. Discussion of conversational styles. 

Equipment *t ' . 

Stoi^watch, TV Observation forms, TV Characteristics, Tape recorder. 
"Barna!^: and "S^|;ar' tapes and transcripts. 

Procedure : 

I. TV Observations. 

II. Conversational style. 

^ 1. Collect Baby Day Record. Ask M If she was able to note, or can 
now remember, any "conversations" B had when she made the record. 

2. Probably Vb conversations will be fairly primitive. \ Remind M 
of last week and the communication questionnaire; you noted htw ipuch 
better B was at telling what* he wanted than at questlonning. and showing. 
Ask II if she thinks she had a hand in this. Does she remember ever 
teaching B words for something he wanted (cookie^ bottle, etc)? or mayb 
she (or sibling) taught by example, e.g. pointing, taking. B where she 

j^janted him to go, etc. 

3. Suggest to H that mothers often teach their children how to have 
"conversations-' a^ x^cll. They do this by making B's short "sentences" 
into long ones to show him how adults talk and by asking him questions 
to show him how adults keep a conversatlot^ going. 

4. Play the Barna and Segal tapes fpr M and go over the transcripts 
with her. Try to show her what is meant by a style which will teach B 
How to have a conversation. Ask M if she can think of any other ways 

^ B might learii how to converse (e.g. by listening to M and F talk, by 
M asking him questions, etc.)? 

5. Homework. , 

Give It form entitled "Behaviors Related to Child ^s Developing 
» Independence' *' to fill out before next visit at wfilcE the topic of 
discussion will be Independence (social development) . Instructions are 
to check the behaviors listed which child has exhibited and to add any, 
related behaviors not Included in list. 



MO 
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M0TB2R OSMf: Viilt if23 (Sdclal) 

Tliene: The chlld^i need for independence autonooyf ^ 

Purposes: ^ * . 

!• To discuss C's need for independence: 
a/ how expressed in his behaviors, 
b« how M can fos'ter, 
2. TV Observation, off Ist 10 lainute^Si on 2nd ten minutes # 

Equipcient: Stopwatch. ^„ : 

Jonas: Littie Chorea; Restraints; Xeroxed articleflT: Encouraging - 
Independence; Independence^ Responsrlbillty and Identity; Will 
Your Child be a Conformist? (to leave with M) ; TV Observation 
fonas. L. 

Procedure: ^ ^ 

» ",1 ' ■ • 

1. TV Observation. ' ^ 

2. jShlld's ExprWsions of Ind e pendence ^ 

Go ovar form left last week: "Behaviors related to Child's 
Developing Independence" to introduce discussion topic for thi^ 
visit. 

3. DevelophentQl context of Independonco 

CrmtiniKi dlecussion by briefly reviewing course of development 
regarding child's relationship with his mother. At first, as a 
newborn, the inf ant was u^aw^re of people, but soon he became 
"socially aware" - and then he singled out his mother, because he 
saw so much of her^ and she was so Important in satisfying his needs 
and desires, and he jocame "attached** to her. For axAlle, probably, 
he wouldn't csvcn let her out of his reach j or his sight, he followed 
her e '-erjpwhore and held on to her a great deal. He cried when she 
left him. In recent tSionths, however,, this dependence on his mother 
seems to be diminishing (we hope!). If a relationship of trust has* 
vb^en established, the child^ is now able to separate himself from his 
wther. This is the normal course of devialopment, and the child's 
burgeoning independence should be oncouritgedl Only when he feels 
independent c^n'the child leave hl^f mother to explore his environment 
and explore relationships with other people. The child will still 
need his mother - to provide a secure bf:se from which he can venture 
' ' forth to explore theVworld. It is important that be know her love 

and attention arc always waiting for his return* But^npw it is no 
longer necessary that M remain close and constantly watching. He 
will return. to her when he needs her* . Meanwhile > It Is Important 
that he be given opportunities for exploration and experimentation 
^ on hie own - times to be alone, to be free 5 to do things for himself. 
Pago 1 of Serpxcd article "Encouraging Independence" gives one view 
^ . ' of what is meant by independence and why it is important* 

HO - 11/15/72 • 
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• • ' ' ' * 

Ifotbejp Only #23 (cpn't.): ' 

J** ?toternal Encouragement of iRdepcnJence- ' 

Wien M o*bserves C^e various e::qjressions of independence > there are 
a nxmiber of vcys in vhich she can encourage him and foster hl« 

developaient of autonotty! 

a) She can give him lots of opportunities to play and explore 
alone vithout her intervention yet while she la still near • 

As an example of how to set up an independence-e3q)loratlon 
situation, suggest that the mother might present the child with • 
the bag of wrapped objects, then leave him to play uninterrupted. 
Mention to the^M that the bag may contain Just sor^ odds and ends 
nothing of particular value, wrapped in pages from an old mitigazlne* 
If the C is in the habit of following M around all the time, still, 
perhaps it is because he doesn't have interesting objects to 
explore. Objects axe especially effective in stopping the child's 
following of M if they are ne>r to 'him - things he has not played 
with before. Suggest that when M has work she wants to do without 
being constantly bugged by the child, she put together such a bag 
of "goodies.'^ Ask if M has ever done anything like this. 

b) [Refer to Xeroxed article on Encouraging Independence for next 
' l^^ways of fostering indepehdance - sirppleinent your discxission with 

paraphrases or g.uo-ties from the article.] The mother's attitude is 
important. She must view child as distinct individual, think of him 
as independent and not an^extension of herself, (p. 2) 

c) » Mother should give Cj^a certain amoxant of responsibility ^ let him 
do some t^ngs oy himself (p. 2,3). To do this effectively she must 

J3e -able to assess his capacities, kncnr what the sitttbition demands, and 
find a. balance sq that he is given some ^ r^ponsibility but not over- 
whelmed by 4t. She sLould not puBh him^ te;il*him, rush him - but should 
let h5.m learn on his own. The Xeroxed selection "Independence, 
Responcdbllity and Identity in other cultures" is relevant to this 
point. Read it or leave it. Examples of situations in which C can 
boffln to be given responsibility , at^-Hiis age, include feeding himself, 
dressing, gro^^ng, and putting away his toys (like thrones you have j 
Just brought him - which can all go back 'into the shopping bag). Other 
exajcples are listed on the form "Little Caiores fo r " , rwhich is to 

. * . be left for hcme\rork. Ask M to fill it out on 3 days in^the next 2 
weeks (tomorrow, in one week, in two weeks) ad^LngJwa:fOTher "little 
chores" which occur. Apropos of "little chores^M^e a look at siigges- 
tionS made by other mothers: Xerox - "$!ncouraglng Independence." 



■ ' ■ ^ ■ 
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ifother Only #23 ( cont . ) : 



d) Mother should not be overly refftrictivQ, controlling, reatralning 
(p. 3,lfr). Curiosity and initiative and exploration moy he innate, but 
they are easily stifled if the C'c emdronment (especially M) la too 
restrictive. There is also a homework e::ercise labelled "Restraints'*, 
vbich should he filled out for one day during next 2 weeks, to illustrate 
what is meant by restriction. Look at it now. If you feel comfortable,^ 
QtxcSQ^t that M may want to try a second day if she sees how mapy restrictions 
occtirred in one day. Leave Dr. Spock^ article related to this Issue. 

We do not wish to imply that no restraints 'are needed. Of coiirse, the 
child needs to learn limits. VJhat we are proposing is that the child not 
be so restricted, restrained, and controlled that he has no.ffeedoa to 
explore or to express his independence^ 

[Sue E., Kancy, Vickit? and Margaret - your bag contains pennies (wasTied) 
or buttons - check that that^s ok with M. - 
Everybody - mai:e sure H doesn't mind if C has raisins or lollypdp.] 

e) Mother shoiold encourage C's self-evaluation (p. 1*,5). TSila really \ 
applies to older children - but M may want to have it for future reference. 

f) Mother should allovr C gome objects for his very own, which nobody 
else touches, which he can keep in Ms very own shopping bag, toy box, 
lalmdyy basket, or suitcase. 



L/15/72 



ERIC 



0 04 50 



• Little Chores fo r . 

Show him how - help him - reward him if he does it,^ hut don't l force him to do it.' 

.. . • I . • 

Did the child Did you shov; Did he do 
* have a chance him how or it by 





to do it? 


help him? 


hlaiBelf? ^ 


Putting his tqys or clothes way 








Dressing or tindressing himself 








Fetching things for M ('broom, etc.) 








Pe^aing him^lf ^ 
Washing his hands 










r 




Brushing his teeth 




■I ^ 


• 


Brushing his hair 4 




-si 




Helping mother put groceries away 




■ 1 




Helping mother set table 




— — y — 

'I ■ 




Helping mother sweep, dust, vacuum 














. \ ■ 




i 
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• 
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Postscripts 



For one vhole day keep a; record of the rnmiber of times you said 
"no'' or "don't" or^"stop it" to the child ~ and Mrbjf. 



What was child doing when you 
said "no" or^"stop?^V 



Did he stop or not 
do the activity? 



Why do you think'' 
it was necessary 
for him to stop? 



MOTHER OKIY,- VISIT #2U (Social) 



Theme: Peer ai^t sibling relations: Prpsocial behaviors. 



Purpoi^e: 



1. wl^ontlnaie disci^ssion atbout child* s dependence. 

2. \n;cv disbuss^ild^B interactions with other * children;' and to ta^c 
about vaj'-s of 5W5difying or ainplifying his social behaviors vith peers. 

3. W bbservationi £n 1st ten ainutes, oJf^nd ten minutes. 



Eqtaipmentt ' ' ^ 

Forms: Observation of 's Play with Another Chil^, (j copies) ; 

' Xeroxed article (Speck) on making friends; Xeroxed examples of 
• prosocial behaviors (2*pp.ges). 

Procedure : , - . , 



1^. TV Observation. • * 

^ '^Go bver homework from last visit and reiterate pel; 
discussion of independence. i^ ^ 



bs made In your 



3. Talk in general vith'M about her -observation?^^ the G's behaves 
wiljh peers, -peurticularly focussing on xrosocial beJm"viors*(affecti^^ giving,*^- ^ 
helping, sharing, cooperfeiting) since tYie next vi^t will be atoput antisocial - 
behaviors; Use the Xeroxed exairqp],^s>rf^add interest to.yow dlftcussidn and 
Jog ibhe mother* s memory about prostsiclal behayiors the child may have exhibited. 
Include in your discussion questions about/specific behaviors, their V / 
frequency of- occurrence the particular W^^tmtions fn /vrtiich liiey seem most / 
. likely to occur- (number of people, ntm^r of toys, gild's state — e.g. tifei^ 
cranky, etc.) and the individuals whj/have elicited such behaviors (ages, 0ex, 
their behaviors , etc.)/ X - / ' 

^Wsure to ei!g)ha^slze .thej)/at this age, prbsicial beh8Cvi9rs wittj/peers 
are very rudimentary and infreaitept. One doesn't really ejcftect a 20-)aK)nth old 
' to share his ^ toys. But it is^not too. earlj^ itor M to staort thihking about this 
aspect of the (Ps social d^lopment* It is important for her ,t^>^e aware' 
.of her child's interpersotm behaviors with qther children, if she wants to 
modify them and proifiote^is social development. \ ^ 

\ h/ Ask KT to fial ouli observation form of C's ploy with other children 
Otcrx^ next 2 weeks. Suggest ^T^^ try *o get^some variety of playmates for^ i^ 
(e.g. difft-reOT ages). . , 

5. Mj/about the possibility of in6reasing the C's prosocial behaviors 
(if M,wan^to)'. . Research on pros6#i^ behaviors suggests some guidelines 
which^moy apply in her dealings wltn C. x , . ^ c . 



(cont. ) 
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Mother Only #2U (cent.): 



1) Mater Iftls 

^ . ^ ... 

In the peer situatloii, present Ip^s of materials that toth* • . 
diildren can piny with like- aand, ploydou^p blocks, paper'^ etc. « $0 
conflict sitization do^n't arise vhen both children want the same ioy» 



2) . Time and va;tchfulnesa ] ^ , -'^ ' 

.Don'Cjkeep kid^ together too long at a time'- prohaibly less thna 
an hour; keep an eye on them4^n order to end ploy, period at an ^ . 
appropriate timcv( vhen children are gettixig tired and c 

3) Intervention * ' • 

^ " " U ■ ' I 

With young children, M eon monitor play and mediate if necessary. 
VThen possible » she should .probably , prevent disputes before ttiey get 
started. 

Practice -^^ don't pigeach " . " 

•J)on*t force children to • piny "together. "if they don't* seem to 
want to; don*t lecture them about vhat behaviors ore sdblcLLly desirable 
but .play with them, demonBtrating prosocial behaviors by example (e.g. 
giving toys to other chll% sharing, taking turns, expr^l^siog affection) 

5) Wait for t^ie "right titae" ^ , 

• <• ■ 

Don't force ;Co to share his own toys. * Let him have possessions 
which are his very own. Let him know whale's his is his. Sharing can be 
encouraged by allowing the child independence and possessivonesii, while 
modelling generosity yoiurself . In time child will shore spontaneously. 
When this occur^rfr^moke sharing rewarding.' ' 

You may want to m^dce a list of these, ideas for II to keep in BabJ^ 
Book. Suggest M keep them in mind'^and perhaps try thenf out.* 



5. Leave Spock article for M to read. Remind her about homework. 




MO . - V 
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OBSERVATIOIT OF 



Schavtor 1 


Check when hchavlor occtirs 


Plays alone ~ ignaorcs other child 

& • L 




Plt'^s/bcside other child but docs not 
intcr«'act • . [ 




Plays with same toys as other child 




\ . j 
Shares food, materials or toys with 

• " 0 1 














• f 


xair>s xo ocuur cnxxu 




•oXVGS rrwl©^ CiiXXU « t^.Jy 




Laughs when (Jthi^^hild laughs 


• 


Cries vTfacn other child cries ' 




Follorjs a suegestlon cuaJtT^y -the 
otnor cuiXu , . 

• s ^ \ • ' - - 


\ ."• ^ 

1 « 

1 ' 

1 *^ - ' ^ 


»» 

Uits' Other child 


T— ^— v. ~ 


Takes a\<>;3y lother child's toy 




V— — — — 

Pushes other child atjpy | 


i: — — 
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MOTHER ONLY: VISIT # 25 (Social) ^ 

• ■ * • ,. « . 

Theme: The child's antisocial -behaviors. Jealousy and aggression. 

Purposes : To consider negative aspects of social development and methods 

of deiLLing with them. • 

Forms? Observation of Antisocial Behavior (2 copies). Why Aggression? (l copy)^ 
Xeroxed artj.cles (6 pages) on sibling rivalry and violence (to leave )*j 
Baby Day Record; TV Observation forms. ^ 

< V : * ■ ■ , . ■ - , ■• . ^ 

Procedure: 

1. TV observation 

2. Go over homework from last visit (prosopial behaviors in peer inter- 
actions). Discuss M's reaction to Dr. Spock article on making friends. 
Use homework about peer interactions as jumping^off' point for this week's 
diapussion about antisocial behaviors which, occur during such interactions. 
Find out if M observed any incidents involving antisocial or negdijive 
behaviors such as fighting, hitting, etc. when they occurred, and how they 
were handled. 

3. Lead M in discus$ion about children's exhibitions of Jealousy and 
. aggression. v 

Your discussion shoxild be guided by the^Eollowing questions, issues, 
illustrations and suggestions. - , 

1^ a) Questions and \Issues . How do you feel ,when you see children 
■fightings Boys? Girls? Tacceptable level of expression of aggression, 
sex role stereotypes). .When do th^y iiisually fight - of. why t (Jealousy, 
excess energy, sibling' rivalry, fatigue, age?) Did you ever feel jealoxas 
, J; . of a sibling? Why? (Read article on Sibling Rivalry) . What do you do 

when you see your child take away another child's toy? (Managing control 
of aggression) What glo you do when you see your child hit (jpush , tease , 
etc.) another child? .[How'much you emphasize sibling. rivalry should 
^ , probably depend on the family constellatibn with which ydu are deling. ] . 
b) Illustrations dnd suggestions . Draw from or read aloud Xeroxed 
" articles on sibling rivalry and violence.! Einphasize that jealousy and 

aggression are normal and natural ~ in moderation — but as C gets older 
it is essential thaii he learn to control expression of these impulses. 
r The mother can provide the child with a model of behavior, verbal substi- 
tutes for physical aggression and a setting which minimizes the C's 
feelings of anger and Jealousy. * 
V h\ Give M copies of "Observation of Antisocial Behaviors" for homework. 

vSuggest that she observe her child's behavior during interaction with a 
peer sometime during the next two weeks, and make a record of his aggres- 
sive or negative behaviors. When she has this record, she phould try to 
generalize about what situations maximize peer aggression. Questions sl3|^ 
might ai|k h^erself about these peer interaction situations are listed on 
form "Why Aggression?" Leave this form. 

Stress that M shoxild try to minimize frequency ^ situations in which 
' aggressive, negative, jealous behaviors arelmost likely to occur; but when 

these behaviors do occur (as long as they are not eiccessively frequent or 
violent) to accept them ds natureJ., necessary, and even — In our society — 
as potejatially positive and adaptive . Nom adult nee4;^or certai-n amount 
of competitiveness and need to stand up^^r ones rigjitsyand convi^lons. 
What child must lecirn as he gets old€fis to control pl^ysfcal expression of 
aggressive impulses. M can hfelp him learn control by modelling non-violent 
behaviors herself , by talking to C about his feelings and acceptable expres^i^ 
al^on of these feelings , by providing acceptable outlets for ^gressive energy 
(like inflatable pTinching doll), by supervising, participating in, and gui- 



Mother only #25 



^ ding peer play and by intervening when she observes that peer 
situation is getting out of control, by showing G how to play 
with other people, by playing with him often herself. 



V 
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mON OF -CEILDREN'S ANTISOCIAL BEHAVIORS 



Antisocial Behavior 



/ 
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^cial #22 
11/13/72 



^a ^Mivio r? (including' lintoadiate 
situation,' ^thar child's 
behavior, cl^il4> »tac», etc.) 




What waa your response?' 




•4 
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WHY AGGRESSION? ■ 

Is the child hot, htingry, tired or cranky? ^ 
Are there enounh toya avedlable for toth (or all) chlldrtn to play vltl^t 
What 'ages are the children? 



Is child imitating agcress.ive behaviors he has seen other people do 
(peers or adults)? 

Is one child getting more attention than the other? 



Has one child been favored over the other (with praise, treats, toys* 
affection)? 

Did someone take away somethinc thq^ child want6d (a toy, a cookie, a 
hook)? ^ 



ft 1 
How long have the children hjeen playing tppethdr? 



Social #23 
MO #55 
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MOTEER ONLY #26-2? 



Purpose t Review and/.n" nal:ev.p, 

Thenei If revlevT^ draw from r^rerious 9 homfe visits (17-25) 
emphasi2ln(5 areas not well covered. Tailor to fit 
. M and C for areas you feol haven't been well 
* actualized, i ^ 

#17 - jittractions-Aversions J pretend ^dressing & groomlngt 
^#18 - Organization of playthings in homte and "many uses"-^ 

C has 'f^irthinss in homB, 
#19 - DevelbpmeiitaJ^ilestones I Language ana play, 
#20 - Disscus&ion of'^ord- types, 

#21 - C's communication ability and conversational style, 
#22 - Conver^s^tional styles. ^ • 

#23 - C 's need for independence and autonomy, 
#2^ -.Peer and sib relations; pi^osoclal behavior, 
#25 - Negative aspects of social development. 



Forms t BO 17-32^ form (relabel MO 26-27)3 Postscript 

sheets; TV Observation forms; Any relevant forms 
from previjpus visits (17-25), 

Procedure I 

1. TV Qbsorvation, on 1st ten minuses, off 2nd ten minute 

2. Review (rof. err ins to curr||.culum you've chosen). 

3. Collect homework - Baby Day Records Observation of 
Antisocial B'ehaviors. 

^. Pill, out BO form to. indicate format followed and 
complete Postscript^ sheets on "vrhat happened." 
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if .MOTHER ONLY HOME VISIT #28 . . 

Purpose : ^ " ^ 

X. TV Observation 

2. To introduce topic of constructioneO. andrelational* play^ 

3. Discuss Developmental Milestones (Play-Construc. and relational) 
U. Discuss paper play. ^ 

5. Affect-Smiling and Concentrating* , 

6. "Involvement" discussion. ' 

Forms and eqxdpmegt: TV Observajbion materials: play observation forms (2). 

Developmental milestones (Play«-rela. & constructional; 
Baby Day Record-optional ^ • 

Procedure; 

1. TV Observation-off 1st 10 mln.,on 2nd ten minuti 

2. Discuss constructive and relational play. Using ]^ay observation forms 
discuss C*8 play with materials pf this type-toys and objects around the 
home (i.e. stacking, lining up, fitting, etc.) DoeVc often play with toys 
of this type? Has he done things in the past that he doesn't do now? 

3. ^ Constructive play — is C interested in stacking blocks, etc? Does he 

prefer stacking some objects to others? Interested in lining up, making 
towers, or is C more interested in knocing down? 

k. Relational play — dods C ll^e to work with puzales? Does he secan to realize 
that pieces fit in the h<>les? Work discussion around whatever fitting type 
toys or objects are available to C. Does C find this type of task too frust- 
rating? It;s important to pose problems which challenge a child to develop 
his-^pacities,^ but at the sAme time there is the danger of discouraging him 
if the task is too hard and therefore unappealing to him now. It's imT)ortant 
not to push the child. HV can suggest that adult pressure to ^do task C finds 
too hard will usually turn the child off to tl^e problem. At this age we only 
expect experimentation with jpuzzles and tasks of a relational, fitting natureir- 
certainly not masteiy. If the child can do it, great. 

^ 5. Developmental Milestones — Probably C will have done many of these constructional 
- and relatidneLL things in the past. Here it might be ^interesting^ to r^vlw 

the child's stages of development by looking back at early play forme and dis- 7 
^ cussing how these changes seem so simple and could happen without being notice!, 
and yet they represent a large ehajige in how a child is thinking and translating 
his thougjhts into action. A tower of 6 blocks is much harder to balance than one 
of 3 blocks and requires more concentration, tenficity, and coordination to ;aay 
nothing of the desire to T?uild a tower. The C'^'s relationeO. and constructive 
play will begin to have more elements to it and vocalization will elaborate It 
further . ^ . 



Cont. 
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Mother Only #28 (cont.): " '. ' 

6. Ask M over nexb 2 weeks observe C's constructive and relational 
play and note activities on dteSVelppmehtal Milestone sheets. . (2). 

?• Paper Play ~ Introduce notion to 'M that paper strongly attracts 
children, "but frequently the paper a child "gets into" is something 
that parents don't want destroyed so that understandable restrictions are 
set up which make paper "off limits" to ait exploring child* However, 
children enjoy and learn from playing with different varieties^ of paper. 
Suggest the M gather a special paper collection Just for the child to do 
with as he wishes, things the child can rip and tear. If this concerns M 
she could present the paper set at specific times during the day in a 
specific room where clean-up is easiest, .Suggest the possibilities for 
paper play — aluminum foil, crepe paper' streamers , smail hags, plates, 
party favor cups, paper cups, magazines, newspaper clippings construction 
paper, waxed paper, etc. " 

If useful to the suggest also possible elaborations which might be 
used in paper play such as wrapping, noise making, ripping, ttearing, crumpling 
dressing up, etc. ■ : - 

Ask M to fill out 2 play observation 'sheets over the next two weeks 
while observing the C*s play with paper materials. 

o. Affect - Similing and concentrating. 
Ask M to .hot e also instances of smiling and concentrating on play 
observation form dicring play periods. The general idea is to notice 
wheter periods of concentration are followed by smile: What activities are 
associated with "concentration"? When do children smile? Connect this v 
^^discussion to earlier dlscolssion qf "many uses" of various toys. How mighc 
the "many use" hypothesis be elaODorated? The "many uses" of things might ^not 
be the same for all materials (constructive and relational as opposed to paper 
play), not all things having the some ability of posing problems. 

/ For homework as M to observe C's play, in 10 minute periods, while she is 
busy doing something else (supposedly) and note activities that lead to 
smiling and concentrating • . for both paper and relational-constructive play 
periods, V 

9, Relating to the above, discuas "involvement'' with M. Did M enter C's 
play with toys during the week? Does she feel that her entries increased in 
C's Involvement with toyp? BicoTirage discussioa of C*s play activities when^ 
he was most involved. I^east involved. Does he repeat some activities often? 
Which ones? 




^ (cont.) 

c 
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Mother OnOyiaS 

• ■ . r 

Points to 'bear in mind. Involvement is a general term used to 
describe the intensity of C's engagement with objects. It is ^rtien 
C is involved that we who watch are tempted to say that C'S activity 
is purposeful — that C is intentionally aad deliberately dping "someting" 
in ofder to achieve "some" goal, and often the foal or purpose we attribute 
to the child is eauivalent to a description 6f the activity (vrhcn C is carefully 
lining up cars in a row, ye assume that C wishes to make a row of cars even 
though he might really be Just putting one car next to another wlthoTit having 
a "row" in mind while he is doing it.) Using C's activities with a specific 
toy or -toys, for examples, build a set of specific instances of activities 
which occvqpied C's attention^ Encourage speculation about C's intention or 
purpose^ and ceient this dis||ission with the notion that whatever the intention, 
it Is C's own. 



7. ^Homework. Developmental Milestones (2)j play observation forms (2); 
Baby Day record - optional.- If your M likes to do BD but doesnjt welcome 
other homework, go lightly on exercises for #, k and 5 and give her BD. 

8. Mid-month mailing and phone call. 



,0 ^ 



2/20/73 • / 

■ • ' ■ , f "' . 



00463 



MOTHER ONLY #29 Language 

Purpose: " , 

1. TV Observation: on first 10 minutes, off Z nd ten minute^. • 

2. Discussion of Langiage Milestone-conversation item^s 
-3. To imjOMre C*s conversational ability. 

a. What Do you See? 

b. What Do You Want? 

k. Introductory discussion of^ shapes and colors, 

* , • 5. Mid-month mailing (colors and shapes form) ' , 

6 . Homework 

Forms: Developmental Milestones-conversation: Communication Questionnaire: 
What Do You See? (2); What Do. You Want? 

Procedure: - ' 

1. TV Observation. " / j j% 

2. Refer to conversation items on Developmental Milestones {VD visits 
20-22). Remind M that this will be one 6f the C's big developments 
through the next year. Although some C's may be able to convejfse new, 
others may not use too much language in their conversing. ,' 

' ■ 5 ' 

Review showing and asking a question. Some C« g. may point , but for 
most C's these are things expressed only through language. Referring 
to language Developmental Milestones, discTiss how C's skills for 
carrying on a conversation have imporved (or altered) in recent weeks. 
Mothers are instrumental in teaching children how to have conversations. 
Has M been doing this (e.g. making C's short sentences into long ones? 
Asking questions to show how adults help keep conversations going?). 
Discuss other ways children learn to converse, (e.g. listening to adults 
converse; sibs or other children, etc.) 

3. What Do You Bee" 

' a. As C's conversational abilities increase, it is lisfeful to give him 
the opportunity to learn how to conduct certain kinds of conversations. 
One very way which works welj. at this^e is conversations about ^Jhat ... 
Do You See? With M, 16ok at "show" columii .of communication ques^tj-oniiair 
to see how C has such .conversations ncJw. ifV eacpl^ns that "What Do You 
See conversations shoiiL^ in^jrove this column. I \ 

b. Ask. M to note on What Do You See form any attempts C ma|:es during 
the next month to answer such questions. if / 

c. Discuss with M that certain situations and topics may ^ppeal to C 
more Vhich is why perhaps he has a better vocabiilary in these areas. 
With M complete a What Do You See form indicating what situations M 
feels are adapted to asking this question (e.g. book, TV»^ looking out 
window. Etc.). 
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Mother Only #29 (oont.) . " . V 

^ i- • ' 

"What Do You Want" . 

a. HV explains. thex'e is another type of conversation which C can 
learn throiagh-^one which he may find easier, since there is more, 
motivation and M may find his ability at these conversations makes 
her life easier, These are conversationef ahout What Do You Want? 

h. Referring to epjaauni cation questionnaire, eaqplain asv"What do 
you see", conversations shoxdd imporve "show" column, What Do 
You Want conversations should imporve colianns 2 and 5 as well^ Using 
examples as a guide dioeuss what would l?e the next step in C'-sjQMflm- 
tmicating what he wantg (e.g.C now says name of thing, next step would 
he a 2 word* sentence like "want cookie"). ^ 

Discuss color and ohape .confusion with M using Color and Shape form 
as guide. Explain that you will be contacting her about mid-month 
hy sending along 'this form for completion before the*next' visit. ^ 

Use mid-month call to discuss hW C is doing and how. his conversational 
style is developing. 

Homewoirk: What Do Yau See? 

What Do You Want? 
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* .MOT^ ONLY #30 (Social) 

Theme; Adult's social roles j C*s social preteifid; ^ < 

\ " ' ■ ■. ' 

Purposes: l) To discuss variations in ad\alt spdial roles. 

.2) Disc\2S9 vlth examples how C tries| out different social^ roles 
particularly parental - in his pretend or nifce-helieve. 
Equipment: A selection of books from following (whichever you prefer): 
••When I'm Big", •'When I Grow Up", The Day Daddy Stayed Home, 
We &elp. liiaddy. The Daddy Book, Children and Their Mothers, Children 
and The^r Fathers , What is a Mother? , What 1ft A Father? 

Formsi^ * " P re^ends"(l) , What is a Mother? WhW is a Father? (X) $ 

Xeroxed articles: Should Girls Be Raised Exactly Like Boya?, What " 
^ are Girl^?^, Little Boy Blues, A father's Role. * 

Procedure: / 

1. TV Observation: off 1st ten minutes, on 2nd ten minutes. 

2. Revi^: What Do You See?, ^niat do You Want? «md Color and Shape forms/ 

3. Ther'e' are niiiMfrous possible props for this visit— I leave it up to 
you/ to select the most appropriate ones for your particular mother. 

These/props include ' 

a) Aeroxed articles on sex roles in kids; one on a father ja role ( to. 
be read at visit and/or left. , 

b) /Photograph books (Children and Their Mothers, Children and their. 
Fathers) for pictorial contrast of maternal and paternal roles). 
cJ Books entitled"What is a Mather?" and "What is a Father?" (kids 
ideas about materne^ and paternal roles). May be used in conduction 
with stenciled form "What is a Mother?What is a Father?". This should 
^e filled out by M (and HV) probably during "visit, 'as M thinks about her 

/behaviors and activities that are distinctive from her husband* s (or 
/ father, boyfriend, brother, etc, if no father is present in family) — 
/ from the child's point of view. E.g. who folds the laundry? does the 
/ dishes? ^akes the leaves? reads the paper? takes out the garbage? 
/ on the phone?, etc. 

d) A number of children's books which deal with the father's role or 
with occupational roles (and sex role stereotypes linked to occupations), 
•e) Keep a record on the form " p retends" of C's behaviors which 
ill\i8trate that he is playing at different social roles (like M, Like F, Etc.) 
Also ask M about such behaviors which ^he has observed in the past. This 
fom should be left to be added to^ as M observes C's behaviors during the 
next weeks (especially when he is playing alone, e.g. with dolls.) 
f ) This would be an interesting visit to invite the father to attend 
(or participate in) If you felt so inclined. 



/ 
/ 
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MOTHER ONLY #m (cont.,) " - 

Aided by th^se prppss and^exercises or Just in spontaneous discussions you 
should coyer the following, points or issues during this visit. 

Children. play at roles; Children tiy out or play at many 'liC^f erent social 

rol6p, or aspects of different arolei^, when they are young., By the time / 

they have reached eidulthood they have generally assumed fcdrly consistent 

(even , rigid) role definitions — e.g. as a woman, a teacher, a mother, a plumber etc. 

etc. Mothers should encouri^e cl^pLdren's ei^loirajbion ♦of different roles, . 

should encQtirage their pretend play and maJce believe femtesles , ■ to 



Increase their' options in later adult roles. J'^"*- 
I ■ ' ' ' \ ' , " * ' ^ ' ' ' ' - 

Barents provide role models . At thia very eegrly age wjien their exposure is limited' - 
mmost^ ea^^^usively ta parents and family, the post likely, roles for childrea 
to p2^ at are those of motherland father. ^/ * 

Adults assume roles. T his raises issu^^ of male/femalfe roles (in parenting, in 
working. Women's Lib, etc). Hcdse as m^cli^ consciousness as feels comfortable; ^ 
share personal feelings , experiences, solicit Wh opinions, des^sriptions. 

^ ^ . • \ - ' 

d) How children learn social roles, (specifically- for illufitration, sex roles). 
Mq's^/BargAts pay consider ablejattention to JKhe sex-appropriateness (as "they see it) 
af their child's behkvior, rewarding i^espEmses that are appropriate to his sex 
and discoTiraging thoste Wiat are not (deliberately or \inconscibusly ). Parents 
are likely to encourage a boy to ^fight back" if attacked 'by a peer, but they are 
most -likely to punish this kind of behavioir In their daughter. If a preschool , 
'girl cries after losing a gcune, this reaction is likely to be accepted as appro- 
priate for the "weaker sex"^ but. a boy who shows tears is likely to be reminded 
that "little men"" don't cry. By age 5 f 'most children are keenly, aware of sex- 
appropfiate interests and .behavior. ^ Presented with pictures illustrating sex- 
type4'tQys, objects, and activities (e.g.'' grans , dolls, cowboys, Indians*, kitch^ 
utensils'), most 3,U, and '5 year olds prefer those appropriate for their sex; / 

Social pressiares foster ^^apift'opr late sex-typing of behavior. The cultijire 

provides conside^^le i^ewarlf for accepting one's own sex role^and punishment 
for the manifestation of traits appropriate, to the opposrt-te sex. Thus ^e boy 
is pressmjed to model himself aftet; thii father, the girl after the mother; 



The basic components of sex-typing are undoubtedly acquired at_hpme, largely 
through identificatiop with,, and imitation of, the parent of the same? sex. - 

« ■ • " 

Theoretically, the degree to which the child adopts a parent's J)ehavior is a*^ 
function of 1^at parent's nurturance and affection, competence, and power. If 
the parent did ,not "possess" these charac-S'erlstics , the child would not want to be 
like him, and wo\iid not acquire a positiv!^ identification with him, TThe ideal 
situation ^f or the adoption of cultwally approved , appropf la-fee sex-role behaviors 
'woxxld be one in which the same-sex parent 19 seen as^nurturant«.and possessing de- 
^irjable ch^acteristics , and "both parents consii^ten'My reward sex-appropriate 
responses md dl§cour.age inappropriate ones. \ J . - 
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MOTHER ONLY #30 (cont,): 



There agre also more subtle vays by nhich parents foster ser-typing; by 
the toys and books they provide (baseballs, chemistry sets, electric trains 
or Barbie dolls, nurse kits ando*ea sets), the clothes they dress the C in, 
the opportunity for sports and activities they offer ( skiing t camping, 
skin-diving and football, or ballet, piano lessons, and baiting brownies). 

e) What role M desires for C - and the HV's position. 

Behaviors which are generally sex-linked include aggression, emotional 
expression, dependency, etc. Discuss., Yotjr position should not be^to 
determine what are appropriate role characteristics for C but to make VL 
aware of the C's role development and of her ^own influence on this development 
(through reiiaforcement, demonstration, provision of objects and opportunities) 



5. Mid month phone c^l: 

a) Discission about C's social pretenS^^ in past' 2 weeks. Has C 
added anything new? ^ - ^ 

. b) In preparation*'^^ next visit on emotional expijession* and to 
. stimulate M's thinking and obseirvatipns „ tell M you 1d.ll send 
Xeroxed article "EraotitonpO. Expressions" ^ich suggests some issues 
regarding how emotional expressions develop. and "Feelings and Actions, 
Negativism", asking M to watch for ipStances of negativism (or temper^ 
tantrums) in her child^s behavior in preparaiiyLon for coming visit. 






PRETENDS, 



Pretends to' "be a mother: 

What liehaviorB of child are like those he has seen h^-mother do 
often? • 7^ 



Pretends to he a father: ■ ^ 

. . What behaviors are like those* he has seen a pan do? 



Other "moke believe" plcy: 



.. . Social #23 - 11/28/72 / ^ ^ . - 
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\ . MOTHEH ONLY #31 . 

Themei k. Understanding and expressing anger and affection. 

B. ^ Children's fears and hovT4)arents can help children 
overcome them. 

Purposes! * Z*^ 

A. V To discuss and think about Issues 4n the emptlonal 

expression of parents ant|^chlldren. 
• B. To examine common ffars of children at this age and ' ^ 
particular fears of this child and to discuss how parents* . 
attitudes and behavior can alleviate these fears, 

Pormsi A. Xerojtedi Emotional Expressions, How much affection 

should, you show your children (spock), Peelings and Actions, 

Negativism, This Pace Is Happyj Gets Angry, 

Physical Affection. ^ 
.B. Normal Pears, Children's Pears,* The Dangers 'of Hiding 
"^■bhe^Truth from Children, Things That Go Bump, Al.l About 
Witches, Ogres; A Voyapre to Brobdlngnag, Helping the Child 
Overcome his Pears; Is Afraid; Prequent Pears, 

Procedurei ■ , / ^ \ -i 

A* > An Importat subsection of "social development** Is emotional v 

development" , — how the child learns to understand his own and 
' others* emotions and ^learns to communicate his feelings to 

other people,' The excerpt "emotional expressions" suggests 

some Issues, regjardlng how emotional expressions develop, for . 

discussion. 

One of the most troublesome emotional dev^opments at the 
age the child Is now Is "negativism" or " tenner t ^r^T^™"^"- 
These are lnevltal?le by 18 1 zk months and continue till the 
child Is about 3 years. Thfey Wy be the result of specific . 
frustration s or may be Indulged In by the child Just for "fun." 
. ^ . They" are inos\ frequent when the child Is tire d, over st Imulated 

ordered about too much. They will 1^ most likely to persist 
If they are reinforced by adult attention or acquiescence. 

Ask M about any temper tantrums of negativism she see? In . 
her chlld^s behavior. ' " * ' " 

Read "negativism" goad "feelln^J and- actions" and discuss. 

For homework ask M to, keep a record for a few days of C's 
expressions of anger and her reaction ( G ets Angry) • 

. On' the other hand.;, the expression of. positive emotions 
can cause problems. too— ^ especially for parents. There may 
be tines x^hcn It Is difficult for parents to knoT?^rhow physically 
affectionate to be ~ for mothers with sons, fgithers with. sons, 
/fathers x^lth daughters arid so cai. sPerhaps the M has already 
noticed oonflldts between what she f«iels and :^ow she thinks she 
" ought to behave. Perhaps she has seen families where affection 
. Is never expressed optinly, or by contrast, families where there 
seoms to be "too much** hugging and kissing. Peofhaps M has 
Initiated affection' with the S only tO' bo rebuffed. These qre 
some Issues to discuss In this area. 

Read Spook ^s article "How inuch affection should you show 
. ' - your 6hirdron" and dlscugs reactions. • i • 

Give ¥i "Aff ectlon^^ form for homework. . , ^ . S 

' /^l ^ . (cent. ) 
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, Look at "This face Is happy." Describe the experiment 
suomrlzed at top. Ask M If she has noticed Instances when her 
child appeared to enpathlze or understand another person's 
emotions (perhaps her own). Probably her child Is too young now 
to understand the "gane" of pointing to the appropriate face 
when a situation (short story Is described, but suggest that 
she save It for a few months and try It again, and In the mean- 
time she "night like to try It otrb-wlth any (slightly) older 
cfi^ldrenshe*. knows. - ^ 

B. Discuss by reference to assessment visits, how these were 

received. To Introduce them^J^l^r this v). sit .Inquire as. to 
whether child' evidenced any geat^s/ during this period (of new 
experiences or of previously familiar and comfortable objects or 
occurences) . 

_ IJse th.e list of "I&requent Pears" to Jog M's memory about 

possible fears C hai^ or has ha d«^ Point out that such fears are 
completely norma l "l^n y^ung children ~ tn fact, the'ntimber of 
fears a child has is correlated with his intelligence. Only if 
fears are very persistent or excessive is there cause for 
concern (in which case parents should seek prefessional counsel) 
/Ordinarily, however, fears will dissipate naturally as C outgrows 
Vthem, if they ar6 handled reasonably and rationally by parents,^ 
The way to "cure" a fear is jglot to forc^^the C to ^overcome it 
by exposure to the fearful situation-. It la, t^esr Ito realize 
that fear is not necessarily a bad thing - maybe adaptive. 
. Should respect C's tendency to withdraw. Give in to him/her. 

; Use' the XQroxed rmterials (except the Dangers of Hiding the 
Truth) as basis for discussing other parents* tfeatmenta and 
professional recommendations^ fqr the treatment of ^f ears. 

/ 

H Show M the '\ is afraid" form and fill in a few 

examples she has observed (masks, animals, insects, etc.). Ask* 
her to keep the form and fill it in whenever she notices the 
C is afraid of something. Leave- the xeroxed articles for her 
to refer to If she cannot remember the best way to handle a 
fear. Let her read "The Dangers of Hiding the Truth" on her 
* own. 

Mid-month Phone 'Calli . ' 

, 1. Inquiry related, to disbtissi^n durl^ Visit #31 about C*s 
fears. Has M observed any new ones? How did C express fears? 
How did mother react? 

2. Discussion of articles about^ children's fears that you left 
with M - her reactions, interest, their usefulness, etc. 

3. Mention and discuss fact that following visit will be final 
visit. Peel out M's reactions to best tailor handling of last 

visit to suit her needs. ' 

■• \* 

■ ' ■ ■ 

■ 
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J3ets ^gry 



What makes phild angry? 


Hov does he express % 
the anger? 


How does mother 
respond? 
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Physical Affection 



eep a record for one entire day of each ti^ie you express affection 'to -the 
child by some' kind of phys^al signal (a hug, a kiss, a pat, etc.) E&ch 
time, note: " • * 



How was affection expressed? 



X 



How did child respond? 





/ 
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V MOTHER OM^X - VISIT ^32 

Purpose I Review , . • 

Forms I TV Observation f orns., ^Pifivelopnental Mllestbngis IF (Lang, K 
Xeroxed I Margaret Mead Answer^?, .Classroom <tnvontory^ 
A Conplotc Guide to Setli^ng Up a P,lay Group for Pre-' 
schoolers, The New Look In Nursery Schools, Choosing a 
Preschool. - 

Assorted language forms (see lA.), . . , 

A sample copy of "The Dpen Home" (see BK). 

Procedure: 

Language I ^ , 

1. Review the course of C^'s language development and 
- ' prepare M for future language acquisition/ Use the Baby 
Book as your prop. Go through It with M looking at ths 
language progress C has made. i 

a. Bring any Incomplete forms up to date. 

b. In addition, bring with you copies of previous 
forms (3 or 4) that touched Issues on which C has made 

^ Ifrogress. For ezanple. If C has ^earned words for colors 

or comparatives, bring "Descriptive Words that 

Understands," Wll^h F, discuss what words he now tmderstands, 
Fill out the new forn and add It to the Baby Bpok.^ 

c. ^ The general tone of the review should be 1) look 
how f ar C- has come arrd 2) look, what a good . communicator 

' . he has become. 

d. Give M a copy of DeiJ^lopmental Milestones II.-, 
Go over It, c^^mpletlng any litems C can already pej?form. 
When you ^et to conversation, review with M tpj&^early part 
of the curriculum. ¥e talked atoi/t descriptive languaf^e 
and language to express needs and(wants. B can now 
express these things to M. Soon ne will learn to express 
them to friends. And later he will learn to describe 
things very exactly. 

Play 8 • 

1. Roninisco . . V 

a. About the C. How did C play at 12 months7^3 
months, etc. 4^at were C's neatest activities?, Were 
there any terrible times? ' 

b. About* the program. How did M feel about the 
program when it first started? '^at were^ its best parts? 
Whcft were its worst parts. Any suggestions for doing 
it better? " 

Social! 

Your goal should be to give the mother some awareness of 
issues in social development which she will have to face 
In the future, and some "ammunition" for dealing with them. 
In particular, discuss ^expected changes in C*s social 
relationships, goals for C*s future (social) development, 
and future social environments (i.e. nursery school, etc.) 
'in which C will likely find himself. The xeroxed articles 
should provide you and M with information about these 
Issues. How you present the material is up to you. 
6/13/73 one exercise wh4.ch might be /helpful is to fill in the last 
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Mother Only f32 (cont.)! ' 



page of the^Classroon Inventory tonjother. This should 
list the deslrnble characteristics of teachers and of 
peer ^interactions which one should look for in a pre- 
schoi|f)l program, or conversely, the undesirable character^ 
istics to^ avoidt ' In son© ways, this will provide an 
articulation of the principles of the social curriculum * 
and^the behaviors which- sus(?;dst the principles • If the 
M'has written a description of how she Would like her child 
to be at if« or 5 or 6, go. over this description and the * 
strnter^ie-s she has mentioned, adding other stratea;ies 
which are necessary to accurately reflect oxirrloulum * 
principles. . . 



The future: 



1, Tell M she will receive a gift subscript ioji to "The 
Open Hone" which is a )ione-based educational prograo for 
pre-school children. Show M the sample copy discuss 
some of the activities, • ' 



2. Discuss the assessments and your last, vipli; which will 
be after the assessments, . 



3* l-Jhen ydu thank M for her participation tell her we 
will send her results. Warn her that it will be at leaet 
one year (for Wave I, two years) before' they are available. 
So if she does not- hear from'usfor awhile, she- shouldn't 
give up! 



6/13/73 




00476 



bimm^fAx (to all Vioito //32) - 



* pr>at-aDoesBKQkit 5 moke a final vlQit, Visit //33, a kiad 
of intc^rperaoaal fai-e^rell to yom* pothers ana babieo. 



•5fhe visit will be brief, perhaps one-h^f hour, and can 
be used to deliver final bonds, chat with M about the project's 
termination and maybe, if need felt, to discuss the assessment 
Just completed. 



This may be a good opportunity, if you haven *t ctlready 
done so, to tell M about "The Open Home" gift and discuss, using 
a sample copy, means this gift might offer for enriching her 
child's learning opportunities as he changes and grows. 



6/15/73 
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L'JtGUAGE: Developuental ^lilest'^ncis 

XHe '^ovcl'jpiccntal ^^iloa tones for lan<-;uap^ can be presented as an oppcrtmlty 
for ua an-I the niothor to ^iety scm ct tho nrr: su^tlo rdlos tones in laxir^mzcx 
<3cii;t.lwpnt:ne. ^lothers usually <\t^ nxmrc of ^hen their child spofoi his first . 
vorkp when hu c«->uld namg uVurythln-, xjhua ho. said a scntcnca/ But the honie 
vioit-r tp.ay want to exnlorvi with the :-:othcr the idea thnt lanfuaprc IcaminF is 
a vwry coiaplo:: process. Tlius one ml?ht expect .that it vonlCi proceed by rmiy. ^ 
little 8 tens p Gorx. of xihich are on the idles tnnc .list, as well as the blr cnes^ 
we nil rer-ieniber. 

i\sk the nother to try 5 ueinr the 50 wor" list and her observations over 
the ue:ct two weeks, to record the are s-at x/hich her child attain.ed these ©lle«- 
stnncs. Caution her that he still will not have reached *iuany of them. She my 
want to ''test" his ^ility to do some of then such as bringinp an object from 
another ronr ->r talking on the telephone. 




0 
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C ' .lilostonGB in VniOTQfmdinr 

.Rcicoimition ' 

RccDsnized his mother's voice 
Quictad x^hen he heard her 
Xallfid ''Mana^' 

Rt^ccyraxzcl the sentonce '^l-^ you want t^ ninht-nifiht? 

Locke.* unliapp^ ^ . . * 

Shook hcpA 
^ Saiw no * 
?:,cci;ni2c:2 a word for foc.d (bottle^ cookie): 

Lookc(l for the objuct 

Went to r^ot the object 
RGCoj:;ni2^d the word ''no!" 
r 

Rr:quea tQ 

* . *^ 

Gave soir^Cithing whan ycu nakcl for it: 

I'flien the object wao in gi^ht ^ 

llhcn it waa in another rooL* 
/?nt sescthinr? whore you told hin to put it 

In the oaiic rooi?. 

In a dlffcreat roon 
Brour.ht sonething' you .nokcs-! for 

VJhun the object was in the sane room 

I'Thcn it -was la a different rjj'^p. 
Said 'nc" to your requcsta' 

IJlien he meant *'noV 

Wien he meant "'yes' / / 
Convgr^atlon j 

UndorGtro"! a question about a thing 

^TjnJerDtood a puriGtirn- about a person 

Undorotool a conversation between two ddul'ts 

Underotood a eonvcrsation .^n television 

Understo'^i a conversation on the telephone 
Aaythin;- Else? ^ 

' ^ 



dev::l^>piiektal ilestones 

ifilaatonas in Sncnkint 



Sail firr.t word 

« 

Snid l|^t7orcls 
Slid wciMs 

So.il firot wcrd with two ayllablea 
Sail a nunbcr (one. two, :ttc.) 
Said a cclcr (red, greon, etd.) 

S aritcncofl 

Said ri st-ntunco of ti-70 worths . • 

Used scntti^nccs xsioni often than single i/ords 

Said a suntunce of thrco worda 

Askod a^^question with ' x^rh^?"' or ''where?'* 

Said n sentence with ^'n?' or " not'* 

(lonvcrdatTion # 

Talki:d ab.mt somcthini^ '.u Tras r>layinf^ wTth 
Aak^il frr^r soncthinf; he wanted - 
Answer j<i a qu^•.stion 
Toid you about a place he had been 
T ;ld "ycu ab^ut a person h-i had seen 
Talked op thC; telephone ' 
Talked t' ' another child 
Talke^l to hinsclf 
in bed 

while playinp 

0 ^ 

■' •' ■ ■ X ^ 
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^^he salien-T p]^^acteristic of thgf baby on^i^or whole chil^ 
compiarison group a complete reliance upon ^zj^er act ion bet-vf^en./ 
home, visitor OiXi^^eiby while mainta|.ning the^^lationship betveejj^ 

rk/^ the 



homej visitor an^ mother as much ^s^^pssiblA with the 
pleafstotriecr of casual acquaintance. Within' this f: 



pi 



vllit it&alf ixill be defined/as a time/^hen the baby 
viaitc^r/^an jJlay tggether; the conte;^ of that play 
selected coplposite^ of the weekly ap^ivities of spe 
grmips ; l^guage^play^ and socia^odevelopment , 



fram^ 




curriculum 



'^Yxe strucii'ure of each v±4it and.th^ defindtipn of the rela- 
tionship of thd triad will^^^ain cons;t^ant ti^^ugto the program, 
v/hereas'the visit plan "Jfill vary wee^y pa3fmlelling the progressiv 
changes in the specif itly^ea groups^. At/4 ach Vis if toys and 
adjects, identical to jmose used til tl^id; mother only or mother as 
research collaborator/group, will ac^i Company the home visitor and 
will be used by her /or explor^ign and exploitati^r during the 
visit, uAlike theXother re^arch collaboratoj/group the^e 
toys will not be Available fo3<the moth^.and b^ifcy to act upon 
during the week- 
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^ ^ 3ABY ONLY - V/HOLE CHILtJ I MTEfO/ENt I ON : HQME VISIT #1 & 2 . 

Purpose \ / / \ 

To Introduce the project to rhe\.T^othojr qnd e^plaij\ the nature of 



tlie visits defining the tone of the Relationship. 

To play with fhi^ child in. three inte^rrel atisd ways foi\jowing the themes 
of: ^ ^ -fX^ . ' ■ • • 

1. Simple description of onqolng activities A 

' \ /. \ 

2. El aboration of play behavior 

3. Social play." * 

To exit gracefully with expressions of pleasure In the visit. 



Equ i oment- 

: ^ 



Suitcas^ with: drun, keys on futzy ball, 3 balls, doll> pCfl'l toy dog, 
car, pot, measuring, spoons, v/fysi^, paii, I hat. 

I. INrRODllCTION ' ' . . 



!• The home visitop asks the mother if she has any questions about tffe 
project and explains that she will be coming once a weel< ^f or foun 
.months and then less 'frequently perhaps onco^or twice a ^month fon 
the next year. - 



2. Homo visitor explains to the mother the nature the visits. ■ We 

*are interested in the v/ay children respond to different 'kinds of 
^||l3y activities. At each visit, we will be bringing toys and objects 
with us and v/e would like to spend the time playing with the^ baby, 
obserying-his reactions and getting to know him. Home visitor then 
asks: Is there a place where we can play that won't bother you? -^N. 

1 1 . PLAY 

The order of play ts unimportant. However, during the play time the 
home visitor sh^ld devote approximately 10-15 minutes on activities which 
emphasize language, play and social curriculums. These themes can be, 
comp^rtmenta I ized or' intermingled. * \ 



Presentation of the toys to the- baby 



^ Open tlie suitcase and offer toys with attention getting demonstrations 
(e/g- pulling pull toy^ rolling ball, banging drum with whisl^-^^ pushing 
vdol I i^n car). 

Language : After making a spectacle with fhe ball, doll, pul^dog, car 
drum or keys, and catching the child's interest: repeat short sentences 

" , 00482 , 



2. 



about the objoct (soe page 3 V| Lanqgaga Intorventibrt: Home Visit #1). 

such as "Here conies thf; car, the c-r io coming to "Jenny" tryjjigjtQ^ 

maintDln the 'child's interest. Ccntinuo by using sfmjiar types of ^ 
sentences to describe the child's onqoing exploration of the toys or 
yourdemonstraTions, in which he/she is interested. ^ 

Play : After making a spectacle of j^^zfme of the toys and engaging the 
child^s interest, pfay with the baby following the theme of play elab- 
oration (see page 3 #5 PlayMnterventlon Home Vis^ft #tK 'Elaboration 

'is a technique of introducing a new activity to the child whrjch either 
continues the activity the child is ihyolved in but with a nc^w object 
(baby beings on pot. Home visitor bangs on pall and/or drum) or 
demonstrating a new activity that can be done with an object the child 
is already InterQsted in either by itself or in conjunction with 
another object. (E.g. Baby bangs on pot. Home visi.tor throws'balls 

WW pot, st^rs with spoon or v/hisk In pot, feeds baby from pot after 
stirring, puts pot on B's head or oji dofMs head, or on home visitor's 
head like a hat.) Soth aspects of el aboration could and should be 
comihglod with caro not to m^^roly present an array but to cue on the 
baDy^s activities and J ntercsts . \ ■ 

Socia l : ' After tdys have been ^tM^p^layid elaborate on the pattern of 
hat play (hat on baby, hat on ho^'visltor, ha^ on doll, peek-a-boo 
behind hat I^kh. hat as mask); or foeding play, Maintaining eye-to-eye 
contact, smilos, and ovidoncas of Joyful enthusiasm. 



some^ point, engage' baby in somo sort of .4>H^sr'cal g^me: 
horso, tickling, this little piggy, swinging baby or encouraging 

Those^acti vitios should again be 



. At 
.bouncing 

baby to dancu while you sing. , — ^- ^ — 

. .accompanied by eyo-to-oyc5 contact, smi l-^s, and enthusiasm, but also 
by songs and or patter ori ginal or conventional, qual ity of tone and 
rhythm being more important than content, melody or prose. 



I L EXIT 

^) Express ploasuro In playing with the baby in general^ wlth^appropriately 
favorable personality related adjectives. (Only- If necessary mention 
one actcivity B enjoyed or maintained iptonest in.) ' 

b) Now that >ho* mother knows the nature of the visit arrange a time and 

day for the regular, weekly appointments. (Jently and cautiously suggest 
fimes during which the mother may bo occupiecl about the house with 
acti-vities 'of ne> own; 



S 



c) - 6aV' good-byo rcmindi'ng the mother of the day, date and time of next 
appoi ntmt5nt. 

■ \ ■ ■■ ' . 
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%v1^V ONLY: llorr!3 Visit #1 - ."What to do I'f 



Mother wants to stay and watch : ' . ' 

1. The tact Is nort to push^ the mother pufr.. Answer (that "pf cojbrse 
you can stay;; witF the' hope thart she wi II tire of watchirrg and 
will either a) leave the room or^ b)^be physically present but 
not attending to the home .visitoc and baby because of others 
occupations or preoccupations. . 

2. Continue to direct your attention to the baby but responjjk^aVmly''^ 
to the mother without opening avenues f.6r continued diswis Ion. 

3. At the beginning of each visi^t ask the mother where she would Ilka 
you and the baby to pi by, so that she is given the opportunity to 
ta'ke control of at least this aspect of the visit. ' 

Mother questions you about what you are dolnq: ^ 

Toll her.; using discrete and concrete descriptions from the currlcylums * 
of the specific-area groups. (e.g. when*baby bangs on the dpum'l offer 
other things for him to bangon; when he pushes the truck I try to- 
use the word truck in a sentence; I play pat-a-cake with him because 
it is fun to play with people without toys as'well as with toys.) 
In general answer-^the mother's questions without voluf]teerlng a lot 
of other information or elaborating on the theory behfnd any of your 
activities; ; 

If the mother asks about the rest of the study; 

Explain that tKo mothers and babies that are- 'taking ^art In the study 
were divided arbitrarH^y into different groQps, eaph with a different 
emphasis. The 'activities in one group stress toys, l^another 
language and in a^thlrd doinfi thlnqs wltK people. V/heg you play wlth^ 
he/ baby you wi 1 1* be' trying to pay equal attention to all of these kinds 
of activities. "^Oijr goal Is to learn- how to help youo^g children develop 
their abilities to solvei problem^ about the way things work ^nd go 
together, about how to communicate and about how to have^godcb relation- 
.shl.ps with other pe^Dple. . / 

^ 4> ' ■ 

3 sib i s iSftresenJ- : ^ : / - , 

• ' . <^ 
Although Ft' is a*l I right for the s^ibfing to try out. and p Lay with the e 
toys the hyrne visitor bPlngs, suggest to the mother that you wi II be 
mainly playing with the baby. You mlght^oven hiht that the baby 
would probabvly enjoy having the home vlsjfor to hirt)sei f. and that Wbl'e 
the baby was^ occuffied the sibling might siml laf^ly enjoy the mother's 
attention. Also suggest that the mother might Interest the sibling 
jn her own toys as well* Since wo do not want the mother's attention 
focusGd on the baby, the sibling provides m excoMent natural source 
of diverslgn. a- . ^ ■ 
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tho mothcT osks how 4hc boby Is doinq: , 

Rospond with ploasuro and iss^'rj^nces thnt yoU onjoy tho baby's 
comply, . 

Expl/3in thaf yoti arc looming a lot from the baby; that each 
child doo$ things In his own wjy and in his own*^timo and It. Is 
by obsorving :frha special and .unique charajiteristijps of Individuals 
that wo loarn about tho m?Dny ^1 fforopt patterT)5,;*ha*t developmo'rtt'^, 
takos oviJ^n though those patterns often bring' cni Idr^n to the same' 
place in'tho end. 






BABY OIILY ^ WHOLE CHILD lOTERVENTIOW 



it f? 3 



Purpoyo, : To play \ritU the child in throe iiiterruldted voyo, following the 
themes of : . ' ^ . * . . ■ 

1. Simple (Jescriptioja^ Qf ongoin|g activity, ' /* 

2. Prji^tend feeding. o " . / 

3. Elaborated peek-a-boo* " ^ * J V 

!^juip?ncnt: Suitc^^e with: playskool mailbox, scarfi mirror, mask, siu^glasses 
P'ipr.i with holes, , cellophane, 1 wooden spoon, a doll, 2 plastic spoons/, a 
-^i. 2 jA^uiic cui>«, 3 p*^i>cr nvipkinR, aCuffed firiimal, egg cup, paper )i)ag* 



PrpceoLure- i lf«.y witAi Che baby:- 



/ 



The order^f pllaj'^ is unimpo;rtant. r However, ^during the play iime the 
home visitor should devote app2*9-^ii?iately 10-15 minutes on activi'iies which 
emphasi2ie 4angunse5, play and social curricnlijjns. These themes can be 
compartment'ilized 9r intern! ngled. / 

h« . * I 

Present the toys to the bg^by.with the use. of attention gett/ing 



demonstrat^anG . 



kft^T ?n:il^ing a spectacle with the mailbox descrll^e what the child is 
looking at, using short sentences with nouns, a^yectives, and verbs other 
than the verb to be. For example, . ''You're putting tl/e round/block in." 
*'You cnn't open the door." /'I'll open tl^.^door," et6.* , Mai/lbox can also 
bo used to shake md the blocks malce towers, or rolj/, a© wel^ as fitting into 
'their appropriate openings. ^ / 

Present the tovs to the baby with a few atter^lcjQ.gettins demonstratipns, 
suoh\as pretending to dri^ik from a cup arid offeririg it to the baby, pretending 
to stir tWth the wooden spoon in the pot, and pretending /to eat with the spoon 
Then,\keepin§ in mind the nature of elaborative play, des (bribed in Play 
-^Intervention, Visit #1, observe which objects interest the baby and. introduce 
a "pretend'' variation on this aeftk^vltyT^Por eicample, ijif the bkby is 
fingering the cup, the Jfome visitor can pf^tend/to drink from the other cup. * 
Staying ''Hmram good-," ^d offering it to ;^e\aby; / , 



Suggested ^prcft^nds 



1, •Tv4t/nd feed self, baby, doll, sto^Tf e\ nnifflki. with srpobn or cup. 



1 



3* \Pi^tend to wipQ fact? /^(baby's, o^m, doll^s, stuffed animal's) . 




If the b/iby docs not respond to the pretend elements cdntinudj m?in%uXativQ 
elaborations end scatter "pretends " '^throusjhout ^the activities. 



Social : 



• The social g^jnes v;ill be elabor'itions on the theme of peek-a-boo. 
These clabor^,tions moy entail varied verbal components, (Where's > ^ 
!• see you. Hi . • . ) the use of novel props (scarf, mir:^or^ mask, 
' sunglasses,^ p*25)ers with holes, cellophane) and activities (| at B upsida 
dQTO, cover own face irith B*s hands). It is not necedsarylto -stick with 
the "social curriculum pro'&s," rather employ any- of the toyo| or objects you 
have xrith you (e.^. peuk-a^-boo from behind the mailbox or peipk^f^-booing with 
the doll), or furniture that is available' in tb(|room to ela)b6rate on peek-a- 
boo and enhance the gcjtno. X ■ 



/ 



/ 



^ 
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pl^t "i'*'^ child -i;- Vivv?. inter-rolatod wayo,, follbtdns . 
the theiaes of ; • 

1, iSimple deccription of ongoinj; activity, 

S. Tot)olo^ical ond spatial relationQhipo in' play* 

3. "Body Piartfl^' gazaes. 

« 

viulpiiir^nt ; Guitcane vritt^^: ''Form fitter/' auoicoa jQ-cli-in-thQ-box.,, doll 

Dtack toy 9 cordbqerd tube,, balls ^ coffee c^s (3 aizeQ), barrel" 
of nonltoya (i^ithout moiiiceyB), tooth briish and tube, plaatic 
bathroom cups (nesting) ^ pot (including^bottm^ lid eiicl middle 
^^C'Ction), " 

Pro co'lure : Play *dth the baby: ^ , ' ^ 

The ordor of p'l?/ is iuximport/2nt . Hocrever, during the play tii^e the 
hrvi% viaitor should devote approximately 10-15 minufceo on activitiea which 
i^opeatedly crr;haGize Irjiguage, pl^y rmu social curriculiims . . 

<^ 

■ /j - 

Af+er pifiliin:? a spoctaele ^fith the fn-^-vi f1t.+pir» or any . of- the other tpyo , 
':ie.':cribe vhat the child ?q doin:'?: using short but complete sTontenceo. Tlieoe 
\r;o.r^enCv;a should be d»JOcrlT)tive rather thmi directive, Doti""^t hesitate to 
\uGc- lannua.-re the Qmo uay with toys other than those specifically part of 

6nQ of tho iPMZnriTjQ curriculums, • 

.- \ o 



/^^'CDun-'- the to^r^ to the baby trith a f^w attention netting demonstrubionn 
\ such act rolling th - ball do^m the tube or ^tacking the caao. ^ Tl'hls time, when 
Vi/;bor^aiin^ -^he bf?by's plcy emphasise, wheiNever possible, activities which 
xmvolvo fi' ;:tiijrr ttiinfs to^x-thv^r Other el^iborations are b,11 right but 
ro1n,tioartl ones ori especially imt^ortant. " 

Social: ^ ^ - / / y 




Bu::go:3tod son':s or rhymes include, '*'If youjrc h^ippy end you know clap 
yom- hpjid^ Tstamp your feetr, ''This little pigjgys ^'Toiomy **Chittnb'^ 

(Thumpkin). Another possibility is coverinr: different fe atixr es/ or parts 

nnd askinn ^'VJhere is . ^, f' using both yourself oiiaTS*,"! IT ' 

possible this could bo tried in. front of a full length mirror. Continue 
the plciy with demonstrations of activities such as walking, clapping etc. 
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BABY ONLY • ^JHOLE CHILD lUTERViaJTION 

Home ViQlt // 5 > 



Purpose : 

To play with the child in throe inter-related voys , folloving the 

thor..GO of: 

, * \ 

1. Object nanirif? vrhile derxonotratinfl: use, 

2. Contolners aad ContdLned*' in ploy activities. , 

3. frinr^in'j-action f.ajnea* 



Suitcoae vith: 



set of ^aZlQ and spoons , oet of spools, cups, tape 
recorder, tape of dhlldren'o action songs, egg "box. 
clr^ar box, pail^ tissue box, clothespins, blocks, 
aluminuia foil, shovel, 

\ • . 



Procedure: Ploy vith baby ; 

" o « . ' 

The order of play is unimportant. However, during the play tine the 
hone visitor should devote -apprGximtely 10-15 minutes on activities which 
rcapeatedly enphasize Iroif^uage, play> and social curriculums. 

Lanr,u.?/3ei . ' 

'* - , ■ " ^ 

Nnr^e t'he object while shox/int; the child how they con be used'. , In your 
descriptioris of activities e^iphasize actions 'and uses rather than shapes 
or colors . ' — ; 

'\ ' The key themes in this week's play elaboration are filling; > ot)en!:fii^ , and 
>l hptyinr^ . As before, other elaborations ore all right but those re;^eating 
VctQ therie of con^Jainers and contained are preferred. For suggestioris see 
Pliy: Hone Visit // pace 2. (V). . v 

> V ^ * • * / ' \ ■ 

- A ^ ■ X * ' 

Soci\?J.: ^ . / 

\ ■ ./ ■ ^ 

il^ the tape of childre^s aation son/jS for the child, hotingXwhich 
ones he i^refers. Then plajr the tape GNjain adding the actions for any gones 
or sonf;s that- you know iprcludlng the ^hild in the ganes in whatever way 
possible. Rea^gt the wliole tape ,o;p s^ction^of it as often as you and 
the child lik^l^ As oalother variation, you' can play "old favorites'^ without 
tapes' acconpaninent. / 
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B^BY - V7HOL3 GIIILD lUTERVEIITION 

Hone Visit ff 5 



rurpor»e : ' ^ ^ \^ 



7o play uith the child in three inter -rGlated ways, follwing the 
the:>ea of: - , ' * , . . \ 

1. Langua^re gmos* i \ 

^ ■ \ 

2. Pretend dreBsing and groonirig. \y , , 

3. Social gaiac review. ^ - . \ 

Y \ 

Suitcase witht -hat, bangles , boiri- tooth "brush, doll, stuffed Wlmal, 
spool5i/on a string^ paper plates, whole and with\ centei* 
cut'/^dutj pop beads-, \liair brushy scarfs glove, mirror, 
'ball, sunglasses, Ev^ic box. ^ < 

" - \ . 

Procedtaro- Play vith baby * - \ ' 

The order of play ii^ unimportant . Altft^ough you most likely will want 
to inter/rate the curriculums during the play 'tine, be sure to coyer each: topi 
nrea. This particular visit will* be very social as tjie areas overlap to 
a frjoat e^ctent.^ ' . \'' /' 

tigfi^ :ua,?,o ■ ^ • . /\ ' , ,^ . 

?ry out four types^of f;ames emphasizing the language aspects^ v 

1. Imitation /pernios: (^Imitato child's so^unds -With g:^at emphasis 
, getting close to the child and exfjgge rating lip and ton^e movements, 

' ^ naturally acconpanyirig this irith laughter and smiling^ 

2. Word r^a^Gs: Play a»*standard ijarne in child's re/etoire emphasizing 
one X7Qrd with the .aim of trying to get the child ,t(/ imitate this word. 

3. Phynes: Sin*:; rhyning gmnes ^(ucli ''Three little pigCj'' Tom Thmb, 
•Beehive*' accomoenicd by novem(^nt. ' Try using fgome pf the other 



ob,5ects in your suitcase with rhymes of your* pt|n invention 
'Rough ho&e ^ Physically contact, the* child u^ing^ .ditties such as 



Buzay Bee,*' ^'A E I 0 U," Hickory dicslcory clo/fk'* euad "Riding Horse,' 
or others which inspife your. 

■ ■? 

The? keV thene,in'this wqcik % plajr^el^^tation is pretend dressing and 
/?roc?!iins. Usins yourself, the hab^'^-a doll or stuffe0iniinal as d^ess-up 



2. 



/I ■ / 

objects ea^^lore the possibilitioo y^^iQUt.nl Q7 tliG ©thGr'toys. Of 

course, other elaborations oro all vi'-^lit^ i^il in fmt no^ be necesacjy i:? 

the protond theme does not catch en. r.©t r^vali tho protend aspect if 

this is not interesting to the chilli, ^rit\ik^v oiri^Qh t§ ©thor typeo of 

elaboration^, staying open to T(^intvQ*mQO tin wotGlid if indicated. 

Do not be afraid to use oisiplo aeBtoneoo dooeriMn?5 tho child' o activity 
occaaionnlly^^vhen elaborating. . - , o 



Rapeat iny of the social gpjnGO that y©u cmd the baby, enjeyod froia* 
previous T^eeks . The body cgpiqo 9 l^^ill e^^^o s and eating gmoo aay be 
eone^rhat nore distinct at thid jioiut f^Qn the play ot the other two 
curricuJLiius ; 



•7 




BABY OrTLY - mOU: CKLp IIliTERV2^^TI0II 
Heme Vistft ff. 7 



To 'play Kith the child in thiie inter^-related vaya, folicnring the 
themes of ' . 




1. Noveltv'in social laqgua^e f^mes. • ' 

2. Space and topological relationships with the emphasis'^ on 
putting in 5 connecting, and discqnnecfti^. 

'3.' Social plav activities.;^ 

Kqui.pnen t : 

, Suitcase mth:' <5gg hQld4r, "b-alls, coffee can and cover, spools^ 

•tubes y whisk, nopbeads, milk bottle, clothespin, 
. tape of songs. Jack-in-the-box, 

T>lus • sele6ted social props which c^fesDond to 
chosen social ploy activity (a'\^ailable on 
X „ 'isocial'* shelves)'. 

Pro cbdure - ^j^ay with the baby 

^ \3 the curriculums develop, they may overlar) fran tirie to time. 
Nevcrth/:less try to cover sonething ^r6m ekch topi^^^ea during the 



-I.' Hpi 

novt'l varmt: 



I.' Hj^eat the fpur |:ypes .of f^mjies from the .previous week using 




ations tp-^tnaintain the diild's interest^ 

^- . ■ • 

■a.^ Iwit^tion Kanes : ' Imitate the cWlcl then chansG the sound used 
- or the Pitchy ■ . ' 

b. J/ord !j^es! Plar pat--k-calce or Tieek-a-boq," i;hen chruige the 

word GS?iphasi zed,, the'pitch or rhythm. ' . 

c. raa:^es: Hay or sing rhymes to child accompHnied by 
-fnovenent, th'^n slew doT^u? or, speed up chanr;inf; tone • 
of voice, pitch, rhythm, or movement. The rhymeg^nay be 
conventional or orifrinal as you \rieh. 
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a^- Plough house: Physically contacif child accoapanled 'by rhymes 
. or sonfrs, ^hen chnnge the poiftt in the son?^ at which the 
/ ch.ild is contacted. /• 
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• !: ^^^^'"^ Involving fWrs toes, v nyeate a spectacle ' ' 
nritb fingers and toes involving the b^iby any vey you vish. ' Sane » 
su^f:?ostions include: ''This little -pig.^;'' '^Ton TAmb;'' "O^n shut them," 
and -HGre'^ a hall for baby. ' . ' 

V . ^^Ui"^ °^ ^"""^^ Jack -in-the-box to create novel situations 

by vajryinfT ti&'t'4a|)Cieds of the nuaic Jn .each. . u«-T>-i.onB 

• » . . k 

-. . • • . . , 
This week's T)lav elaboration focusea o^i the notion of space and 
tolo^o^ic-il relattonshiTDs with m enphasis on cutting in, connecting, 
jmd disconnectirvr. ^ Bone sugp;ested activities ^include r Putting spools 
bollSi nop beijds., or clothespins, in egg holder/ tubes , Hilk bottle 6r ^ 
coffee .CP^;^ conuectin<T op disconnecting p^p beads or clothespins, vith, 
the reverse beihg done by the child. J' ^ ■ » -k^^ 

■ - / ■ ^ - . ■ - I ' 
Select from the Social Interaction mfenu one or t#o :o? theVlay Activities 

. (Entrees) ..hich ni<^ht interest you and 'Vour ' baby. Try to chose one that 
xfiil present some contrast or variation to the. other curriculms for the 
week. _ Numbers 1, 3, I*, 5, 6, 7 and 8 nay be k6re appropriate ^or this 
condition. - men you have chosen your activity consult the "Social Shelves" 
foj -arsnrop^iate materials'. In order to cover a raijte of the suggested 
^^Ji^^'^^l'' the coming week s ojid not to bV stymied by irrelevant conditions 
indl^ding-the weather ai^d unavailable props, it may require seme flexibility 

-in planning, as well as a consideration of which social plav activities 
Mil bo piost .appropriate for you and the baby, given the; baby's, interest, . 
the home situation, etc. . .' 

^'-^ J"^ SGno3fal do not hesitate to draw on curjficulums from the past which 
could be adapted to the nfateri^s you have , at ibnd. The play elaborations 
need not stnctOy follow the specific theme of the week ±f the baby's 
interest is not in that direction. Similarly," adaptations^ > the..social and ' 
L^^guage cVriculum outl^nqs should be made if the baby shovi/advers^^^ ' 
reactions to specific aspects, such as singing or music. • A^aln,' it-ifi^^ever 
out. of Place to use simple sentences describing the child's acti^ty 
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Here Vi*it H . > 

1. T>lay vith child in three 4»nter- related waTS^, f ollovlns the theraes of: 
a. Iia%erestinj the child in srieech tihroivrh the use of bfioks*^ 
"h • Plav '^re^rie^r : * c , ^ 

.r^aniTDulative play 

pretend f'^edinr oxid. rx-dominp. * » 

fittir^ to^^ether activities ^ • ' . 

container ^jid contained \ ' 

connoctinsf and disconnecting.^ • 

c. ^'locial vlf^r^ activities, ' / ^ * , 

To reassure parents ^about the "nature of visits. - . 
SnmiTient' . ' 

1. Lan/raa^e "materials- Three boosts'- See Tlie.BeaT : Baby/ 3 Pets and IBaby 

^ "^i?v niatori^jis^ '^electe*^. tc'-^ ojid o'b^ectr vhich cover the Tjast currfciCLmB . 

3. ^locial 'n^,tf^rial<5 ' '^A"^nrf5priate social proPs vhicTi corresPonil to ?/our 

* chosen -nlav activity (availaT>le on 'social shelves' )• . - 

1» P3-av "-rith the baby ^ ffeelin":- free* to drair on aav -ctiypriculuras froni the pfnfes^^ 
^''^ich coiild '.e adar^ted to the **»lterials; that you have Trith •''-ou^ keeplnp^ in ^ ^ 
***:hd the elaborative _T>lay s-£yT.e. . Sinple sentences deScribinc; the child's ^ 
Aotivitv^ and spcial and laav^ua^Te gasies nay be iutersriersed'-^rith other Qther 
nqtivitien as .voii '^.dsh. ^ " ' 

, . J3 " • _ . u • 'v. 'r * 

■Read throun:h the *b6oks vrith 3 describinfi; vhat is seen rather ttian directin^t 
the baby* Provide a corfnentaryj-focussin.^ on the ob.lectsl piotured, tisin.'; 
related action ver'r-s iu short sjinnle sentences. Concentrate on^tolleinp about 
•^r^at the ba'»>y notices rather than forcing hln or her to look at '^-fbat interests 
•ypii* If t'i"'> bao*^'^*s Attention is fixed on a pa'^o trv ret^eatir^T the line 
tejtt several tt*ies.* ^hen^ add your orm ob;)ect acti^n^;^b description- of • 
tVe -nicture a-r^in rG*^eated s^venal tines. Zr the ¥a"''';«<ris* still inl^erested in » 
fio^ar'''3 var^'* your- descri-nticvD. fiirthcr pcintinr to /detail's and chatiginf^ verbs 
m T'-ell a$ usin'^ . sjf^iecific nAlecti'^^es of rsi'^.e^s^i^^'^e^ <xolor" and Jiunber. 



'Hncoura'^o tho ^.^xhy tc turn na^os vith rou^ vithout ^orcinr^ hin to end 

then talk ebput vhntever nrro ie? wen vithout r .^ard for their order. Continue 

>t3readin'« ' th-3 bonlc or "ionics Ion-'' the hahy is interested, 

•. ^ " ' ' . ' ' ' . 

Play - . - . 

Use the selectijd toys .^d objects to revie";r the themes that have been 
C?ovi3rea over the r^^st Tree):*. ^ Try ririin- "conbinatioris of objects, that nay 
not have V>T^e.n red torether. to* illustrate the various thener,. Have fun vith 
the baby nav-wG renonberin^r to gu0 on his/her interests and to. elo-borate then. . 

Select fro'*i the Social Interaction nenu one or tx/o of the Play Activities 
tVhiph rii.^ht intor^t you and "your"' baby, irith an aye t6 contrasting the 
sfecial act ivita.es vith those of the other currlculuns. Then, find the 
ntWssary ^^ari,alB in the "Social Rh^^lves."^ If you like, -you nay reneat 
thV aetiyity you have used vith votit social nothor. However', this is not 
necessary. Aji individuals social r^roRran for you and this baby is nore in 
koenin^T ^^ith the nopd of the social curriculum. 

2' ^^-'Il^iSl discussion vlth the nother. 

If vnu "^oel tha^ the ndther hag aav questions about your-Durposes .in 
rlavinr' vith the baby, take a feT^ nanents to describe the ains of the T)roJect 
for heir ^rou-J. Ver/ little ip kno-m about youn/x children between the ajjes of 
r and 2k 1/,? years old. -^2 have been able to study babies end yount children 
most easily when they ore. still in the hosMtal or after they h^-vc entered 
school. Y. "^heref ore% T^e know nost nbout then at these ares. I'^hat hnf been 
learned about childreh the ajrre of vour child has been gathered when children 
are in unfptniliar situations or are xrnder tension. "^en we visit you at 
' honi*2 . ve are interested in seeing' your baby when he is relaxed in a natural 
situation. Your babv is hel^inir us to learn about hoi'r babies of his a/r.o 
resT)ond to different tyrjes of toys, objects and activities. 

^•3 assure th-:- nother with as nany re-netitions as necessar/* that ue are 
not testing her babv but. Pre tryin/r to learn about how children behave, and 
hov thev learn. j\h ertphasis on the hoy of learning and behavinn: cym be' 
contraste-l to leamin- about Trhat her child does or learn^(ifhich il|^ot the 
■oumosjs of the visit). ' . ^ 
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•••or O'tL'* ".'lOL? C'lILD 
^ .,yone '''is it 



^lr:r uith the child in^three inter-related vavs . folloxrin,! the ^ 

1. Lfin""iia::e ri^view 
<:/ 2. ' Gross ^.otor a^ctivities 

1. Social >^lav. " . 

^ hco^f: (fro:: l'in"uo/*i f:?.o'='.'::t ) lC'r:p/^ox :p'.th *5trin'^ attached, large 
"botton cut out I'^r^f^ ^r^2:% l-ai:indrv "br-sket:, irheelbarrov, 
^ nrV^v^. STion'^tT'S. h'vLloon's, Vc^.t^ t-'o T^all *^la3tlc contnlners plus selected • 

. ^•:u:';,'r throu 'h to:- ooohs vith *thG 'b'??^'' describin-^ trhat is seen rn.tWr 
^^fl-fi Uroatln'* tho -.^abv. "^rovxdo a conno)>tarv5 focusainr on the oh,1ects 
rintvrnd^ ufinrr rolat^^d -action y.^rrs^in short: sirn^le sentences. A nore 
b''*^T)X .tc^' '^^eccrlT^tion^o-"" ' roadin- * c?ji 1: *^ 'foun'^.- in Babv Onlv Hone Visit ^ ° or 

2. ■^l''^'- ianma" - "a vi v^^ z^^: -*":r)hasis 9n Croatia"" novcltv. Try 
r r*>f^^ rhv ^.o *"or ^.c^o of the toy 3 you have irith vou. Ifjfor to 

■ an "vJ^ -? "c 'o '^^Isit 5 or I^al'*'^'' Only '^one *^isit 7 for nore detailed 



1, '^in^l':' s^nt.oncfS der^cribin'- the child's activity or focus of. 
attention ar^j* -^Jz/ayg a'^.'^'roT^riate, as are functional definitions and lahellinf; 



V "nio-- -^i-ohasis for thi*^ wok is on p:ross notor r^ovanents, and activities 

thr.t ^^nooura':^ thi child to connare their o'^m hod^'' »se in relationship 

to ii^f-r nt g:ir.o n>.Vj';t3. ^ Let the chfld explore |h3 pbssibilitios of crawling, 
in. nuts ar^'.in*-. ai*''*. throii-^h soro of th-: lar^o con1^^St»rs. , Mthou<^h they 
r-,^,: to^iotin - actiy^tioo, '^''^u vho have alrea-T^ loathed the relationship of 
ynur i>iz2 to thoso oojc cts^ vill^real?.ae that this is ono area in wh^ch 

hnlviin^ or C'la'^ioratiyo ^.l^^r rftyl.es"'^.'^ "^.^ !ncre useful than initatinr. If 
yon 'lo ^rish to -nerforri sono rrod^ nctor actiyitios of your cx^m^ you nircht 
trant to t'^ka vour shoos off "bcforo dascendin,*? on t35ie container*^. A stnall 
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clip/lr of the "baby's or a pillW cexi be added to the equipment for play- 
purposes* '^A'jainv do rir:>t be'sitate to use the materials you'hav^ 1d.th you 
to elabt)ratQ curriculijraQ - past. ^ ' ■ ^ . \ 

Social: ^ - . * . ' - 

.Uthbush siTfif^ing or rhythmilc action /r/^jAes are a delisHtful»mode b;f 
social interaction ) tty to incorporate into your play a variety of ..different 
ooit^ of social aptivities. ' Thims^bout maintaining a balance bf distant . * 
social fimQs relying on the senses' oi^ si^jht and sound vith those which call 
for phj^sicc-l-tactile communication* ^ Pick out several of the toys from: the 
socira Gholf sT3ch as, soap bubbles ^ tot), balls, puttpets, balloons, phones, - 
scarf, hats, ribbons, balls , musical bqx^asv cups, etc. and brinfl thdm along 
with you. Then wrk the^e into a socially interactive play for you- and ; 
the baby to eiijoy tor^eth^r, kcepinrj in mind the fact that curri'C\ilimis can 
overlp.p. Remember, pretend feeding' and grooming a^e as much a part of the 
social curriculum as they are of the play curr.iculun. Do not be afraid to 
tiy out a social prop, such as the puppets, vi'th "your baby*' \^en you are 
unsure- of his or her reaction', as this tjcpe of moderate, ejcperimentation is M in 
keeping in dcalxnf: with the babies as it is with mothers in other cur;r.iculums • ' 
Of course, ^you will use your judgement selecting actijJiritieSi^. howevfei^, t,r^ ^ 
over the next few weeks to present the baby with a variety of social activities 
as well as those you have alroatly found to be comfortable. // 
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BABY ONLl%- vfiiOLE C!{ILfl 
Home Visit /O 



Purpose: 

'\ To play vrith the child irk three inter-srelated Trays , following the 

theip.es 'of : ' * 

1 -.1. Enoouresia'^ the child to usie speech to commimicate vonts 
\' ^d needs. . * ' 

\ 2. Pretepd foj^ding and food, preparation. 
\ 3. Social play* 
EquiTsment ; ^ 

\ 2 bOdkfl (from Lnnsuage or Social closet), top, music box-, doll, 
stiffed animal 9 bowl, pot, wooden spoon, snail spoons, small milk bottle, 
•^2 c^ups (one with handle, one without), efrg cup, tongue depressor plus selected 

•'sdptal toys." » 



^ Procedu re : ^ 

iT ■ • ■ 

/Plav with the child. 

Lan@W;e: ... 

1. Head throu^^^^TTthe bcToks'with the baby Wsc^ribins what is seen rather 
thani directing the baby. Provide a coinnieVitafy* focussing on the objects 
pictir^d, usinj^ related action verbs in short simple sentences. A mora 
conplcte description of "reading'' can bo found in Baby Only Home Visit 
# 8 ojr Lanfjuage Hone Visit 7 Spocicl Curriculum. 

2. , I'Jhile playini^ with the child take adve^to^e of expressions of wish, 
want,' or desire to label these feelings and their signals* Do not. tease 
the oiiild. However, within the natural course of your play, if tl^e child 
shouii reach for a toy or object you are msing or one that is still in 
your tsuit case," or if- he indicates that he wants. an activity to continue 
iabei|theso expressxMr^ with such phrases as *Vant top'* oj?- Vore music box 
etc. ' I 2hen, use the* object nnme^ again when you give it t^ the child. 
Cotiplinfi objects* names with words that express wishes presents the child 
v^ith a demonstration of the way language cm be used to express specific 
Irishes aa well as wishes in general. ; ^ 

^ 3. Describe the child's activity or interest, using simple sentences, 
labellinjfc any new oblects along with their functional definitions. 

Pla,v: " / 

Pretend feeding wi^ll'be recapitulp.ted as the theme for this week. The 
toyp/ present opportunities for stirring pouring and food preparation 

' ■» ■ • ' ■ * * 
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»a^tt'cr|/.5 on vk^l '3 ^ ooi'.r.roc^.l f'.-^A^ "^. Ix you shouK ^oel that 
the clild exr-cbc\for.d cr Iri xlc to rxwU i;»v po T^ii:-r;on'h nnd is diseppointed 
in It J ^*sc^nc.:;, u4 aot pc'r*3ist In ..: 'j. • f^..:?dint: ,;lr;cor^-tion. Rather, 
try -|t fe.^din^* tU^ doll, stux'^C.'c: .-a.-^v jr yorv?;elf, and leave ciiy 
feeuli'T of -^'le Qtijit foi the chiio. to .'rJl^^fce hiiisolf. Any elaborations,' 
vr^t/pd or othevv;i3c , o-rc- nr.ravo in ordor xfj the child is disinterested^ 
ir t|-e nrotond tocti ir, tht;re, or it thuy :;rq^ out of the play- activity in 

After selootinn 'va inLerestln': a.^sortinent of toys or object:: frcn^ 
Ihh c;c;^:'Hl ^ht:lf , to add ':o your equipment, present them to the child in 
n Jeanne r ^rhi'.ch •n.!'* encourage: reripioj;.l play. Since the predonina 
tlen^r'for w.e v'^'-'.^r <^urriculun this week is of pretend nature, you moy 
wish to ^- -ntra^t t::is T-jith activities ^-^hich althotigh social de-eiaph.'isiz*^ 
irotond. Sn-iU; 'U^^^^iostions alou^^ trig J.ine include ,sorp hubblQ. play, 
Lr:i .; boxt-s , Daok nud forth /^prioss^J-ith balls or c^irs, ezid gones with 
i%'?aioo^c. I3in/jlne5 rhythiaic r-ctiV r^ex-ies iind physical g^es xjan alwnyp 
fbo intorcpcrsed^nto other act ivitid^ vhen the mood is ri.?ht for you 
'-.vl ".R^y child. " • 
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p.-^sy ojIly - '.HOTS r?Hri.D 



P\miosc: \ « ■ , . 

% play\Tfith the child in three inter- related ways, following thenes 



of: 



1. Linfjua^^Q appropriate to the , child's .level of comprehension. 

2. Constriactive p'lay and topological relations in play. 

3. f3ooi?^.l T3lay. 



Equirirc-nt : 



f 



7\To bor-.kg (frcr^ Lan/^uaj^e Or ^^1:0. closet) , stack cups, balls .and tubes: 
two 31703 of each, sponr^e blocks, wcoafen blocks, 2 \inediun size boxes, stack 
voy (rii:p> rmu pole), collapsable cix^)^ plus selected ^^social toys." 

Pro cedure : Play with Child. • ^ , 



i\ '?he additional part of the. l/uigua^^fe aspect* of the curriculum for this , 

:k ly in caphasis on sentence length appropriate td the child's level 
' f or V'*.'Uenion, The tochni<iUc of speaking to the child is *the stx^ 

f r det5jcriptivo speech: short sentences and nouns describing the chij^d's . 
ootf.vity focus of interest. Houeypr, this week and hereafter 
iw. 7.oujf-rly awart that your senxen'ce&^are short, or Just a word or two beyond 
clii/:rs Drocificx conprehension level. 

\ ■ 

11. Continue to take a4vaiitaf:e of an cxpre^ssioii of wish, want or desire, 
vliilo playing y4ith the chile, to lat^l these feelings and their signals. 
U3'«- the objwot name covpled with such words as want or more when lab3ling 
ap exprorcirp rf a wIrL. Then, again use the object nane when satisfying 
trJvy wish, . 

1-'. Dc-^enciin.^ on the child's interest read through the bocks with the - ^ 
child using descriptive lanR:uage. and/or plrsy any of the various language 
ga!!^? ";hat you have becone aasters of by now. U 

1. 'J'he set of toys for this week posea the specific topological problera 
^^fit or "ndsfit** as well as the general question of spatial relationships. 

'■ * 
«.^n addition, the toy set is ^^eared to incipient construction activities. 
\:t is possible thi?t the early interest in tvuilding is an outgrowth of the 
^hild's jorganization of things in relation to one another. In your 
eiabor'Jions pose the possibilition cf stacking or lining up the sponges and 

■■ I " ' ' ' •■■■'*/■ 
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the room 



and alcoves 



vooden clocks 5 nfikinf; uie of %ho c^'^'^!^^Z^^J 
crenti:^d by furniture and the lil^e) t : cri.--./w-; ^.dde'd interest. • However^ 
do not disn-ppointj^d if j^tho child ryorors ,tc/ tUrox/, chew or randomly 
^o,ther thase it ens vithoul; ap^oareiit .r/gti: or order* 

Soc5?il: . ^ . / . * . 

Search jour tienory; for sr^ne sociel ^.ctivities^ that you have yet to 
try cut with your bal)y -only ^bGj)y and select these for this week's Bley 
seosion. Puppets and 'telephones night he fun,* Do not overlook The ^puppet 
po-Jrontial of other soci-il prop itens, A scarf with an active hand' ^ ^• 
uiidcrne^.tii or. a h'\t on its *'head" can serve- the sane .function as an ol^cial 
puppet 3 .ind fany.-he loss frighteain^ to sorie children. The large white 
vorkii^M'B glove ^J)enoil'ed cryt)ainted can "be a single head of a friendly 
creature cr the sr.;iling faces of so zipjiy little. thui;ibkins. for the social- 
l-jn*juase gfxies. You tiay wnnt to experiment with imitating the child's 
action, a gme which wr-s found to provide quite an unexpected good time 
in srr.ie of the socigl visits. As hefore use conventional and original 
physical J siiiging and rhythmic action games as happy pacers to your visit.' 
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To via:/ ^^ith the chiid>^in three inter-related vays ^ f oHwing the 
ti;..:.-3 of! 

1. • ri«-nm:f/.:3*j used to label G^ner^il situations. . ' 
r. PloTv' with irhec'ls and .reliables ; ' - , 
w ilooiTvl niid social coifinuni cation. 

Tvro bcolrn (ft-o^ L'iri'ju&^e or Social closet cars 3 ;§rucl:9 , latm uoVw'ra 
v!v.^ol barrc^^s sovoral tuboa, closed ej^p lar/^o ball, roilable^j Gquorc boxes 
"Toc \2n blacks^ cardbo&r^ box for use r«3 r"^p, laundry basket ,plu£i select od 
co'il".! prapsT ' . 

£^I£r-lI*:tI£.' Pl'^^v "-''ith child. 

1. Th^ e'lS j vlt'. vhlch -'■ou 'trill be able to p.dd the latest variation 
cf tlio X^Xizv'-.jo' carT:.c\jl'::i to jv"'>i?r pl'v" irili be hi./^hly dependent on the 
cr;t\biisho'i nn.tuvj v">i'*vyour Br^!:y-Only visi'^.s.^ If your visit shoiiLd proceed 

T rnlr^v houC'Ohc-TJ routine r/ac * ns nr.ptine, nealtinej or bathtime, finish 
vi.-it Ir.bolinr the forthcr-nin;,; faituation. HoTtjevor., if this is • 
iiionveni^^-r.i: 01- ir nr^-'sirjlo pi 2k r-, distinctive feature of yoijir viait or 
tno vhole visit itrdf rxid label it. One possible suggtistion is the 
ir.tvirlude vh iro the child -^'ith "»r vV^hc-ut you irallco to viait ^ love 3 or 
clr:in];: cn hi:: r.-^th:-*" rnd' irh'^t Gh^ i3 dciA'^* purpose ic to label/ nsinj;- 

.-^ r»t';.r i3 hij^its, •! :-'^c-Lirrin^]; situatiou. Do not be disccura£:ed if the ^ ' 
ovTcrr\rn\tj ^3 rcpeatin{:^ thiz t:/po of lobjlin^ ?-re rnthor olira. 

2. Or.tlmi'j v-rith 5ther nspucts of the Ir^nguof^e ciirriculiin such as 
iv '.rj^-ivinfT tha child's mioinfi activity or arc^r*. r.f interest. Try to 
kc-^;* the^-'.- cViscri'jtions short, a x/'ord or tfro beyond the child's specific 

O' ''.r;rehenc3ion levjl. Tn addition, use r^osttires and tone of voice to help 
ei.phr.size your Tnciningr, . • ^ 

3. R^ad thr»-agh, at least, one of the books with the child using 
i'^;ideriptive lan:;uai3e /^nd encouraf^ing the child to take on active part in^ 
the pr'^cedure by tumin/j poijes, pointin^^ vocalizihs and iiaitatin^. You 
:^!^T* '?ct out the pictures with ,^osturen "nd relevant soundtracks to ma3.nt?iin 
the child's interest* 

^, Plr;v^ B'.h'i of 'l;;he lan:^ua;-e r.^z^-.'sz rai'ticularly those that c^ji be 
'"cc.-.rAT^anied by hand r.^^vements . Trf to encnuroi^e the child to- Join in and 
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imtr.te yr^u. For thi.^: pur^^csoj^ ^r-;, ..r.y v/a;t t'^ 5t--lect one or tvo of 
y-.ur f 'lycrite" rhynin^ r^^^jiOQ,! o^: -n.i tlio c-riild aoc-inoto nr.3rfciculnrly like, and 
' -nlay it 'Jith h.lri iD'^.ch* vc-ck •'in'^rdl he* ceto "to knrrr riartQ of it. 

Piny: * ' " 

El'^-hcr^.to the- thene of rollablcs versiio uon-rollablaG in yctJr ploy 
'^itU tlio child. »The ia?,terials provide* a selecticn of yhooled objects as 
uoll '^s these cj^rhicli roll m a whole. The blocks »md "ioxes nre intended 
to Q^':'Xrli\X'±i cpntrp^t hetyedn whedlo and flat swfacea. Besides 
pt' ^viiiu': a fccttTdniehC cai^inG cnce, the lauhdry basket nrJ^eo an excellent 
Ir/x'^e^ rolln3>le. / The trinrir^ular box is a simple rsnp for thw amoller itens. 
^ If noDsxMw3, nriiie use of chair ciiahionn or upside down frmne chairs for 



variod Tiizc r.^^srra. 



Ac "before, if the particular '^thene of the vreek'' does not captivate ^ 
tha ohild^ use your available TnaterirJLG to elabor^^te in other woys, such 
as buil lin?.; or, nilint^ the containers ^ puttinf^ onal^er itens into the lar^^er 
C'''ntain:?r3 '^r thi;ou':h''the tubes. The ti^boa^c^ja also be used to look^ 
thrr?u'=^h or-'ialio n^">i3es with, and the containers' (rollable and non-^rollable) ^ 
nro a f int.. pet of druns. Do not o"^rlook the gross notor 'potential of the 
wh-^el barroW^ lawn, newer, lar.^e ball- ??jad laundary basket, Hdve^fun... 

.Social:' ' ' V . . - . ' ' " ■ ^- \ ' , 



Alon-z vrith any variation nn s'^cial (;nnes that you and the child nt3y 
enjoy, to'^ether^ t3^?^^^-feo-^set sone tine asi le to clearly express one. or two 
specific f/ishes or feelin/^s to the c hild, ^ Choose sone expressions of 
feelin^- that you cnijld reperjt rej^ularly and consistently for subseiiuerit 
visxtr. nrane natural cmoices for these are ones you have probably been 
doin? all alongG expressing pleasure in the child^s behavior ond telling 
hin y u vant tolbe physically close t<!? hin or that you want to pley with 
hi:a. Other expi'cssicns which ncy occur less frequently are those in "which 
you tell the child that y^va are displeased tdth -his behavior qr you are., 
sorry He ;:ot hurt. /filter these situations have -occurred try to remember 
and record which 'nehaviors the child seens to be cueinf; on, rjad be sure to 
i-ey jat thc^ when appr^;:priate. Try, to be aware of and erase mutually 
inconsistent aspects rv© your ovm behavior, • This thene then beccxaes d • 
littlv; reninder to you of the inportance of your beha-WLng in a consistent 
way toward the child* , . ^ 
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Ilotae Visit : J ' 

To play vith child in 'three inter-related vays, folloving the 
thL'nis of I / 

.1. Gi\^nf; functional definitions for words. 

2. Pretend dressing and j:jroor.inc with en emphasis on different - 
^ texturoG . ' * ' 

3. ooeicl play vrLth nusicnl inatnnic-nts . 
nqiiipifient ;« ^ ' , 

One or t'^-o books fron Icmguafte or secicJ. closet, several different 
si23 bnllG, cups mid cars, hats (covrboy, baseball, strbw sombrero, strav. 
hat), sp^vjhetti npp, li/xht scarf, co-*:ton bollp, doll, stuffed animal, box/1, 
alui*iT.nun plate, tooth brush, scourin,'; biushj soft >du3t brush, comb and 
brush, norror, tape recorded, pl^^^ selected musical instruments and tape 
cf 3onT3 ff2 fron lanrrua^e shelf. 

Frocc :C lu}^ Play vith child y 

1. Tho cutral focuG of the Inn^an^e porticn>^of this vis:|t vill beNhhe use 
of functional dLifinitions for obj:-cts, ^Vflien- ploying vith the childVith 
'in object nc^^iG it PXxd dc-scribe its use or \fliat it doe^. Using groups of 
sirdlfir objects label then ana describe and demonstrate vhat they do, 
cncoirrar^lnr^'the chiirl to explore their characteristics The balls, cups 
riiil c-rs vill b3 Ui3.iful for this but feel free t^b use this technique vith 
fiXiv qnd all o%h()T available objects. 

2. v-our nc^tural tendency. b^A now vill be to continue describing ongoing 
'^ctivitiea or a'teas of inter^t for the child. Do not go against this 

dc:V':'lnT)ed habit. \ 

3. Arain, usin{^ descriptive In^gunge, read through at least one book \rLth 
the child enbourar-rinrT his actiyeVpart 

Play! ^ 

This ^i^t of objects vill prdvide opp9rtunitieG to elaborate- on the 
theme of drossin/^-up and groonin/:,. f ^^^^ stuffed animal 

cm . c used as objects to be drossod up -jid groomed as veil as the child. 
A bovl, mirror or ball con also pla^-. 1 under a hat or mop and tried out 

^ 1 * 



IB pup-DGt. . thone r>f T^if^^i^-'fi%\ ^A^^ extended to the house 
vith the use- of ^ust rzicl scc-^irin-j !>rvT).,^g, /ITiiOTQ -is an interestins 
variety nf,texturts ia the clj^Joet^a ur) this toy; sot, ' The child 

r^^X^ftni this aspect of the n'%t».-ri".lQ novfj appealinfj then their 

TiretCnd potentirj.. In this vor^r^ap to ^X^^rb for "particular texture pref- 
eri^ncos. If ne^er pretend pln^r r^r pX'/jy trith textures seens to catch 
tho child^s interest feel froo to pvo3Cn% elahoj^atlons at will with the 
availa'ble objects. ,o • ' 

SociniL: ^ 

Exploit the mtxsical inotrunanto ^jia children's sfeg tape (#2) to have 
hin (socially, -of course) with tho QtlM* Clap, tap and dance as inspired^ 
drawing; on your o\m r.ro\Tin($ VQT.Qrtoii-a f^f children's songs and gajiies. 
A hook, "Jhe Fnxii.V Treasiiry of Ciiil'IlrQn^o Stories," will be' in the social 
roon far a short neriod of time if yr^u vnuld like to browse through it 
and ref^resh your oim T^.j-iorieo of rhynoo ^Ml pooaibly ir.elodies of times 
past* - 

i 
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BABY ONLY - WHOLE ?MILD- 

- f 

Home Visit' #1 It 



\ 



Purpose ; • , - * 

To play with the child in three inter-related v&ys , following the 
themes of: ■ . 

1. Functional definitions during reading. • 

2. Topological relations in :^ay. ' ^ < " . . 

3. Social play with nruSical instrments. ^ 



Equipment : 



One or two books from language or. social closet, stack toy, cardboard 
tube, balls, coffee cans (3 sizes), barrel of monkeys (without monkeys), 
toothbrush and tube, plastic bathroom cups (nesting), plastic bowls (nesting), ^\ 
egg poacher, tape recorder and tape of social songs #2 as well as a selected 
assortment of musical instruments from social shelf. < 



'Play with child 



w Proc^^ata*e : 
Language:' . • 

1. Concentrate on reading through the books with the child using this • . ^ 
opportunity to tell the child what each object does or what it is used for 
ad he lo'oks at the pictures. (See Language, Home Visit #13 for examples.) 
If ^t- all possible, given your toy set and the objects that are Readily 
available as 'you are playing, show the child the object which is picturejd in 
^the book, labeling both the object and the picture and giving them functional 
definitions. Feel free to gestiore and charade along with your descriptions 
of what things do or are used/ for. 

'*^'.2. Continue describing the child's ongoing activities or areas of interest . 
as well as labeling wishes such as want or more when applicable. 

' Pla^r: ^ ' 

Elaborate the child's play emphasizing, if the child is in^terested, the 
theme of topological i:elationships. The toys and objects are similar to 
" those i^ Play Home Visit #3. However, do not hesitate to present elaborations 
- extraneous to the theme if they are appropriate. 

\ ■ 

\ Social: 

\ •• ■ ■ 

) The children's song tape (#2) can provide the foundation for a musical 
j)am session yith the child. Exploit the social po*^ential of the musical 
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instrments > play them, ^encourage the child to^ or use them ^.s a means of 
starting a sacial-physical game. If the child is hot enthtisiastic about the 
music >'tiy any social activity that strikes your fancy either, vith or without 
ppops. As a start, 'some'of tha nesting tpys ocan be incorporated into pretend 
feeding or grooming activities* . .^ 
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U^i? Visit a 15 



Vuxvose : 



To play vith child in three inter-relat^d ways , follcving the thenes 

• * r f 



!• Functional definitions of objects- 

2. Over'n.ew of pl'sy thenes ^ , \ 

3. Eeadins as a sociel -activity. j-^i^ * 

One r>r two languase 'bo6lcs» preselc^cted toys for play^ 2 footballs, 
plAatic eGS, severca different b.^ls, spool of twine, snail globe /romd 
pfTJonreif^ht ^ pull toy , several different , cars , ossojrtment ot cups , plus 
onej or two social books froD social shelves. 



PrQcoduro : Pipy with - child 



Ln^Lf^uaRo: 



Allow the child to explore the different sets of balls, cars, and cups 
!3^:crately using the opportunity to. describe the child^s activity, 
pai'ticlJlnrly the function of the objects or what can be done with them. 
Then, try nnd ask hin for a ball*, oup or car, both with only the ' ^ 
i^4ividual sets displayed, and when all the objects are available. 

2. ^Jhen app^rcpriatoj, 'continue to label the child's expressions of wishing 
or wantififj plus^the *ob joct desired, repeating the na^np of the object when . 
tlid Irish is sn.tisfied. V * *" . . 

Elaborate on the. child's v^^^ being careful to cue on his interests 
. ratjhor than directing his activities. i)o not hesitate to integriite the 
functional object set fron the lc:n,iuQ/5e section, with other available \ 
1sQys and objects, ' ^ ' * 

Sdclai: . ' . ^ 

•■ 

'■^For this , visit the rertdinp tine \rill be a social tiiae. Read through 
the nursery rhyne books and story books with the child, emphdisizihg the 
rhynin:^ sounds and intohation pattem^. Try to incorporate* social-physical 
iijaiu^s iato the readih{t. when appropriate. Although you i/ill want to'^keep 
the social ospebts.ofl readins; as p'rlna^ do not overlook' functional ^ 
dos5rip;fciqiis of^pict^res whlcli^ the child^s interest* Waiting for. the 
(Child to responcht-o you whlLer^ou (.to reading;, siid then acting upon this 
res^jonse is part of Qoci^l/i^ive t<:-i:e# Sucouraffe the chilA's imitations 
aijdi re^tionses even if they are net cctkpletely matched to the adftxlts podel. 



/ * ^3A:.'!: COTY ''T.OLB. CHILD ■ 

Furposs? : . ' 

I. To play with child in throe inter-releted ways, following the theiaes 
qf: 



(7 1. iSi^UQge labalG for roiational concepts 



2. Hultiple uses for siirole toys ; * * ' • / " 

3. Social play. • 

II. To prepare th6 iiothers for the assessment "/iaits and the sumner schedule. 

Equipment ; > • 

On<^ or tvro lengufs^e "^odks, set of languag-o toys used to illustrate 
*open'' mid "up/ preselected toys for pl?y plus individually selected - 
materials fron social shelf. 

Procedure: 



I. Play X'Tlth child. ' ' . 

V ■ 

^ *. 0 ■ 

L?nguar:o: . ' 

1. Allow the child to explore the different sets of ^'opexi** and *^up*^ 
toyb ""seperately, using the opTrorbunity to descrihe the chilcT^s actijdty, 
parti culcLTl/ the key Mictions of opening and ^oinf, up. Also, try^^^^malce 
use oj^ doors and dravrers , stairs and shelves for the same purpose/. 

2X Continue to label the child^s §zpregsions of wishing or wanting 
plus the^ohject desired. Be sure to repeat the name of the object when 
the wish is sa^i$fied. * 

3. Reny:ri3er to continue to descri'be the child* s ongoins activities as 
you pli2y togcthejr. 

.4. TJhen 'reading ^ith the child use his interest in the pictures/ts tm 
opportunity to explairivor describe what each object does or its use. If at 
nil possible with"* your Resources at hond^ show the child the object pictured 
in the book^ labeling both the object and the picture, telling the dbild 
their function- or behavior. If the. child^s interest is still focused on a • 
picture.^ clescribe the scerie you would the djild's ongoing activities. ' 

Pley: 

After presenting the tcya^ wait to .see what the child does w^th them 
-before supigesting^an ^le^oratiori. /The toys are selected to present a 
variety of possibilities for elaboration so do not feel ^constrained by a theiae. 

■ • . 00509 ' 



Lat your inventiveneno r^xi^l th^jt nf the- child Interact to nako full use of 
the play potontinJL . of thig toy {?.,»t. 

Social: 

Enjov^your tte^ with the child. This vill 1>e yoxjr last visit for 
number of vrceko so just have fun. B'rin<r r-lon/^ ^ny of the '^eociel"' props' 
from the Gociol shelf or closet: musical instruuents, books, dress-up clothe^ 
tea aetO j soa? bubblos, piropetSj^ etc, that you and tlie child particularly 
likoa. TliGn, nake full use of the myrir.d of Bocial Qm^a as they fit your 
nood and that of the child. . " ^ . 

« II. Mocussicn ""/ith the aether. 




ni: 



Before you leave be s?ure the raother understands the ''procedures for the 
Kt -fe^ ^reoliQo snd then beyond into August and September. Consult the 
In^omation Assessnent II handout before soing out on your visit so that 
you will be clear yourself vhat should be, communicated to .the mother. . 
ISaphasize tc the nother that the people who will be visiting nust not be 
tcid anything about the week3y visits, and that they iix turn will not be able 
to answer any q.uesti6ns that she lacjy have about the nature of the progran. 

0' 

/ As ycu sey good-bye until August make som inquiries about the best 
tinins for the visit. This would include finding out the foiaily^s vacation 
plans, if any, for the suziiraer,. nnu lettinj^v then know how you pan be reached 
(if you cm be reached). ^ Probal'dy, the more specifically you can pin down 
the tine f'.'^r your visit the better. At leasts try to ei^ the nother an 
idea of whether she should expeet to hor^ from you r± the beginning, middle 
or end of August. Of cowse, you vrill wish her, the baby and the rest of 
the foniily a, 2^od sumer. Scy £:oodrbye, with a ''see you in August." 



r 
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Home Visit f t 17 _* • y 

Caiild 

' ' ' '■ " • . ■ ' <3 

BABY OHLY Home Visits 17-32 

Z!iE£2^- To introduce the problem of Mg things and little* things ,^ 

concentrate on increaoing child's object vords—using. "books , asking child 
for various actions and tape recording and playing back. Communication 
is a social activity fgr the child 



\ 



Iiquipment_; Small cars, trucks, trains, plastic dump truck, kleenex 
box, cigar box, 2 or 3 containers, (assorted), 2 larger metal cars. 
Books — functional definitions ' ^ . - 

Toys—doll, car, ball, cup. Give me the....**. 

book: Kiss the 

.Th'ror^the 

Push. . 

Where is the 



Activities ; Book — functional definitions, modeling conversational style. 
Play — elaboratio^i vitfa the child observing how physical dimensions of 
objects influence the vay they're used. * 

Social- Language development, hov much the child understands, objects and 
actiWs — are they they same? Social songs played, Reading book vith child, 
noting if she points out objects. Action songs for enjoyable time and to 
see if child follows what the songs say. 



Conmients ; 

/ 

1/31/73 



\ 
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HV Nane 

Home Visit # :l6 



Qiiia 



BABY OHLY ' Home VlaltB 17-32 

Purpose ; Play: to note child's involvement with many^uoe and few 

use toyQ, to do the minl-atudy empty hondD,^ play 

Language: to hring p/ictureQ and peiote in Qcisapbook half of objecta ohe 
knows, and recognizes, others she can't to help hahy learn words, using 
functional definitions and conversational style 

Social; reading Pat the Bunny as social activity both home-visitor and 
baby enjoy. Asking baby to follow the instamctions and imitation. 
Playing with magic markers and paper — imitation and to provide social 
interaction . o ^ 

Equipment ; 

Play: Cigar box, small oEr, medim-size car, coffee can, stuffed animal, 
glove, sponge, plastic jar with lid, collapsible cup, cotton, aluminum 
foil, truck, rattle, beach ball, small ball 
Language: pictures, scrapbook, glue or tape 
Social: Pat the Bunny, magic markers, paper . / 

? \ I 



<9 



Activities • ^ ^ 

^- ' Obi^ervatipn of child's play to dei^^rmine many and few use 

toys, mini-study "Empty Hands".' Reading Pat th^^Bunny and asking child to 
fo^^low the- instructions — objects on hand that wl|be those mentioned in the 
book Vere shown to the child. Magic markers and|^pa4 were , used to draw 
pictures. Cut-out, pictures were pasted in^C^ a scrapbook after asking chile 
what they were, to point Jo her own if applicable, ' and theh to reread the 
book. ^ „ ^ ' 



Comments : 



1/31/T3 



ERLC 
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IIV Name 



Homa ViDit » 19 % 
Child 



BABY ONLY Home VlGito 17-32 

iHirpooe ; Language: to inereace vocabulary of object wordo by 

continuing ocrQpbook cmd asking the child to ohow me and to match or 
iGorn to reeogniae pictureo and name objects. Book io for converaationol 
ot^rle vith child. 

Play: to ploy vith toys designed for constructive and relational play— • 
elaboration. 

Social; Bag of wrapped objects to^ give child opportunity to play and 
explore alone without intervention — trying to foster independence. 
Puppet for social games. % 

Language: scrapbook/manila envelopes, new pictures, tape, objects to' » 
match ]fd.etures , book 

Ploy: Otfionge blocks (6), toy carrier and wooden blocks, stack toy, 
puzzle, things for small compartments — Jar tops, blocks, cars, etc.* 
Social: y^ag of wrapped objects, bag, lollipop, ball of yarn, small toy 
or bii^^ns,: book, strops, wash 'n' dry, raisins, rag, cotton balls 



A'^tivities : 



Conmento: 



ERIC 



1/31/73 



HV Htme- 



Home Violt 
Child 



BABY ONLY Hcane Vlolts 17-32 

Purpooe : 

Language: to work with relational words 
Play: to introdueo paper play 

Social: responding to child's attempts at interaction, looking 
at rhymes 



^quiicnnent : 

Language: 3ize-;-'big, small; texture~hard, soft; position — undercover 

toy sets ^' 

Play: alunKLnum foil, crepe paper, small paper hags, wax^d paper, paper 
towels, paper plates, party favor cups, paper cups, magazine, envelopes 
clippings, rattel, halls and hlocks ( 2 sizes), 2 lUlrtall cars, 'tongue 
depressors , ^ 

Social: njarsery-rhyme pictures 



ActivAieo ; The social activities were reading nursery rhymes and responding - 
to the child's attempts at interaction. The book was the first object picked 
up hy the child and she went back to it a few timed during the hour. .She lis- 
tened intent:j.y as I read it to her and I was able to do the conversational style 
with her. Relational words were tho language curriculum for this visit and I 
used big-little, under-over, and hard-soft as often as possible while she 
played — this describing also was used with the various play group toys . The, 
child began to say big ball, little ball by the end of the hour. Over and under 
activities, were done though the child said nothing, and hard and soft were 
difficult to do'with her. 

H . ^ 



Comments: ^ ^ 

— r . \ 



ERJC 



1/31/73) 
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Home VlQlt # 21 



Child 



. BABY ONLY. Hotoe' Visits 17--32 

Pur pope ; 

SoexGl: to enjoy oodial interaction with the child 
Language: worHing onl the child' o action wordc and continuing the 
• convercational atyle » * 

Play: review vioit — oelecting from previouo weeko— -working with 
eonctruetive toyo and amall caro 



Equipment : 

Social: Pat the Bunny and the language toyo', g identical dollo. Squeeze 

Me -book and other toys the child Dhowo an inter eot in. 

Language: zoo animdlD, 3 toy oeto : prohleiEj pretend, ooeial 

Play: blocks: plaatic and wooden, D;goolOj Jar, caro, cupa, cigar box, keyo 



Activitieo: 

Language was uoing the converoational style while playing and also using 
action words with the animals. With th^3 toy sets the conversational styld^ 
was used. Social activities were roading the books and having a tea party 
(from the language set). Play was building and we spent a good deal of time 
putting and fitting the^;^lastic blocks together—the child said sheWanted' 
to build a tower and a house and then said she wanted' to knock it dam. We 
strung the wooden blocks together like a train (this is what the chlfld 
called it) and then riade. a bridge, vhighway and tunnel using the smail cars. 



Comments : 



\ 



1/31/T3 
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HoEe Visit # gg 
Child 



BABY ONLY Home VlBlts 17-32 

J \ 



Play: to mcmipulGte omall objeeto and the opportunity to combine theoe 
objoeto into a pretend form or to treat them ao animated ereatureo 
Social: to aonoider negative aopecto of Qocicd development, oodiol-fun aetivitieo 
Language: review, continue work with eonveroationol ctyle and action wordo 



Equipnent : 

Play: 12 email anlmalc, 1 Dtuffed animal, 12 eggo, g-3 email buoeo, cotton 
boilo, dump truck, plaotic miU: bottle, -2 margarine containero, 1 cigar box, 

opecial toy ^ * . • 

Social: crayono and paper, top, puppet o 
Language: zoo animals, fence. 



Aetivitieo : 

Social aetivitieo v/ere enjoyed by the dhild and we both drew pictureo 
together. She acked me and then tried to draw a person and a houoe. I 
wao able to the conversational style' with her during thio time ao well. 
The puppeto were fed the pieces of the puzzle and on one of them sh^ pointed 
out the parts of the face gmd gave it some -milk. Language activities were a 
continued use of the conversational style as well as action verbs done with 
the 6!nimals while they were being used for play activities. Play involved 
mai^ipulating the small objects, putting them in the cigar box, plastic con- 
tainers and one of the child's large car-^type toys and doing pretend activities 
with them—having them Jump the fence, go for rides, etc. 



Comments : 

r 
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Home-VlBlt.l 23 4 



HV Hane 



Caiild 



BABY ONLY Home Visits 17-^32 

PurpQoe ; , * . . ' . 

Play: conotructive and 'relational mateieialo, oome, familiar and oome new 
Coelal: illuctrate how child trieo out different goqial roleo, particu- 

LangiiagG: to iraprdve child' a voeabizlary o^relational wordo and imB(rbve 

Gouvorcational ability 



Play: 6 legoo^ 10 Dlocko, 6 opongeo, 5 ciga/ and tioq.u0 hoxea, stringing 
beado and cpoolcj drawer cet, Dmall objecto^ boat, 3 omall cars, dump truck 
Social : doll houce and dollo, electric razor, purse filled, eome children^c 

bGDko 

liangUQgo: 3 toy cetc — alze, texture^ position 

. ( 



ActivitiQG : - 

Tile child put the le'goc together and kept saying build a bridge, build a. 
tower. The wooden blocks werenH used to build but were put in the drawers 
of the drawer set. She said she wanted to string beads and did this as well 
as x>^t them in the drawers and in the empty "set when she took the draw'ers out . 
The doll ".house was interesting for a time and she pointed out the rooms and 
the furniture, put the drawers in the house, put the dolls to sleep, and tried 
to uhlock the front door with some keys that she found — she said "open" as she 
did this so we tin'ned the house around to show her it was open. The purse was 
opened and emptied ond then ignored. I tried to show her the books but she 
wasn't interested. Relational words were used as we played ^ but there was no 
repetition. ^ 

CoEEmeHts: 



1/31/73 
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Heme Visit # 2h 
Child 



\ 



\ 



BABY ONLY Home Visits 17-32 

# ■ \ ' ■ 

Pa rpose ; ' \ 

)-^. . . \ ■ • ■ . 

Play : To introduce relational toy set— -vith easy and more difficult toys . The 
difficult ones offer a challenge to the child, the' easy one are l^e as curing as ' 
the harder tasks- are trying to be mastered. 

Social: A group of toys to. entertain the child and to have a'goodN^im^^ 

Language: To bu^Lld a vocabulary of relational vords/vork on conversational style* 

^ ■ ^ ■ ■■ 

Equipment : , . 

Play: lego blocks, sta&k pole, coffee pot , pop-beeqLs , piiZ2ile , ^jpollapsibl^ cup 
Social: various musical instruments 
Language : Look , Look Book , l?oocks in home 



ActivltifeG'; 



Comments : 



1/3X/13 ' f^. 
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*Home Vioit 0 23 

Chil d ^ 

jBABY OHLY^ Home VialtB 17-32 

Purpose : o - ! * 

^language: to inrprove vocabialary of relational vgrdo, conversational abili\{iy 
with want 

Social:- to play together in fun aetivitleo . - / > 

Play: pretend dress-up ^ - ' 



Equipment : 

Language: scraps for texture, doll, doll clotheo, erib, bottle, blanket 
Social: Playdough, Is This You 

Play: hats, ribbon, scarb, gloves, flowero, otuffed animal, spools & string 



Activities: 



Comments: 



1/31/73 ^ . ' 
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HV tfam e . 
jll^Hom^ Visit # 26 
Chi]k 



\y BABY 6nLY Home Visits 17-32 



Purpose ; 

Play: introduce construc-friiig^^cl ordering 

Language :\ to improve chiiy^ voca'bulary of relational words, to im|)rove child's 
conversational a'bility 





Eqiuipment ; * 

Play: Plalydough, 6 tongue depresso^, 6 plastic spoons, 6 plastic cups, 
6 blocks, 6 spools!, 6 small, "balls 

Language: pictures of "big and little ol^jects — cut from construction paper, 
cotton, sandpaper,* cloth, plain paper. - . • ^ 



Activities ; 




Home ViBit # 27 
Chil d ^ 



BABY 0NL1: Home Visits 17-32 

Piarpose : * 4* 

Social: social activities vitb child i^is::^* 
Language: conversation styles and relational vords 
Play: maker-up reviev-- last veek's ordering toys 



Egoiipment : ^ ^ . , ^ ^ 

Social:* Fun activities vith child's toys and toys brdught by home-visitor 
Language:' small and large articles, toys used for play; doll, chair for 
"^fliat Do You Want quesl^ions , book 

Play: sponges, eggs of different sizes spoons, empty monkey "barrels, 
"blocks — 2 sizes ' o ^ - 



Activities ; 



^Comments : 



>/3i/n 
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Home Visit # 28 
Child 



BABY ONLY Home Visits 17-32 



Purpose : ^ 
Play: activities centered aroimd making things 

^Language: to improve child' S tvoca'bularir in the areas of color and shape and 



to work with conversations dealing with past events 



EquiiDiaent ; , 

Play: ' Playdou^, tongue depressors, paper cups, box of toothpicks, hlackhoard 
and chaUr 

Language: stacking cups > pop-*beads, hourglass, fam box — color; fruit, halls, 
containers, puzzles — shape ^ ° . . - 



Activities : 



Comments: 



m Name 



Home Visit # 22. 

Child . 



BABY ONLY Home Visits 17^32 



Purpose ! 



V 



^ Play: to introduce consljructiofi and small objects— ^attempting to maintain a 
long sequence ' . 

Social: play in an enjoyable .way ^ 
Languages to improve and ^^evelop child* s vocabulary for color and shape » 
improve conversational ability 



Equipment ; ^ . . ^ 

■ • ■ 

Play: wooden kindergarten blocks, 12 spools, 12 cars, 12 aninials, 1 shoe box 
Language : Book on color , book on shapes , story book 



Activities t 



7*. 



s 



Comments : 



ERIC 
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Home Vlalt f t 30 

Chil d 

BABY ONLY Home Vlslf 17-32 

Purpose : 

Play: learning through helping, pretend dress-up toys and relational toys; 
what choic6«k do they make and why . ^ 

Language: to develop child's vocabulary for color and shapes; to improve 
child's converDational ability 



Equiianent ; 

' * . * <» 

Play: 2- polishing brushes, pretend dressing toys; relational — a puzzles » 
"construction set ' 

Language: Playdough, finger paint aijd shiny shelf paper , 



Activities:: 



Comments : 



X/ 31/73 ■ 
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Home Visit » 31 



BABY ONLY Home Vlalts X7-32 

Purpose *. ••1 

Play : leaking things smooth, shapes\ patterns, colors picking up play 
things 

Language"; comparisons, colors, shapes 



Equipment ; 

Play: bits of wood, sandpaper, crayons, playdough, paper, glue 
. Langmge: use play materials , 



Activities ; 



) . 



Co'mmentg ; 



1/31/T3 . - 
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Home Visit #i 32_ 

Child 



. 4 



Purpose : 



BABY ONLY Home Visits 17-32/ 



Play: to bring toys which the child has enjoyed playing with 
Language: to continue doing shapes, colors and ccAparisons 



Play: plastic shoe "box, annals , tlocks , cars/I beads 

Language: . gfrJen puppet, size puzzle', plastic p^uit , colored different size 
cups, colored different size rings 



Activities ! 



Coznments: 
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